Note: Most appendices and
sources of evidence are not
publicly available due to
confidentiality. The links to
those documents have been
removed from the Self-
Study.

The University of North Carolina Greensboro

Department of Information, Library, & Research Sciences
Master of Library and Information Science
A Self-Study for the

Committee on Accreditation American Library Association

February 9, 2026



REQUIRED INFORMATION:
Declaration: To accompany the final document.
Unit Name: Department of Information, Library, & Research Sciences

Degree Brought Forward for Reaccreditation: Master of Library and Information Science, a 36-hour
Master’s program, which includes a required capstone portfolio and field experience. The program offers

formal concentrations in School Library Media and Public Librarianship.
Dean of School of Education: Dr. Morgan Chitiyo, Professor and Interim Dean
Chief Program Administrator: Dr. Lisa G. O’Connor

Parent Institution: The University of North Carolina Greensboro

Chief Executive Officer: Dr. Frank D. Gilliam, Jr., Chancellor

Chief Academic Officer: Dr. J. Alan Boyette, Provost

Institutional Accrediting Body: Southern Association of Colleges and Schools; accreditation reaffirmed

2024-2034.

Standards Addressed: Standards for Accreditation of Master s Programs in Library and Information
Studies, 2023.



Table of Contents

List 0f Tables and FIGUIES........ccveriiriieiiierieiiesieseeseeseesieestesaesvesseessaesssesseesssesssesssessasssessseenns v
SUPPOTEING EVIACIICE.....ccuviiiiiiiiiieeiieiecie ettt ettt ae e s eae s e e saessaessaesseessaessaessnas vii
Abbreviations and ACTONYITIS .......cccveeeuieierverrerieeseestesreareeseessessseaseessessseesseessessaessessssssseenns viii
INtrOAUCHION. ...ttt s 1
Process and Layout of the Self-Study .......ccooieiiiiiiiee e 10
Standard [: Systematic PIanning............cccooiiiiiiiiiiiii e 12
L1 MiSSI0N AN GOQLS. .....euitiiit ettt e e e et 16
L2 PLOCESS. ..ttt 21
L3 PIam oo 28
Standard II: Program-Level Learning Outcomes and Curriculum................ccooevveninnnn.. 46
I1.1 Ethics and ValUES. .......c.ouirinitiiit it e e e 48
IL2 OULCOMES .. ..ottt e e e et 50
TL3 CUITICUIUIM. . . e e 65
I1.4 Program CompPletion. ..........oieuin et e e 69
D BRI T 1 18- ()3 T 70
Standard TI1: FaCulty.......o.oouiii e 75
D0 B A T 1 U 20 B A=) 63 1 2 76
TIL2 Program Faculty........o.oiiiiii i e e et e e e e e e e e e e e e 80
TI1.3 Faculty QUalifiCationS. .. ....uuiei ettt et ettt et ettt e e et et ee e et et e e e e e ee et e e nneneaae s 92
T4 Faculty WOrKIOad. ... ..ot e e e e et e et et e e e e 107
LB A To Tl 1 A F 1) 1o P PP 108
II1.6 Faculty Evaluation and Development...............oiiiiiiii e, 112
Standard TV: STUAENLS. ..o e 118
LA A BN 1T 1 Tl D 1) 1 O P 122
IV.2 PUDLiC INfOImMation. . .....oeiee ettt e e et e e e e e et e ae e 130
IV.3 Student QUAalifICAtIONS. .. ...ttt et e ettt e e e e e e ae s 131
IV.4 Student Advising, Services, and SUPPOTT. .....ccoevuititiiniitit e 137
TV.S Student Engagement. ... ...o.uiiiiiiiii e e e e e 149
IV.O EValUGtION.....oooniei e 157



Standard V: INfrastIUCIULE. ... ... vttt e e e e 162

V.1 Values Underlying Infrastructure. . ... ....oeirintiiitie et et e e 163
V.2 Autonomy and Administrative Infrastructure. ............oovviiiiiii i 165
V80 B0 o 03§ T 13 o) U P 171
V.4 Administrative SUPPOTL. . ... .u i e 173
V.5 Physical, Technological, and Information Resources.................oooiiiiiiiiiiiiiii i 174
V.6 Evaluation. ... ...t e 180



List of Tables and Figures

Standard I

Figure 1.1 The Curriculum ReVIEW ProCeSS. ... ..ouiiriiiei ittt eee e e 15
Table 1.1 Alignment of the UNCG, SOE and LIS Mission and VisSiOn..............covieiiiiiiiinneiiiiiiiinneene 18
Table 1.2 Current and Past LIS Vision, Mission, and GOalS...............ooieriiiiiiiieiii e e 19
Table [.3 Committees and Assignment of Responsibility.............cooiiiiiiiiii e, 21
Table 1.4 Stakeholder Feedback Sources and Timing..........c.ooueuiiuiiiiniitii e 23
Figure 1.2 University of North Carolina’s Strategic Goals 2017-2022...........coiiiiiiimiii e e 28
Table 1.5 School of Education’s Areas of DiStINCtioN. .........oouitiuiti i e 29
Table 1.6 School of Education’s Strategic Direction Statements............ovvvieriiiriniiiierinieiiieeireniirenens 29
Table 1.7 LIS Strategic Goals and Objectives Aligned with University and SOE Goals............................. 30
Table 1.8 Bridge Strategic Plan 2023—2020.........ouiuiiriiiiit ittt et e ae e e e eeaenaaans 36
Standard II

Table II.1 Program Learning Outcomes Across the Review Period...............c.ooiiiii 47
Table I1.2 Program Learning Outcomes and DImensions............o.eiuieiiiiitiii it eee e 51
Table I1.3 Program Learning Outcomes Aligned to the ALA Core Competencies...........oeevuvneiereniieinennnnn. 53
Table I1.5 Course Learning Outcomes and Assignments Mapped to PLOS........c..ocooviviiiiiiiiiiiiee e, 58
Table I1.6 Capstone Field Experience Supervisors’ Ratings of PLOS...........cooiviiiiiiiiiiiiiiie e, 64
Table I1.7 Average Praxis Scores 2020—2025 ... ... iuiirintii it et et e e e e 65
Standard III

Table II1.1 Permanent Full-time and Part-time Faculty Teaching in the MLIS.................coviiiieiiiiieennn, 83
Table I11.2 Faculty Satisfaction Data............c.oiiritiiitiit ittt ettt et e e e rre e e e eaes 86
Table I11.3 Part-Time Faculty: Credentials, Professional Experience and Course Taught............................. 90
Table I11.4 Part-time Faculty Satisfaction Rates............ooviiiiiiiiiii i e 91
Table II1.5 Professional Experience and Teaching Areas of Full-Time Faculty..............c.ooooiiii 93
Table II1.6 Publications in Peer-Reviewed Journals for Tenure Track Faculty......................ciil.96
Table II1.7 Peer-Reviewed Book Chapters Published by Tenure Track Faculty..............c.coooiiiiiiininne. 96
Table II1.8 Scholarly Monographs Published by Tenure Track Faculty..............coooiiiiiiiiiiiii e 96
Table I11.9 Presentations at Academic and Professional Conferences 2018-2025 for all MLIS Faculty............. 97
Table II1.10 External Grants Awarded to Faculty...........oooiiiiiiiiiii e e 100
Table I11.11 Sample Professional Development Activities for Current Full-time Faculty............................ 103
Table II1.12 Citations to LIS Faculty Publications 2016—2024...........c.c..iiiiiiiiiiiiiiii e, 107
Table I1I.13 National Salaries by Rank Using the 2024 ALISE Statistical Report Data.............................. 109
Table I11.14 Comparison of LIS Faculties to the Department and to other Departments.....................cc....e. 109

\'%



Table II1.15 LIS Faculty Who Received Promotions or Career Advancements Within UNCG Since 2018.......110

Standard IV

Table IV.1 Head Count Enrollment 2018—2025. ... ..ottt e e 118

Table IV.2 Student Credit Hour Generation 2019-2025........c.cooiiiiiiiiiiiiii e 119

Table IV.3 Enrollment by Gender ...........o.iiuiniitiiit e e 119

Table IV.4 Enrollment By State. . ... ..o e e 120

Table IV.5 Applications Submitted 2022-2025.. ... ..ottt 121
Table IV.6 Enrollment by Race and EthniCity ...........o.oiiniiiii e eiea s 125

Table IV.7 MLIS One-year Retention Rates 2018—2025.. ... ..iuiiriniiiitiii e e e e ie e 126

Table IV.8 Sample Programming for Students and the Community ..............c.oviieiiiiiiiiiiiiiniiieanennns. 127

Table IV.9 Student Satisfaction with the MLIS Program............ ... 129
Table I'V.10 Student Ratings on Belonging, Support, and Preparation.................ocooiiiiiiiiiiiiiiien . 129

Table IV.11 Acceptance Rates 2022—2025. ... .. .ottt e et et et e et e e e enaene e 134
Table IV.12 Intent to Enroll Rates 20222025, .. ... .ot 135

Table IV.13 Average Time to Degree 2019-2025. ... . .ot 139

Table IV.14 Employment Rates for Students in the School Library Media Coordinator Concentration........... 141

Table I'V.15 Practica and Capstone Field EXPeriences. ..........oovvuiiitiiiiiii e 141

Table IV.16 Funding for Students 2018—2024 ... ... ..ottt e e e e 146
Table IV.17 Student Exit Data on SatisSfaction............c.o.ouiuiiiiiiiiit it 147

Table I'V.18 Independent Studies Sections and Projects...........ouvuiveiiiiriitiriiirtii et ee e 153
Table IV.19 A Sample of Recent Student Presentations and Publications....................oooiiiiiiiiiiiiiiiinen 155
Table IV.20 Supervisor Assessment of Professional Behavior in Capstone Field Experience........................ 158
Table IV.21 Supervisor Assessment of Management Skills in Capstone Field Experience............................ 159
Standard V

Table V.1 Full-time Graduate Tuition and Fees for the MLIS for Fall 2025..............cccoiiiiiiiiiiiieinnen. 163
Table V.2 MLIS Revenue Amounts 2019-2025. ..ottt 169

Table V.3 MLIS Discretionary Funds with Total and Cash Balances................c.cooiiiiiiiiiiniiii e, 169
Table V.4 Total Giving for the MLIS Program, 2019-2024. ... ..ottt e 170
Table V.5 Expenditures for the MLIS Program, 2019-2025...... ..ottt 170

Vi



Supporting Evidence
How to Access the Evidence Repository

All supporting evidence is linked in the document via SharePoint. All external reviewers have been
granted access to the appendices with an email address provided by the University of North Carolina
Greensboro. Each external reviewer received an invitation to set up their account with instructions. Once
a reviewer has access, they will be able to link directly into SharePoint via the links throughout the self-

study. They can also be accessed directly through the SharePoint folder.

Vii



Abbreviations and Acronyms
AARC Admissions, Awards & Recruitment Committee
AASL American Association of School Librarians
ADA Americans with Disabilities Act
ALA American Library Association
ALISE Association for Library and Information Science Education
APR Academic Program Review
ASIS&T Association for Information Science and Technology
CAEP Council for the Accreditation of Educator Preparation
CAR Committee Action Report
CC Curriculum Committee
COA Committee on Accreditation
ILRS Information, Information, Library & Research Sciences
DPI Department of Public Instruction
ERM Educational Research Methodology
FSW Faculty & Student Welfare Committee
GA Graduate Assistant
GPA Grade Point Average
GRE Graduate Record Exam
GSC Graduate Studies Committee
IMLS Institute for Museum and Library Services
IRB Institutional Review Board
IS Information Science

ITD Instructional Technology and Design

viii



ITS Instructional Technology Services

LIS Library & Information Science

LISSA Library & Information Studies Student Association
LISAA Library & Information Studies Alumni Association
NCLA North Carolina Library Association

NCSLMA North Carolina School Library Media Association
P&T Promotion and Tenure Committee

PLO Program Learning Outcome

POS Plan of Study

PT Professional Track

SL School Library

SOE School of Education

TCE Teacher Course Evaluation

TT Tenure Track

UDL Universal Design for Learning

UNCG University of North Carolina Greensboro

UTLC University Teaching & Learning Center



Introduction

The University of North Carolina (UNC) is a multi-campus university system dedicated to serving the
state of North Carolina and its people through world-class teaching, research and scholarship, outreach,
and service. The oldest public university in the nation, UNC traces its roots to the state’s 1776
constitution, which held that “all useful Learning shall be duly encouraged and promoted in one or more
Universities.” The University of North Carolina Greensboro (UNCG) was established as the State Normal
and Industrial College for women by legislative enactment on February 18, 1891. The first African
American students were admitted in 1956, and men were first admitted as part of the general student body
in 1964. It was renamed the University of North Carolina Greensboro in 1971 when the General
Assembly adopted legislation that combined all 16 of the state-supported institutions of higher education
into a single system. UNCG holds a Carnegie R2 status (high research spending and doctorate
production) and currently enrolls approximately 18,000 students and employs about 2,600 faculty and
staff. It is proudly designated a Minority Serving Institution, which fundamentally shapes its mission,
vision and values, and is ranked number one for social mobility in the state of North Carolina. Library
science education at UNCG began in 1928, making our program the first and oldest in the state of North

Carolina.

The Department of Information, Library, and Research Sciences (ILRS) at UNCG is currently a
department of approximately 700 students, 30 faculty (18 tenure track, ten professional track, two .5
affiliated faculty) and 2.5 staff members. We house the MLIS degree program, including two formal
tracks in Public Librarianship and School Librarianship, a B.S. in Information Science, an M.S. in
Information Analytics, doctoral and master's programs in Educational Research & Measurement, and an
M.S. in Instructional Technology and Design. We teach one information literacy/personal information
management service course for the university’s general education program, LIS 199: Information Use in a

Digital World, which educates approximately 500 students annually.

Major Developments Since Last Review

Since our last site visit in Spring 2018, the department has diversified, grown, and changed its name. In
Fall 2020, we launched an in-person BS in Information Science. We hired two faculty members and
added a third this year to teach in both the BS and the MLIS. The undergraduate program now enrolls
more than 80 students. In Fall 2022, we created a new online Master of Science in Instructional
Technology and Design program. We hired two new faculty members and currently enroll approximately
30 students in this program. In Fall 2023, the Educational Research Methodology (ERM) program joined
our department, and we changed the name of our department from “Library and Information Science” to

“Information, Library, and Research Sciences,” to be more inclusive of all four programs. The ERM



program includes eight faculty members, a .5 administrative assistant, and approximately 40 master's and
doctoral students. In Fall 2025, the fully online Master of Science in Information Analytics program,
which was previously in UNCG’s Computer Science Department, joined ILRS as well. That program
added three faculty members, one administrative assistant, and around 60 master's students to our

department.

Enrollment in the MLIS has also grown. In Fall 2017, at our last review, we enrolled 342 in the MLIS
program. The Fall 2025 enrollment is 395; approximately a third of the students are in the school library
media track and 25 are in the newly created public library track, which was launched in Fall 2025. We
consider our appropriate size to be between 330 and 350, but we have permitted the enrollment to grow a
bit beyond that because faculty newly hired for the BS in Information Science have been able to teach in
the MLIS as that program grows into its full enrollment capacity. While the BS IS reaches its capacity, we
are managing enrollment downwards to that ideal range, but that proves difficult because student
applications remain strong, and the higher enrollment keeps us in good stead for filling positions and
maintaining resources. The student population shifted quickly over the past six years as well, and now

nearly 100% of our students are enrolled as distance learners.

Although so much change and growth during a short period have been challenging, the changes have
ultimately had a positive impact on the MLIS. Each new and existing program was appropriated with its
own resources, so there has been no financial impact on the MLIS program. The most challenging aspect
has been the increased workload at the administrative level. To improve this, we appointed an associate
chair. We also added 1.5 administrative staff to extend administrative capacity for the expanded

department.

The advantages of this growth for the MLIS have far outweighed the challenges. These advantages are
discussed more fully in the self-study but are summarized here. For example, the undergraduate student
population at UNCG is much more diverse than the MLIS student population has been historically, given
UNCG?’s designation as a Minority Serving Institution (MSI). One of our primary reasons for launching
the BS was to increase our capacity to recruit a student body more consistent with the undergraduate
population into the MLIS program. We have created an Advance Master’s Program (AMP) that allows BS
IS students to be accepted into the MLIS their junior year and earn up to nine credits toward the master's
during their undergraduate program. Though it is very early, we are already seeing BS IS students begin
and succeed in the MLIS. With more time, we believe the undergraduate degree will provide an excellent

pathway for students from a wide array of backgrounds.



Growth in the department has also extended the types of expertise available both for research
collaborations and for the curriculum. For example, ERM brings expertise in data visualization, textual
data analysis, and program evaluation. The BS IS faculty have expanded their expertise in coding,
information security, and artificial intelligence. The MSIA faculty bring expertise in digital humanities
and health informatics, while the MS ITD faculty offer expertise in instructional design, gamification, and
e-learning, which benefits our MLIS students interested in instructional roles in libraries and information
organizations. Finally, as the department has grown from one program (the MLIS) to a diverse portfolio
of programs, its ability to protect itself, including the MLIS, from any potential future enrollment

downturns, brings us a tremendous amount of security at UNCG during times of retrenchment.

Since the last review, UNCG has gone through a period of financial difficulty. The pandemic, the so-
called “enrollment cliff,” which refers to a shrinking demographic of the college-age population
nationwide, and a new state funding model that privileges undergraduate enrollment at the expense of
graduate education have led to a series of budget cuts every year since 2020. Staff and faculty positions,
both filled and unfilled, have been lost across the University and 20 programs have been slated for
closure. In the School of Education, the cuts have reached about 20% over that period, and that includes
several filled and unfilled positions that have been lost, but it does not include vacated positions that were

not filled outside of those cuts.

What is most notable in these years is the unwavering support for the MLIS program. We have, in fact,
gained rather than lost positions in the department. The only cut to the MLIS program has been a 30% cut
to our tuition waiver budget for graduate assistants, which will be discussed further in chapter four. Every
vacant faculty and staff position has been or is being filled, and our other budget lines remain unchanged

or have grown.

Also, since the last review, federal, state and system level anti-DEI policies and legislation have impacted

9 ¢

our program. We were compelled to censor our website, deleting terms such as “diversity,” “equity,” and

29 ¢

“inclusion,” as well as related terms such as “bias,” “social justice,” and “sexism.” Federal anti-
affirmative action legislation has also affected how we are able to recruit, and several of our MLIS faculty
also lost IMLS funding during this period, all of which will be discussed further in both the student and
faculty sections of this self-study. Fortunately, our curriculum, which emphasizes DEI as fundamental to

the LIS field, was examined, but was not affected.

Finally, we have experienced personnel changes since the last review. A new provost, Dr. J Allan Boyette,

was hired in Fall 2024, Dean Randy Penfield was appointed to senior vice provost, and former chair of


https://ncnewsline.com/2024/02/01/final-program-cuts-announced-at-uncg/

the Department of Specialized Education and Services, Dr. Morgan Chitiyo, is now serving as interim

dean of the SOE.

In the MLIS program, four assistant professors earned tenure and promotion to associate professor
(Moorefield-Lang, Lenstra, Dawkins, and Velez) and two professional track faculty (Archer-Capuzzo and
Gruer) were promoted to associate clinical professor. Dr. Joanna DePolt, formerly a lecturer, was
promoted to assistant clinical professor. Dr. Anthony Chow left UNCG to take a position as the director of
another LIS program, while Drs. Hersberger and Bird retired in 2023 and 2025, respectively. Dr.
Hersberger’s line has been filled by Dr. Faith Rice. Dr. Bird’s line has been filled by a visiting faculty

member while we conduct a search for her line this year.

Despite the many challenges these past seven years have presented, ILRS is experiencing great stability,
increasing investment in our mission, and a renewed sense of enthusiasm for the future. The following
highlights of our work since 2018, expanded upon in the relevant chapters of this self-study, include the

following.

Program Recognition and Metrics
In 2022, the School Library Media Coordinator Concentration was named #8 in the U.S. and #1 in North

Carolina.

Metrics

e 97% of graduates indicate they are likely to recommend our program to others.

*  96% of our graduates indicate they feel prepared for working in the field.

o 949% of our students report they are satisfied or very satisfied with LIS faculty.

e 23% of our students do not identify as White and 52% identify as belonging to an
underrepresented group outside of race/ethnicity, for example, as neurodivergent or LGBTQ+

e The average one-year retention rate is 88%.

e Students complete the program in an average of 2.56 years.

e 100% of our students engage in a supervised field experience prior to graduation.

e 100% of school library students passed the PRAXIS School Librarian Subject Area Test.

e 62% of our general track students report being hired in the LIS field before or at graduation. An
average 81% report holding LIS positions at a median 7.5 months post-graduation. In our school
library track across the self-study period, 72%—91% (average 82%) of graduates report holding

school library positions prior to or at graduation.



Curricular Innovation

Advanced Master's Program (AMP): We created an undergraduate degree in Information Science with an
AMP that allows juniors and seniors who meet our criteria to be admitted early to the MLIS and take
credit hours that count towards their bachelor's degrees, as well as towards the master’s program. We are
currently revising the AMP to admit juniors and seniors from other UNCG undergraduate programs such
as Philosophy and Political Science. As a designated Minority Serving Institution, UNCG’s undergraduate

population is one of the most diverse in the country and draws students to the MLIS.

Dual Licensure: A unique pathway to dual licensure was developed and launched in Fall 2024 to attract
students interested in pursuing both the School Library and Instructional Technology Licensure for NC
with only two additional courses. Designed to meet K—12 schools’ evolving needs, the program prepares
graduates to be versatile, tech-savvy instructional leaders who can support diverse learners and school

communities. There is no other program like this in North Carolina or in a nearby state.

Public Librarianship Concentration: Based on feedback from public library employers, alumni, and

students we developed a concentration in public libraries. The curriculum emphasizes experiential

learning and management and leadership development.

Certificate in Information Organization: This certificate was created to fill the need for comprehensive

education in information organization and training for graduate students and working professionals.

Because many information science programs have stopped offering cataloging courses, the certificate can
fill that gap for UNCG students and students from other programs. It will also assist professionals as they
navigate the ever-changing information organization landscape. The certificate is relevant to students who
wish to be catalogers, metadata librarians, archivists, or otherwise working in information organization in

the twenty-first century.

Certificate in Instructional Design: This certificate helps graduate students and working professionals

build applied skills in designing meaningful learning experiences, creating assessments, ensuring
accessibility/UDL, and using authoring tools and learning management systems effectively. The program
emphasizes hands-on, project-based learning that connects theory to real-world application. By the end of
the program, participants have a professional portfolio that showcases their design strengths across
multiple learning formats and demonstrates their readiness to support learners in educational and
organizational settings. This certificate is very relevant for students who want to teach in library settings,

particularly in academic libraries.

Updates for New Standards: We also revised the school library concentration curriculum to align with

new AASL School Librarian Preparation Standards and extended our archives and special collections



curriculum to align with Society of American Archivists’ Guidelines for a Graduate Program in Archival

Studies. Both the management and reference curricula were revised to meet new competency standards as

well.

Faculty

Major Leadership Positions

April Dawkins was elected President of the American Association of School Librarians, serving
2025-2027.

Lisa O’Connor was elected as the ALISE Representative to COA in 2024 and will serve as its
chair in 2026-2027. She also served as Co-Chair of the ALA/ALISE Working Group to Infuse the
2023 standards with EDI goals.

Lisa O’Connor was elected and served as President of the Association of Library and Information

Science Education (ALISE); 2021-2023.

Dean Michael Crumpton served as North Carolina Library Association President, 2017-2019.

Large External Grants

Dawkins, April. (2023-2025). “READCON: A Curriculum for Library Readiness, Advocacy, and
Community Empowerment” (RE-254844-OLS-23). Sponsored by the Institute of Museum and
Library Services. $248,700. A two-year project to: 1) develop training on proactive, impactful,
and broadly applicable techniques for community collaboration and civic engagement for library
advocacy; and 2) build culturally responsive professional soft skills not typically addressed in LIS

curriculum, within the context of challenging conditions. READCON website

(https://readcon.info).

Lenstra, Noah. (2020-2023). “HEAL (Healthy Eating and Active Living) at the Library via Co-
Developed Programming” (RE-246336-OLS-20). Sponsored by the Institute of Museum and
Library Services. $231,496. This funding enabled an in-depth analysis of how public libraries
work with community partners to promote healthy communities through healthy eating and active
living programming.

Nadir, Hamid. (2025-2028). “Collaborative Research: CISE-MSI: RDP: IIS: Integrating Biology
and Computer Science through Embodied Robotics in Elementary Classrooms” (Grant # 204216).
Sponsored by the National Science Foundation. $294,330. This funding enables empirical
research in the public schools for teaching complex biological science using robotic embodiment.
Post, Colin. (2024). “Building a Foundation to Collect Independent Digital Games in Libraries”
(LG-256637-0OLS-24). Sponsored by the Institute of Museum and Library Services. $149,706.


https://readcon.info/

This funding will jumpstart collaborations between libraries and independent video game
designers to collect and preserve these games in libraries.

o Velez, LaTesha. (2024). “Using Big Data to Visualize the Representation of Marginalized
Identities” (RE-256641-OLS-24). Sponsored by the Institute of Museum and Library Services
Laura Bush 21st Century Librarian Program, $282,201. This early career research grant focused
on examining Latine representation in Library and Information Science (LIS) research. This study
asks critical questions about whose knowledge gets valued, whose stories get archived, and how
racialized communities are often made invisible in academic knowledge production. The goal is
to identify gaps and patterns that can inform more equitable, representative research and teaching

practices.
Awards

e Dawkins, April. (2020). Frances Bryant Bradburn Distinguished Service Award. North Carolina
School Library Media Association

e Dawkins, April. (2022). AASL Research Paper Award for her article, “A Content Analysis of
District School Library Selection Policies in the United States," coauthored with Emily Eidson,
School Library Media Coordinator, Ledford Middle School, Davidson County Schools (MLIS
student)

e Dawkins, April. (2019). AASL Research Paper Award for her article, “E-Book Collections in
High School Libraries: Factors Influencing Circulation and Usage,” coauthored with Dr. Karen
W. Gavigan, Professor, University of South Carolina

e  Gruer, Tammy. (2018). Frances Bryant Bradburn Distinguished Service Award. North Carolina
School Library Media Association

e Lenstra, Noah. (2021). ALISE/Connie Van Fleet Award for Research Excellence in Public Library
Public Library Research

e Moorefield-Lang, Heather. (2019). AASL Research Paper Award for her article, "Lessons
Learned: Intentional Implementation of Second Makerspaces”

e (O’Connor, Lisa. (2025). F. William Summers Outstanding Alumni Award from the University of
South Carolina iSchool

e Velez, LaTesha. (2023). Roundtable on Ethnic and Minority Concerns Library Education
Roadbuilder’s Award

o Velez, LaTesha. (2022). David Cohen/EMIERT Multicultural Award, for her article, “It Was Like
He Was Writing My Life: How Ethnic Identity Affected One Family's Interpretation of an Afro

Latinx Text”



Administration and Resources

Stability and Differential Tuition

A period of severe financial retrenchment in North Carolina higher education has clarified the absolute
support the MLIS program enjoys at UNCG and in the SOE. As discussed earlier, despite program
closures and deep budget cuts, the MLIS has retained consistent financial resources. Our successful

application for Differential Tuition in 2019 contributes to that financial stability and growth.

Recruiting and Outreach Coordinator

In 2018, the program was able to secure resources to hire a .5 FTE outreach and recruitment coordinator.
Since then, we have been able to increase the position to .75 FTE. Kaitlin Hawkins, who now occupies
that position, has made significant contributions to our enrollment growth through her support. She also
manages our social media presence, which has grown from meager to robust during the self-study period
and has noticeably contributed to significant engagement with all our constituencies, and an increased

sense of community.

Innovative Programs and Partnerships

Charlotte cohort: In September 2020, Charlotte-Mecklenburg Public Schools (CMS) published an internal
report outlining inequity within their school system, the second-largest system in North Carolina. The
report identified that only 60% of CMS schools had media centers with licensed school library media
coordinators. Although it required concerted efforts by CMS media and technology directors and ILRS
school library faculty for several years to secure funding, the first cohort of CMS future school librarians
began their matriculation in the MLIS with 076 licensure program in the fall semester of 2023. During
their first semester in the program, all ten cohort members moved from the classroom into CMS school

media centers to reenergize and, in some cases, reopen them. The ten members of the first cohort will

begin to graduate in the spring 2026 semester. Several members of the cohort are also pursuing dual
licensure (077) for instructional technology facilitators and will take a little longer to complete their

degree and licensure courses.

The ILRS department has been integral to the development of the Network for the Cultural Study of

Videogaming (NCSV) at UNCG, an interdisciplinary effort to expand teaching, research, and

extracurricular resources for esports and gaming on campus. ILRS faculty have developed undergraduate
and graduate courses in game design and game studies that enable students to explore career opportunities

in this booming industry.


https://cas.uncg.edu/ncsv/
https://cas.uncg.edu/ncsv/

Conclusion
As the remaining chapters of the self-study will demonstrate, the MLIS program at UNCG is effectively
delivering high quality, constituent-informed, and student-centered LIS education. We have consistently

met all the standards for accreditation and provide the data herein to demonstrate it.
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Process and Layout of the Self-Study

Process

This self-study is the product of collaboration by all faculty members, the chair, and the administrative

staff of the Department of Information, Library, and Research Sciences (ILRS).

The self-study was guided by the Accreditation Advisory Committee (AAC), consisting of the following

members:

External Members

Our standing Advisory Committee will serve as the external component of our Accreditation Advisory

Committee (AAC). Each member is noted by their current employment information and their areas of

experience and expertise.

L.

10.

11.
12.
13.

14.

15.

16.
17.
18.
19.
20.

Wanda Brown, Director of Library Services, Winston-Salem State (academic libraries; DEI;
HBCUs; alumna)

Sarah Falls, Chief of Researcher Engagement, the Library of Virginia (Special, arts, and academic
libraries)

Jason Fowler, Director of Library Services at Southeastern Baptist Theological Seminary
(Seminary and prison libraries)

Ross Holt, Library Director at Randolph County Public Library (public libraries)

Harvey Long, Student Success Librarian (Academic libraries; DEI; HBCUs)

Drew McNaughton Alumnus and Executive Accounts Manager and Field Sales Consultant for
SIRSI/Dynix (information technology; library services industry)

Kristen Merryman, Digital Projects Librarian at University of North Carolina at Chapel Hill
(information technology; academic libraries)

LaQuanda Onyemeh, Co-Founder and Executive Director of WOC+Lib and Training Partner at
Proquest (systems; corporate; entrepreneurial librarianship; alumna)

Pressley, Lauren, Dean, Z. Smith Reynolds Library, Wake Forest University. (academic libraries;
leadership)

Michelle Underhill, State Librarian, North Carolina State Library. (public libraries; leadership;
alumna)

Kathelene Smith Archivist, Jackson Library, University of North Carolina Greensboro

Cindy Perotta, Media Specialist at Lake Norman Charter Middle School (school libraries)
Michelle Rosquillo, Research Manager, Medicus Firm (Corporate library; diversity coordinator;
alumna)

Karissa Wrenn, Electronic Resources Librarian, SAS Institute (data science; special libraries;
electronic services)

Michael Crumpton, Dean of University Libraries, UNCG and Adjunct Faculty (academic
libraries, management and leadership; library spaces)

Jill Brown, Recent Alumna, Class of 2024

Kendra Allen, Director of Library Media Services, Wake County Public Schools

Victorya Darling, Reference Librarian, Forsyth County Public Library

H. Blake-Lee, General Program Student (Rotating)

School Library Student (Rotating) Currently Lindsay Smith
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Primary LIS Faculty

Dr. Sonia Archer-Capuzzo, Associate Clinical Professor
Dr. April Dawkins, Associate Professor

Dr. Joanna DePolt, Assistant Clinical Professor
Professor Tammy Gruer, Associate Clinical Professor
Dr. Noah Lenstra, Associate Professor

Dr. Heather Moorefield-Lang, Associate Professor
Dr. Lisa O’Connor, Associate Professor and Chair

Dr. Fatih Oguz, Associate Professor

Dr. Colin Post, Assistant Professor

Dr. Kayli Reyna, Visiting Assistant Clinical Professor
Dr. Faith Rice, Assistant Professor

Dr. LaTesha Velez, Associate Professor

LIS Staff
Greg Hoffman, Office Manager
Anthony Lester, Administrative Support Specialist

A working committee took primary responsibility for the writing of the self-study, reporting out and
receiving feedback from the AAC. The working committee is made up of the chair of the Department of
Information, Library, and Research Sciences, the other full-time faculty, and the administrative staff. Each
standard has been assigned to teams of two or more full-time faculty and staff as appropriate, for the

development of the relevant section of the final document. The assignments are as follows:

Standard I: Systematic Planning: Lead: Lisa O’Connor; Team: Oguz, Gruer, DePolt

Standard II: Program-Level Learning Outcomes and Curriculum: Leads: Moorefield-Lang and
Post; Team: Dawkins, Frazier, Reyna

Standard I1I: Faculty: Leads: Lenstra and Archer-Capuzzo; Team: Oguz, Lofca

Standard IV: Students: Leads: Gruer and DePolt; Team: Velez and Rice

Standard V: Infrastructure: Lead: Lisa O’Connor; Team: Gruer, DePolt, Hoffman

The chair coordinated the gathering of documentation and writing of the first draft of each chapter.

The department is an administrative unit in the School of Education (SOE) at the University of North
Carolina, Greensboro. Morgan Chitiyo is the interim dean of the School; he will be regularly briefed on

the process.
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Standard I: Systematic Planning
The program's implementation of an ongoing, broad-based, systematic planning process involves the
constituencies that the program seeks to serve, including members of traditionally underrepresented and

historically underserved groups, and results in improvements to and innovations in the program.

Governance Structure

The Information, Library, and Research Sciences Department (ILRS) has a long-standing commitment to
faculty governance. Thus, the vast majority of important decisions are made by the faculty as a whole
through a process of data-gathering (including constituent input), analysis, discussion and consensus-
building. Monthly program meetings, advisory committee meetings, and retreats (see LIS Meeting
minutes) are the primary venues for long-term strategic planning and the continuous, day-to-day planning
necessary to meet program goals. The ILRS has several standing committees, but they are generally used
to collect and analyze data to inform the decisions of the faculty, to carry out the decisions of the faculty,
or to apply ILRS policies and procedures to conduct the operational business of the department.

Committee membership is assigned annually by the chair in consultation with the faculty.

The chair is the person who ultimately makes decisions concerning the administrative functions of the
department. There are currently 2.5 administrative assistants who assist with these duties. The

responsibilities of the chair are:
e Administration of the departmental budgets;
e Assessment of faculty performance;
e Preparing statistical reports for national and local use;
e Tracking the department’s diversity efforts;

e Coordination of long-range planning, including working with faculty to develop the strategic plan

and assess progress towards its goals and objectives;
e Initiating and/or revising administrative policies, procedures, and structures.

In terms of its place in the overall governance structure of the University with respect to decision-making,
ILRS is a unit within the School of Education (SOE). The chair, Dr. Lisa O’Connor, reports to the interim
dean of the SOE, Dr. Morgan Chitiyo, who in turn reports directly to the provost, Dr. Alan Boyette. The

University Senate governs all academic proposals.


https://uncg.sharepoint.com/:f:/r/sites/dept-12024/LIS%20Non%20Secure%20Program/2026%20ERP%20Evidence%20Repository/LIS%20Meeting%20Minutes?csf=1&web=1&e=UYcCdi
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All chairs and directors participate in monthly meetings with the dean and three to four meetings a year
with the provost. In addition, the dean meets with each chair monthly in order to discuss current priorities

such as budgeting, personnel plans, and space issues. As outlined in its Instrument of Governance, the

SOE faculty are represented on the SOE Faculty Council, which is made up of elected representatives
from each department, department chairs, associate deans, and a member of each type and rank of faculty
(tenure track and professional track). The Faculty Council “serves as facilitate communication and
discussion between the SOE faculty and the Dean’s Office and SOE’s administrative officers. The Faculty

Council serves in a consultation and advisory role to the dean and the SOE administration.”

There is, in addition, a parallel governance structure specifically for decisions related to courses and

programs. See Figure | for a summary of the process. The decision-making process is as follows:

A faculty member submits a proposal (e.g. proposed new course, new program, or significant
changes to an existing course or program) which, after initial review by UNCG’s Office of
Assessment, Accreditation, and Academic Program planning, is brought to the LIS curriculum
committee. The curriculum committee discusses it and arrives at a recommendation to either
advance the proposal in the workflow or to request changes intended to strengthen the proposal.
The recommendation from the LIS committee is then reviewed by the ILRS Department Chair,
who next advances the proposal to the SOE Dean’s office. Both Department Chair and Dean’s
Office provide a cursory review of the proposal to ensure that the department and school have the
appropriate resources to enact the curricular changes proposed. The Dean’s office then advances
the proposal to the SOE Curriculum Committee. The SOE committee reviews the proposal and
arrives at a recommendation to either advance the proposal or to request changes intended to
strengthen the proposal. Once the SOE committee has advanced the proposal, it is then reviewed
by the Graduate Curriculum Committee. The Graduate Curriculum Committee makes a
determination to approve the proposal as is, approve pending requested changes, or decline to
approve the proposal. After proposals have been approved by the Graduate Curriculum
Committee, new courses or programs are added to the catalog, or in the case of proposals to

revise courses and programs, the catalog is updated to reflect the proposed changes.

While it is in the purview of the School and University committees to request changes or decline
to advance or approve a proposal, UNCG’s Office of Assessment clearly outlines the scope of the
responsibility for each committee in the Curriculum Review Roles policy. The faculty of the
program have “primary responsibility for the content, quality, and effectiveness of the
curriculum,” and the departmental committee must determine whether a given proposal is

appropriate for their program, students, and faculty. The primary responsibility of the SOE
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curriculum committee “is to ensure the department or program has considered issues beyond the
department in their request,” and the primary responsibility of the Graduate Curriculum
Committee is to review proposals for alignment with the university’s mission and “to ensure they
meet the standards and practices of UNCG and external governing agencies.” Both School and
University committees are instructed to not focus on details that have already been vetted by the
department. The MLIS program faculty have the ultimate responsibility for the content of courses

and programs.

The SOE curriculum committee charge and membership are as follows:

UNCG and SOE adhere to the principle that faculty are responsible for curriculum. With that in
mind, the School of Education’s curriculum committee is comprised of one elected faculty
member from each department. The associate dean for Academic and Student Affairs serves as an
ex-officio member and keeps all records of meetings. The SOE curriculum committee has three

primary purposes:

1. To review and make recommendations on proposals for routine changes in courses and

programs, to ensure compliance with university regulations and licensure requirements;

2. To review and make recommendations on proposals for non-routine changes, including

the development of new courses and programs;

3. To consider and make recommendations about policy issues that have arisen in the
context of the committee’s work or that have been brought to the committee by the dean,

Faculty Council or Faculty Assembly.

Once approved, the next step is the University’s Graduate Studies Committee (GSC). The GSC
consists of eighteen voting members representing all the colleges and schools at UNCG with

graduate programs, and their charge is:

L.a. The Graduate Studies committee shall be an agency of the Senate that serves as the
representative body of the graduate faculty on all aspects of graduate education and

advises the Faculty Senate on matters relating to graduate education.
L.b. Its basic duties and responsibilities are as follows:
Establish the criteria for the selection and review of members of the graduate faculty;

Review all proposals for new courses, revised courses, and modifications to current

courses taking one of the following actions: approve, disapprove, or approve with
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modification. Review and act on all proposals for new graduate programs or major
modifications to existing programs and make recommendations to the provost regarding

the general advisability of pursuing such a plan;

Review, formulate, and approve policies and regulations related to graduate education,
admission, retention, and graduation requirements and forward them to the Faculty

Senate as an information item,;
Hear student appeals related to Graduate School policies and regulations;

Alert the graduate faculty and the administration to issues of concern relating to graduate

education;

Act on matters of graduate education referred to the committee by the Faculty Senate,
vice provost and dean of The Graduate School, graduate faculty, or the Graduate Student

Association;

Report to the University administrators, academic heads, graduate program directors, and
the Faculty Senate on all actions taken regarding graduate education policies and

programs.

The final step is the UNCG Faculty Senate, which exercises general control and supervision over the
academic affairs of the institution, subject to the authority of the UNC General Administration and the
Board of Governors, the University's highest governing body, with general jurisdiction and final authority

over the conduct of the affairs of the University of North Carolina System.

Figure 1.1 The Curriculum Process

UNCG Curriculum Review Process

omm  oepichair oo

Faculty Proposal Submission Dept Chair Review SOE Curriculum Committee

Afaculty member submits a proposal (e.g. The recommendation fram the LIS The SOE committee reviews the proposal and arrives at a

proposed new course, new program, or camnittee is then reviewed by the recommendation to either advance the proposal or to

significant changes to an existing course ILRS Department Chalr, wha next request changes intended to strengthen the proposal.

or program) advances the proposal to the SOE Once the SOE committee has advanced the proposal, it is

Dean's office. then reviewed by the Graduate Curriculum Commitiee,
Department CC Review
The curriculum commitiee discusses Dean Review UNCG CC Review
the proposal and arrives at a The Dean's Office provides a cursory review of The Graduate Curriculum Committes makes a
recommendation to either advance the the proposal to ensure that the department and determination to approve the propasal as is, approve
proposal in the workflow o to request school have the appropriate resources to enact pending requested changes, or decline ta approve the
changes intended to strengthen the the curricular changes proposed. The Dean's proposal. After proposals have been approved by the
proposal. office then advances the propasal to the SOE Graduzia Currlculum Cormminiss, new cOUrSE or
Curriculum Commitiee programs are added 1o the catalog, or in the case of

proposals to revise courses and programs, the catalog is
updated to reflect the proposed changes.
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Developments in Systematic Planning

One of the primary areas we identified for improvement during the 2018 self-study was the need to make
our assessment plan more manageable while maintaining its effectiveness. We frequently collected and
reviewed more data than we could truly use, and much of it was just not as informative as it could be. So,
for this review period, we focused on getting the highest quality data rather than on frequency or quantity

of collecting it.

For example, we previously disseminated an employer survey every three years, but we had very low
response rates, and we knew we just were not getting the broad-based and focused feedback from
employers that we needed from that survey. So, we have pivoted to a more focused approach. We have
decided to rotate the types of employers we focus on rather than doing all types every three years. We
began with public library employers in 2023 and moved on to school library employers in 2025. We will
conduct assessments with academic libraries, special libraries, and archives in the coming assessment
cycles. We also decided to find better vehicles for engaging in discussion and getting feedback, thus, for
example, with public libraries, we leveraged an opportunity to gather feedback from all North Carolina
public library directors at their annual meeting. We also met with some key directors who had particularly
helpful feedback in person. For school libraries, we have set up opportunities for feedback at a booth at
the NCSLMA conference. For our next cycle, we intend to request an opportunity to gather feedback
through the NC Academic Library Directors group and possibly by holding focus groups at biennial
conference of the Association for College and Research Libraries. Other examples of work we have done

to get better data are discussed throughout this section.

1.1 Mission and Goals

The mission and goals of the unit and the educational program foster quality education and incorporate
values of equity, diversity, and inclusion. The program'’s goals and objectives align with the needs of the
LIS profession, demonstrate continuous improvement over time, and are informed by the mission of the

parent institution.

NOTE: Sections 1.1 and 1.2 will address our general planning and assessment cycle, which guides
our decision-making on the full array of our activities. Discussion of the strategic plan, which
identifies our areas of special focus, goals and objectives, during a specified period of time, will be

confined to 1.3.

Systematic, constituent-inclusive planning is essential to our organizational process for establishing a

vision for an ideal future, a guiding mission, and setting clear, measurable, high priority long-term goals
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and short-term actions for achieving them. The continuous pursuit of accomplishing our goals has driven
the systematic planning process, which includes identifying and securing the appropriate resources, as
well as implementing specific activities that utilize those resources (inputs) to generate appropriate
outputs and outcomes. It also includes facilitating an organizational culture of continuous improvement
through use of data, feedback from our stakeholders, and introspection around opportunities to be

addressed in the future.

Each year at our fall retreat, the LIS faculty review our goals and objectives and the strategic plan both to
ensure they still accurately reflect the aims of our program and to set annual goals for ourselves. Mission
and vision are reviewed periodically as needed, at least once every five years. We also review these
periodically at our advisory committee meetings. The last formal review of the vision, mission, and goals
occurred at our February 7, 2025, meeting. The most recent version of our vision, mission, and goals was
approved at our retreat on August 15, 2025. Our mission, vision, goals and objectives long incorporated
the values of equity, diversity, and inclusion; however, given state and system mandates against using
certain language, last year we revised the goals to continue to embrace those values without using

language that would take us out of compliance with state laws and UNC System policies.

Formally, we employ feedback from our advisory committee, which has representation from the widest
possible variety of information organizations and includes LIS professionals from a variety of
underrepresented groups (see roster on p. 9 of the SS) to ensure that our goals and objectives align with
the needs of the profession. We also reach out to targeted employers, such as public library directors, for
feedback on specific aspects of our long-term planning, when necessary, such as with the development of
concentrations. We regularly review updates to professional competency statements to inform updates that
need to be made to our program and curriculum (See Chapter 1I). We also obtain employer feedback on
100% of our graduates through field experience assessment (See Chapter IV). Our faculty’s professional
experiences prior to teaching and engagement in the field through research and service (see Chapter I11),

inform our planning process and ensure we are responsive to the needs of the field as well.

The mission of the LIS program is informed by both the mission of UNCG and the SOE. Table 1.1 below
contains both the mission and vision (or core value statements) of each. There is clear alignment in the
common emphasis on the transformative nature of education, empowerment, inclusion and

responsiveness to societal needs.
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UNCG SOE LIS
Mission Mission Mission
UNC Greensboro will redefine the The School of Education is We create

public research university for the 21st
century as an inclusive, collaborative,
and responsive institution making a
difference in the lives of students and
the communities it serves.

committed to creating life-changing
opportunities through education by
providing transformative learning,
leading innovation and discovery,

transformative, inclusive,
collaborative, and responsive
library and information science
education that not only makes a
difference in students’ lives and

engaging communities, and
promoting equal opportunity for
students of all backgrounds.

the communities we serve but

also prepares innovative and

future-oriented information
professionals who are prepared
to serve the public good.

Vision

Core Values/Vision Vision

UNCG is:

e A learner-centered, accessible,
and inclusive community
fostering intellectual inquiry to
prepare students for meaningful
lives and engaged citizenship;

e An institution offering classes on
campus, off-campus, and online
for degree-seeking students and
life-long learners;

e A research university where
collaborative scholarship and
creative activity enhance the
quality of life across the lifespan;

e A source of innovation and
leadership meeting social,
economic, and environmental
challenges in the Piedmont Triad,
North Carolina, and beyond; and

e A global university integrating
intercultural and international
experiences and perspectives into
learning, discovery, and service.

The Library and Information
Science (LIS)

program empowers people
through information and
technology to bridge the gap
between research and practice
to create a better world.

Our core purpose is to create life-
changing opportunities through
education. Everything we do is in
support of this core purpose.

As evidenced by Table 1.2, we are also committed to continuous improvement. The development of our
mission and vision demonstrates growth over time. Our overarching program goals, which guide our
strategic goals outlined in the strategic plan, are demonstrated in Table 1.3 and have also been revised by
the faculty over time. The 2025 revisions are not indicative of a substantive change in direction, but were
undertaken largely for clarity and to focus more explicitly on the three areas of our work, which are
teaching, research and service. Some minor modifications were also made in 2023 to reflect limitations on
language we are permitted to use for EDI goals. Our strategic goals, outlined in our strategic plan, also

demonstrate continuous progress and will be discussed with our strategic plan in section 1.3,


https://soe.uncg.edu/ilrs/assessment/lis-strategic-plan/
https://soe.uncg.edu/ilrs/assessment/lis-strategic-plan/

Table 1.2 Current and Past LIS Vision, Mission, and Goals
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2025

Vision

The Library and Information Science (LIS)
program empowers people through information
and technology to bridge the gap between
research and practice to create a better world.

Mission

We create transformative, inclusive,
collaborative, and responsive library and
information science education that not only
makes a difference in students’ lives and the
communities we serve, but also prepares
innovative and future-oriented information
professionals who are prepared to serve the
public good.

Goals

Goal 1: Educational Success and Lifelong
Learning

We educate and prepare future-thinking
information professionals who recognize the
need for learning across their career-

spans, grounding them in the core values of
librarianship, which include “access, equity,
intellectual freedom and privacy, public good
and sustainability.”

Goal 2: Research and Creative Excellence
We conduct and disseminate research and
creative activities that inform and empower the
field to solve problems, bridge research and
practice, and promote innovative thinking.

Goal 3: Service and Community Engagement
We engage with our various communities,
embracing all forms of difference, both to

2023 (Minor Revisions)

Vision

An intellectually rich, community-centered
program leading future-oriented library and
information education, research, innovation, and
service.

Mission

The UNC Greensboro Library and Information
Science Program connects people, libraries, and
information through teaching, research, and
service to enrich living and working in a global
environment.

Goals

Goal 1: Access and Empowerment

The UNC Greensboro (UNCG) Library and
Information Science (LIS) program advocates for
equal information access for all.

Goal 2: Creativity, Entrepreneurship and
Leadership. The UNCG LIS program develops
critical thinking, innovative solutions, and
leadership skills.

Goal 3: Educational Success and Lifelong
Learning

The UNCG LIS program educates students to
become successful professionals and promotes
lifelong learning.

Goal 4: Cultural and Community
Engagement. The UNCG LIS program educates
professionals who will support cultural

2018

Vision

An intellectually rich, community-centered program
leading future-oriented library and information
education, innovation, and service.

Mission

The UNC Greensboro Library and Information
Science Program connects people, libraries, and
information through research, teaching, and service to
enrich living and working in a global environment.

Goals

Goal 1: Access and Empowerment

The Department of Library and Information Studies,
UNCG (LIS) advocates the professional responsibility
of information access.

Goal 2: Creativity, Entrepreneurship and
Leadership

LIS develops critical thinking, innovative solutions,
and leadership skills.

Goal 3: Educational Success and Lifelong
Learning LIS educates and challenges students to
become successful professionals and promotes
lifelong learning.

Goal 4: Cultural and Community Engagement
(including internationalization). LIS educates
professionals who will drive cultural expression,
community development, and global citizenship; and
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understand their needs and to provide leadership,
teaching, research and service that help address
those needs. We strive to ensure full
representation, participation, and access for all
people in a global society, and challenge all
forms of exclusion.

expression, community development, and global
citizenship.

Goal 5: Research Excellence.

The UNCG LIS program conducts and promotes
research that informs the library and information
field and other fields of knowledge.

Goal 5: Research Excellence.

LIS conducts and promotes research that informs the
library and information field and other fields of
knowledge.
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1.2 Process

The program employs an ongoing systematic planning process that involves the constituents the program
seeks to serve, including traditionally underrepresented and historically underserved groups. Those
constituents include, but are not limited to, the parent institution, employers, alumni, and students.

Elements of systematic planning include:

The Planning Process

The Library & Information Science program is relatively small, with a longstanding culture of shared
faculty governance. As discussed previously, the vast majority of important decisions are made by the
faculty as a whole; thus, monthly program meetings and annual retreats are the primary venues for long-
term strategic planning and the continuous, day-to-day planning necessary to meet program goals. This

activity is documented through meeting minutes available at LIS Meeting Minutes.

Standing committees carry out the work of the program and provide information on decision-making to
the faulty. Table 1.3 describes each committee, its charge, and membership. Committee rosters are
assigned annually by the chair, in consultation with the faculty. See current and past committee rosters at

Committee Rosters. All committees meet on an as-needed basis and document any decision-making with

a Committee Action Report (CAR) and through an annual report available at LIS Committee Work.

Table 1.3 Committees and Assignment of Responsibility.

Committee Membership Charge

Planning & assessment| Department chair Oversee the planning and assessment process;
analyze and report data to inform planning;
propose new/improved mechanisms for
lassessment; and ensure compliance with all
planning and assessment procedures.

Curriculum (CC) At least two faculty are assigned by the |Oversee continuous curriculum review process to:

department chair. The committee selects ) ) )
e Align with professional standards

including ALA, AASL, etc.;
e Facilitate review process for current

one student for membership, as well.

courses;

e Facilitate review of new and revised
course proposals;

e Facilitate LIS courses through school and
University curriculum review process;
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e Review course alignment between
program learning outcomes and
curriculum.

Guide discussions that impact course delivery
concerning:

e Peer review of teaching

e Adjunct review and support

e  Professional development and instructor
training

e Teaching load

e Class sizes

e Policies impacting course delivery.

Conduct environmental scans and original research
regarding satisfaction, needs, and preferences as
needed.

Faculty & student
welfare (FSW)

At least two faculty are assigned by the
department chair. The committee selects
one student for membership, as well.

IAssess issues that concern the well-being of
faculty (through surveys of satisfaction on support
for teaching, research and service) and students
(through surveys of satisfaction regarding
curricular issues, course scheduling, technology
issues, advising issues, etc.); organize professional
development, and promote a sense of community
for the program.

IAdmissions, awards
and recruiting

Chair: Director of Graduate Studies

Members: School library program

IAdvise the faculty on policies and procedures
regarding admissions and retention; generate

(AARC) . enrollment data and conduct research on
coordinator, 1-2 faculty members, and a jocryitment and retention for planning; coordinate
student the department’s recruiting activities; award

scholarships and graduate assistantships.

Promotion and tenure [Tenured faculty in ILRS Provide guidance to pre-tenure faculty on their

progress towards tenure and promotion at year
three and five reviews; advise the dean on
promotion and tenure cases involving ILRS
faculty.

Search

|As appointed by the chair

Conduct searches for open faculty positions.

School library
[program

SLMC faculty, affiliated faculty and
student

Align curriculum with:

e American Association of School
Librarians (AASL) Standards

e  Council for the Accreditation of Educator
Preparation (CAEP) standards
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North Carolina Department of Public
Instruction (NCDPI) requirements and
the Program Learning Outcomes (PLOs)
of the MLIS program;

Support program development and improvement;
support the preparation of reports and
documentation needed for accreditation and
program approval processes
(AASL/CAEP/NCDPI); monitor and promote
student achievement; maintain communication and
collaboration with faculty, students, alumni, and
school library professionals.

Our planning process is driven not only by the faculty, but also its constituents. Table 1.4 illustrates how

feedback is gathered from all types of stakeholders. The LIS program maintains a calendar for when data

should be collected and by whom (See Appendix A). The chair ensures these activities are carried out in a

timely fashion and that these data are delivered to the faculty during program meetings and applied to

relevant decisions, thus ensuring the loop is closed between assessment, planning, and action.

Table 1.4 Stakeholder Feedback Sources and Timing

Venue /Instrument Participants Frequency
Teacher course evaluations Students Every semester
Student exit surveys Students Every semester

Practica assessment

Employers (site supervisors)

Collected every
semester; analyzed
biennially (on even
numbered years)

Surveys and focus groups at
professional conferences and
employer groups, such as the
INC Public Library directors and
academic library directors

Previous and potential employers

|As occurring

Alumni surveys

Alumni

IAt least once every
Six years or more as
needed. (2019;
2023)
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|Advisory committee

LIS Dept. Chair, Committee Members (employers, alumni
land current students)

1-2 times per year

Town Hall meetings

Students

Once each semester

Curriculum committee

LIS faculty & student representative

IAs needed

Departmental meetings and
retreats

IAIL LIS full and part-time faculty, student representative, &
UNCG Libraries representatives

Regular meetings
are monthly unless
needed more often.
Retreats are 1-2
times per year, at
minimum once in
the fall and possibly
again in the spring.

statements

Faculty/Student welfare LIS faculty & student representative |As needed
committee

School library program School library faculty, affiliated faculty and student Monthly
committee representative

Professional competence Employers |As published

Exit interviews of school

library concentration students

School Library Media Coordinator (076) Licensure,
Instructional Technology (077) and Dual Licensure
students in final capstone practicum (LIS 693)

IEach semester

Program meetings & retreats

[Faculty

Monthly

1-2 times per

semester
Social media engagement Current students, alumni, practitioners, community partners |Ongoing with
(polls, discussions, feedback periodic targeted
campaigns) campaigns

A full description of the ILRS planning cycle is available in Appendix B, but is summarized here. Minutes

for all program meetings below are in LIS Meeting Minutes.

Fall Retreat: The program reviews data gathered at the end of the previous year and utilizes it to identify

the priorities for the department and each committee for the coming year. The strategic plan is reviewed,

and annual goals are set toward the fulfillment of our long-term goals.

Fall Advisory Committee Meeting: This meeting is used to review the strategic plan and the department’s

annual goals toward its fulfillment. We also present any relevant data that suggest a need for improvement

and ask for direction in responding to it. It presents LIS with the opportunity to get broad constituent
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feedback on any other issues that arise. For example, in the past, this meeting was used to construct the
strategic plan (for example on 10/15/2021; 10/13/2023; 2/16/2024; 10/11/2024), revise program learning
outcomes (2/7/2025), create a new public library concentration (10/13/2023; 10/11/2024), and get

feedback on the self-study for accreditation (collected online). (See LIS Advisory Committee Meeting

Minutes).

Monthly Program Meetings: Monthly meetings provide an opportunity for committees to report their

progress towards their annual goals and to discuss issues that arise during the implementation of those
goals. This meeting, along with departmental retreats, is the primary venue for all substantive decision-

making.

Spring Advisory Committee Meeting: This meeting is used to get feedback on the progress we are making

for the year. We also present any relevant data that suggest a need for improvement and ask for direction

in responding to it. This group also advises LIS on the agenda for the Cora Paul summit.

Cora Paul Summit: This meeting operates as a sort of “think tank™ on the issues we face. The most

commonly takes place through conversation and engagement around our speakers. We have also used this
meeting in the past to get more formal feedback from a broader group of stakeholders (alumni, students,
employers, and community members) on a variety of issues, for example, most recently on our strategic

plan. (Recordings: https://www.youtube.com/user/lisuncg). See 2018, 2019, and 2023 for examples of

formal feedback gathering in the Cora Paul Folder.

End of Year Annual Reports: LIS committees submit annual reports on their activities at the end of the

spring semester. These reports, in addition to the data reports generated throughout the year, are used to
assess the program’s progress towards meeting its annual goals generated in the program retreats and
towards its longer-term strategic goals. In actual practice, the department seldom waits for this meeting to

take action on data collected, and does so throughout the year.

1.2.1 Continuous review of the program’s vision, mission, goals and objectives

As stated previously, we review our vision and mission periodically, at least once every five years, and
our strategic goals and objectives annually at our retreat, and, if a need for revision is identified, we solicit
the feedback of our advisory committee on those revisions. We also periodically ask our advisory
committee to review them as well. The vision and mission have been revised twice during the self-study

period.


https://www.youtube.com/user/lisuncg
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1.2.2 Assessment of attainment of program goals and objective
Of course, the centerpiece of our assessment of program goals is our assessment of the program’s student

learning outcomes. We have a rigorous assessment program in place that is discussed in detail in Standard
I1.

Our assessment of goals outside of learning outcomes is a relatively simple process of determining the
progress we have made on our strategic plan. As stated previously, we use our committee annual reports
and annual fall retreat to assess what we have achieved, what remains to be achieved, and what might
need to be added or deleted from our goals as the program, environment, and student body changes over
the course of a five-year plan. Where metrics are indicated, for example, for our social media presence
and publication goals, we gather the data and compare it to our aspirations. Some of our strategic
initiatives are non-metric, categorical, accomplishments (such as the establishment of a concentration),
and those are simply reported as done, in-progress or yet to be done. Annually, we are also required to
formally report our progress on the strategic plan to the university for SACS accreditation. We also
engage in university-wide academic program review (APR) periodically that measures achievements in
areas such as instructional efficiency, enrollment management, return on investment, and external funding
generation. The most recent APR occurred in 2022/2023, and our program passed the first preliminary
review stage (the second stage was further, an intensive review; the third stage was consideration for
closure) because all of our metrics met or exceeded expectations, and our program was not recommended

for additional review and/or possible closure. (See Appendix C for a summary of the metrics).

1.2.3 Improvements to the program based on analysis of assessment data from all relevant

constituents

The following summarizes some examples of how a variety of data-informed decisions have occurred
during the review period. These decisions and the corresponding data are discussed in greater detail in the

relevant chapters.

1. Data gathered from employer and alumni surveys, public library directors, our advisory committee,
and stakeholders at the Cora Paul Bomar summit indicated the need for a more focused curriculum
for public librarians that included pre-professional experience for students without public library
experience. We used this data both to construct a new formal concentration and to prioritize public

library management experience in our new faculty hire.
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2. Professional competency statements were used to review and improve the program in the areas of

management, archives, reference services, and school library courses (see maps and analysis by year

in CC files and just maps in one file together).

3. Data analysis of capstone scores across semesters and feedback from SACS accreditation

coordinator led us to further refine our capstone portfolio rubric and to develop a better way of

scoring portfolios; data provide information beyond individual student achievement and are

informative for curriculum development.

4. Student exit, student satisfaction survey, and alumni data indicated that we needed to (1) increase

(and make more visible) our efforts to foster a more inclusive environment and (2) better integrate
and assess EDI competencies more explicitly across core courses. So, for (1) We established a rapid
response team to construct statements and actions to address social issues as they emerge. We also

created a form for students to give anonymous feedback on EDI issues without feeling exposed.

We committed to regular faculty development through multiple venues, including common faculty
readings and discussions during our monthly meetings and by bringing speakers on accessibility,
neurodivergence, and racial equity to our Cora Paul Bomar Summit. For (2) we integrated

coordinated EDI assignments across the core courses.

5. Student exit data, capstone course feedback, and direct student assessment suggested that we
needed to improve capstone and portfolio preparation and support, so we integrated this goal into our
strategic plan. We have since created a course to support option B (a project-based field experience).
We have offered one capstone workshop per semester, enhanced our capstone materials and integrated
information about the capstone into our orientation course and welcome day, town halls, advising, and
other venues where students are present. We also require that all courses explicitly tie their course
student learning outcomes to the LIS program learning outcomes to ensure students’ ability to connect
what they are doing in their courses to their final capstone portfolio. We furthermore engaged in

advisor training and created an advisor check list to ensure the capstone is discussed in advising.

6. Data from APR were used to indicate the benefits of increasing our external grant activity (as it was
the weakest metric for our program.) We built that goal into our strategic plan and have since

increased both grant submissions and awards.

7. Student exit and alumni data indicated a need for more career and placement data and support. For
data, we have focused our efforts on increasing participation in our exit survey, which asks about
placement at graduation, and the Library Journal placement survey, which measures placement at

three months to one year. For student support, we purchased software to create a more robust and



1.3 Plan

The program’s systematic plan includes a written strategic or long-range plan that includes vision,

searchable jobs board. We joined the GLAM (Galleries, Libraries, Archives, and Museums)
consortium and participate in its Virtual Career Jam annually. We also purchased and promote the
Beyond Graduate School platform that offers support across nearly every aspect of career planning

and job placement, and we have worked with our student association to offer development in areas

such as resume-writing and interviewing skills.
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mission, and direction for the future; this plan is publicly available and regularly reviewed. The plan also

identifies needs and resources for achieving its mission and goals to ensure sustainability of the program.

The LIS program has operated under a written strategic plan throughout the review period, which has

been made available on our website. As stated previously, this plan is reviewed annually at the fall retreat

to measure progress. Formal progress (Student Learning Enhancement Committee (SLEC) reports) are
also submitted to the University annually. Our strategic plan includes our goals, objectives, resources

needed, and, when applicable, metrics to measure success.

The University rolled out its 2017-2022 strategic plan in Fall 2016, and the SOE and DLIS began their
simultaneous planning processes given that framework. The University’s strategic goals were based on

the framework in Figure 1.2.

Figure 1.2 University of North Carolina’s Strategic Goals 2017-2022

Health and

Global
Connections

Wellness

Student Transformation

Knowledge Regional Transformation

UNCG will enhance
understanding of health and
wellness, health disparities,
and the health professions.

UMNCG will be an active
partner in promoting health
and wellness in the broader

community.

UNCG will enhance
understanding of the
elements and processes that
both comprise and
compromise vibrant
communities.

UNCG will be an active
partner in contributing to the
vibrancy of the larger
community.

UNCG will enhance
understanding of global
issues and of challenges
related to globalization.

UNCG will be an active
partner in promoting an
environment in which global

connections grow and thrive.


https://uncgilrsjobboard.myjboard.io/
https://soe.uncg.edu/ilrs/assessment/lis-strategic-plan/
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The SOE completed its planning process in May 2017. Table 1.5 outlines the SOE’s four areas of
distinction, and Table 1.6 lists its five strategic directions.

Table 1.5 School of Education’s Areas of Distinction

1: Provide Transformative Learning. We provide transformative educational experiences rich in real-
world learning opportunities.

2: Lead Innovation and Discovery. We lead innovation and research and bridge discovery with
teaching and practice to address pressing social needs.

3: Promote Equity and Diversity. We promote a just society through valuing diversity and fostering
educational and social equity.

4: Engage Community. We actively sustain an engaged and collaborative community of students, staff,
faculty, alumni, and partners to act as agents of social change.

Table 1.6 School of Education’s Strategic Direction Statements

1. Expand student access to a wide range of experiential learning opportunities.

2. Strengthen the workforce of education professionals in North Carolina.

3. Increase the impact and visibility of research, innovation, and discovery.

4. Increase external funding to support innovation, discovery, student access to our academic programs, and
impact on the community.

5. Sustain a meaningful commitment to equity, diversity, and social justice.

The LIS program created its own strategic plan in concert with the UNCG and SOE plans, and Table 1.7
demonstrates that alignment.




Table 1.7 LIS Strategic Goals and Objectives Aligned with University and SOE Goals

Goals

Objectives

UNCG Strategic Goals

SOE
Strategic Direction

LIS
Program
Goals

[. Prepare students
to lead the
information
profession

[.1 Increase experiential learning opportunities:
[.1.1 Launch Alternative Spring Break Service-Learning Program

1.1.2 Increase the number of students graduating with practical
experience to 100%

[.1.3 Introduce and increase participation in study abroad

[.1.4 Increase the number of students participating in professional
associations and conferences

I.1.5 Improve placement activities both pre- and post-MLIS

Student Transformation: Vibrant
Communities & Global
Connections

,2&5

1

1.3 Ensure program prepares students with technology skills needed|
by the profession:

[.3.1 Increase the number of students enrolled in technology-
intensive courses

1.3.2 Increase students’ remote access to technology for instruction

1.3.3 Explore differential tuition to fund, recruit and retain faculty
with top-notch technology skills

Student Transformation: Vibrant
Communities

1&2

[.4. Continue to provide the highest quality instruction:

[.4.1 Comply with 25-person class cap

[.4.2 Maintain a student to full-time faculty ratio between 30:1 —
35:1

Student Transformation: Vibrant
Communities

1&2
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1.4.3 Ensure 75% of core course sections are taught by full-time or
part-time affiliated faculty

[.4.4 Provide improved support and greater accountability for part-
time faculty; canvas community and peer review procedures

1.4.5 Employ innovative approaches to integrate face-to-face and
remote learners in a synchronous environment

II. Enhance the
research culture of
the department

1.1 Increase impact and visibility of research innovation and
discovery

[1.1.1. Maintain scholarly productivity to an average
1.5 or more peer-reviewed publications per faculty per year

I1.1.2 Increase applications for external funding to one per year

II.1.3 Maintain average number of 2 research
presentations at state, national and local
conferences per full time faculty

I1.1.4. Increase citation rates for department by 5%.

Knowledge Transfer: Vibrant
Communities & Global Connections

3&4

[II. Engage our
communities

[I1.1 Create and communicate a compelling narrative about who we
are

II1.1.1 Create a more cohesive and consistent “why” message for all
media platforms;

I11.1.2 Increase social media engagement (see SM metrics);
I11.2 Create and brand a professional development program;

[11.3 Increase alumni engagement;

Regional Transformation: Vibrant
Communities

1,2,3,&5

[V. Increase faculty
and student
diversity

[V.1 Increase faculty diversity, particularly for part-time faculty
where there is more opportunity for recruiting and change;

Student and Knowledge Transfer

2&5

12&3
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V.2 Increase student diversity;

[V.2.1 Seek external funding to continue the ACE Scholars
Program,;

[V.2.2. Develop a cooperative program with local school systems
to recruit and train diverse librarians;

[V.2.3. Create and offer an IL course for the general education
program;

[V.2.4. Conduct a needs assessment /feasibility study for an IS
minor to increase the potential stream for the MLIS.

Student Transformation: Vibrant
Communities & Global Connections
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SLEC Reports provide full details and supporting data on metrics for the LIS strategic plan. What follows
summarizes and highlights outcomes from the 2017-2022 planning cycle. Despite all the challenges
brought by a global pandemic, the program was very successful in meeting its strategic goals and
objectives overall. The statewide economic contraction in higher education and the subsequent academic
program review posed both logistical and resource challenges; the pandemic significantly interrupted or
suspended our pursuit of a few specific objectives as noted below. However, the way this program met its

goals is a demonstration of the deep commitment of our faculty, staff, university and community.
Goal I:

1.1 & 1.2 We created a required capstone field experience, ensuring that all students have an opportunity
to contextualize and apply their coursework before graduation. We developed a study abroad course and
offered it in 2019, 2022 and 2025. We significantly improved participation in the Library Journal survey
most years. Although we attempted to work with the campus career center for enhanced resources,
financial retrenchment and reduced resources at the University meant that collaboration did not come to
fruition. We added this goal to our 2023—2026 bridge strategic plan ensuring we continue to focus on it.
We did launch a spring break service-learning program that was successful until the pandemic. Barriers,
both fiscal and logistical, that have existed since that time make it more difficult to place students for one
week. We had also increased student participation in conferences up through the pandemic. Since then,

we have been returning to our pre-pandemic goals.

1.3 We successfully met all goals in this area. We were approved for differential tuition, which provides
funds to support technology resources, we prioritized and hired faculty with strong technology skills, and

we increased the number of technology courses we offer and the number of students who take them.

1.4 We met all of our goals in this area, as well. We enhanced our community through our canvas shell for
all instructional personnel. We also obtained funds for and built a polysynchronous classroom to support
innovative hybrid teaching and learning, and we met the metrics for class size, faculty to student ratios,

and core course instruction.

Goal II: We met or exceeded all of the metrics for research productivity. Further evidence of our research

success has been our ability to successfully tenure every TT faculty member we have hired since 2016.

Goal III: In 202223, we engaged a branding consultant with expertise in higher education in 2022—2023
and undertook visioning and branding exercises that resulted in a more cohesive understanding and

messaging about our “why.” We went from a dormant and bare-bones social media presence to a robust



34

presence with consistently higher engagement metrics, partially by securing funds to hire a part-time

outreach coordinator.

Goal I'V: We successfully worked with the largest school district in North Carolina, Charlotte
Mecklenburg Schools, to educate a cohort of 10 teachers. The school system had planned to fund a second
and third cohort, but the funding did not materialize for them. The cohort will graduate with an MLIS and

school library licensure in 2026.

We successfully approved and now offer a general education course in information literacy and personal
information management. More than 500 undergraduates each year are introduced to our field and our
faculty. We also developed and now offer a minor in information science, which we hope will grow and

introduce even more students to our field.

We increased our number of Black/African American students only modestly. We did not succeed in
increasing numbers of students of other races and ethnicities. We took several courses of action toward
this goal. We ceased requiring the GRE and we began employing a holistic admissions process, both of
which remove barriers for all students and have ensured that we are able to accept students based on their
potential to succeed in this field rather than on their economic ability to pay for and perform well on
testing and their past opportunities and access. We successfully added four full-time faculty who
increased our diversity. We also proactively identified and recruited part-time faculty during this period,
rather than relying on our current roster of adjunct faculty or our known contacts. We successfully added
an additional five part-time faculty members from underrepresented populations. We submitted a grant for
an ACE Scholars-type program (see Dawkins) to diversify our school library population, but that was not

funded.

Bridge Strategic Plan
When the University’s strategic plan expired at the end of 2022, there was no plan in place for a new
strategic plan, so the LIS program created a bridge plan to direct our efforts until the University engaged

in strategic planning. This planning process included the same feedback gathering efforts a more long-

term plan would get. We engaged students through town halls, students, alumni, and employers through
the Cora Paul Bomar Summit, and the broad range of our constituents through our advisory committee
meetings. The plan was shared with the Dean as it was developed, but the program strategic plan is the

purview of the program and is not formally approved by anyone.


https://soe.uncg.edu/ilrs/assessment/lis-strategic-plan/

The University completed its strategic planning process summer 2025, and now the SOE will begin its
planning. The LIS program will begin its own process that aligns with those plans early next fall. For

now, we are still working under our bridge plan, which is presented in Table 1.8.
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Table 1.8 Bridge Strategic Plan 2023-2026

Learning for
Information
Professionals who
will Lead the Field

I.1.2 Increase student support for the capstone across their
matriculation

I.1.3  Ensure the PLOs are used by 100% of our students to
develop goals for the field experience

I.1.4 Ensure course SLOs are explicitly mapped to PLOs for every
course

[.1.5 Ensure we are using data from the field experience and
portfolio to improve the curriculum

1.2 Improve curriculum to better serve the needs of public libraries
1.2.1 Survey public library employers to assess needs
[.2.2 Survey alumni in working in public libraries to assess what
can be improved in their preparation
1.2.3 Create a concentration that reflects those needs
1.2.4 Expand on management and soft skills (interpersonal,
emotional intelligence, conflict management, mental health issues)
1.2.5 Create a post-bac certificate to support staff working in public
libraries without the MLIS

Vibrant Communities
& Global
Connections

SOE:1,2&5

LIS Goals: 1

Goals Objectives and Actions Alignment with Resources Needed
former UNCG, SOE.
LIS Goals and plans
I: Provide I.1: Improve learning, assessment, and student experience in the capstone UNCG: Student Collaboration with
Transformative I.1.1 Increase advisor training and interaction with students Transformation: University assessment

expert;

GPD time for planning
and support design;

Access to public
library directors and
time to work with
them;

A faculty member with
expertise in public
library management;
and

Collaboration with
State Librarian on a
post-bac certificate.

II: Lead Innovation
and Discovery in the
Library &

IL.1 Increase research on innovative pedagogy
II.1.1 Explore gamification for learning
II.1.2 Explore greater integration of digital technologies and
making on learning

UNCG: Knowledge
Transfer: Vibrant

Internal and external
funding in special
areas of emphasis,
such as gaming and Al
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Information Science
field

I11.1.3 Explore the impact of field-integrated activities on learning

I1.2 Increase support for areas of research that connect to campus priorities
and to the needs of the field
I1.2.1 Make connections to Al research through increased faculty
expertise.
11.2.2 Make connections to eSports and Gaming
I1.2.3 Create connections to sports and health informatics

Communities &
Global Connections

SOE: 3 & 4

LIS Goals: 2

Additional faculty
with expertise and
development for
existing faculty
interested in these
areas

III: Promote Equal
Access to learning

III.1 Continue to strengthen faculty and staff competence
II.1.1 Integrate equal access, including accessibility, across all
forms of faculty assessment (annual reports and reviews and peer
review of teaching)
II1.1.2 Engage in accessibility audits and training for online course
content

I11.2 Make program goals, strategies, and actions related to equal access
more coherent and transparent to students and other stakeholders

III.1 Include updates in public meetings such as Cora Paul and
Town Halls

II1.2 Produce written forms of communicating these activities to
students and other stakeholders

UNCG: Student and
Knowledge Transfer;
Student
Transformation:
Vibrant Communities
& Global Connections

SOE2 &5

LIS Goalsl & 3

High quality training
resources and readings

Administrative and
faculty time to revise
instruments for faculty
assessment

Faculty time to
develop these
communications

IV: Engage
Community to
Strengthen our
Program

IV.1 Increase experiential learning across the curriculum
IV.1.1 Expand networks for field placement, practica, and student
research partnerships
IV.1.2 Increase field-based projects across the curriculum through
partnerships (such as the Student Opportunity Center)

IV.2 Increase support for student participation in professional organizations;
IV.2.1 Work with development to increase discretionary funds that
might be used for this purpose

UNCG: Regional
Transformation:
Vibrant Communities

SOE 3& 5

LIS Goals: 1& 3

A discretionary fund to
assist students
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IV.2.2 Develop a scalable process for students to apply and pay for
conference support.

IV.3: Increase pre- and post-graduation placement support and data for
focused populations;

IV.3.1 Leverage and increase collaborations with existing
placement support to improve support and better track data (i.e.
GLAM; alumni office, ALA)

IV.3.2 Focus on sources for data on alumni experiences, particularly
for those employed in public librarianship

IV.3.3 Make improvements to job boards usability and increase
promotion of that resource

IV.3.4 Maintain high response rate to LJ survey and strategically
examine data to identify trends for improvement

participation.
Development
assistance to generate
gifts for this fund;

A new platform for an
improved jobs board;

Collaboration with the
University career
center for more
resources and better
data;

Collaboration with
student organization to
offer more training.
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SLEC Reports offer a full report on our progress to date with metrics for each objective. Highlights of the
progress we have made to date on our bridge plan are summarized below.
I.1.1 Increase advisor training and interaction with students

Accomplished: We devoted departmental meeting time in 2023/2024 to offer advisor training, we created

a new advising handbook in 2023 that is update each semester, and we have created a program-wide

advising report form in Fall 2024 so that we can better track advising and ensure its effectiveness. All

faculty have access to the data and use it to review past interactions to better inform current advising.
I.1.2 Increase student support for the capstone across their matriculation

Ongoing: We have increased student support for the capstone by offering enhanced training in new
workshops offered once per semester and by improving supporting materials. We also have added support
to our agenda for town halls, orientation, and other student events. We will be analyzing capstone course
evaluations and student exit data in Spring 2026 to see if these changes reflect increased student

satisfaction.

1.1.3 Ensure the PLOs are used by 100% of our students to develop goals for the capstone field

experience

Accomplished: We have ensured the PLOs are used by 100% of our students to develop goals for the
capstone field experience. Since 2023, aligning field experiences goals with PLOs is required on the

capstone registration form. Those forms are available here.
1.1.4 Ensure course SLOs are explicitly mapped to PLOs for every course

Mostly Accomplished: We have required all SLOs to be explicitly mapped to PLOs for every course. We
have met this goal for full-time faculty and are currently working with adjunct faculty to ensure

compliance. See syllabi here.
I.1.5 Ensure we are using data from the field experience and portfolio to improve the curriculum

Ongoing: We have just gone through several iterations of our capstone portfolio rubric and, in 2024,
employed a Ph.D. student in educational measurement to review the data from the field experience

supervisor ratings and capstone portfolio rubric to determine if those changes are helping generate data

that will inform the effectiveness of our curriculum, as well as demonstrate individual student
achievement. We made changes based on that research and on our 2024 assessment workshop at our fall

retreat with Jodi Pettazzoni SACS accreditation coordinator who helped to make additional changes. The
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most recent iteration was put into use in Fall 2025. We will analyze data in summer 2026 to see if any
more adjustments are needed. If not, we will begin using that data to inform curricular changes.

1.2.1 Survey public library employers to assess needs
Accomplished; We gathered data from our public library stakeholders through the following:

1) The 8/10/2023 NC Public Library Directors Association meeting served as a listening session for
their needs.
2) In 2024 we obtained feedback from the Advisory Committee, Cora Paul Summit, and a student

town hall.
1.2.2 Survey alumni working in public libraries to assess what can be improved in their preparation

Planned for Spring 2026.

1.2.3 Create a concentration that reflects those needs

Accomplished: A formal Public Librarianship Concentration launched Fall 2025.

1.2.4 Expand on management and soft skills (interpersonal, emotional intelligence, conflict

management, mental health issues)

Accomplished and ongoing: Within that concentration, we added an advanced leadership/management,
LIS 685, course to the requirements, which will improve graduates' skills in this area. We also revised that
course to better align with stakeholder feedback. We will continue working on this area of the curriculum

to ensure we better address employers' needs for excellent “soft skills” in our graduates.
1.2.5 Create a post-bac certificate to support staff working in public libraries without the MLIS
Planning will begin Spring 2026.

I1.1.1 Explore gamification for learning and I1.1.2 Explore greater integration of digital

technologies and making on learning

Ongoing: Colin Post, in collaboration with a colleague in the Department of English, Xhenet Aliu,
received an internal research grant to conduct and assess workshops series held in the Digital Media
Commons at Jackson Library on writing digital fiction, i.e., interactive narratives made using game

development software. The research on these workshops explored factors that make the library conducive
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to learning creative and technical skills using digital technologies. 23 students participated across two

workshop series held in Spring and Fall 2024.
I11.1.3 Explore the impact of field-integrated activities on learning

Ongoing: Joanna DePolt and affiliated faculty and Dean of University Libraries Michael Crumpton
conducted a study on how to more effectively use case studies to promote EDI in the profession. Students
enrolled in our core management course were tasked with identifying and interviewing an active
practitioner. The resulting student authored papers were analyzed qualitatively using ATLAS.ti for
keywords and themes. Nearly 300 papers were collected between March 2020 and May 2022. The
qualitative analysis identified several themes which were then used to inform future curriculum. These

data were included in a presentation given at ALISE 2023 titled “Bringing Practice Into the Classroom:

Case Studies and EDI. They hosted an ALISE a panel discussion titled Crafting an Experience with

Practitioners in the Classroom. The panel covered concerns of practitioners as a transitory teaching pool,

how professional identity aligns with program identity, how to meet student needs moving into the

workplace and how the number of faculty in the program can be strengthened for accreditation purposes.

Finally, they also delivered a presentation about preparing students for future roles in administration and

supervision from the practitioner point of view. This presentation, titled “So, You Think You Won’t Be a

Supervisor, Preparing Students for Future Roles in Administration and Leadership” also provided context

for real world concepts in supervision such as financial literacy, emotional intelligence, project

management and strategic planning.
I1.2.1 Make connections to Al research through increased faculty expertise.

Ongoing: In 2024, we successfully recruited and hired a shared faculty member with the BS IS whose
research is in Al and machine learning (Umar). We (Moorefield-Lang, Nadir, Frazier, Shanley) are also
participating in an SOE and UNCG consortium for research on Al in our fields. Spring 2025, we centered

our Cora Paul Bomar summit on Al to also generate intellectual activity.
I1.2.2 Make connections to eSports and Gaming

Ongoing: Several faculty (Post, Nadir, Frazier, [zzet) have been actively involved in the Network for the

Cultural Study of Video Gaming (https://cas.uncg.edu/ncsv/), a campus wide group focused on advancing

teaching and research related to gaming across disciplines. Post secured an internal grant from this group,
which funded a pilot project to better understand how libraries collect, preserve, and provide access to

games. This pilot project led to a successful IMLS grant to expand on this research (LG-256637-OLS-24).


https://libres.uncg.edu/ir/uncg/f/M_Crumpton_Crafting__Slides_2021.pdf
https://libres.uncg.edu/ir/uncg/f/M_Crumpton_Crafting__Slides_2021.pdf
https://libres.uncg.edu/ir/uncg/listing.aspx?id=38363
https://libres.uncg.edu/ir/uncg/listing.aspx?id=38363
https://cas.uncg.edu/ncsv/
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Drs. Lenstra and Moorefield-Lang have been actively involved in the School of Education’s Impact
through Innovation and Innovate UNCG, a campus-wide entity focused on increasing real-world impact
of faculty research. Lenstra received seed funding, in 2018 and 2019, and then worked with Innovate

UNCG to launch Let’s Move in Libraries as a 501(C)3 non-profit in 2013. Moorefield-Lang received

funding for rebranding with her technology integration YouTube channel titled Tech Fifteen. Involvement
in campus-wide innovation priorities demonstrates the program’s role in advancing UNCG's commitment

to being an engaged campus.
I1.2.3 Create connections to sports and health informatics

Ongoing: Fall 2025 we received tentative approval to hire a new cross program faculty line in ILRS with
expertise in sports and/or health informatics. This line will be part of a cluster hire with corresponding

positions in Kinesiology and Public Health.

Promote Equity and Diversity: Unfortunately, most of our explicit work on this aspect of our strategic
plan is no longer permissible given federal, state and local policies that prohibit mandatory workplace
training, we continue to read widely about how best to serve all of our students. Each year, we have
chosen a different topic for professional development, including faculty reading on racial equity,
neurodivergence, LGBTQUIA+, and how to support disabled students. We provide a complete list in
Chapter III.

We were required to alter the language used in this area of our strategic plan, and now use the word

equality, with full recognition that equality and equity are not synonymous.

Heather Moorefield-Lang received an accessibility fellowship in 2022 in partnership with the University
Teaching and Learning Center, which focused on accessibility in online instruction, training for faculty
and staff, recommendations for sustainability of accessibility measures in online instruction, as well as

research and data in this area.

II1.1.1 Integrate equal access, including accessibility, across all forms of faculty assessment (annual

reports and reviews and peer review of teaching)

Accomplished: given UNCG’s new teaching effectiveness policy, reflection on accessible instruction is
now required in all annual reports, and the chair includes an analysis of these reflections in her annual

reviews. We revised our peer review of teaching forms in 2024/2025 to include accessibility as well.

I11.1.2 Engage in accessibility audits and training for online course content

Ongoing: By December 15, 2025, all UNCG faculty are required to complete accessibility training for


https://letsmovelibraries.org/
https://www.youtube.com/techfifteen

43

online course materials. Formal course audits began in Spring 2025 and will continue through Spring
2026. We are holding additional training for MLIS faculty at our final fall program meeting as well.
Compliance with new federal accessibility regulations must be demonstrated in phases, first by April
2026 (all internal, non-PDF materials) and then by Augst 2026 (all course materials including PDFs and

other externally created formats).
II1.1 Include updates in public meetings such as Cora Paul and Town Halls

Ongoing: We provided updates at Cora Paul and town halls held in 2023 and onward. In response to
student feedback from a town hall, we held special town halls on inclusion on October 22, and additional
listening session, facilitated by an SOE faculty member, December 3 and 5, 2026. (Meeting notes will be

provided onsite; meetings were not recorded to provide maximum confidentiality for students.)

II1.2 Produce written forms of communicating these activities to students and other stakeholders
Planned for 2026.

IV.1.1 Expand networks for field placement, practica, and student research partnerships

Ongoing: We are still in the process of expanding experiential learning and networks for field placement.
We added a required field experience in public libraries to the public library concentration with the
support of the NCDPLA to provide placements, but we still have more work to do here. We are planning
an audit in 2026 to establish a baseline of what we do here. This goal will be carried over into our new

strategic plan in 2027.

IV.1.2 Increase field-based projects across the curriculum through partnerships (such as the

Student Opportunity Center)

Ongoing; We are still in the process of expanding experiential learning and networks for field placement.
Dr. Archer Capuzzo provides a concrete example of the infusion of real-world cataloging projects in her
courses. We are planning an audit in 2026 to establish a baseline of what we do here. This goal will be

carried over into our new strategic plan in 2027.
IV.2.1 Work with development to increase discretionary funds that might be used for this purpose

Accomplished: We have increased support for student participation in professional organizations. In 2021,
we were able to establish a student assistance endowment fund. In 2024, it was fully funded and now
generating adequate revenue to carry out this goal. In 2025, we offered more than 50 registrations to
students for their state level library conference attendance. There is ongoing work to do to increase these

funds once we have filled the SOE development officer line.
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IV.2.2 Develop a scalable process for students to apply and pay for conference support.

Ongoing: December 5, 2025, we introduced a new form and process for students. We will alter it based on

faculty and staff feedback and begin implementation Spring 2026.

IV.3.1 Leverage and increase collaborations with existing placement support to improve support

and better track data (i.e. GLAM; alumni office, ALA)

Accomplished and ongoing: As described fully in Chapter IV of the SS, to increase pre- and post-
graduation placement support and data for focused populations, we purchased a platform for a much more
powerful jobs board and have promoted it widely. We also joined the GLAM consortium and participate
in its annual career fair. In Fall 2025, we began to offer the Beyond Graduation platform to our students
that offers a wide range of career related support, including resume writing, interview skills training, how

to navigate job fairs and much more. This is an ongoing goal that will continue into 2027 strategic plan.

IV.3.2 Focus on sources for data on alumni experiences, particularly for those employed in public

librarianship
Ongoing: Planned for Spring 2026 as indicated in 1.2.2
IV.3.3 Make improvements to job boards usability and increase promotion of that resource

Accomplished: in 2023 we purchased new software for a much improved jobs board. We have promoted

it across our social media platforms and at various events.

IV.3.4 Maintain high response rate to LJ survey and strategically examine data to identify trends

for improvement

Ongoing: We have prioritized and maintained high response rate to LJ survey and strategically examine

data to identify trends for improvement. View these data here.

Conclusion and Next Steps

Moving forward, we will begin a new strategic planning cycle next year, once the SOE has completed its
process. We will also continue to seek improved methods for gathering placement data. Finally, we will
continue to explore opportunities for getting more focused feedback from employers to improve the

program.

In summary, the program has successfully completed one strategic planning cycle and is making excellent
progress on its bridge plan, which well aligns its own goals and objectives to those of UNCG and the

SOE. The program’s mission, vision, and objectives have been revised with feedback from students,


https://uncgilrsjobboard.myjboard.io/
https://uncgilrsjobboard.myjboard.io/
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alumni, and faculty. Involvement of all stakeholder groups in systematic planning and assessment
demonstrates the future-oriented, continuous improvement culture that continues in the LIS Program
since the last accreditation review. The subsequent chapters of this self-study will clearly demonstrate
how the planning and assessment loop is closed in relation to the curriculum, faculty, students, and

infrastructure.
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Standard II: Program-Level Learning Outcomes and Curriculum

Program-level learning outcomes describe what students are expected to know and be able to do by the
time of graduation. The curriculum provides descriptions of different courses of study, specializations, or

other variations of study. The evaluation includes attainment of outcomes collectively across the program.

Introduction

The curriculum of the Master of Library and Information Science (MLIS) program at UNCG is designed
to ensure all graduates achieve program-level learning outcomes (PLOs), which prepare them to
contribute meaningfully to the profession. Our PLOs describe what students are expected to know and be
able to do at the time of graduation and are explicitly aligned with the ALA Core Competences of

Librarianship to ensure graduates meet the needs of an ever-evolving field.

The program requires 36 credit hours for completion, and students must maintain a 3.0 GPA to remain in
good academic standing. While the general program is accredited by the American Library Association
(ALA), the School Library Licensure tracks (076 and dual 076/077) are approved by the North Carolina
Department of Public Instruction (NC DPI). The general MLIS program is ranked 29th nationally and the
School Library Media programs is ranked 10th nationally by U.S News & World Report.

The program is built on a robust set of learning outcomes that inform the structure and content of the
curriculum. Core courses provide foundational knowledge in the field. Students are required to take LIS
600 Foundations of Library and Information Science, 620 Information and Inquiry, 640 Information
Organization and Access, 650 Leadership and Management in Information Organizations, a technology

course, and the capstone (LIS 698). The program structure is laid out fully in the program requirements

and all courses are described in the course catalog. Beyond this core, students may select from a wide

range of electives that allow them to pursue specialized interests in areas such as archival studies, public

and academic librarianship, information ethics, and technology (see Customizing the M.L.I.S. Degree ).

Formal concentrations and licensure pathways, including School Library Licensure, the Public

Librarianship Concentration, and the Post-Baccalaureate Certificate in Instructional Design, prepare

students for specific professional roles and contexts.

The program is delivered primarily in a synchronous online format, with weekly evening classes that

accommodate working professionals. The three-year course plan, published on the department website,

provides students with clear guidance on when courses will be offered, ensuring timely progression
toward degree completion. Courses typically need a minimum of 10 students to be offered, but there are
exceptions, particularly for new courses or those needed for graduation by particular students. We rarely

cancel courses for low enrollment, less than one per year. A small selection of core courses are offered in


https://catalog.uncg.edu/education/information-library-and-research-sciences/library-information-science-mlis/#requirementstext
https://catalog.uncg.edu/courses/lis/
https://soe.uncg.edu/ilrs/lis/mlis-degree/
https://catalog.uncg.edu/education/information-library-and-research-sciences/library-information-science-mlis/#requirementstext
https://catalog.uncg.edu/education/information-library-and-research-sciences/library-information-science-mlis/#requirementstext
https://catalog.uncg.edu/education/information-library-and-research-sciences/library-information-science-mlis/#requirementstext
https://catalog.uncg.edu/education/information-library-and-research-sciences/instructional-design-pbc/#requirementstext
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the daytime to accommodate those students who work at night. Occasional hybrid opportunities are also
available. We attempted to create a fully in-person cohort option for Fall 2025, but we simply did not get
enough interest for it to run. We will try again Fall 2027.

As described in Chapter I, the program-level learning outcomes are reviewed periodically by the faculty
and the advisory committee. They have evolved during this period, but the changes are not substantive.
Substantial revisions to the PLOs, the most recent of which was in 2018, have been informed by
stakeholder feedback, including the advisory committee, from students at town hall meetings, and from
our wider community at the Cora Paul Bomar Summit. Changes that are less substantive are typically
discussed by the faculty and the advisory committee. We did not make substantive revisions to the PLOs
during this review period, both because we are satisfied they are still on target and because we have been
working hard to get our PLO rubric to perform the way we want it to for curricular revision, thus changes
were either made by the faculty alone (which was the case when we were required to remove certain EDI

related language) or in consultation with the Advisory Committee, which includes employers, alumni and

students, for slightly more substantive changes (see Advisory Committee Meeting notes). Table 1.1

illustrates the program objectives as articulated at the previous review, 2023, and 2025. The progression

demonstrates the program’s commitment to revising outcomes in ways that emphasize evidence-based

practice, advocacy, equity, and leadership. These PLOs ensure that graduates are prepared to serve diverse

communities, adapt to organizational change, and contribute to the democratic and civic purposes of

librarianship.

Table I1.1 Program Learning Outcomes Across the Review Period

2025 Program Objectives

To continue to graduate well-prepared
and highly sought information
professionals, the MLIS program
requires our graduates meet the
following learning outcomes:

PLO 1. Organize, describe, and enable
equal access to information and
information technologies, to contribute
to a well-informed society and the
public good [Information Organization
and Access, Retrieval and Human
Information Needs and Behaviors];

PLO 2. Assess and respond to the needs
of all members of our communities,
particularly those who are

underserved [Assessment and Planning];

2023 Program Objectives

To continue to graduate well-
prepared and highly sought
information professionals, the
MLIS program requires our
graduates meet the following
learning objectives:

PLO1. Connect people to
information and information
technology, particularly to
promote a just and equitable
society [Information Organization
and Access, Retrieval and Human
Information Needs and
Behaviors];

PLO 2. Assess and respond to the
needs of diverse communities;

2018 Program Objectives

To continue to graduate highly
sought information
professionals, the MLIS
program aims to have our
graduates meet the following
learning objectives:

PLO 1. Describe the historical
and theoretical foundations of
information studies;

PLO 2. Apply ethics to every
aspect of the practice of the
profession;

PLO 3. Select, acquire, organize,
store, retrieve, and disseminate
information resources in all
formats;
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PLO 3. Analyze problems and propose
solutions through the application of
evidence [Evidence-Based Practice];

PLO 4. Utilize instructional strategies
and communication in both formal and
informal interactions to

promote information and digital
literacies [Instructional Planning and
Communication];

PLO 5. Advocate for intellectual
freedom, public policies, laws,
organizations, and resources that
promote and support an informed
democratic society [Advocacy and
Public Policy];

PLO 6. Embrace change to lead
organizational innovation [Leadership,
Innovation, and Management];

PLO 7. Communicate and collaborate
with colleagues and communities,
particularly those that are
underrepresented and

underserved [Communication and
Collaboration].

PLO 3. Analyze problems and
propose solutions through the
application of evidence [Evidence
Based Practice];

PLO 4. Utilize instructional
strategies and communication in
both formal and informal
interactions to increase
information competence
[Instructional Communication];

PLO 5. Advocate for public
policies, laws, organizations, and
resources that promote a just
information society [Advocacy
and Public Policy];

PLO 6. Embrace change to lead
organizational innovation
[Leadership, Innovation, and
Management];

PLO 7. Communicate and
collaborate with colleagues and
communities [Communication and
Collaboration].

PLO 4. Design, manage, and
evaluate information systems
and services;

PLO 5. Evaluate and apply
evidence to practice;

PLO 6. Leverage technology for
all aspects of the practice of the
profession;

PLO 7. Facilitate the interaction
between users and information;

PLO 8. Provide fearless and
savvy leadership oriented toward
innovation in practice;

PLO 9. Recognize the value of
all forms of diversity to the
profession and actively promote
it;

PLO 10. Engage in sustained

learning across the career-span;

PLO 11. Collaborate and
communicate with colleagues
and communities.

I1.1 Ethics and Values

Program-level learning outcomes and curriculum are designed to incorporate the philosophy, principles,

and ethics of the field, including the values of equity, diversity, and inclusion, and relevant professional

codes of ethics.

Program-level learning outcomes and the curriculum are designed to incorporate the philosophy,

principles, and ethics of the field, including the values of equity, diversity, inclusion, and accessibility, as

well as relevant professional codes of ethics such as the ALA Code of Ethics, the Society of American

Archivists’ Code of Ethics, and the American Association of School Librarians’ Standards.

In 2020 student feedback informed us that we needed to more explicitly address racism and other forms

of oppression. To meet that need, the Faculty Student Welfare (FSW) Committee led the LIS program

through a coordinated, program-wide effort to strengthen the integration of diversity, equity, and inclusion

(DEI) throughout the core curriculum (See the 2020/2021 FSW Annual Report). This work was

intentionally framed as a systematic curriculum review and enhancement process rather than as isolated
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course-level changes. As an initial step, the committee benchmarked approaches used by other
departments within the School of Education to understand how DEI themes were embedded across
curricula and to identify scalable practices appropriate for LIS education. In parallel, the committee
consulted experts in the field of library and information science, including national leaders engaged in
DEI-focused scholarship and pedagogy, to inform the development of a cohesive and professionally
grounded approach to curricular integration. Recognizing that effective implementation depends on
instructional capacity, the department also prioritized faculty professional development, engaging in
shared learning through online trainings, readings, and ongoing dialogue to build and sustain faculty

expertise in teaching DEI-related content.

FSW findings and recommendations were presented to the full faculty for discussion during a faculty
meeting, where the department collectively considered how to embed DEI in a manner aligned with
existing student learning outcomes (SLOs), program learning outcomes (PLOs), and course content.
Following this discussion, the faculty voted to adopt a shared curricular framework requiring each core
course to include a substantive DEI component, anchored by at least one major assignment that

meaningfully engages students with DEI-related concepts relevant to professional practice.

Implementation occurred through structured sub-committee work organized around each core course.
Faculty teaching core courses met collaboratively, with course coordinators serving as leads, to review
syllabi, identify appropriate points of integration, and design a major DEI-focused project for each course.
For example, LIS 600 introduces the history and values of the profession, focusing on intellectual
freedom and privacy. LIS 620 emphasizes the equitable provision of reference and information services.
LIS 640 highlights the equitable organization and access to information. LIS 650 considers ethics in the
management of organizations. The required technology courses address the ethical application of
emerging tools, and the capstone requires students to apply these principles in authentic professional
contexts. Many of our elective courses reinforce these ethical and EDIA commitments, particularly LIS

638 Technology., Equity, and Society, LIS 662 Information Services to Diverse Client Groups, LIS 666

Information Ethics and Policy, and LIS 684 Legal and Ethical Issues in School Libraries. The FSW also

shared readings, pedagogical strategies, and scaffolding approaches to support student learning while
preserving instructional autonomy. As a result, core DEI assignments address common learning goals and

themes across courses while allowing flexibility in format and instructional style.

To support sustainability, transparency, and continuous improvement, completed DEI core projects were
shared in the Faculty Canvas shell, creating a centralized repository of assignments and instructional
materials. This repository supports consistency across sections, facilitates onboarding of new instructors,

and provides a foundation for ongoing curriculum review. We also engage in Collectively, this FSW-led
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initiative demonstrates systematic planning, broad faculty engagement, and intentional curriculum design
that advances the program’s commitment to equity, diversity, and inclusion in alignment with

accreditation expectations.

Beyond coursework, the program promotes ethical engagement through events such as the Cora Paul
Bomar Summit, departmental book discussions on race and accessibility, and the integration of
accessibility standards into online course design, which are more thoroughly discussed in Chapter IV.
These efforts supplement the formal curriculum and provide additional opportunities for students to

engage deeply with the ethical values of the profession.

I1.2 Outcomes

Program-level learning outcomes describe what students are expected to know and be able to do by the
time of graduation. The outcomes are informed by the most recent statement of ALA Core Competences,
ALA Core Values and include a focus on equity, diversity, and inclusion. For areas of specialization,
outcomes are informed by knowledge and competency statements developed by relevant professional
organizations. Programs regularly evaluate the attainment of program-level learning outcomes. Learning

outcomes are consistent regardless of mode of delivery.

Program-level Learning Outcomes are informed by the ALA Core Competences & ALA Core
Values

Program-level learning outcomes describe what students are expected to know and be able to do by the
time they graduate. Our PLOs are informed by the most recent statement of ALA Core Competences and
the ALA Core Values. In 2018, just prior to the last review, the MLIS program adopted seven PLOs, which
were revised in 2023 and 2025, as demonstrated in Table I1.1. PLOs are further articulated in 35
dimensions, as outlined in Table I1.2. These dimensions are mapped to the ALA Core Competences of

Librarianship (2022) in Table I11.3 and to ALA Core Values in Table I1.4.
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Table I1.2 Program Learning Outcomes and Dimensions

PLO 1. Organize, describe, and enable equal access to information and information technologies, to
contribute to a well-informed society and the public good.

1.1 Knowledge Production: Demonstrates how knowledge is produced, disseminated, and verified in
different disciplines and in the public domain, including what entities control knowledge production,
document forms produced, and determine what knowledge is contained in each form;

1.2 Curation: Articulates a rationale for collection decisions based on community needs, selecting
materials;

1.3 Description: Articulates the difference between physical and intellectual access; understands how
role of tools that can facilitate one or both of those; understands the implications for descriptive
schemas; understands searching tools, finding aids, natural language vs. controlled vocabulary;
understands using official search terms that are system-dependent;

1.4 Organization: Describes agreed upon methods for organizing information; comprehends roles of
metadata; analyzes strengths and weaknesses of standard organization tools;

1.5 Human Information Needs and Behaviors: Articulates a basic understanding of human information
needs and behaviors; describes how many forms of diversity in our society impact information
provision;

1.6 Technology: Describes the dynamic nature of information technology and how it is employed to
connect people to information and to one another to build community; describes the limitations of
technology and recognizes digital inequalities;

1.7 Professional Ethics: Articulates ethical perspectives on the organization and provision of information
with an emphasis on promoting a just and equitable society; employs new language to reflect community
(e.g., how they used to classify LGBTQ+ under “deviant” behavior.”)

PLO 2. Assess and respond to the needs of all members of our communities, particularly those who are
underserved.

2.1 Planning: Applies a mission driven approach to organizational planning;

2.2 Assessment: Demonstrates the ability to engage in assessment of services, collections, products, user
experience, and information technologies and articulates its importance in information provision;

2.3 Design (SLO 8): Designs services, collections, products, and information technologies to respond to
the needs of diverse communities with an emphasis on user-centered design;

2.4 Outreach (SLO 8): Demonstrates the ability to communicate with diverse members of the
community; articulates the importance of outreach.

PLO 3. Analyze problems and propose solutions through the application of evidence.

3.1 Identify professional problems;

3.2 Gather and evaluate evidence: Gather and evaluate a variety of types of existing and/or new
evidence;

3.3 Apply evidence to design solutions: Identify, describe, propose, implement & assess—criteria for
levels;

3.4 Apply evidence to select appropriate: Technology Tools.

PLO 4. Utilize instructional strategies and communication in both formal and informal interactions to
promote information and digital literacies.

4.1 Identify instructional needs: Gather evidence, prioritize needs and determine which problems can
actually be addressed through instruction;

4.2 Design Instruction: Engage in design thinking to plan lessons with reasonable instructional goals and
all content/activities are aligned with instructional goals);

4.3 Deliver Instruction: Demonstrate effective communication that is clear, engaging, and articulate;
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4.4 Assessment of Instruction: Evaluates all aspects of instruction, including teaching, materials, and
learning;

4.5 Support Patron Learning through Effective Instructional Communication: Creates informal learning
during interactions with patrons; finds ways to go beyond providing the patron with the resource they
requested; educates patrons when appropriate.

PLO 5. Advocate for intellectual freedom, public policies, laws, organizations, and resources that promote
and support an informed democratic society.

5.1 Information Policy: Assess the potential impacts of policy and laws on the ability of libraries and
information organizations to fulfill their missions;

5.2 Current Trends: Evaluate trends and issues impacting libraries and information organizations
(awareness is lowest level, analyze impact, advocate for decisions—create response/plan to address
issue/trend);

5.3 Advocacy: Advocate for your organization and the Library and Information Science Professions;

5.4 Evaluate the roles professional associations play in collective advocacy;

5.5 Advocate for equity and access for your community, particularly for historically marginalized groups
to overcome existing power structures (e.g., healthcare, voting rights, technology access, transportation,
education).

PLO 6. Embrace change to lead organizational innovation.

6.1 Engages in systems thinking: Utilizes a systematic process for problem solving;

6.2 Engages in Strategic Planning: Engages in long term focusing of organizational efforts towards a
common mission;

6.3 Team building: Unifies a group of individuals toward a commonly-shared vision and establishes
mutual accountability, identifying strengths/weaknesses within your team;

6.4 Project Management: Leaders plan deliberate steps to execute, monitor, analyze, and report on the
progress of a work group charged with the creation of a unique product, service or result in order to
deliver the on-time/on-budget results, learning and integration that the project and its stakeholders
require (LLAMA);

6.5 Locating, Allocating, and Managing Fiscal Resources: Engages in activities to secure and manage
fiscal resources for the organization;

6.6 Emotional Intelligence: Engages in self-reflection and improvement regarding work performance,
has productive and positive interactions with colleagues, incorporates critical feedback, and responds to
challenges and setbacks.

PLO 7. Communicate and collaborate with colleagues and communities, particularly those that are
underrepresented and underserved.

7.1 Oral communication: Effectively engages in oral communication in professional contexts;

7.2 Written communication: Effectively writes professional emails that articulate clear ideas, are
grammatically correct, are not composed of “text speak,” and include salutations;

7.3 Collaboration within a Library or Information Organization: Works with others within the
organization to achieve meaningful outcomes;

7.4 Collaboration with external constituencies: Works with others outside the organization to achieve
meaningful outcomes.
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the lifecycle of materials from evaluation to long-term preservation, and other
curative practices (including but not limited to: acquisitions, selection, purchasing,
processing, storage, and de-selection.)

Competencies | Description/Requirements UNCG
PLOs
1. Gateway Knowledge
1A Employ the ethics, values, and foundational principles of the library profession. 1.7
1B Promote democratic principles and intellectual freedom (including freedom of 1.7
expression, thought, and conscience.)
1C Consider the history of libraries and librarianship and their role within the context 55
of society.
1D Recognize the history, preservation, and dissemination of information in all its 1.1
forms, and its impact on libraries.
1E Identify current types of libraries (school, public, academic, special, etc.) and
closely related information agencies, such as museums, archives, and galleries.
1F Identify social, public, information, economic, and cultural policies and trends of 5.1,5.2
significance to the library and information profession on the local, regional,
national, and international levels.
1G Understand the legal framework in which libraries operate, including laws relating 5.1
to copyright and fair use, privacy, freedom of expression, equal rights (e.g., the
Americans with Disabilities Act), open access, and intellectual property.
1H Effectively advocate for libraries, librarians, other library workers, patrons, and 5.1,5.2,5.3,
services, especially in terms of marketing, fundraising, and outreach. 54,55,6.5
11 Use techniques to identify, codify, and analyze complex problems and create 3.1,3.2,3.3,
appropriate and collaborative solutions within library environments. 3.4,
1J Demonstrate effective verbal and written communication techniques, including 7.1,7.2
electronically via video, live chat, and email.
1K Hold current certification, degree, and/or licensure requirements of specialized areas | NA
of the library profession.
Information Resources
2A Consider the issues related to the lifecycle of recorded knowledge and information, | 1.1
from creation through various stages of use, in relation to the material format and
genre.
2B Apply the concepts, issues, and methods of collection management, which entails 1.2,13,1.4
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2C Include emerging formats and genres of information resources and understand how | 1.5, 1.6
these may intersect with and reflect the diverse and cultural needs of the
information communities through the management of collections.

Lifelong Learning and Continuing Education

3A Participate in and lead ongoing professional development to better serve their 4.1,4.2,4.5
communities.

3B Recognize the role of the library in continuing education and lifelong learning 4.1,4.2,4.5
initiatives.

3C Employ multiple techniques to accommodate diverse learning preferences to 4.1,4.3,4.5
promote lifelong learning.

3D Understand established and new learning theories, principles of critical and 43,44
inclusive pedagogy, instructional methods, and learning outcomes assessment; and
apply them to educational initiatives in information settings.

Management and Administration

4A Apply the principles of responsible fiduciary planning and oversight. 6.5

4B Apply the principles of effective and just supervisory practices and human resource | 6.3, 6.6
management, training, and development.

4C Implement the concepts behind, and methods for, assessment and evaluation of 6.1,6.2
library services and their outcomes.

4D Develop and support diverse and equitable partnerships, collaborations, networks, 6.6,7.3,7.4
and other structures with all stakeholders, consortia, and within communities
served.

4E Employ the concepts behind, issues relating to, and methods of principled, All of 6
transformational, and change management leadership, in addition to other
leadership philosophies.

4F Effectively plan, manage, implement, and close projects using the concepts of 6.4
leadership methods.

4G Participate in strategic communication with colleagues throughout the organization | 7.1,7.2,7.3,
and the community. 7.4

Organization of Recorded Knowledge & Information

5A Understand the principles, systems, trends, and goals involved in the organization 1.2,13,1.4
and representation of recorded knowledge and information.

5B Implement the developmental, descriptive, analytical, and evaluative skills needed 1.2,13,14
to organize recorded knowledge and information.

5C Maintain the systems of cataloging, collection, metadata, indexing, and 1.2,13,1.4

classification standards and structures, and implement methods used to apply,
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create, and discover recorded knowledge and information, and the weaknesses and
strengths of these systems.

5D Recognize the ways that cultural biases impact and influence the collection and 1.6, 1.7
description of recorded knowledge and information.

Reference and User Services

6A Employ techniques used to discover, retrieve, evaluate, and synthesize information 1.5
from diverse sources for use by varying user populations and information
environments.

6B Understand and apply methods and practices necessary to provide consultation, 1.5,2.3
mediation, instruction, and guidance in using recorded knowledge and information
for all user populations and information environments. Emphasize problem-solving
skills to determine informational needs during the reference interview process.

6C Apply the RUSA Behavioral Competencies in the ethical practice of reference and 1.7
user services.

6D Implement principles, concepts, and techniques for understanding and assessing the | 1.5
information needs of a community and understand the ways the library can assist
and collaborate in meeting those needs.

6E Engage in evaluation and assessment of programs, services, and partnerships, with 2.2,2.4
input from the community being served.

6F Practice cultural humility while planning, offering, and evaluating library reference | 6.6
and user services.

Research and Evidence-Based Practice

TA Discover, engage with, and synthesize existing research from the field using All of 3, all
multidisciplinary approaches to various information issues to align relevant findings | of 6
with one's own professional development and/or institutional needs.

7B Recognize the ethical and appropriate application of key research methods, All of 3, All
techniques, and designs in the field, including the generation, analysis, evaluation, of 6
and presentation of data, and the utilization of research tools.

7C Understand principles and issues evolving with research, including an awareness of | All of 3, All
how professional and cultural values may influence each stage of the research of 6
lifecycle, the barriers related to access to research, and the tension between research
and its application to professional practice.

7D Understand the importance of engaging in the research foundations and scholarly All of 3, All
communications that will enable continued professional growth, knowledge, and of 6, All of 7

sharing.

Social Justice
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on library services and resources in terms of accessibility, practicality, sustainability,
and effectiveness.

8A Understand one's own cultural identity, including positionality related to power, 6.6
privilege, and oppression, and how that influences interaction with the community
and among decision-makers.

8B Recognize, challenge, and change practices, services, and programs that have 1.5,5.2,5.5
traditionally replicated dominant systems and marginalized others.

8C Contribute to an organizational climate that encourages, supports, assesses, and All of 1
rewards work that promotes social justice, equity, diversity, and inclusion.

8D Incorporate social justice and inclusion into professional practice through outreach All of 2
and partnership with diverse groups and communities in order to expand inclusive
collections (purchasing, classification, and description), staff, programs, and
services.

8E Equitably distribute library staff, collections, and facility resources among all user All of 2
communities.

8F Seek ongoing professional development to raise awareness and develop strategies to | 6.3
address issues of power, privilege, and oppression.

Technological Knowledge and Skills

9A Identify appropriate technologies and uses that support access to and delivery of 1.6,2.3,3.4
library services and resources.

9B Understand and navigate ethical and cultural considerations and impacts on library 1.6,3.4
practices and community members when applying technology to library services
and resources.

9C Conduct regular evaluation of existing and emerging technologies and their impact 1.6,3.4

Table 11.4 PLOs Mapped to ALA Core Values

ALA Core Values (with Excerpts for | UNCG MLIS PLOs
context)

Access

“Library workers create systems
that ensure members of their
community can freely access the
information they need for learning,
growth, and empowerment
regardless of technology, format, or
delivery methods.”

public good.

PLO 1. Organize, describe, and enable equal access to information and
information technologies, to contribute to a well-informed society and the

Equity

PLO 2. Assess and respond to the needs of all members of our
communities, particularly those who are underserved.
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“Library workers play a crucial role
in fostering equity by actively
working to dismantle barriers and
create spaces that are accessible,

PLO 4. Utilize instructional strategies and communication in both formal
and informal interactions to promote information and digital literacies.

PLO 7. Communicate and collaborate with colleagues and communities,

particularly those that are underrepresented and underserved.

welcoming, and beneficial for all.”

PLO 5. Advocate for intellectual freedom, public policies, laws,
organizations, and resources that promote and support an informed
democratic society.

Intellectual Freedom and Privacy

“Intellectual freedom empowers
people to think for themselves and
to make informed decisions while
respecting each individual’s dignity
and independence. The right to
privacy is a crucial safeguard to this
freedom”

Public Good PLO 1. Organize, describe, and enable equal access to information and

information technologies, to contribute to a well-informed society and the
public good.

“Public good is working to improve
society and protect the rights to

PLO 3. Analyze problems and propose solutions through the application
of evidence.

education, literacy, and intellectual
freedom.”

PLO 4. Utilize instructional strategies and communication in both formal
and informal interactions to promote information and digital literacies.

PLO 5. Advocate for intellectual freedom, public policies, laws,
organizations, and resources that promote and support an informed
democratic society

PLO 3. Analyze problems and propose solutions through the application
of evidence.

Sustainability

“Sustainable choices preserve
physical and digital resources and PLO 6. Embrace change to lead organizational innovation.
keep services useful now and into

the future.”

PLOs Focus on Equity, Diversity, and Inclusion

Our PLO’s focus on EDI is discussed in I1.1

For areas of specialization, outcomes are informed by knowledge and competency statements

developed by relevant professional organizations

For areas of specialization, student learning outcomes and curriculum are regularly revised to align with
knowledge and competency statements developed by relevant professional organizations. See IV.5 for a
thorough discussion of how these standards were used during the review period to inform revisions to the

curriculum. (see curriculum maps here).
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Programs regularly evaluate the attainment of program-level learning outcomes.

The extent to which the program meets its goals and objectives begins with the attainment of course-level
student learning outcomes. Faculty assess student work in every course, and this evidence forms the
foundation of the program’s assessment system. Instructor feedback on assignments and grades provides
the most immediate documentation of achievement. Course learning outcomes are explicitly aligned with
program learning outcomes in every syllabus. This ensures that students make connections between
course and program level attainment and that assessment at the course level aggregates upward into
evidence of student achievement at the program level. Table 1.5 demonstrates how students’ work in the
core courses aligns with course and program learning outcomes. This integration of direct student
assessment with curriculum review processes ensures that program evaluation is both data-driven and

grounded in the actual performance of students across the curriculum.

Table I1.5 Course Learning Outcomes and Assignments Mapped to PLOs

Program Learning Outcome Course Number and SLO IAssociated Assignments
Organize, describe, and enable 600: Analyze and apply basic Research project

equal access to information and  [research methods in LIS. ethical and advocacy assignment
information technologies, to 620: Describe the dynamic nature of [Reference group presentation,
contribute to a well-informed information technology and information needs assessment,
society and the public anticipate its application to meet Libguide

good. [Information Organization  [user needs.
and Access, Retrieval and Human
Information Needs and Behaviors] 620: Describe forms of information [Reference group presentation, reference
available for use and analyze the  [questions, Libguide

relevance, authenticity, authority,
and credibility of information

sources.
620: Formulate and execute search |Reference questions, search plan,
strategies. Libguide

620: Curate a collection of resources|Search plan, Libguide
to meet the needs of a specific user

group.
640: Demonstrate an understanding [Reading catalog records, finding aids,
of the standards, methods, and reading subjects, vocabularies,
concepts related to information presentation, discussions, system
organization. evaluation

640: Articulate the importance of  |Reading catalog records, vocabularies,
information organization and the  [presentation, discussions, system
roles of metadata in information evaluation

organization.
640: Examine current library issues |Discussions, system evaluation
land their impact on the organization
of collections.

650 Using technology for Readings, discussions
management functions.
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L1S668 Examine the impacts of
information and communication
technologies on communities

[Technology help interview, community
impact assignments

IAssess and respond to the needs of
all members of our communities,
particularly those who are
underserved. [Assessment and
Planning]

600: Examine the impact of
multicultural and diverse
populations on the profession.

IRB certification, action research
project

620: Describe the dynamic nature of
information technology and
anticipate its application to meet
user needs.

Information needs assessment,
Libguide

620: Assess the effectiveness of
information provision in information
organizations through user
experience analysis.

Information needs assessment, EDIA
assignment, assessing current practice
assignment

640: Demonstrate knowledge of the
principles of cataloging, authority
control, controlled vocabularies,
indexing and abstracting, and
classification.

Reading catalog records, reading
subjects, vocabularies, presentation,
system evaluation

640: Articulate the importance of
information organization and the
roles of metadata in information
organization.

Reading catalog records, presentation,
discussions, system evaluation

640: Examine current library issues
and their impact on the organization
of collections.

Discussions, system evaluation

L1S668 Analyze and apply basic
design thinking techniques to
support community development
through digital technologies

Community impact assignment

650: Change management, hiring,
training and retention.

Discussions, needs assessment,
practitioner interview assignment

/Analyze problems and propose
solutions through the application of
evidence [Evidence Based
Practice]

600: Analyze and apply basic
research methods in LIS.

600: Analyze the concepts of ethics
in relationship to information
organizations.

Research project
IRB certification project

620: Identify the information needs
and behaviors of diverse groups
through collection of evidence.

Information needs assessment, Libguide|
warm up assignment, Libguide, EDIA
assignment

620: Demonstrate a knowledge of
the principles of information
retrieval to formulate and execute
search strategies.

Reference questions, search plan,
Libguide

640: Explain principles of access
and retrieval tools such as
inventories, bibliographies, catalogs,
indexes, finding aids, registers, and
other organizing entities.

Finding aids, system evaluation,
presentation

640: Examine current library issues
and their impact on the organization
of collections.

Discussions

650: Apply management concepts

land theories to practical situations

Group case study
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650: Analyze team dynamics and
make recommendations for
improvements.

Group case study

LI1S668 Analyze and apply digital
literacy techniques to support digital
learning in communities

lAnalyze and apply digital literacy
techniques to support digital learning in
communities

Utilize instructional strategies and
communication in both formal and
informal interactions to

promote information and digital
literacies. [Instructional Planning
and Communication]

600: Analyze and apply basic
research methods in LIS.

Student-led discussion / digital profile,
action research project

620: Design instruction to meet the
needs of a specific user group.

Information literacy instruction, group
projects, instructional video

620: Curate a collection of resources
to meet the needs of a specific user

group.

Search plan, Libguide

640: Demonstrate an understanding
of the standards, methods, and
concepts related to information
organization.

Presentation, discussions

640: Explain principles of access
and retrieval tools such as
inventories, bibliographies, catalogs,
indexes, finding aids, registers, and
other organizing entities.

Presentation, discussions

640: Demonstrate knowledge of the
principles of cataloging, authority
control, controlled vocabularies,
indexing and abstracting, and
classification.

Presentation, discussions

640: Articulate the importance of
information organization and the
roles of metadata in information
organization.

Presentation, discussions

640: Examine current library issues
and their impact on the organization
of collections.

Discussions

640: Analyze the strengths and
weaknesses of organizational
tools.

System evaluation, presentation,
discussions

650 Communication models,
management training, staff
orientation.

Readings, discussions

Advocate for intellectual freedom,
public policies, laws,
organizations, and resources that
promote and support an informed
democratic society. [Advocacy and
Public Policy]

600: Evaluate the policies and
trends, including legal issues, of
information

600: Analyze the concepts of ethics
in relationship to information
organizations.

\Values and practice of LIS

620: Apply ethical principles to
information provision.

Information needs assessment, EDIA
poster/video, multiple discussion
boards

640: Examine current library issues
land their impact on the organization
of collections.

Discussions

650 Management ethics, legal and

ethical management policies.

Discussions, project management

components
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LIS668 Understand the concepts of
community informatics in relation to
actual communities

/Active participation and community
informatics in the news assignment

Embrace change to lead
organizational innovation.

600: Evaluate the policies and
trends, including legal issues, of
information.

600: Analyze the concepts of ethics
in relationship to information.

600: Analyze types of information
organizations, professional jobs, and
specializations.

LIS In the News, The Journal Literature
of LIS, ethical and advocacy issues,
class exercises

620: Describe the dynamic nature of
information technology and
anticipate its application to meet
user needs.

Libguide, class Exercises, discussion
boards

640: Describe the development and
principles of the organization of
recorded information.

Presentation, discussions

640: Demonstrate an understanding
of the standards, methods, and
concepts related to information
organization.

Reading catalog records, presentation

640: Explain principles of access
and retrieval tools such as
inventories, bibliographies, catalogs,
indexes, finding aids, registers, and
other organizing entities.

Reading catalog records, finding aids,
reading subjects, presentation

640: Demonstrate knowledge of the
principles of cataloging, authority
control, controlled vocabularies,
indexing and abstracting, and
classification.

Reading catalog records, reading
subjects, vocabularies, presentation

640: Articulate the importance of
information organization and the
roles of metadata in information
organization.

Presentation, discussions

640: Analyze the strengths and
weaknesses of organizational
tools.

System evaluation, presentation,
discussions

640: Examine current library issues
and their impact on the organization
of collections.

Discussions

650 Motivational theories, change
management, organizational
innovation.

Readings, discussion, practitioner
interviews

698: students plan for their future
professional development.

Portfolio, professional development
plan

Communicate and collaborate with
colleagues and communities,
particularly those that are
underrepresented and

underserved. [Communication and
Collaboration]

600: Examine the impact of
multicultural and diverse
populations on the profession.

Lead class discussion

620: Identify the information needs
and behaviors of diverse groups
through collection of evidence.

Observation, Libguide, information
literacy instruction, class exercises,
Libguide, warm up assignments
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640: Articulate the importance of
information organization and the
roles of metadata in information
organization.

Presentation, discussions

640: Analyze the strengths and
weaknesses of organizational
tools.

System evaluation, discussions,
presentation

640: Examine current library issues
land their impact on the organization
of collections.

Discussions

650: Individual and group
behaviors, professional ethics.

Group case study, team analysis,
readings, discussions

698: Students communicate and
collaborate with colleagues.

Portfolio

End-of-program assessments of program learning outcomes occur through the capstone course, which has

two elements: portfolio assessment and field experience performance evaluation by site supervisors. In

their final semester prior to graduation, all students, including school library students, are required to take

a capstone course. General program students take LIS 698 Capstone Experience in Library & Information

Studies, a three-hour course, which includes a field experience and a final portfolio. School library

students take LIS 693, which also includes a field experience and capstone portfolio, but must address

additional standards necessary for licensure in North Carolina.

The purpose of the capstone portfolio is twofold: the first is to require students to reflect on the totality of

their learning experience across the program, on their acquired knowledge, their understanding of how the

elements of the program fit together, and how their learning prepares them for professional careers. It also

requires them to use evidence to demonstrate that they have achieved the program learning outcomes and

are prepared to graduate and enter the profession. The second is to provide the program with assessment

data that illustrate strength and weaknesses of the curriculum. The first purpose, attainment of PLOs is

discussed here. The second, evaluating the curriculum, is discussed in section I'V.5

The portfolio is presented in an electronic format utilizing a website or other web 2.0 tool. It includes a
narrative reflection on each PLO with a variety of artifacts from students’ work, chosen broadly from

formal coursework, practicum experience, independent study products, or professional experience that

support their narrative. It has four required elements:

1. A current resume or vitae

2. A cover letter

3. A portfolio narrative

4. Artifacts chosen by the student to support the student learning outcomes.
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The final product demonstrates students’ understanding and attainment of the stated PLOs and their
breadth and depth of knowledge about students’ areas of specialization. In addition to the capstone
portfolio, LIS school library students submit an electronic portfolio demonstrating their proficiency in

meeting the AASL and NC Professional Teaching Standards. Assessments include the following:

e NC Praxis Specialty Area Exam for School Librarians

e Final transcript

e DLIS capstone project

e School library collection analysis and management plan

e Booktalk project

e Individual and unit lesson plans

e Advocacy plan

e Practicum hallmark project (collaborative instructional plan and recording of instruction,
demographic analysis of school, goal project, professional development instruction session,
observations, and overall reflection of proficiency in meeting standards)

o Three disposition assessments of fit for teaching by supervisors

e Evaluation of practicum

Capstone portfolios are evaluated by faculty using the Capstone Rubric. Students must “meet

expectations” on each PLO to pass the capstone. Results of PLO assessment are reported publicly here:

https://soe.uncg.edu/ilrs/assessment/. Another important function of the capstone rubric is that it

furthermore allows us to illustrate and communicate what it means—or what it looks like—to meet PLOs

with students from the first day of their program up to graduation.

Finally, the capstone field experience also offers an opportunity to assess students’ attainment of program
learning outcomes. Students may choose either Option A, a field-based experience with 120 formally
scheduled in-person hours (a traditional practicum), or Option B, a project-centered field-based
experience. Option B provides students who have full-time jobs, or other scheduling challenges not
conducive to a traditional practicum, with the opportunity to work for a library or information
organization by completing a project that permits flexible hours and remote work options. In both cases,
the student must be supervised by a professional with an MLIS or highly related degree. Students declare
which field experience they elect, once they have completed 18 hours in the program. If they have chosen
Option B, they submit a field-based project proposal no later than the semester prior to their capstone
course. Students who choose option B are encouraged, but not required to, take one of two courses the
help them prepare their proposal (LIS 685:Change & Project Management or LIS 661: Research Methods,
one of which is offered every semester including summer). Students’ advisors play a significant role in

both helping students identify field experiences, from either option A or B, which contribute substantially


https://soe.uncg.edu/ilrs/lis/mlis-degree/
https://soe.uncg.edu/ilrs/assessment/
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to their career goals. Advisors also support students as they develop their field-based project proposals for
Option B. Comparative data for the number of students enrolled in Options A & B are here, but it
generally fluctuates from 50% in each to 70% in Option A and 30% in Option B. Supporting materials,
such as the Canvas housed instructional modules and capstone workshops, further guide students in

preparing for this experience.

The LIS 698 field experience forms are completed as a self-assessment by the student prior to and after

the field experience and by the site supervisor. These assessments ask supervisors and students to evaluate
their attainment of PLOs, with items on each PLO, and on other elements of their works, such as
planning, interpersonal relationships, planning and organization, time management, and dependability.
Table 11.6 summarizes supervisor ratings for PLO attainment of general program MLIS students in the
capstone field experience. It’s notable that 95-100% of our students are rated excellent, very good or
good on all outcomes, when those outcomes were observed in the course. (There is no expectation that a
student would engage in every area in an 120-hour experience.) Communication/collaboration and

leadership outcomes provide the most room for improvement, followed by instructional communication.

Table I1.6 Capstone Field Experience Supervisors’ Ratings of PLOs

PLOs (n=200, 2024—25) Excellent girg . Good  Fair  NA
Access to Information 63.0% 21.0% 6.5% 1.5% 8.0%
Diverse Communities 57.0% 16.5% 9.5% 0.0%  17.0%
Evidence Based Practice 57.0% 22.0% 6.0% 1.5% 13.5%
Instructional Communication 52.0% 17.0% 10.5% 1.5%  19.0%
Advocacy & Public Policy 34.5% 13.0% 7.5% 0.5% = 44.5%

Leadership Innovation, &
39.5% 18.5% 9.0% 4.0%  29.0%

Management

Communication & Collaboration 69.5% 15.5% 8.5% 4.5% 2.0%

School library track students must also engage in an end-of-program assessment in addition to their
capstone to obtain licensure. The Praxis test 5311 and 5312 are designed to assess the essential knowledge
and skills required to be an effective and outstanding school library media coordinator. The exam
measures candidates' ability to foster a learning environment, support curriculum development, and
integrate technology to enhance students' academic growth. Students who pass the Praxis test are

qualified to obtain the NCDPI K—12 Educator License for School Library Media, demonstrating their


https://uncg.instructure.com/courses/7790
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preparedness for leadership roles in school library programs. During the review period, 100% of our
students passed their Praxis exam. Table II.7 summarizes Praxis test performance, showing consistently

high pass rates for UNCG LIS students with a concentration in school libraries.

Table I1.7 Average Praxis Scores 2020—2025

Term Test Takers Passrate Average High Score
2020/2021 38 100% 169.5 197
2021/2022 43 100% 170.4 191
2022/2023 50 98% 168.2 191
2 100% 169 182
2023/2024 5 100% 165.4 177
24 100% 180.3 189
2024/2025* 5 100% 161.4 179
32 100% 178.8 195
InPipeline 4 100% 184.3 192
Total 203 99% 172

Learning outcomes are consistent regardless of mode of delivery
We are almost entirely a distance program; however, the same PLOs are used consistently regardless of
mode of delivery. As course delivery has moved almost entirely to synchronous online, all MLIS courses

are benchmarked against the Quality Matters Standard to ensure consistent, highly-quality online

educational experiences.

I1.3 Curriculum

The program provides a curriculum that enables students to achieve the identified program-level learning
outcomes. The curriculum addresses information users, resources, services, and technologies to facilitate
information management and use, across diverse contexts and communities. Beyond the required

curriculum, programs will offer additional courses to provide both greater depth and breadth of material.


https://curriculumguide.uncg.edu/wp-content/uploads/2024/08/Quality-Matters-Checklist_August2024.pdf
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Programs have the option of grouping courses together to create areas of specialization. The curriculum

is revised regularly to keep it current.

The program provides a curriculum that enables students to achieve the identified program-level
learning outcomes and offers additional courses to provide both greater depth and breadth of

material

As demonstrated by Table I1.5, the core courses in the program are structured to ensure that all students
meet all PLOs regardless of the other elective courses they take. The required technology electives
enhance students’ attainment of the PLOs and increase their skills using information technologies that
support each area of professional work addressed in them. Having a slate of technology electives, from
which students may choose, allows them to select courses that meet them where they are and extend their
existing skills (from less to more advanced) and to focus on those technologies which will best serve their
career goals. Other electives allow students to deepen their attainment of PLOs in the contexts of their
areas of specialization. As with the core, electives reinforce multiple PLOs, though some have especially
strong connections to specific outcomes. For example, LIS 655 Public Library is closely aligned with
PLO 5 but also reinforces PLO 2 and PLO 7. LIS 666 Information Ethics and Policy strongly supports
PLO 5, while also contributing to PLO 2 and PLO 3. LIS 638 Technology, Equity, and Society
emphasizes PLO 2 and PLO 5, but also supports PLO 6. Archives-focused courses such as LIS 658, 681,
683, and 686 primarily address PLO 1 and PLO 3, while also reinforcing PLO 5 and PLO 7.

The curriculum addresses information users, resources, services, and technologies to facilitate
information management and use, across diverse contexts and communities

The MLIS curriculum addresses competencies that span the full spectrum of the library and information
science discipline. Table I1.6 provides a sample of the coverage of these areas in both the core and
elective curriculum. Note that many courses, such as services and resources courses (620, 662, 663, 667)
and types of libraries courses (public, school, academic, special) cover users, resources, services and
technologies together in a holistic manner. We also offer coursework in many other core areas of
expertise, including foundations, management and leadership, knowledge organization, literacy and

reading, and ethics & policy.

Table I1.6 Course Alignment to Four Areas of LIS

Areas of LIS UNCG MLIS Courses

Information Users LIS 620 Information and Inquiry

LIS 662 Information Services to Diverse Client Groups
LIS 663 Library Services for Young People

LIS 667 Information Services for Adults
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Information Resources LIS 620 Information and Inquiry

LIS 610 Collection Development and Resource Management
LIS 628 Science and Technology Information Sources

LIS 689 Advanced Reference & Information Sources

LIS 682 Seminar in Information Sources and Services

LIS 649 Music Librarianship

Information Services LIS 620 Information and Inquiry

LIS 619 Storytelling

LIS 662 Information Services to Diverse Client Groups

LIS 663 Library Services for Young People

LIS 667 Information Services for Adults

Information Technologies LIS 623 Online Searching and Research Skills

LIS 630 Computer Technologies for Information Management
LIS 631 Emerging Technology Trends

LIS 634 Libraries and Makerspaces

LIS 635 Introduction to Technology Resources

LIS 636 Website Production and Usability for Information Professionals
LIS 638 Technology, Equity, and Society

LIS 643 Metadata

LIS 644 Digital Libraries

LIS 678 Game Studies and Game Design

Programs have the option of grouping courses together to create areas of specialization

We offer students multiple opportunities for grouping courses together to create areas of specialization,
both formally and informally. Students can design their own plans of study informally using suggestions

on our Customizing The M.L.L.S. Degree page. Formally, students can specialize in our public and school

library concentrations and through certificates in Instructional Design and Information Organization

(approved for delivery Fall 2026).
The curriculum is revised regularly to keep it current

Curriculum revision is driven by several data sources; at the course level, teacher course evaluations,
capstone portfolio data, and student exit data are particularly useful. At both the course and program level,
all of the following inform curricular innovation: the advisory committee, student exit data, employer
feedback, new and revised professional competency standards, faculty’s current awareness of new trends
and demands in the field, and UNCG’s strategic priorities. For example, when the University received a
large endowment to create an eSports degree and arena, LIS faculty designed a new game studies and
design course. Now, artificial intelligence (Al) needs in the field have also become a strategic priority for
the institution, so we have just hired two new faculty in the department who will help us develop an LIS

centered Al course.


https://soe.uncg.edu/ilrs/lis/mlis-degree/
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As mentioned previously, the capstone course provides our most regular and direct vehicle for evaluating
the curriculum to inform how we revise it. It allows us to aggregate individual student assessment of
PLOs both from the capstone portfolio and field-experience supervisor and self-ratings to see where there

may be weakness in the curriculum that transcend individual student performance.

It is worth discussing here the considerable time and energy the program has invested in ensuring the
instrumentation for this assessment is effective, providing good, actionable data. When we launched the
new three-hour capstone course and portfolio in 2019, we created a task force that included the
department chair, the graduate program director, two LIS faculty and the SOE assessment coordinator to
develop a corresponding rubric to assess the attainment of the PLOs demonstrated in the portfolio. With
seven PLOs and 35 dimensions, this was a significant but meaningful undertaking that lasted full year. We
had to think carefully about each dimension would be observed to conclude that it was not met, met, or
exceeded meeting. We pilot-tested the rubric on real student portfolios in Fall 2020, made revisions and
tested it again in Spring 2021, making more significant improvements based on rater reliability. We
implemented it during Fall 2021, when our first class graduated under the new program of study requiring
the new, three-hour capstone. (For context, students complete their degrees under the requirements at the
time of entry, so it took four semesters before we graduated the first students who started their degree
under the new curriculum. We were required to run both the one-and three-hour capstones concurrently
for several years before the last students under the old curriculum graduated.) After using the rubric for a
couple of academic years, we began to realize that, while the rubric was very effective for assessing
individual performance, it was much less useful in providing program level data when aggregated.
Essentially, the data skewed to the middle—"meets expectations”—so heavily that we could not identify
the strengths or weaknesses of the performances across students. So, in Fall 2023 we began the process of
revising and testing the rubric again. At our Fall 2024 retreat, we engaged the UNCG SACS COC and
assessment coordinator to help complete these efforts. We have completed the work and will implement
the new scoring rubric Spring 2026. We are confident that, when aggregated, it will provide much more

illustrative data for revising the curriculum.

Data-informed curricular change is managed systematically by the LIS curriculum committee, which

reviews proposals through the University’s CourseLeaf system and also conducts rotating five-year

reviews of curricular areas. Course syllabi for new and revised offerings demonstrate how individual
courses have been updated to reflect program priorities, while curriculum committee reports document the
decision-making and approval processes. Over the self-study period, the curriculum has undergone
significant evolution, reflecting systematic review, student and employer feedback, and faculty

innovation. Notable changes have included the redesign of LIS 620, the creation of an advanced reference
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and information services course, the expansion of advanced archives offerings, the addition of the Public

Librarianship Concentration, the complete overhaul of the capstone course from a one-credit hour course

to a three-hour field experience, the establishment of a dual licensure pathway, and the strengthening of
instructional technology offerings in collaboration with the MSITD program. A proposed Post-
Baccalaureate Certificate in Information Organization is also approved for addition to the 2026—2027

course catalog.

I1.4 Program Completion
Program course offerings and support systems allow students to construct coherent and timely plans of
study that address their career goals. Course offerings, scheduling, and delivery methods are consistent

with public information and are matched to student needs.

The program ensures timely completion through structured advising, consistent and responsive course
scheduling, and required planning documents that keep students progressing toward degree requirements.
Upon admission, each student is assigned a faculty advisor who works with them to develop a

coherent plan of study. At 18 credit hours, students submit a signed Plan of Study form and declare

their capstone pathway. This checkpoint reinforces intentional planning to ensure that by graduation

students can demonstrate mastery of all PLOs.

Multiple sections of core courses are offered every semester and, as outlined in the three-year course plan,
electives are scheduled at varying regular intervals, including every semester, annually, and biennially,
allowing students to complete their degree without delay. Enroliment data for every course offered during
the review period is here. As indicated in Table V.13, average time to degree completion is 2.6 years,
which, given that more than 70% of our students are part-time, many with full-time jobs and family

obligations, suggests that we have given students what they need to progress through the degree

efficiently. The program maintains a publicly available three-year course plan that helps students and
advisors map out coursework, with specific attention to when courses are projected to be offered,

allowing students to visualize their time to completion.

Taken together, low time-to-degree completion rates, high student satisfaction with the program (Table
1V.9), high retention rates (Table 1V.7), and high student confidence that they are prepared for their
careers (Table 1V.10) suggest that our curriculum and course offerings meet students’ needs and career

goals, and we are successfully meeting this part of the standard.


https://www.uncg.edu/degrees/library-and-information-science-m-l-i-s-public-librarianship-concentration/
https://www.uncg.edu/degrees/library-and-information-science-m-l-i-s-public-librarianship-concentration/
Kerri Price
Highlight


70

I1.5 Evaluation
The curriculum is continually evaluated with input not only from faculty, but also stakeholders: students,
employers, alumni, and other constituents, including members of traditionally underrepresented and

historically underserved groups.

The required process of continuously evaluating the curriculum is discussed in Section II.3 of this chapter.

Thus, this section will focus on actual data-informed changes made to the curriculum during this period.

During this review period, the curriculum has been continually evaluated with input not only from faculty,
but also from stakeholders including students, employers, alumni, and members of traditionally
underrepresented and historically underserved groups. A full description of how the curriculum is
evaluated by external stakeholders is provided in Chapter 1. The primary mechanism for faculty-led
evaluation is the curriculum committee, which oversees course and program reviews, maps curricula
against professional standards, and recommends revisions to ensure alignment with program learning

outcomes (PLOs) and departmental mission.

In 2018-2019, the curriculum committee began systematic evaluations of the core curriculum. Faculty
reviewed syllabi for alignment with program learning outcomes (PLOs) and professional standards, while
also recommending stronger integration of assessment language and required departmental policies into
syllabi. Previous alumni, employer, and student exit survey data revealed strengths in practicum
experiences and faculty support, but indicated the need for greater preparation in technology, pedagogy,
leadership, and systems management. Employers also emphasized the need for greater preparation in
management and reference services. These findings informed revisions to syllabi and advising practices,
with the committee recommending that all core courses explicitly integrate technology, instructional
training, and leadership competencies to strengthen achievement of PLOs related to management,
technology, and teaching. Faculty also initiated a review of diversity and inclusion across syllabi, guided
by exit survey comments and national conversations on representation in LIS education. This process led
to recommendations to increase diverse authors in course readings and expand attention to serving
underrepresented communities. Evaluation also focused on alignment of the school library program with
revised AASL and CAEP standards, ensuring that assignments and course objectives reflected current

licensure requirements (2019-2020 Annual Report).

In 2019-2020, the committee continued its evaluation of EDI across the curriculum and assessed how

research methods were incorporated throughout the program (2019-2020 Annual Report). Faculty

identified that research training was uneven across courses and recommended greater integration of
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explicit instructional methods to strengthen student preparation for evidence-based practice (PLO 3).
Department-wide discussion also resulted in renaming the degree from “Studies” to “Science” to better
align with peer institutions and reflect the program’s mission to prepare students for the broad LIS

profession.

In 20202021, the curriculum committee revised its review cycle after evaluating prior practice and
determining that an onerous two-year rotation lacked sufficient depth. A five-year rotation was adopted to
allow more robust review. Pilot evaluations of capstone and practica courses, together with development
of the capstone rubric, ensured that culminating experiences continued to provide direct evidence of PLO

achievement (particularly collaboration, leadership, and application of knowledge) (2020-2021 Annual

Report). The committee also reaffirmed its commitment to integrating equity, diversity, and inclusion

across the curriculum, in alignment with the School of Education strategic plan.

In 2021-2022, systematic evaluation processes were strengthened with the creation of Canvas “shells” for
core courses (LIS 600, 620, 640, 650). These shells provided standardized SLOs, assignments, and
resources, supporting consistency across instructors and facilitating ongoing evaluation (2021-2022
Annual Report). The shells also embedded EDI content, ensuring that student learning outcomes across

multiple sections aligned with program goals.

In 20222023, the first cycle of the five-year course review schedule was launched, beginning with

foundations and collections (courses numbered 600—619) (20222023 Annual Report). Reviews assessed

alignment between current delivery and original course objectives, identifying gaps in documentation and
recommending updates to strengthen transparency. Faculty emphasized the need to evaluate courses
against current professional standards and critical concepts, prompting adjustments to ensure continuing

relevance to employer and student needs.

In 2023—-2024, the committee refined its review categories to better reflect professional competencies
(Reference, Management, Archives and Knowledge Organization, Technology and Design, School
Libraries, Miscellaneous) (2023-2024 Annual Report). In-depth mapping projects were conducted using

newly updated Reference and User Services Association (RUSA) and Library Leadership and
Management Association (LLAMA) competencies (RUSA Curriculum Map; LLAMA Curriculum Map).

These evaluations confirmed strong overall alignment but identified opportunities to strengthen soft skills
(interpersonal communication, emotional intelligence), advocacy, and conflict resolution. As a result,

assignments in LIS 620 and LIS 650 were revised, and faculty began exploring new electives to address
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identified gaps. Recommendations were also made to rename the Information Sources and Services
course to Information and Inquiry to better describe the broader, updated course content and retire
specialized reference courses in humanities, business, and social science reference and introduce an
Advanced Information and Inquiry course that integrates all of those disciplines into one course. This
decision was informed by consistently low enrollment in those courses and a resulting failure to make

(graduate courses require 10 students to be offered) across an extended period of time.

In 2024-2025, evaluation centered on archives and knowledge organization courses, benchmarked against
the Society of American Archivists’ standard for Graduate Programs in Archival Studies and the ALA
Core Competencies for Cataloging and Metadata Professional Librarians respectively (2024-2025 Annual

Report). While alignment for the archives courses with the SAA standard was strong, recommendations
were made to further support advocacy and outreach competencies, leading to the creation of a new

elective course LIS 686 Archival Appraisal, Advocacy, and Outreach.

Stakeholder input, including student, alumni, public library director, and advisory board feedback,
highlighted a need for stronger preparation in public librarianship, leading to the development of the
Public Librarianship Concentration. Routine review also revealed discrepancies between course
documentation and delivery, resulting in updates to core and elective courses (LIS 600, 618, 620, 650,
655, 656, 657, 662, 663, 664, 674). Importantly, systematic evaluation and student feedback revealed a
gap in addressing the intersection of technology and equity. In response, LIS 638 Technology, Equity, and
Society was developed and integrated into the curriculum, advancing the program’s mission and

supporting PLOs related to advocacy, equity, and leadership.

The strength of the knowledge organization courses, along with a growing demand among students and
librarians seeking professional development in this area, contributed to the decision to develop a Post-
Baccalaureate Certificate in Information Organization, which is currently approved for addition to the
202627 catalog. This certificate was created to fill the need for comprehensive information organization
education and training for graduate students and working professionals. Because many information
science programs have stopped offering cataloging courses, the certificate can fill that gap for students
who choose to attend UNCG and for those from other programs. It will also assist professionals as they
navigate the ever-changing information organization landscape. The certificate incorporates the LIS 640:
Information Organization and Access course, two additional electives in any information organization
area the student chooses, and a field experience elective, which can take the form of a practicum, capstone
field experience, or independent study. By the end of the program, participants leave with the skills to

work in a variety of information organization settings. The certificate is relevant to students who wish to
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be catalogers, metadata librarians, archivists, or otherwise organize information in the twenty-first

century.
For summary, new courses developed during this review period include:

LIS 619: Storytelling (2018—19)

LIS 634: Libraries and Makerspaces (2018—19)

LIS 638: Technology, Equity, and Society: (2021-22)

LIS 639: History of Information Technologies (2020-21)

LIS 659: Music Librarianship (2018-19)

LIS 668: Community Informatics (2019-20)

LIS 675: E-learning Design (2019-20)

LIS 677: Capstone Experience in Instructional Technology (2019-20)
LIS 678: Game Studies and Game Design (2023-24)

LIS 679: Data Visualization (2024-25)

LIS 681: Rare Books, Manuscripts, and Special Collections (2022-23)
LIS 683: Archival Preservation, Curation, and Access (2022-23)

LIS 684: Seminar in Legal and Ethical Issues in School Libraries (2022-23)
LIS 685: Change and Project Management (2023-24)

LIS 686: Archival Appraisal, Advocacy, and Outreach (2024-25)

LIS 689: Advanced Reference and Information Services (2025-26)
LIS 695: Introduction to Al Literacy & Generative Al (2025-26)

Through this ongoing cycle of evaluation, analysis, and revision, the curriculum committee ensures that
the MLIS curriculum is continuously improved to meet professional standards, support student learning,
and maintain alignment with the mission and goals of the program. Evidence of this process includes
curriculum committee annual reports, curriculum maps, advisory committee minutes, student exit

surveys, alumni and employer surveys, and assessment of capstone portfolios and practica.

Next Steps and Conclusion

Going forward, we will look closely at data generated from our newly revised capstone portfolio rubric,
which hopefully provides more informative metrics on the curriculum’s effectiveness in helping students
achieve the program learning outcomes and make improvements where indicated. We will also be
working to integrate all the new areas of expertise now available in the department in ways that are useful
to our students and make sense for the faculty, particularly as they align with the university’s strategic
priorities, for example in gamification and Al. Based on feedback provided on our bridge strategic plan,
we will also explore additional concentrations, particularly in academic librarianship, and new
certificates, including information literacy instruction and makerspaces. We are also working with the

state library to plan a post-baccalaureate certificate for pre-professional library leadership.



74

As demonstrated throughout this chapter, the MLIS curriculum is intentionally-designed, systematically
delivered, and continuously improved to ensure that graduates meet program-level learning outcomes and
are well prepared to serve the diverse needs of the field. Each component of Chapter Il demonstrates how
the program’s mission is translated into practice. Program-level learning outcomes (I1.1) provide a clear
framework for what students are expected to know and be able to do upon graduation. The entire
curriculum, regardless of mode of delivery, is founded on PLO, which are informed by competency
statements from professional organizations and focus on equity, diversity, and inclusion. It is updated
regularly and offers a coherent set of core and electives, supplemented by informal areas of specialization,
formal concentrations, independent studies, and practica, that enable students to pursue individualized

goals while demonstrating mastery of the outcomes.

Assessment of student achievement is multi-layered. At the course level, faculty evaluate student work
through assignments explicitly mapped to program outcomes. At the program level, the Capstone
portfolio and practicum supervisor evaluations provide direct evidence that students can apply knowledge
and skills in professional contexts. These data are complemented by exit surveys, alumni and employer
feedback, and advisory board input, creating a robust cycle of evidence for improvement. Resulting
curricular innovations demonstrate that evaluation is not a perfunctory exercise but the foundation of

program innovation.

Together, these practices demonstrate a mature, systematic approach to curriculum design and evaluation.
The program has created a culture of evidence in which data about student learning and stakeholder needs
are regularly collected, analyzed, and applied to decision-making. The result is a curriculum that is not
only aligned with accreditation standards but also mission-driven, equity-centered, and adaptable to the
rapidly changing information environment. This ongoing cycle of planning, assessment, and improvement
ensures that graduates are prepared to assume leadership roles, advance the profession, and meet the

information needs of diverse communities.
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Standard I1I: Faculty

The faculty are diverse in representation and have the necessary qualifications, achievements, and
resources to support the program. Faculty performance is regularly evaluated by criteria relevant to the

program.

Overview

The faculty have expertise across the broad spectrum of Library and Information Science and related
specialties. Most have professional experience working in library and information environments and also
maintain strong ties and connections with professional practice through teaching, research, service, and
leadership. Faculty are supported in the growth of their careers, and in their professional development,

with evaluation and assessment being core parts of faculty development.

Faculty retention is high. Only one full-time program faculty departed for a reason other than retirement
during the self-study period. Dr. Anthony Chow accepted a director’s position in another LIS program.
The department has successfully replaced three retirees with tenure-track hires, ensuring continuity and

growth of program expertise.

Workload assignments, capped class sizes, equitable advising loads, and course reductions for service
roles ensure teaching, research, and service responsibilities are distributed fairly. Through a broad suite of
tools that are regularly updated and calibrated, faculty performance is regularly evaluated, and faculty are
given the tools necessary for growth and advancement. Evaluation and development are institutionalized
via annual reviews, peer reviews of teaching (PRoT), third-year reviews, promotion and tenure
guidelines, and faculty satisfaction surveys, all of which generate data to refine instruction, curriculum,

and professional growth pathways.

Students frequently maintain that the most impressive aspect of the department’s MLIS program is the
faculty. They note that faculty are supportive, create spaces that are conducive to their learning, and
provide them with a range of experiential learning opportunities, including field work, study abroad,
professional conferences, collaborative research projects with faculty, and independent work that helps
them develop their own professional identity. As students pursue their educational goals, they are
presented with models of learning and living in a multicultural, technological, global society. Through the
collaboration of many professionals, both within and outside of the department, students learn the benefits

of working in a community as well as independently, as unique individuals.

Changes in Faculty (2018—-2025)
Since the 2017 program presentation, our faculty has grown from 12 to 19 FTE, with a major vector of

growth being the expansion of the department. The department now houses not only the MLIS program,
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but also a Bachelor’s of Science in Information Science (BSIS), a Master’s in Informatics and Analytics, a
Master’s in Instructional Technology and Design (MSITD), and a Master’s and Ph.D. in Educational
Research Methodologies. The MSITD and BSIS faculty work especially closely with the MLIS program,
including through teaching and service. The Information Analytics program has just joined the department
Fall 2025, so we expect a very close relationship, with collaborations in teaching, curriculum
development, and research to develop, as well. This expansion of faculty creates opportunities for more

multidisciplinary expertise, which enriches both the program and student experiences therein.

The program now has five faculty who have primarily responsibilities elsewhere in the department but
who also teach and contribute to the LIS program, including new faculty Dr. T. Zachary Frazier, Dr. Izzet
Lofca, Dr. Rukayya Umar, Dr. Hamid Nadir, and Nicole Shanley. These five new faculty members,
although primarily responsible for other programs offered within our department, regularly teach and
serve in the MLIS program. For the purposes of this report, Dr. Lofca, Dr. Nadir, and Dr. Umar are 0.25
FTE faculty in the MLIS program and Dr. Shanley and Dr. Frazier are 0.5 FTE faculty in the MLIS
program. This expansion has also enabled the department to have an associate chair (Tammy Gruer). Four
affiliated faculty (full-time UNCG faculty who have a permanent part of their workload devoted to
teaching in the MLIS program) include Mike Crumpton, Dean of University Libraries, Karen Meier, who
replaced Lori Sands and is director of the Teaching Resource Center, Dr. Martin Halbert, Director of the
Office of Assessment, Evaluation, and Research Service (OAERS) and former Dean of University
Libraries, and Kathelene McCarty Smith, Head of the Martha Blakeney Hodges Special Collections and

University Archives.

The following three individuals retired from the program during the self-study period: Drs. James
Carmichael, Nora Bird and Julie Hersberger. Additions to the faculty include Dr. Heather Moorefield-
Lang, Dr. LaTesha Velez, Dr. Colin Post, Dr. Faith Rice, Dr. Joanna DePolt, and Dr. Kayli Reyna
(visiting). Dr. Katie Walters in the M.S. ITD program (0.5 time in the MLIS program) left for a tenure
track position in the instructional design program at James Madison University. In all cases, the

department hired new faculty following the departure of retiring faculty.

II1.1 Faculty Diversity
The recruitment, retention, development, and advancement of all faculty, especially underrepresented

faculty, reflect the values of equity, diversity, and inclusion.

During the self-study period, based on ALA accreditation requirements, the department has made a

concerted and consistent effort to ensure the values of equity, diversity, and inclusion (EDI) are
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foregrounded in the recruitment, retention, development, and advancement of all faculty. This section

discusses each of these components in turn.

Recruitment
The University of North Carolina Greensboro, which originated as a women’s college at a time when

women had far less access to higher education and has developed into a designated Minority-Serving

Institution (MSI), has a long history of commitment to equity, diversity, and inclusion. The LIS program
has followed that institutional mission by pursing the same goals and values and by seeking faculty who
are not only highly qualified but also mirror its student body and are committed through teaching,
research and service to working toward a library and information science field that enjoys full
representation of all its constituencies and promotes equitable service to all. This aspiration has been built
into our strategic plan for at least two decades and has largely been achieved by recruiting the widest
possible pool of candidates, both by advertising the position in venues well-positioned to reach candidates
from underrepresented groups and by proactively reaching out to recruit them personally, by removing
barriers for faculty from underrepresented groups, and by creating a supportive and inclusive culture that
attracts faculty candidates. Our efforts, described below, resulted in our extending the diversity of our
faculty with two full-time faculty (Rice and Umar) and five part-time faculty hires (Brown, Duck, Hart,
Long, and Smith)

As a first step, we ensure our job ads are constructed in such a way to attract the widest variety of
potential candidates. Our recruitment materials not only emphasize the fact that UNCG is an MSI, but
also that it is ranked #1 in the state for ensuring social mobility. We also emphasize that North Carolina,
and Greensboro in particular, is a very diverse locale in which to live and work. Prior to February 23,
2023, all candidates for faculty positions in the department were required to submit statements that
reflected their values, experiences, and anticipated contributions related to EDI, which not only helped us
to evaluate the candidates’ commitment to EDI but also signaled our own. North Carolina Senate Bill 364,
passed in 2023, prohibits state government, universities, and community colleges from requiring job
applicants or employees to express views on social or political matters as a condition of employment or
advancement. The University of North Carolina System subsequently passed a policy preventing
universities within the system from soliciting or requiring employees or applicants to affirm beliefs about
contemporary political or social issues. Since that time our faculty recruitment efforts have shifted to
listing as a preferred qualification, “A commitment to research and scholarship that advances the needs of
diverse communities within the profession, the state, and the campus of UNC Greensboro.” We also
ensure our ads do not contain unnecessary barriers. For example, we recognize that women and BIPOC

communities sometimes enjoy less mobility and/or fewer economic resources and thus less access to


https://scholar.uncg.edu/commonly-requested-info/minority-serving-institution-faqs/
https://scholar.uncg.edu/commonly-requested-info/minority-serving-institution-faqs/
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relatively scarce LIS doctoral programs, and as a result, must get the credential where they work, live or
can afford to. We have strong faculty who hold the MLIS but may have a Ph.D. in another field in which
they were empowered to engage in LIS-related inquiry, so we include requirements that are less limiting
for such candidates when possible. As mentioned previously, we also seek to place job ads strategically
and to reach out personally to candidates who may be less likely to self-identify as qualified and
personally invite them to apply. This personal and proactive approach may be one of the most effective

strategies in yielding a diverse pool of candidates.

Recruitment efforts continue through the selection and interviewing process. Again, we recognize that a
prestigious doctoral program may be less possible for some candidates, not because of ability, but for
logistical and economic reasons, and so we place much more value on what they have achieved than
where they were educated. At the interview stage, we ensure that prospective faculty members have the
opportunity to meet with members of the UNCG School of Education’s Faculty Access and Equity
Committee (FEC) which is charged to “strengthen the mission of the School of Education by focusing
attention on issues that impact the advancement of a diverse and inclusive environment that fosters equal
opportunity for all individuals.” We also promote the collegial and inclusive work environment we have
created, for example by highlighting our positive climate survey results, high faculty satisfaction rates,

and low faculty turnover.

Across changing political realities, the department has worked consistently to ensure our institutional
values shape faculty recruitment, however it is important to note that in the last few years, multiple
potential candidates have declined both to apply and to accept positions based on North Carolina’s recent

anti-DEI legislation and the poor reputation of southern states in general.

Retention

As mentioned previously, our faculty retention rates are nearly 100% during the self-study period only
one full-time member in the LIS program left for a reason other than retirement, and that faculty member
(Anthony Chow) left to pursue a director role. This fact illustrates our commitment to retaining faculty.
We will explore how this retention took place in the following sections on faculty development and

advancement.

Development

Once faculty have joined the department, we work to ensure strong connections with the UNCG School
of Education FAEC, which as discussed above, works to focus on EDI issues at the school level. In
addition, the Faculty & Student Welfare (FSW) Committee operates as a department-level facilitator for

faculty development in relation to the values of EDI. Furthermore, since 2021 the LIS program meetings
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have devoted substantial time for organized EDI discussions led by the FSW Committee featuring the
following resources: Project READY (2021-2022), Decolonizing the University (2022-2023), Safe Zone
training (2023-2024), and Demystifying Disability and Against Technoableism (2024-2025). Note that
part-time faculty were invited to these discussions, and a few attended on occasion. Faculty also had
access to a broad range of individualized development opportunities, discussed further in relation to
standard I11.6. We have also used our Cora Paul Bomar funds to bring in speakers on such topics as

preparing neurodivergent students for the workplace (Creating a Culture of Neurodiversity Integration),

creating more racially inclusive workplace culture (Cora Paul Bomar Summit 2021), socially conscious

librarianship (Cora Paul Bomar Summit 2022) and trauma informed practice (Cora Paul Bomar Summit

2023). Multiple LIS faculty, including Velez, Nadir, Dawkins, and Post, have also been provided access to
the National Center for Faculty Development (NCFDD) training, with Dr. Velez becoming a NCFDD

coach.

Finally, faculty have access to both formal and informal mentoring opportunities at the department,
school, and university level, and faculty are encouraged and supported in utilizing these resources. The
University has a mid-career development program, which takes a group mentoring approach and covers a

wide range of relevant topics (see Appendix D for an example).

The SOE also offers formal mentoring across programs and departments. Dr. Sylvia Betez, Deans Fellow
for Faculty Support and Engagement, structured this voluntary mentoring program to pair mentees with
mentors based on their specific areas of development. Thus far, Drs. Rice, Umar, DePolt, Post, Nadir and
Dawkins have participated. Betez also leads a mentoring program specific to professional-track faculty,
which involves several meetings a semester that combine focused discussions of topics like promotion
and teaching strategies, and more informal discussions on unstructured topics. Thus far, Drs. DePolt,
Archer-Capuzzo, Frazier, Lofca, and Professor Gruer have participated. Dr. Noah Lenstra participated in a
previous UNCG-campus mentoring program and was paired with a full professor of biology. Dr. April

Dawkins also participated in the previous program and was paired with a full professor of Psychology.

Associate Dean of Research Bob Henson leads group mentoring for pre-tenured tenure track faculty. Pre-
tenured faculty across the SOE meet once per semester for a lunch session that provides faculty with an
opportunity for community building and peer mentorship. These sessions have also featured guest
speakers from other parts of the university, such as the Office of Research and Engagement, to connect
faculty with university resources to support their work. Once per academic year, Dr. Henson organizes a
panel discussion featuring current members of the SOE’s tenure and promotion committee to review the
SOE’s promotion and tenure guidelines and to answer any questions or concerns pre-tenure faculty might

have about the tenure process. These activities demystify the tenure process and contribute to an overall


https://www.youtube.com/watch?v=g8IJCptYz6I
https://www.youtube.com/watch?v=tp5La_7srYk
https://www.youtube.com/watch?v=y1Wp8b1C5GE
https://www.youtube.com/watch?v=lifvC4C3nKU
https://www.youtube.com/watch?v=lifvC4C3nKU
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welcoming and supportive culture at the SOE. In addition to these formal opportunities the ILRS
Department actively cultivates a collegial environment in which faculty mentor and support each other in

teaching and research.

Advancement

In addition to a nearly perfect record of faculty retention, the department also has a strong record of faulty
advancement. Among tenure track faculty, 100% of assistant professors who became eligible during this
period were successfully tenured and promoted. The values of EDI are embedded in this process. For
example, the School of Education’s Promotion & Tenure Guidelines highlights how UNCG prioritizes
equal opportunity, access, diversity, and inclusion in its strategic vision, and candidates whose work

exemplifies these ideals should include in their dossier contributions in teaching, research, and service.

For clinical faculty, numerous advancements for support were made at the university, school, and
departmental levels. The university-wide designation for this class of faculty was changed from “non-
tenure track” to “professional track.” A true “professional track™ was established at the university level
and in all the schools/units of the university, empowering professional track faculty to apply for
promotion and providing clear guidelines for that process. The Office of the Provost committed to
providing raises for promotion equivalent to those already provided for tenure-track and tenured faculty.
It’s important to note, we offer the same types of opportunities and travel support for clinical faculty as
we do for our tenure track faculty. They are equal voting members and are entitled to the same benefits,
other than tenure. In our program, every clinical faculty member who became eligible during the self-

study period was successfully promoted.

II1.2 Program Faculty

There are sufficient full-time program faculty (tenured/tenure-track and non-tenure-track) to carry out the
major share of the teaching, research, and service activities required for the program, wherever or
however delivered. The teaching, research, and service responsibilities are equitably distributed among
the full-time faculty. Teaching involves curriculum development and innovation, instruction, direction of
student research, and academic advising. Full-time program faculty collectively provide a range of
specialties that support the goals and objectives of the program. Part-time faculty, when appointed,

balance, enrich, and complement the competencies of the full-time program faculty.

Sufficient Faculty for the Program and Range of Specialties

The teaching, research, and service activities required for the program support a 36 semester-hour



81

Master’s in Library and Information Science program that includes optional career tracks in North
Carolina public schools approved by the North Carolina Department of Public Instruction as well as
preparation for those wishing to qualify for the North Carolina Public Library Certification. Students from
outside of North Carolina are also supported through advising in relation to state and national standards in
their areas. In support of these program goals, several different faculty types are represented in the

program. They are:

Table III.1 includes all faculty who have taught in the program in a permanent capacity (FFT, FFTT,
FFCT, FFV, and PTA 1&2) during the self-study, the time-period of their employment, faculty

classification and rank, graduate academic credentials, and their areas of expertise. (see Instructor Vitae).

Clearly, the MLIS program faculty demonstrate a very wide array of specialties.

One indicator that our full-time faculty are sufficient for the program is the extent to which they cover the
core curriculum. Our strategic goal was for 75% of the core course sections to be taught by full-time
faculty. The goal allows for the realities that full-time faculty who teach in the core use their time for
research, take research leave, retire, and teach electives as well. It also gives us room to add last-minute
core course sections to the schedule when there is unusually high demand for any given semester. During
the self-study period, we offered 173 of core course sections and across all years, 87% were taught by
full-time faculty. Our relatively low reliance on part-time instructors for all courses also demonstrates that
the variety of specialties is also sufficient. As discussed previously in this chapter, the expansion of our
departmental faculty has significantly increased our capacity to offer courses in new areas, such as

Artificial Intelligence, data analytics and visualization, cultural informatics and instructional planning and

design.
1. Full-time faculty, tenured (FFT): Six faculty members
2. Full-time faculty, tenure track (FFTT): Two faculty members
3. Full-time faculty, clinical track (FFCT): Three faculty members
4. Full-time faculty, visiting (FFV): One faculty member
5. Part-time faculty, affiliated (Full time Faculty in department but outside the program) (PTA1):

Five faculty members
6. Part-time faculty, affiliated (Full time faculty at UNCG outside the department] [PTA2]: Four
faculty members
7. Part-time faculty, adjunct (Adjunct): Varies annually
Table III.1 includes all faculty who have taught in the program in a permanent capacity (FFT, FFTT,
FFCT, FFV, and PTA 1&2) during the self-study, the time-period of their employment, faculty

classification and rank, graduate academic credentials, and their areas of expertise. (see vitae here)
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Clearly, the MLIS program faculty demonstrate a very wide array of specialties.

One indicator that our full-time faculty are sufficient for the program is the extent to which they cover the
core curriculum. Our strategic goal was for 75% of the core course sections to be taught by full-time
faculty. The goal allows for the realities that full-time faculty who teach in the core use their time for
research, take research leave, retire, and teach electives as well. It also gives us room to add last-minute
core course sections to the schedule when there is unusually high demand for any given semester. During
the self-study period, we offered 173 of core course sections and across all years, 87% were taught by
full-time faculty. Our relatively low reliance on part-time instructors for all courses also demonstrates that
the variety of specialties is also sufficient. As discussed previously in this chapter, the expansion of our
departmental faculty has significantly increased our capacity to offer courses in new areas, such as
Artificial Intelligence, data analytics and visualization, cultural informatics and instructional planning and

design.



Table III.1 Permanent Full-time and Part-time Faculty Teaching in the MLIS

promoted to Associate w/
Tenure, under review for
application to Full
Professor (2025-2026)

MLIS

Faculty Name Employment Type of faculty** Academic Degrees Areas of Expertise

Anthony Chow —-2021 FFT Associate Ph.D. Instructional Systems Design Information Technology; Instructional Design; Online
M.S. Educational Psychology Learning

Julie Hersberger —2024 (retired)  [FFT Associate Ph.D. Information Science Public Librarianship; Services for Underrepresented
MLS Populations; Services for those with Housing Insecurity

Nora Bird —2025 (retired)  |FFT Associate Ph.D. Information and Library Studies | Community College Librarianship; Academic Libraries,
MSLIS Collection Development; Science Information

Fatih Oguz Entire self-study |FFT Associate Ph.D. Information Science Digital libraries; information access; technology
MBA adoption.

Lisa O'Connor Entire self-study [FFT Department Chair Ph.D. Cultural Foundations of Information Behavior; Information and Financial

(Associate) Education, MLIS Information Literacy; Academic and Business
Librarianship; Leadership and Management

Jim Carmichael —2020 (retired) |FFT Full Ph.D. Information and Library Science | Library History; LBTQU
Masters of Librarianship

Noah Lenstra Entire self-study [FFT Hired as Assistant, Ph.D. Library & Information Science Community engagement; public librarianship;

community informatics; cultural heritage

Assistant, promoted to

Education UNCG

April M. Dawkins 2017— FFT Hired as Assistant, Ph.D. Library & Information Science School libraries; intellectual freedom; advocacy; young
promoted to Associate w/ | MLS adult literature; school librarian preparation
Tenure
Heather Moorefield- [2018— FFT Hired as Assistant, Ed.D in Curriculum and Instruction Technology in libraries, makerspaces, accessibility,
Lang promoted to Associate w/ | MLIS online instruction
Tenure
LaTesha Velez 2017— FFT Hired instructor, Ph.D. Library & Information Science EDIA, Information Services, Information Literacy
promoted to Assistant then | MLIS
Associate w/ Tenure
Faith Rice 2025— FFTT Assistant Ph.D. Library & Information Science Youth Information Behavior, Information Literacy, Public
MLIS Librarianship, Trauma Informed Services, Library
Leadership and Management, Sociocultural Studies
Colin Post 2020— FFTT Assistant Ph.D. Information Science; MA Art Digital Curation and Preservation; Archives and Special
History; MFA Creative Writing Collections; History of Information Technology; Digital
Cultural Studies
Tammy Gruer 2019— FFCT Hired as Clinical MLIS UNCG; BS Elementary National Board-Certified Teacher,

School Libraries; Children’s Literature; Inquiry based
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Clinical Associate and
Deputy Department Chair

learning and Collaboration with classroom instruction;
Instructional Technology

Joanna DePolt

2019—

FFCT Hired as Lecturer,
Promoted to Clinical
Assistant and Director of
Graduate Studies

Ed.D Higher and Postsecondary
Education with a concentration in
Teaching and Learning

MLS

Academic Libraries; Library Management; Information
Literacy; Accreditation Standards;

Sonia Archer-Capuzzo

Entire self-study

FFCT Hired as lecturer,
Promoted to Assistant then
Associate Clinical

DMA Clarinet and Ethnomusicology
MLIS

Information Organization; Cataloging and Classification;
Indexing and Abstracting; Music Librarianship

Kayli Reyna 2024— FFV Visiting, Clinical Ed.D Organizational Leadership, MLIS | Organizational Leadership; Library Management; Public
Librarianship/Services; Community Engagement;
Collection Dev; Serving Diverse Information Users
Hamid Nadir 2021— PTA1 Assistant Ph.D. Instructional Systems STEM Education, Instructional Design, Game Design,
Technology Technology Integration
M.S. Special Education
Izzet Lofca 2021— PTA1 Clinical Assistant Ph.D. Information Science Information Technology; Information Organization;
M.S. Criminal Justice, and Forensic Organizational Change; Intelligence Analysis;
Science
Rukayya Umar 2025— PTA1 Clinical Assistant Ph.D Computer Science Ensemble Learning, Observatory Systems, Feature
MS. Computer Science Engineering
Nicole Shanley 2025— PTA1 Clinical, director of | Ph.D. Curriculum & Instruction: Urban | Instructional Design; Curriculum & Assessment;
MS.ITD Elementary Education; M.Ed. Accessibility & Compliance; LMS Administration &
Learning, Design, and Technology; Authoring; Faculty Development for Online Teaching;
M.Ed. Elementary Education Program Evaluation
Katic Walters 2021-2025 PTAT1 Clinical, director of | Ph.D. Learning, Design, & Technology | Instructional Design; Curriculum & Assessment;
(left for TT MS.ITD M.Ed Learning, Design, & Technology | Accessibility & Compliance, EDIA
position)
Zachary Frazier 2020— PTAL1 Clinical, director of | Ph.D in Library and Information Information Behavior; Information in Creative Practice;
undergraduate studies Science: MLIS Digital Creativity; Theory of Information; Data Analysis;
Martin Halbert 2020— PTA2 Affiliated Faculty
Lori Sands 2024 PTA2 Director of SOE MLIS School Libraries. Makerspaces
Teaching Resources Center
Karen Meier 2024— PTA2 Director of SOE MLIS National Board-Certified School Librarian
Teaching Resources Center| Ed.D Candidate School Libraries
Children’s Literature
Michael Crumpton Entire self-study [PTA2 Dean of University | MLIS Management, Academic Libraries
Libraries
Kathelene McCarty  |Entire Self Study |[PTA2 Head of Special MLIS Archives and Special Collections

Smith

Collections and Archives

84



85

Equitable Distribution of Teaching, Research, and Service
UNCG’s (UNCG Policy and Regulations on Faculty Workload | UNCG Provost) and the SOE’s Faculty
workload policies (SOE_Faculty Workload Policy 11 8 2024.pdf ) ensure equitable distribution of

effort across teaching, research, and service. Workloads are negotiated annually in consultations between

the department chair and faculty member.

All tenure-track and tenured faculty in the LIS program teach a 3/2 course load, unless releases are bought
out or given for extraordinary service obligations. Another mechanism for ensuring the department is
equitable in teaching assignments is having most faculty teach at least one core course, which are reliably
larger than electives. Capping all class sizes at 25 also guarantees that no one is teaching very large
sections. Faculty advising is also kept as equitable as possible given that we generally onboard new
faculty into advising loads fairly slowly to give them time to acclimate and learn the curriculum, policies
and procedures. Our goal is to ensure that faculty members advise approximately 30-35 advisees at any
given time, except for program coordinators and graduate program directors, who receive teaching

releases and sometimes carry a heavier advising load.

One method for achieving equity in research is that pre-tenured TT faculty are given one course release
for each of the first two years of the probationary period, to afford them extra time for assimilating and
launching their research agendas. The chair has often given a third course release the year prior to tenure
to ensure faculty are well-prepared to present their case for tenure and promotion. Faculty need only
request this from the Chair and provide a rationale for how they will use that time to achieve tenure.
Every pre-tenure faculty member who has requested this has received it. Pre-tenured TT faculty are also
prioritized for travel funding, given their more pressing need to disseminate their research while generally
earning lower salaries than tenured faculty. Internal grant funds also often prioritize pre-tenure faculty or
have categories for pre and post tenure. Typically, travel funding is dispersed equally to all faculty within
their rank, i.e. all pre-tenured faculty receive the same allotment as their peers, as do all post-tenure

faculty. We also offer travel funding to professional track faculty engaged in research, as well.

Service assignments are made by the chair, with great care to rotate them among full-time faculty and to
balance those assignments with other obligations individual faculty have any given year. Pre-tenure
faculty are protected from being asked to serve in major service roles that require a lot of time. Where
there are substantial service obligations, such as major leadership roles in associations or on campus, the

chair makes every effort to seek modifications to teaching loads.


https://provost.uncg.edu/uncg-policy-and-regulations-on-faculty-workload/
https://soe.uncg.edu/wp-content/uploads/2024/12/SOE_Faculty_Workload_Policy_11_8_2024.pdf
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When faculty take on added duties, efforts are made to reduce responsibilities elsewhere. For example,
Associate Chair Tammy Gruer, Program Directors Nora Bird and Joanna DePolt all had/have reduced
teaching loads. Similarly, faculty on the tenure track typically have reduced course loads their first two
years, with a possible third course release during their probationary period if needed. If a faculty member
has unexpected additional duties, they may also be able to receive teaching reductions. For example,
when Anthony Chow served as Chair of the UNCG Faculty Senate, his teaching load was reduced;
LaTesha Velez was granted a course release for serving as the chair of the ALISE Conference Planning

Committee, as will April Dawkins as she assumes the presidency of AASL.

These efforts have resulted in broad satisfaction among program faculty. Faculty satisfaction surveys
conducted in Spring 2021 and then again in Spring 2025 show consistent satisfaction among faculty. It’s
important to note that these surveys make no distinction between departmental and University support. In

follow up discussions, faculty indicate much higher levels of satisfaction with departmental support than

with university support. In subsequent surveys, that distinction will be clarified so that we have more

informative data. Table I11.2 summarizes the finding regarding satisfaction.

Table II1.2 Faculty Satisfaction Data

Satisfaction with:

2021 (n=13)

2025 (n=15)

Research support

Satisfied: 63% (7)
Somewhat satisfied: 27% (3)
Neutral: 9% (1)

Satisfied: 64% (7)
Somewhat satisfied: 9% (1)
Neutral: 9% (1)
Dissatisfied: 18% (2)

Teaching support

Blended:
Satisfied: 100% (7)

Online:

Satisfied: 69% (9)
Somewhat satisfied: 23% (3)
Neutral: 8% (1)

Satisfied: 80% (12)

Somewhat satisfied: 6.6% (1)
Neutral: 6.6% (1)

Somewhat dissatisfied: 6.6% (1)

Service support

Satisfied: 77% (10)
Somewhat satisfied: 8% (2)
Neutral: 8% (1)

Satisfied: 57% (8)
Somewhat satisfied: 36% (5)
Neutral: 7% (1)

Creative projects support

Satisfied: 100% (6)

Satisfied: 45% (5)
Somewhat satisfied: 36% (4)
Neutral: 18% (2)

Technology support

Satisfied: 69% (9)

Somewhat satisfied: 23% (3)
Neutral: 0

Somewhat dissatisfied: 8% (1)

Satisfied: 64% (9)
Somewhat satisfied: 29% (4)
Neutral: 7% (1)

Professional development/
conference attendance

Satisfied: 92% (11)
Somewhat satisfied: 8% (1)

Satisfied: 60% (9)
Somewhat satisfied: 33.3% (5)
Neutral: 6.6% (1)

Community engagement support

Satisfied: 69% (9)

Satisfied: 46% (6)
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Somewhat satisfied: 0 Somewhat satisfied: 31% (4)
Neutral: 15% (2) Neutral: 23% (3)

Overall Satisfied: 85% (11) Satisfied: 73% (11)
Somewhat satisfied: 8% (1) Somewhat satisfied: 27% (4)
Neutral: 0
Somewhat dissatisfied: 8% (1)

Course Development and Innovation
All faculty who teach are involved in curriculum development and innovation. At its most elementary
level, this begins with individual faculty revising their courses over time, particularly in response to

student feedback in teacher course evaluations and peer feedback through peer review of teaching.

UNCG’s Teaching Effectiveness Policy requires student evaluations for every course taught and regular
peer reviews of teaching at intervals that depend on faculty status. Faculty are furthermore required to
reflect on these data and provide a narrative for how they will revise and improve their teaching in faculty
annual reports and promotion and tenure dossiers. The department chair also reviews these data and
makes recommendations for faculty development, particularly where faculty are not meeting expectations
in their teaching. Often these plans involve conducting mid-term formative assessment, working with the

University Teaching and Learning Commons who offer consultations and formative course reviews, and

engaging in professional development such as workshops or courses.

Faculty are also involved more formally in curriculum development and innovation. In Spring 2025
program faculty were surveyed on a variety of issues. Fourteen of the then 16 departmental faculty
associated with the MLIS program were asked if they have been involved in curriculum development or
review processes in the MLIS program between 2018 — present. Thirteen of the 14 respondents indicated
they had been, with only one faculty’s whose primary focus is not in the MLIS program, indicating they
had not. Data from the faculty survey describe faculty involvement in curriculum development or review,
and those responses are summarized as follows:

Course Development and Revision (see a full discussion of curriculum development in Chapter II with a

list of new courses in I1.5):

e Creation of new courses (see a full list in Chapter II)

e Revisions to existing courses to reflect updated competencies or developments in the field

e Curriculum review and improvement through active participation in LIS curriculum
committees

e Active reviews to align the curriculum with professional standards

e Design of new MLIS concentrations (e.g., Public Librarianship, Dual Licensure)

e Contributions to capstone courses and rubrics

o Efforts to align curriculum with emerging needs, such as technology & equity, information
inquiry, and community engagement.


https://utlc.uncg.edu/
Kerri Price
Highlight
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Evaluation of Teaching

e Conducting peer reviews of teaching (PRoT) (for individual courses and across programs)
e Self-evaluation of teaching

Faculty also indicate in their teaching statements in annual reviews and P&T dossiers that they create
inclusive classroom environments through culturally responsive pedagogy, accessible course design, and
by embedding diverse perspectives into assignments and readings. Courses commonly explore issues like
intellectual freedom, equitable access, censorship, and community representation. Faculty also lead
institutional initiatives—such as transitioning to Microsoft 365, participating in accessibility fellowships,
and developing sandbox courses—to support inclusive practices and improve student and adjunct

collaboration.

Faculty were asked about their involvement with curriculum innovations during the review period. Ten
said they had been involved with curriculum innovation in the MLIS program. Asked to describe what

that work entailed, faculty said it included:

Use of Open Educational Resources (OER): Many respondents mentioned transitioning courses
from textbook-based to OER or library-provided materials. OER is being used to increase
accessibility and reduce student costs. Specific courses mentioned include LIS600, LIS640, IS

650, LIS669, LIS681, and others.

Collaboration and Mentorship: Co-teaching with new faculty and supporting colleagues in areas

like accessibility and instructional design.

Applied Learning: Involvement in developing or teaching capstone courses and creating course-
specific websites for project dissemination. Emphasis on community engaged projects, like the

Sight/Sound/Touch metadata assignment (https://uncglibraries.com/publicart/).

Directed Student Research

Most faculty also participate in directing student research. Our independent study (IS) course LIS 690 is
one of the primary means for this involvement. Table IV.18 reports how many IS were offered by faculty
and provides some examples of the types of work students have engaged in. Faculty have also supported
students in adapting class projects into peer-reviewed and scholarly publications and presentations and

have co-authored with them as well. See Table IV.19 for a list sample of work products.

Academic Advising
Advising, which is more thoroughly discussed in Chapter IV, is a central component of our program’s

success. We do not employ staff advising, rather all of our advising is delivered by full-time faculty. We


https://uncglibraries.com/publicart/
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have found that in a primarily distance learning program, personalized, faculty-based advising contributes
meaningfully to students’ feelings of connection to the program, and conversely, to faculty’s engagement
with their students. Typically, new faculty are not appointed advisers until year two in the program, to
give them time to learn our policies, procedures, and program requirements. Subsequently, students are
assigned to advisors by the graduate program director pairs because they are well-aligned with the
student’s stated professional goals. Faculty are required to meet with their advisees every advising period
to counsel students on program matriculation, aid them in developing their career goals and help them
select courses that match them, and provide advising codes, without which students cannot register.
Advisors use this meeting to ensure students are aware of all requirements for the capstone course and
additional certificates and licensures. As discussed in Chapter IV, students report a high rate of

satisfaction with their academic advisors in exit survey data.

Part-time Faculty
Finally, the program hires and retains highly qualified part-time (adjunct) faculty who balance, enrich,
and complement the competencies of the full-time program faculty. Table II1.3 lists non-permanent part-

time faculty (Adjuncts) who have taught for the program in the review period (see Instructor Vitae).



Table II1.3 Part-Time Faculty: Credentials, Professional Experience and Course Taught

Name Academic Degrees Professional Experience Courses Taught

Abercrombie, Sedley MLS School Librarian & District Level SLM Coordinator 617,618. 635, 670

Black, Aprille MLS Instructional Designer 672

Brown, Jennifer Scott MSLIS Director, Public Library 663

Croxton, Becky MLIS Director of Assessment 688: Data Visualization

Doan, Joy MLIS Cataloger 640

Duck, Tiffany MLIS Manager, Public Library 620, 650, 655

Freeman, Valerie MLIS Academic Reference Librarian 620

Gorman, Keith MLS Archivist 658, 688: Special Collections

Green, Lucilla MIS LIS Faculty; School Libarian 635

Harlow, Sam MSLIS Associate Professor, Academic Librarian 634, 688: Makerspaces

Hart, Brian MLIS Director of Public Library System 688: Priorities and Politics of Library
Leadership

Lawrimore, Erin MSIS Associate Professor, Archivist, Academic Libraries 658

Long, Erika MSIS Librarian, Public School 617, 635

Lyons, Denise MLIS Kentucky State Librarian 655: 688: Crisis Management for Public
Libraries

Maluck, Thomas MLIS Teen Services Librarian 663

Martin, Daniel MLIS School Librarian 635

Miller, Rebecca MLS Library Director in Afghanistan 688: International Librarianship

Moniz, Richard MLIS Academic Library Director 650: 623

Perry, Karen MSLS School Librarian 654

Pierson, Jacqueline MLIS Director of Library Media Services, Public Schools 694

Pinyan, Colleen MLS Media Specialist, High School 663

Smith, Dawn MA, LIS Technical Services, Collection Development, Law Libraries 688: History of the Book

Special, Lori MLIS Youth Services Librarian — State Library Coordinator of Youth Svc 655, 663

Stevenson, Kimberly MA, Ed. Inst Tech Instructional Designer 675

Washburn, Kevin MLIS School Librarian 600, 610, 664

Weaver, Joyce MLIS Director, Special Library 657
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It is important to note that all part-time faculty must be credentialed through the same rigorous SACS
COC process as are full-time faculty. Unfortunately, there is little to no onboarding for new part-time
instructors at the University or SOE level. Our SOE instructional technology consultant does offer part-
time faculty Canvas and Teams training both through personal consultations and on-demand tutorials.
When they are hired, all PT faculty are enrolled in a Canvas faculty community shell that is rich with
resources for teaching support. Again, unfortunately, the program has had little success getting faculty to
utilize this resource, and traffic to the community shell remains very low. Part-time faculty who are
teaching core courses are typically paired, informally, with a full-time faculty mentor who also teaches

the course.

Although our pay for part-time instructors is lower than we would like (one of our strategic goals in our
next long-term plan will be to find funding to raise them), we strive to create an inclusive environment
where part-time faculty feel that they are valued colleagues, with our full support. They are invited to the

lunch and discussion at our annual fall retreat, our departmental book reads, and events such as the Coral

Paul Bomar Summit. We have acknowledged that asking for more time from them than what teaching

their courses requires is an expectation of unpaid labor, which is unacceptable. Table I11.4 reports the

results of a survey on program’s part-time faculty’s satisfaction with the department in 2023 and 2025.

Table I11.4 Part-time Faculty Satisfaction Rates

Satisfaction with:

2021 (n=8)

2025 (n=9)

Feeling connected with the
department

Satisfied: 50%
Somewhat satisfied: 38%
Neutral: 13%

Satisfied: 34%

Somewhat satisfied: 33%
Neutral: 11%

Somewhat dissatisfied: 22%

Teaching support

Satisfied: 88%
Somewhat satisfied: 12%

Satisfied: 78%
Neutral: 11%
Dissatisfied: 11%

Valued member of the departmental
community

Satisfied: 63%
Somewhat satisfied: 13%
Neutral: 25%

Satisfied: 62%
Neutral: 13%
Dissatisfied: 25%

Feeling prepared to teach

Satisfied: 100%

Satisfied: 78%
Dissatisfied: 22%

Understanding how courses fit into
overall curriculum

Satisfied: 88%
Somewhat satisfied: 13%

Satisfied: 67%
Neutral: 11%
Dissatisfied: 22%

support

Somewhat satisfied: 13%
Neutral: 13%

Would you teach again for the Yes: 100% Yes: 100%
department?
Equity, Diversity, and Inclusion Satisfied: 75% [Not asked]

Overall

Satisfied: 88%

Satisfied: 89%

University of North Carolina Greensboro | Information, Library, & Research Sciences | 2026 Self Study
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Somewhat satisfied: 12% Neutral: 11%

Although there is much room for improvement in terms of increasing overall satisfaction and engagement
between adjunct and full-time faculty, it is notable that even in anonymous surveys, 100% of adjunct
faculty report wanting to teach for the program again. Furthermore, we have conducted a follow-up
survey to ask part-time instructors how we can increase their levels of satisfaction with support, feelings
of engagement and the sense of being valued. Below is a summary of their responses. We hope to use

these data to make improvements in this area in the immediate future.

Based on the replies to a follow-up to the Adjunct Satisfaction Survey, we have identified several areas
where we work to improve satisfaction. Several adjuncts asked to be included in departmental meetings
and discussions. We have always opened meetings, from our beginning-of-year retreat to monthly
meetings, to adjuncts. However, we can do a better job of advertising this to them regularly. Adjuncts also
asked for more communication. At this time, there is a Canvas portal available to all faculty where we
share policy documents, departmental documents, reading lists, and more. Again, we can do a better job
of advertising this resource to adjuncts on a regular basis. Adjuncts also wanted to know more about
university-and department-sponsored professional development in which they can participate. We may be
able to use the program listserv and/or the Canvas portal to disseminate some of this information. We also
received a request for more regular check-ins among instructors of all levels who are teaching the same
course, a possibility we have already discussed in regular faculty meetings, which merits more

consideration and planning.

During the 2025-2026 academic year, we have planned two departmental reads, which will be open to all
faculty, staff, and students in the entire ILRS department. This gives us an opportunity to build
community and share ideas beyond just full-time faculty or members of the LIS program. The program
will involve two one-hour virtual meetings each semester during the lunch hour at which community
members will be led in discussions of material about a wide range of topics relevant to public service,

education, and librarianship.

I11.3 Faculty Qualifications

All faculty possess appropriate academic and subject-matter qualifications to teach in their area of
instruction at the graduate level and contribute meaningfully to program design and evaluation. Full-time
faculty demonstrate skill in academic planning and assessment, have a sustained research and scholarly

agenda that contributes to the knowledge base of the field and is disseminated regularly. Faculty

University of North Carolina Greensboro | Information, Library, & Research Sciences | 2026 Self Study
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regularly update and enhance their knowledge and skills, including skills in equity and social justice;
interact with faculty of other disciplines, and maintain close and continuing liaison to relevant areas of

professional practice.

All instructors who teach at UNCG must be credentialed using rigorous SACS COC metrics, which
include a terminal degree or a mix of graduate degrees and professional achievements directly related to
their teaching area. As demonstrated in Table III.1, among the 17 program faculty who are employed full-
time by the ILRS department and teach at least half time in the MLIS program, 11 have earned as their
highest degree a PhD, 4 an EdD, one a Doctor of Musical Arts (DMA), and one an MLIS. Among all
program faculty, 11 have earned an MLIS degree (or equivalent), while five have not. Doctoral degrees
have been earned at premier institutions across the U.S., including University of North Carolina at Chapel
Hill, University of South Carolina, University of Illinois, University of North Texas, Rutgers University,

and Florida State University, among others.

Professional qualifications and experiences

Fourteen faculty report prior professional experiences in the domain of LIS before joining the UNCG
faculty. Faculty member experiences are broad and varied in library science and in cognate areas,
encompassing different types of libraries, teaching roles, cataloging, and administrative positions prior to
joining UNCG. Table IIL.5 provides a comparison of professional experiences prior to teaching and

teaching areas.

Table II1.5 Professional Experience and Teaching Areas of Full-Time Faculty

Faculty Name Practitioner Experience Teaching Areas
Archer-Capuzzo Public Library Knowledge organization
Academic Library Cataloging
Music Library Music librarianship
School Library
Contract Cataloging
Special Library
Special Collection/Archive
Bird Academic science librarian Information services
Academic library administrator Collection development
Community/technical college Science and technology information
Services
Dawkins High school librarian School libraries
High school social studies teacher Young adult materials
Special library/archive Policy
DePolt Academic library Information sources and services
Academic library administrator Collection development
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Library management/administration
Foundations of library science

Gruer School libraries School libraries
Director of school media Services across a | Educational technology
school district

Moorefield-Lang | Middle school theater teacher School libraries
Middle school librarian Educational technology,
Academic librarian Makerspaces, accessibility

Tenure track faculty in MLIS program

Lenstra Manager of community archives Public libraries
Community informatics
Management and leadership

Lofca Library development consultant Web production and usability
Police chief, foreign relations Computer technologies for information
Advisor to the governor management
IT manager Emerging technology trends
UN civilian oversight monitor Virtual communities
O’Connor Academic business librarian Information services
Information literacy instruction Academic libraries
coordinator Information literacy
Information literacy testing consultant Human information behavior
Oguz IT purchase manager Digital libraries
Database developer Metadata

Emerging technologies
Research methods

Data Visualization
Post Archives including community archiving Archives
projects Special collections
Researcher on library-related projects Knowledge organization
Reyna Public library: reference librarian, youth Public libraires
services supervisor, library director Management

Collection development

Velez Academic librarian Information services
Information literacy
Equity and technology

Meaningful Contributions to Program Design and Evaluation | Skills in Planning and Assessment
Faculty contributions to curriculum development and program design were discussed in Chapter II and in
section II1.2 as required. As described there, faculty have played key leadership roles in designing and
revising programs of study in archives (Post), pubic librarianship (Lenstra, Reyna), management and
leadership (DePolt, Crumpton), information services (Velez), and School Library/Instructional

Technology Dual Licensure (Gruer, Walters) during this review period.
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The MLIS faculty have full governance over the curriculum and are responsible for designing their
courses and developing student learning outcomes assessments at the course level. This has been
accomplished in teams for core courses, but happens individually, with curriculum committee oversight,
for electives. All faculty are required to use Quality Matters (QM) rubrics in course development, and
those rubrics must be submitted for every new course at the outset of the approval process. Drs.

Moorefield-Land, Shanley and Walters are certified QM reviewers.

Several projects beyond the course level illustrate faculty competence in assessment during this period. In
20242025, Dr. Walters revised the faculty peer review of teaching instruments. The rubric for faculty
peer reviews at the University, school, and department were out of date. With her background in
Universal Design (UDL), as well as her experience with Quality Matters Course assessment she was able
to draft a user-friendly, accessible, and more effective rubric. This was created specifically for MLIS
faculty to use during their annual review of peer faculty instruction and course design. Drs. Dawkins, Bird
and O’Connor, revised the general MLIS capstone portfolio rubric first to correspond to new program
learning outcomes and later to ensure those data were informing curricular effectiveness as well as
individual student performance. In 2024 Professor Gruer and Dr. Walters collaborated on designing
assessment for the School Library/Instructional Technology Dual Licensure program in alignment with

NC Department of Public Instruction (DPI), AASL and ISTE standards and requirements.

Faculty also have multiple resources to aid them in developing assessments when needed. As discussed in
Chapter II, the SACS COC accreditation officer has worked with our department to ensure we meet

assessment requirements for that process. The University Teaching and Learning Commons (UTLC) also

offers multiple forms of development and support for planning and assessment. At the departmental level,
in addition to certified QM reviewers, Professors Dawkins, Moorefield-Lang, Gruer, Meier, Sands (as
former K—12 educators) Shanley, Walters, Nadir (as instructional designers) and O’Connor (information
literacy assessment developer) all have special training and expertise in assessment to support the
program faculty. The addition of the Educational Research Methodology program to our department has
further strengthened our expertise in evaluation and assessment, and several of their doctoral students

(Reid and Sabboh) have actively worked with us on assessing our program.

Research Qualifications and Experiences
Although not all our faculty have a workload that includes research (professional track faculty generally
do not), all of our current faculty maintain a research presence through publishing and presenting in their

areas of expertise. The MLIS faculty demonstrated a very strong and diverse record of engagement in
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scholarly dissemination through conference presentations, articles, monographs, and other forms of

scholarly publishing.

Faculty have also been active publishers of peer-reviewed journals (Table I11.6) peer-reviewed book

chapters (Table 111.7) and scholarly monographs (Table II1.8) as enumerated below.

Table II1.6 Publications in Peer-Reviewed Journals for Tenure Track Faculty

Years 2025 2024 2023 2022 2021 2020 2019 2018  Total
Bird X X 0 1 1 1 1 0 4
Chow X X X X 1 2 2 1 6
Dawkins 1 1 1 2 2 1 1 2 11
Hersberger X X X X 0 0 0 0 0
Lenstra 2 5 4 6 4 3 5 3 32
Moorefield- Lang 0 0 0 1 2 2 4 1 10
Nadir 0 3 0 1
Oguz 2 1 0 2 0 1 0
Post 1 3 1 1 2 0 X X 8
Velez 0 1 2 1 1 1 1 X 7
10 13 8 15 14 10 16 7 93
Table I11.7 Peer-Reviewed Book Chapters Published by Tenure Track Faculty
Years 2025 2024 2023 2022 2021 2020 2019 2018 Total
Bird X X 2
Dawkins 2 1
Lenstra 2 2 2 1 4 1 12
Moorefield-Lang 1 1 2 1 8
Post 1
Velez 2 1 3
6 5 4 3 9 6 2 35
Table II1.8 Scholarly Monographs Published by Tenure Track Faculty
Years 2025 2024 2023 2022 2021 2020 2019 2018 Total
Dawkins 1 1 2
Lenstra 1 1 2
Moorefield Lang 1 1 1 2 5
2 1 1 2 1 9
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Although not part of their workload, professional track faculty also have established research agendas as
well. Dr. Archer-Capuzzo has published three peer-reviewed journal articles, one peer-reviewed book
chapter, and one scholarly monograph. Professor Gruer published two articles, and Dr. Kayli Reyna has
authored one peer-reviewed publication and has two forthcoming. Dr. Joanna DePolt and Katie Walters
both published one peer-reviewed article each. Although her Chair assignment does not permit much time
for research, Dr. O’Connor has also published several conference proceedings and a peer-reviewed book

chapter.

In addition to publishing regularly, faculty also disseminate their research at international, national, state,
and regional conferences. During the self-study period, a total of 268 presentations were given at 50+

unique conferences (Table I11.9)

Top conferences for faculty presentations include:
e ALISE (Association for Library and Information Science Education): 19 presentations
e Association for Educational Communications and Technology Conference: 8 presentations.
e American Library Association (ALA) Annual Conference: 6 presentations
o iConference: 5 presentations
e American Association of School Librarians (AASL): 18 presentations

Faculty have been particularly active at ALISE, with faculty presenting there every year of the self-study
period.

Table I11.9 Presentations at Academic and Professional Conferences 2018—2025 for all MLIS Faculty

Faculty International National State Regional/Local Total
Conferences Conferences Conferences Conferences
Archer-Capuzzo 6 1 3 10
Bird 2 2 2 1 7
Chow 8 5 1 14
Dawkins 8 21 23 5 57
DePolt 3 3 6
Frazier 1 1
Gruer 2 2 14 2 20
Lenstra 2 23 11 2 38
Moorefield-Lang | 6 10 26 42
Nadir 6 2 4 4 16
O’Connor 8 2 1 11
Oguz 4 3 7
Post 6 1 7
Reyna 2 2
Sands 2 3 1 6
Velez 2 18 2 2 24
Total 38 117 92 21 268
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In addition to publishing and presenting, faculty maintain leadership and connections to research trends
through serving on the editorial boards of journals and/or LIS conference program committees (that have
peer-reviewed proceedings). Faculty also retain professional memberships in a wide range of associations.

These include:

Editorial and Review Board Memberships
= School Library Research
»  School Libraries Worldwide
v Journal of Learning Spaces
v [nternational Journal of ePortfolio
v Journal of Education for Library and Information Science
=  Library Hi Tech
= Library Quarterly
= Library Trends
= Journal of Community Informatics
v Journal of Educational Research
»  Music Reference Services Quarterly
v Journal of Intellectual Freedom and Privacy

Professional Association Memberships

Faculty are particularly well-represented in core LIS organizations including Association for Information
Science & Technology (ASIS&T), Association for Library and Information Science Education (ALISE),
and the American Library Association (ALA). Memberships of faculty include:

1. Association of Bookmobile and Outreach Services (ABOS)

2. Association for Library and Information Science Education (ALISE)
3. American Public Health Association (APHA)

4. Association for Information Science & Technology (ASIS&T)

5. American Library Association (ALA)

6.  Association for Rural and Small Libraries (ARSL)

7. North Carolina Library Association (NCLA)

8. Society of American Archivists (SAA)

9.  Society of North Carolina Archivists (SNCA)

10. North Carolina Public Library Director Association (NCPLDA)
11.  Music Library Association (MLA)

12.  Southeast Music Library Association (SEMLA)

13.  Music OCLC Users Group (MOUG)

14. On-line Audiovisual Catalogers (OLAC)

15.  American Association of School Librarians (AASL)

16. North Carolina School Library Media Association (NCSLMA)
17. International Association of School Librarians (IASL)

18.  Young Adult Library Services Association (YALSA)

19. International Research Society for Children’s Literature (IRSCL)
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20. SC Association of School Librarians (SCASL)

21.  Association for Educational Communication and Technology (AECT)

22.  American Educational Research Association (AERA)

23. North Carolina Association for Research in Education (NCARE)

24. The Association for Science Teacher Education (ASTE)

25. The Association of College and University Educators and the American Council on Education
(ACUE)

26. The National Center for Faculty Development and Diversity (NCFDD)

27. International Society for Technology in Education (ISTE)

Faculty members received a number of awards and distinctions including teaching excellence awards or
nominations, external research grants totaling nearly $2,500,000 (Table I11.10), and internal grants as

demonstrated below.

Faculty Awards:

e Dawkins, April. (2020). Frances Bryant Bradburn Distinguished Service Award. North Carolina
School Library Media Association.

e Dawkins, April. (2022). AASL Research Paper Award for her article, “A Content Analysis of
District School Library Selection Policies in the United States," coauthored with Emily Eidson,
School Library Media Coordinator, Ledford Middle School, Davidson County Schools (MLIS
student).

e Dawkins, April. (2019). AASL Research Paper Award for her article, “E-Book Collections in
High School Libraries: Factors Influencing Circulation and Usage,” coauthored with Dr. Karen
W. Gavigan, Professor, University of South Carolina.

e  Gruer, Tammy. (2018). Frances Bryant Bradburn Distinguished Service Award. North Carolina
School Library Media Association.

e Lenstra, Noah. (2021). ALISE/Connie Van Fleet Award for Research Excellence in Public Library
Public Library Research.

e Moorefield-Lang, Heather. (2019). AASL Research Paper Award for her article, "Lessons
Learned: Intentional Implementation of Second Makerspaces.”

e (O’Connor, Lisa. (2025) F. William Summers Outstanding Alumni Award from the University of
South Carolina ISchool.

e Velez, LaTesha. (2023) Roundtable on Ethnic and Minority Concerns Library Education
Roadbuilder’s Award.
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Velez, LaTesha. (2022) David Cohen/EMIERT Multicultural Award, for her article “It Was Like
He Was Writing My Life:” How Ethnic Identity Affected One Family's Interpretation of an Afro

Latinx Text.

Table II1.10 External Grants Awarded to Faculty

Faculty |Grant Title Funding Organization Amount Year EDI
Name |IAwarded [Focus
Velez [Using Big Data to Visualize the[IMLS $282, 201 2024 IX
Representation of Marginalized
[dentities
Post Building a Foundation to IMLS $149,706 2024 IX
Collect Independent Games in
Libraries
Lenstra Increasing naloxone University of Pennsylvania via  [$139,986 2025
availability and use in high-risk [National Institutes of Health
settings: Public libraries as
partners for reducing opioid
overdose mortality
Lenstra Rural Libraries Promoting Oregon Health and Sciences $109,205 2022
Walking and Walkability in [University, via National Institutes IX
Their Rural Communities of Health
Lenstra  |Building Resilient Space Science Institute via $17,021 2023
Communities: A National National Science Foundation
Symposium that explores the
role of public libraries in
addressing local climate
impacts
[enstra [Food Justice and Public Mellon Foundation $107,000 2023
Libraries
Lenstra HEAL: Healthy Eating and [nstitute of Museum & Library  [$231,496 2020
Active Living at the Library  [Services (US)
[enstra Rural Libraries & Health South Carolina Center for Rural [$20,000 2021
[nitiative & Primary Healthcare
Lenstra Community Health and University of Oklahoma via $109,000 2019 IX
(Wellness: Small and Rural [nstitute of Museum & Library
Library Practices, Perspectives, [Services
and Programs
Chow Reading Nation [nstitute of Museum & Library  [$707,537 2020 IX
Services
Chow Facilitation of the Design The Duke Endowment $208,844 2020
Process for the Ages Three-
Five
Chow Reading Nation IMLS $48,000 2018 IX
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Lenstra  |An Environmental Scan of State Library of North Carolina {$23,000 2019
Adult Services in North
Carolina Public Libraries
Dawkins |[READCON [nstitute of Museum & Library  [$249,700 2023 IX
IA Curriculum for Library Services
Readiness, Advocacy, and
Community Empowerment
During Challenging
Conditions
Kathelene [Building Partnerships for Institute of Museum & Library  [$81,309 2020 IX
Smith &  [Student Success- Statewide Services
Tammy  |Leadership Project
Gruer

Faculty internal grants (10) have been funded by the UNCG OER, Provost’s Office, Jackson Library,

Impact through Innovation (SOE initiative) and are listed below:

e Post, Colin and Aliu, Xhenet, “Examining the Benefits and Challenges of Writing and Reading

Digital Fiction in the Library,” Sponsored by University of North Carolina Greensboro,

$9,975.00. (May 1, 2023—October 31, 2024).

e Post, Colin, “Licensing Digital Games for Library Collections,” Sponsored by University of
North Carolina Greensboro, $3,000. (June 1, 2023—August 1, 2023).

e Lenstra, Noah. 2024-2026. Co-Investigator. US $25,000. Funder: Internal research Award to

UNCG ORE FY24 Internal Research Awards — Social and Behavioral Sciences. Title: Fostering

Engagement & Recognition with Nature: FERN. Collaborators: Amber Vermeesch (Nursing),

Meredith Powers (Social Work), and Heather Coleman (Specialized Education Services).

e Lenstra, Noah. 2019-2022. Primary Investigator. US $16,000. Funder: University of North

Carolina at Greensboro Office of Community Engagement. Title: Social Work and Social

Workers in the Public Library: A Collaborative Effort of Two Universities, Two Departments, and

Two Public Libraries.

e Dawkins, April. 2018—2019. Primary Investigator. US $5,000, Funder: UNCG Faculty First

Internal Grant. Title: Bridging the Gap: Community College Library Service to Early College

Students.
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e Dawkins, April. 2022. $3,000. UNCG Textbook Affordability Program (Open Ed Resources)

e Velez, LaTesha. (2022) “Textbook Affordability Program Grant,” Sponsored by the
University of North Carolina, Greensboro Libraries, $1000

Faculty Development Including EDIA

As discussed in the Development section of III.1, the MLIS program has engaged regularly in updating
our knowledge and skills in program meetings led by the FSW committee and through our Cora Paul
Bomar speaker series and through formal and informal mentoring for EDIA teaching research, and
technology. Most of this group training is particularly related to social justice, including accessibility, as
noted in that section. Notably, we are no longer permitted by federal and state laws to expend funds on
training that is explicitly DEI-centered (with the exception of accessibility), however, we continue to

pursue training that is free or is relevant to social justice but not overtly defined as DEI training.

We have also engaged in skill development as a department, including training on technology, assessment,

and a wide variety of other areas. The following is a sample of training delivered during our regular

program meetings. See LIS Meeting Minutes for more details.

e Support for cross-disciplinary research collaborations: Troy Sadler, Associate Dean of Research,
8.17.2018

o Dealing with academic integrity violations: Sara Jefferson, Office of Student Rights and
Responsibilities, 9.7.2018

e Fostering Collaboration through the CDLC; Melody Tan, Coalition for Diversity in Language and
Culture, 10.19.2018

e Accessibility in your course materials: Melanie Eley, Accessibility Coordinator, 4.12.2019

e Opportunities for development through the National Center for Faculty Development and
Diversity, Heidi Carlone, SOE Faculty, 6.12.2019

e UNCG Libraries streaming services: Christine Fisher, University Libraries, 9.20.2019

e Support for innovative research; Bob Henson RDI (Research, Discovery, and Innovation) and
Scott Young (Impact Through Innovation), 9.18.2020

e Developing a study abroad course in LIS: Brittney Wisecarver, Senior Program Development
Manager, Custom Programs, WorldStrides, 12.4.2020

o Developing Tools for SACS COC assessment and reporting: Jodi Pettazzoni, SACS COC
Coordinator, 8.9.2023

e Supporting Students’ Mental Health Needs: Anita Faulkner, Faculty in the STARS Clinic and
CED Faculty, 10.3.2023: 11.30.2023

e University support for students mental Health: Kim Williams, Mental Health services

e Organizing the faculty to voice their concerns: Faye Stewart, AAUP Representative, 4.4.2025
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Our faculty also engage in development individually. Table II1.11 provides examples and illustrates the
extent and variety of developmental activities. Note that several faculty have earned certifications from

Association of College and University Educators (ACUE) and participated in training through the

National Center for Faculty Development (NCFDD). Also note that some of the trainings listed below

were engaged individually, with group discussions in our program meetings.

Table III.11 Sample Professional Development Activities for Current Full-time Faculty

Sample Professional Development Activities
DiversityEDU; Safe Zone ; Project Ready

WeLead Womens’ Leadership Forum; SOE Chairs Training (Power of Why
and Marketing for Academic Leaders); COA ERP Training: DiversityEDU;
Lisa O'Connor Safe Zone ; Project Ready

DiversityEDU; Safe Zone ; Project Ready

Faculty Name

Fatih Oguz

Noah Lenstra
April M. Dawkins ACUE, NCFDD, BRIDGES; DiversityEDU; Safe Zone ; Project Ready

UNC Faculty Learning Communities: Al; DiversityEDU; Safe Zone ; Project
Heather Moorefield-Lang| Ready
NCFDD, Auburn University Al introduction training, DiversityEDU; Safe

LaTesha Velez Zone ; Project Ready; Wel.ead Womens’ Leadership Forum
Colin Post NCFDD, DiversityEDU

UNCG University Teaching and Learning Center (UTLC) new faculty training
modules to model best practices to engage the online learner; DiversityEDU;

Tammy Gruer Safe Zone ; Project Ready
ACUE; National Humanities Center - Misinformation : Assessing the Threat;
Joanna DePolt DiversityEDU; Safe Zone ; Project Ready

Auburn University Al introduction training; DiversityEDU; Safe Zone ;
Sonia Archer-Capuzzo Project Ready

UNCG New Faculty Development Program (e.g. Student Success Tools;
Syllabi Development, End of Semester Grading, Grant Writing, Mastering

Kayli Reyna Academic Time Management); DiversityEDU;
Hamid Nadir ACUE; NCFDD: DiversityEDU

Izzet Lofca ACUE,; DiversityEDU

Unstuck: The Art of Productivity; DiversityEDU; Safe Zone ; Project Ready

Zachary Frazier

More generally, a measure of faculty engagement with EDIA across the department is the extent to which
they actively integrate those values into research. Many focus on underserved communities such as rural
populations, low socioeconomic groups, the housing insecure, and marginalized identities including
BIPOC and LGBTQ+ individuals. Projects examine the experiences of underrepresented populations,
barriers to inclusion in libraries, and the development of tools like DEIA curriculum kits. Faculty
members also contribute regularly to over 90 non-peer reviewed publications, keynote talks, and other

engagements related to EDI in the following areas:
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= Intellectual freedom & censorship

= School libraries & policy development
» Equity & access

= Student privacy & surveillance

=  Technology integration in libraries

= Diversity & representation

= Advocacy & legal challenges

Specifically, several of the grants listed in Table II1.10 connect faculty research to values of EDIA.
Lenstra’s grant focused on rural Americans, addressing disparities in health and access to resources in
rural areas. Post’s Digital Games grant supports the diversification of game collections by including
independent creators and studios, providing diverse stories and perspectives in games. Chow’s Reading
Nation promoted literacy in the Native American community, while Dawkins’ READCON grant focuses
on preparing library workers to serve diverse communities by building strong networks of library
advocates, including training on de-escalating situations and reconciliation strategies. Velez’s IMLS grant
explores using big data to visualize the representation of marginalized identities. Gruer’s grand addresses
equity of access to libraries for high school students attending community colleges through the Early

College Program.

Interaction with other Disciplines

Interaction with other disciplines is a regular practice for MLIS faculty who, as discussed previously,
reside in an unusually interdisciplinary department and school. Frequently, we work with our colleagues
in Instructional Design, Educational Research Methodology, Information Science and Information
Analytics. Formal collaborations are generally in the early stages (as we are newly diversified), but
include curricular (sharing courses on data visualization, Al, and program evaluation) and research (on
Al, gaming, and data mining, for example.) UNCG University Libraries faculty also collaborate regularly

with our SOE colleagues on issues such as school safety, licensure, and instructional technology.

Evidence of collaborations beyond our department was collected from the Spring 2025 MLIS faculty
survey. MLIS Faculty indicated that they have engaged with disciplines as varied as business, computer
science, geography, counseling, sociology, special education, Deaf studies, human-computer interaction,

music, and digital humanities in the following activities:

Institutional and Professional Service —roles on faculty committees (Faculty Council, Faculty

Assembly, Online Learning Faculty Senate Committee, Library Diversity Committee, Library
Scholarly Communications Committee, Faculty Compensation and Welfare, Professional Track
Faculty Committee).
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Grant Writing and Funded Research —secured funding from sources like NSF and UNCG’s
interdisciplinary grants, supporting projects across different fields.
Pedagogical Development and Faculty Support —worked with the UNCG Provost’s Office, the

University Teaching and Learning Center, and accessibility initiatives.
Community Engagement and Literacy Advocacy — Initiatives like NC Teachers GPS and the

Reading Nation Waterfall Initiative.

Publishing and Scholarship —publications, book collaborations, and research on scholarly
communication, digital publishing, and accessibility. (see Instructor Vitae).

Health, Wellness, and Libraries —particularly Lenstra’s involvement in PAPREN’s Rural
Workgroup and the UNCG Gerontology Research Hub (GROWTH).

Close and Continuing Relationships to Practice

A cornerstone of the program’s faculty is their close and continued connections to diverse areas of
professional practice. Nearly 100% of our LIS faculty have experience working in the LIS field prior to
teaching, and some for a decade or more (see Table II1.5). They are firmly grounded in the profession by

their experience and extensive relationships resulting from past practice.

Internally, we have a close and advantageous relationship with faculty and staff in the University
Libraries. Dean Michael Crumpton is an affiliated faculty member and is thoroughly involved in the life
of the program, including having a regular part of his workload teaching two courses a year for us and
attending monthly program meetings. Our GAs work in the libraries, and their library supervisors provide
close feedback about the preparation of our students. Research collaborations between LIS and Library

faculty also happen regularly. Most notably, Crumpton and Bird have published together for many years.

As their vitae make clear, faculty regularly attend, present at, and serve in leadership roles in state and
national library organizations. For instance, April Dawkins won the presidency of the American
Association of Schools Librarians, a division of ALA, in its 2025 election. Lenstra regularly attends the
Association for Rural and Small Libraries conference. Multiple faculty are involved in NCLA and
NCSMLA. O’Connor serves on the NC Public Library Certification Board, where changing demands on
the field shape standards for certification.

The 2025 survey asked LIS faculty, how have you worked with librarians, archivists, or other information
professionals, in your work as a faculty member during the self-study period, faculty reported that they

have had or done the following:

Interaction Type Frequency (n=13)
1. Leader in Professional Association 10
2. Research with MLIS Professionals 8
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3. Featuring MLLIS professionals as Guest Lecturers in 11
courses

4. Keynote Speaker 5
5. Conference Presentations/Speaking/Tabling 11
6. Consultant/Advisory Capacity

7. Other 2

Key findings from faculty data about their connections with the LIS professions include:

Widespread Engagement: The majority (93%) of faculty indicate active involvement the

profession in a wide variety of ways during the self-study period.

Strong Research Collaboration: A significant proportion of faculty (43.5%) regularly collaborate

with MLIS professionals on research projects.

Integration of Practice into Teaching: Over one-third of faculty (39.1%) invite practitioners as

guest lecturers, enriching the student learning experience.

Active Conference Participation: Almost half of the faculty (47.8%) present their work at

professional conferences, contributing to the broader scholarly conversation.

Leadership Roles: Over one-quarter of faculty (26.1%) hold leadership positions in professional

associations.

As noted in their vita, LIS faculty make concerted efforts to disseminate their research as widely as
possible, by using social media (particularly Moorefield-Land and Lenstra), and by publishing in open
access and in practitioner-focused journals such as Public Library Quarterly, Knowledge Quest, Music
Reference Services Quarterly, College and Research Libraries and the IFLA Journal, among many others.
They also have published multiple instructional monographs that engage the field directly. An indirect
measure of faculty engagement with the profession is the extent to which their work is cited in scholarly
and professional literature. Our average number of citations per TT faculty member has been increasing

steadily since 2017, as demonstrated by Table II1.12.
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Table III.12 Google Scholar Citations to LIS Faculty Publications 2016—2024

Average citations
per faculty
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II1.4 Faculty Workload

Faculty assignments relate to the needs of the program and specializations, and to the competencies of
the individual faculty members. Faculty workload assignments are equitable, support the quality of
instruction throughout all academic sessions and all modes of delivery, and take into account time needed
for teaching, academic advising, research, professional development, and institutional and professional

service.

Faculty Assignments Relate to the Needs of the Program

Standard I11.2 fully addresses how full-time faculty meet the curricular needs of the program. Table III.5
demonstrates the relationship between faculty specializations and teaching assignments, so it is not
surprising that, in the Spring 2025 survey, faculty report that they consistently teach in areas where they
have direct professional practice, such as archives and special collections, public, school, and academic
librarianship and information technology. Faculty, who describe themselves as teaching consistently in
well-defined niches of the curriculum that align with their disciplinary expertise, indicated this alignment
enhances course relevance and allows them to bring real-world examples and scenarios into the
classroom. Faculty frequently reference how past roles (e.g., director, librarian, educator) shape their
teaching methods and course design. This includes modeling best practices, supporting hands-on learning,

and creating authentic learning environments.

Additionally, faculty publications also demonstrate a high integration of research and teaching. In the

survey faculty describe how their research interests inform their teaching and vice versa.
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Faculty Workload Assignments are Equitable and Balance all Required Faculty Activities

A thorough discussion of equitable faculty workloads is in section I11.2, as required by that sub-standard.

Faculty Workloads Assignments Contribute to Quality Instruction

Changing faculty workload rules and regulations were passed in 2024 by the UNC System. Faculty at the
program, department, school, and university levels were involved in the development of new workload
policies based on these new policies. Across these structural changes efforts are made to ensure that
workloads for all faculty are equitable and that, as an institution that has an R2 Carnegie status, they
reflect UNCG’s prioritization of teaching and learning. Because the LIS program was already a highly

efficient and student-centered program, these new policies did not cause any changes to our program.

One way both equity and quality are both maintained is through capping courses at 25 students. After a
course is filled, students may add themselves to a wait list for that course. If the wait list becomes large
enough, an additional section of the course will often be added. This strategy ensures that students receive
a high-quality educational experience, while the department tracks and remains responsive to student
needs and ensures that faculty members will not have to teach overly large sections. As stated previously,
faculty teaching assignments are made in collaboration between faculty members and the department
chair, ensuring that faculty teach courses that align with their expertise and that all course needs for a

given semester are met.

I11.5 Faculty Support

Compensation for program faculty is equitable and is sufficient to attract, support, and retain personnel
needed to attain unit, program, and LIS professional goals and objectives. Institutional funds for research
projects, professional development, travel, and leaves are available on the same basis as in comparable
units of the institution. Faculty have access to resources and accommodations for disabilities. Faculty
from underrepresented groups have access to support and resources specific to documented challenges

and oppression in academic settings.

Comparing faculty compensation to peer institutions, Table III.13 shows that faculty compensation for
UNCG LIS faculty is lower across the board than both national and southeast means, though by less than
$3000 at the assistant professor level. Bear in mind that associate level salaries have much more variation
than assistant, given that an individual can hold that rank from the first to the remaining years of their
career. Except for one associate professor, our associates are relatively new to the line, so that may
account for some of the difference. Given the financial condition of UNC institutions and the pre-

dispositions of the state legislature regarding higher education, this is unlikely to be remedied in the very
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near future. However, compensation appears to be sufficient to attract, support, and retain the personnel
needed to attain program goals and objectives. One sign of this is the fact discussed above that during the
self-study period, only one full-time program faculty member left the program, and that individual did so
in pursuit of a promotion to a director’s position. At least one contributing factor may be the low cost of
living in Greensboro, which is substantially lower than other areas in North Carolina such as Charlotte

and the Raleigh-Durham area.

Table III.13 National Salaries by Rank Using the 2024 ALISE Statistical Report Data

National Mean Southeast-Mean UNCG LIS Mean
Head of the School 156,338 NA 131, 289
Professor 158.383 146,696 n/a
Associate 114,624 90,589 84,901
Assistant 101,371 80,478 77,225

Compensation in the program is equitable among faculty at different ranks and seniority working within
the SOE. Table III.14 shows that compensation for LIS program faculty is on par with or above that of
other departments of the School of Education. Average compensation for associate professors in the LIS
program is within $3,000 of the average compensation of the highest paid department in the School of
Education at this rank (SES). As previously discussed, associate professor salaries can vary widely, so it
makes sense that our mean for relatively new associate professors is a little lower than that of other
departments. Average compensation for assistant professors in the LIS program is comparable across
departments. Please note that compensation for professional track clinical faculty is higher than School
means, because many of our clinical faculty have assignments as program coordinators and receive

stipends for that work.

Table II1.14 Comparison of LIS Faculties to the Department and to other Departments

ILRS (LIS only) | ILRS (all) SES CED ELC TEHE
Clinical 74,630 74,907 55,000 64,272 60,172
Assistant Professor 77,225 77,888 69,815 75,912 78,206 76,148
Associate Professor 84,901 84,069 88,368 87,400 85,774
Professor 131,841 102,673 127,309 | 102,470 117,265

*Data exclude department chairs and dean

Beyond compensation, other forms of faculty support include a robust benefits and retirement package, a
moving stipend, start-up funding of various amount negotiated by a new faculty member at the time of

hire and the dean (generally $3000.00-$7,000.00 depending on need), access to internal grants, which can
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provide additional summer salary for those who choose to do research, summer teaching, and formal and
informal mentoring. If a faculty member needs additional financial support, the department chair works to

explore all options that may be available.

Ensuring equitable compensation for faculty also involves navigating complex and changing realities
within the University of North Carolina System. Prior to 2022, assistant clinical faculty had three-year
contracts; associate faculty had four-year contracts; and full clinical faculty had five-year contracts.
Campus-wide enrollment declines unrelated to our program meant that multi-year contracts for
professional track faculty were changed to one-year contracts that are renewed annually. Currently, all
professional track faculty who do not have program or practicum coordination roles are on single-year
contracts, renewed annually. Program and practicum coordinators are on two-year contracts. Thankfully,
during the self-study period, no professional track faculty have left the program, demonstrating our

continued support for these faculty across this challenge.

Another way to demonstrate that faculty have access to the resources they need to be successful is to
show our track record promotion and tenure during the self-study period. Table I11.15 demonstrates that
faculty during the self-study period either achieved promotion or completed milestones towards
promotion, such as successful completion of a third-year review for tenure track faculty. This fact speaks
to equity in faculty support, with career advancements seen both among clinical and tenure-track/tenured

faculty.

Table I11.15 LIS Faculty Who Received Promotions or Career Advancements Within UNCG Since 2018

Promotion from Visiting faculty to Tenure-Track or Clinical faculty

Promotion from assistant to associate (including clinical assistant to clinical 6
associate) professor

Promotion to new role in department (e.g. Director of Graduate Studies, Associate 2
Chair, etc.)

Successful completion of third year review (for tenure-track faculty) 5

In the 2025 survey, faculty also reported the types of support they received as they navigated the process
of promotion and career advancement. Common themes included:

e Mentorship: Both formal and informal mentoring from peers and senior faculty;

e Professional development funding (for example, the department supported Dr. Dawkins to attend
BRIDGES and several other faculty members to join the NCFDD);

e Supportive leadership: Strong support from the department chair, dean, and the SLMC team,;

e Reduced initial workload: Lighter course load and service responsibilities during the first two
years;
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e Resources and guidance: Access to example reappointment and tenure documents, internal
research grants, and travel support;
e Development at LIS program meetings.

Institutional funds are also available to faculty on the same basis as other units within the School of
Education. For example, during the self-study period two program faculty (Nora J. Bird and Fatih Oguz)
received school-level post-tenure research leaves (sabbaticals). In Spring 2025, Noah Lenstra applied for
a research leave assignment and his application was supported by the School of Education. FMLA is also
available to all faculty at UNCG, and several faculty in the department have utilized that leave during this

period.

Faculty from Underrepresented Groups have Support, Including for Disabilities

Faculty have access to resources and accommodations for disabilities through our Faculty Personnel

Office (see Reasonable Accommodations in Employment | University Policy Manual. Faculty from
underrepresented groups have access to support and resources specific to documented challenges and
oppression in academic settings. The University has funded NCFDD membership for a select number of
faculty each year, prioritizing those from underrepresented groups. The department has also funded
memberships for a few additional faculty members. Other resources and supports include the School of
Education’s (SOE) Faculty Access and Equity Committee (FAEC). The FAEC is comprised of faculty
representatives from each department within the SOE and addresses any equity issues there may be and
offers programming to help foster an inclusive climate beginning with the interview process where every
prospective faculty member meets with FAEC to get an overview of some of the initiatives they provide
as well as to offer a point of contact if any equity issues arise during the interview process itself. There is
also a diversity resource on the LIS Faculty Community Canvas Shell highlighting the contributions of

underrepresented faculty, added in 2020, and in continual development.

Support has also been provided through the Chancellor’s Fellow for Campus Climate Andrea G. Hunter,
PhD, who held periodic meetings and shared resources, particularly when measures to remove DEI from
universities gained traction. In addition, Leila Villaverde, the Dean’s Fellow for Climate and Culture, is
available for consultation, and the LIS program has a rapid response team to address any time-sensitive
diversity challenges that arise for faculty and students. The rapid response team was created in 2020 as a
direct response to the rise in antiracist, antixenophobic activism occurring within the United States. The
team convenes when there is an equity issue involving LIS faculty or when there is an urgent need to
respond to current events that may adversely impact underrepresented faculty and students. The
department has also brought in guest speakers such as Kathryn Hubert, who presented “Creating a Culture

of Neurodiversity Integration,” a session focused on understanding neurodiverse experiences, reducing
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stigma, and developing inclusive practices that foster belonging and equity for neurodivergent faculty,

staff, and students.

The Faculty & Student Welfare Committee (FSW) has consistently advanced equity work in the
department, with particular attention to creating supportive structures for marginalized faculty. In 2020—
2021, the committee organized a semester-long faculty equity, diversity, and inclusion training anchored
in the Project READY curriculum, supplemented by readings on microaggressions, racism, LGBTQ+
inclusion, sexism, and disability justice. This training began with faculty committing to open and
respectful participation, and discussions were embedded in departmental meetings, with student

representatives present to ensure accountability.

Building on this work, the FSW has organized annual EDIA-focused group reads. For example, in 2022—
2023 faculty collectively read Decolonising the University by Bhambra, Gebrial, and Nisancioglu, with
discussions spanning the spring and fall semesters. In 2024—2025, the committee continued the tradition
with Against Technoableism by Ashly Shew, with faculty members rotating leadership of the sessions.
These shared intellectual activities provide marginalized faculty with structured opportunities to engage in

critical dialogue, find solidarity, and shape departmental priorities toward equity.

The FSW has also implemented regular faculty climate and satisfaction surveys (2019-2025) to track
experiences of support across teaching, research, service, and community engagement. Results are
reviewed with attention to patterns across rank and identity, and follow-up discussions are used to identify
areas for change. These sustained efforts, paired with grievance mechanisms, advising resources, and
opportunities for collective DEIA learning, create a layered network of supports that affirm the voices and

well-being of marginalized faculty within the LIS program.

II1.6 Faculty Evaluation and Development

The unit provides policies and resources that support and enhance the retention and professional
development of full- and part-time faculty. All faculty have the opportunity for professional development
activities. Systematic evaluation of faculty considers accomplishments and innovation in the areas of
teaching, research, and service, and that evaluation provides data for continuous improvement of
instruction and other program goals and objectives. Documented mechanisms for addressing the unique
challenges of faculty from underrepresented groups in development and evaluation exist. Within

applicable institutional policies, faculty, students, and others are involved in the evaluation process.
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Section III.1 includes a discussion of retention and development of full-time faculty. I11.2 describes
support for part-time faculty. Support for underrepresented faculty is addressed in I11.5. Here we expand

on those previous sections.

Professional Training and Leadership Development Among Faculty

As previously discussed, faculty have access to leadership training through the AAUE, the UTLC, the
National Center for Faculty Development (NCFD), and the BRIDGES program. The Spring 2025 faculty
survey asked faculty to provide information on professional training and development and leadership
experiences they had undertaken as part of their time as a faculty member at UNCG, with the support of
the program and the department. The faculty participated in over 40 professional development activities
including ALA, ALISE, and ASIST-sponsored webinars/seminars, the ACUE College Teaching
Certificate, and Al-related activities. Almost all of the professional development activities were either
supported or provided by the university (department or other units at UNCGQG) or free.

Once again, faculty were asked about their experiences in the program, specifically about leadership
development. They report having ample opportunities to develop leadership skills through experiences

that reflect a strong intersection of leadership, innovation, and service.

Faculty have taken on multiple leadership roles during this review period A few of the major ones are

sampled here:

Dr. Archer-Cappuzo served as chair-elect of the Non-Tenure-Track Faculty Committee of the
UNCG Faculty Senate in 2020—2021, in which capacity she worked with the chair, Gerald
Holmes of the University Libraries, and Regina McCoy, now an associate vice provost at UNCG,
to write and present three resolutions to the Faculty Senate. These resolutions called for a change
of name for this group of faculty from non-tenure track, raises with promotion equivalent to those
of tenure-track and tenured faculty, university-wide guidance on ranks/titles and promotion
criteria for this group of faculty, and standardized minimum contract lengths tied to promotion.
The resolutions were passed by the Senate. As chair of the committee in 2021, Archer-Capuzzo
led efforts to replace the name “non-tenure-track faculty” with a name chosen by this group of
faculty, “professional track faculty,” which reflected the group’s pathways to promotion and value
to the university. She was also able to secure the provost’s commitment to provide raises with
promotion for professional track faculty and led the committee in writing university-wide

guidelines for professional track ranks/titles and promotion.

Dr. Heather Moorefield-Lang was appointed as a UNCG Accessibility Fellow, a position created

to aid in planning and development of accessibility measures for online and content. From 2022
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to 2025 Heather and her fellow partner Austin Craven aided The University Teaching and
Learning Center (UTLC) in accessibility initiatives. Some of these include professional training,
one on one faculty development, annual accessibility workshops, course rubrics, and planning for

online course accessibility reviews.

Professor Tammy Gruer led the departmental transition to Microsoft 365 (M365) tools at UNCG
and piloted Microsoft Teams integration in Canvas for synchronous instruction. At the time,
Teams was not an effective product for synchronous teaching. She worked with UNCG
Technology Services and Microsoft staff to help them understand the improvements they needed
to make to Teams so it could better meet the needs of faculty and enhance student engagement in
synchronous courses. The resulting product was much improved for the entire campus because of
Gruer’s work with Microsoft, and her leadership was cited by IT, the dean and the provost as
being instrumental to a successful transition. Gruer facilitated in-person 6 Tech support at the start
of all ILRS synchronous online classes to ensure students could log in, access resources, and
participate fully. She also organized in-person Q&A sessions to better understand student needs
and share how the University could support them. In addition, she provided faculty with materials
and guidance on setting up Teams tools and troubleshooting common issues, including access to

class sessions and use of chat features from any login.

Dr. April Dawkins has acted as an expert witness in multiple court cases involving the First
Amendment and intellection freedom, drawing on her expertise in selection and reconsideration
policy development, preparation of school librarians, and knowledge of children’s and young
adult literature. In spring 2025, Dr. Dawkins was elected to serve as president of the American

Association of School Librarians. She will complete a cycle as president-elect (2025-2026),
president (2026—2027), and past president (2027—2028) over the next three years.

Dr. Noah Lenstra has become a prolific scholar and national leader for the health and wellness
movement in public library services. For his work he was ultimately awarded the ALISE Connie

Van Fleet Award for Research Excellence in Public Library Services to Adults.

Dr. O’Connor worked on the General Education Council to overhaul UNCG’s general education
program, which came to be called Minerva’s Academic Curriculum. She helped write the 11

competencies and guide the creation of 400 new MAC courses.

Dr. O’Connor served as ALISE President and was appointed to the COA in 2024 as the ALISE
Representative. She has been active, nationally, as co-chair for the ALA-ALISE working group
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that infused these 2023 standards with EDI and, subsequently, as DDC co-chair to help program

directors through the uncertainty of the anti-EDI movement just as they were adopted.

Systematic Evaluation of the Faculty
Faculty performance evaluation at UNCG is systematically integrated throughout faculty members’
careers and is largely prescribed by UNCG’s Annual and Post-tenure Review and Teaching Effectiveness

Policies and UNCG's Promotion and Tenure ,SOE P&T, and ILRS P&T guidelines.

These processes begin at the course level. As previously discussed, our Teaching Effectiveness Policy

requires student evaluations for every course taught and regular peer reviews of teaching at intervals that
vary depending on faculty status (for example, tenured vs non-tenured). Faculty are furthermore required
to reflect on these data and provide a narrative for how they will revise and improve their teaching in their
annual reports and promotion and tenure dossiers. The department chair also reviews these data and, in

consultation with the faculty, creates a clear plan for development in teaching when needed.

Annual reviews are conducted on a calendar year cycle and are mandated for all full-time faculty. The
process begins with the submission of an annual report from the faculty describing their performance in
all areas of their work—teaching, advising, research and service—which is reviewed for feedback from
the department’s annual review committee, then by the chair, and by the dean. Faculty are given clear
advice at each level about whether or not they are meeting expectations and, if not, a plan is devised with
the chair, providing clear, actionable steps for improvement. Faculty then meet with the chair to discuss
their evaluations and formulate goals for the next year. Tenured faculty are required to go through an
additional layer of post-tenure review every five years (in addition to the annual review) and are required

to express five-year goals as the basis for that review.

Annually, all the department chairs in the SOE meet in a retreat and review all pre-tenured faculty in the
school to provide feedback from other chairs whose faculty will ultimately make P&T decisions at the

school level.

The evaluation process for part-time faculty is informal. The chair reviews teaching evaluations on an
annual basis, and if problems are detected, the instructor is either given an improvement plan or is not

rehired in subsequent semesters.

In the 2025 faculty survey, all 14 faculty respondents said that they incorporate assessment data to
improve their MLIS courses, and they then elaborated on what that work entails. Themes in those

descriptions include:

University of North Carolina Greensboro | Information, Library, & Research Sciences | 2026 Self Study


https://soe.uncg.edu/wp-content/uploads/2023/11/SOE-Post-Tenure.pdf
https://soe.uncg.edu/wp-content/uploads/2023/11/SOEPromotionTenureGuidelines.pdf
https://soe.uncg.edu/wp-content/uploads/2024/09/ILRS-P-T-Documentation.pdf
Kerri Price
Highlight

Kerri Price
Highlight


116

Regular use of student evaluations, mid-term evaluations, and reflections to refine and improve
courses: changes are made based on student input on assignments, grading rubrics, and course
content to enhance clarity and student satisfaction. Revising courses based on evolving needs and

new educational goals, including the incorporation of hands-on activities.

The department chair reads every student evaluation for each faculty member and utilizes that
feedback both to evaluate faculty teaching performance and recommend opportunities for further
development. Where ongoing challenges are identified, the chair, in consultation with faculty

members, creates a performance improvement plan.

Alignment of learning outcomes: Ensuring that Student Learning Outcomes (SLOs) are clearly
linked to Program Learning Outcomes (PLOs) and assignments and continuous review and

modification to align course content with professional goals and standards.

Course modifications and revisions: Using feedback from students and peer reviews to make
ongoing course adjustments, such as incorporating quizzes, improving assignments, and adjusting

grading methods.

Student-centered teaching: Offering flexibility in grading and deadlines to reduce student stress
and foster a more supportive learning environment, and incorporating interactive, in-class

activities to enhance student engagement.

Program-level reflection: Regular reviews of course content and teaching practices to ensure
alignment with program standards, such as AASL and PLOs, and collaborative efforts with
committees and peers to assess and improve the program's overall effectiveness based on student

and graduate feedback.

Faculty are appointed initially for three years, at which time they go up for a review of progress toward

promotion and tenure and again at year six for their final promotion and tenure review. In both cases the

dossiers are reviewed by the department P& T committee, chair, school P&T Committee, and dean and

take into consideration course evaluations, PROTS, annual evaluations, and candidate statements on

teaching, research and service. At three years, the candidate is given clear advice at each of those levels

about whether they are meeting the standards for P&T, and clear information about what they need to do

going forward if not. At tenure, four scholars in the field at or above the rank the individual is seeking are

asked to review the dossiers and assess how well they have met the P&T standards, and that feedback is

also considered in the final decision. If the decision is unanimous at all levels, it goes directly to the

provost. If not, it goes to a university P&T committee for further deliberation.
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Next Steps and Conclusion

Going forward, we will continue to build a culture of active professional development for faculty,
particularly in the areas of equity, diversity, and inclusion to the extent we are permitted to do so.
Although we have limited power over university level decisions, we will also continue to advocate for
equity for professional track faculty, particularly for the return to multi-year contracts and the fulfillment
of the promise of promotion-based salary increases. A particular focus for us in the next few years will
also be the full integration of faculty from the new programs in the department into collaborations in

research and teaching with MLIS faculty to the extent that it benefits the LIS program.

In conclusion, through these myriad systems, faculty at all levels report feeling well-supported in their

teaching research and service. Feedback from students, peers, the chair and the SOE are incorporated into
systematic evaluations of faculty, and these data are used to ensure continuous improvement. LIS faculty
take on leadership roles across the department, school, university, and LIS field, are active publishers and
talented and reflective teachers. They are diverse in representation and are fully qualified and empowered

to achieve the mission and goals of this program.
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Standard I'V: Students

The program has processes and systems to recruit, retain, and support students and prospective students,

including the evaluation and continuous improvement of those processes and systems.

The LIS program has taken a systematic, evidence-based approach to recruiting, retaining, supporting,
and engaging students in a global and diverse society. Continuous improvement of these processes is
central to our mission and informs every aspect of program evaluation and decision-making. The

evidence provided here demonstrates how the program meets the expectations of Standard I'V.

Overview of the Student Population

MLIS enrollment is stable and strong (see Table IV.1). Full-time enrollment has grown faster than part-
time; in 2018, 81% of our headcount enrollment was part-time. In 2025, only 77% of our students are
enrolled part-time. As a result, our average number of credit hours per student has grown from 5.3 to 5.9
per semester (see Table IV.2). In 2018, we viewed our ideal enrollment as 330-350, but a few factors have
allowed us to grow enrollment beyond that without sacrificing quality. The first is that increasingly robust
summer slates of courses and subsequently increased summer enrollment provides more seats overall. The
other, as discussed in Chapter III, is the addition of faculty members in the other programs in the
department who also teach in the LIS program. That has permitted us to offer more courses to MLIS
students. In Fall 2025, we deferred enrollment for 23 students, because we do want to keep our headcount

at or below approximately 380, so we are gradually managing enrollment downward.

Table IV.1. Head Count Enrollment 2018—2025

FT ALA Masters PT ALA Masters | Total ALA Masters
Report Year Students Students Students
2025 89 306 395
2024 70 320 390
2023 89 277 366
2022 69 328 397
2021 70 320 390
2020 88 316 404
2019 60 308 368
2018 63 267 330

University of North Carolina Greensboro | Information, Library, & Research Sciences | 2026 Self Study



119

Table IV.2. Student Credit Hour Generation 2019-2025

Student Credit Hours (SDM-Census, Student Program)

®Fall ®sSpring © Summer

2313 2309
2,251 2,222 2201 5140 2189 2221
055 1.9% 2075 2,084 :
1.322 i 1,226
1021 1,007 .
2019-2020 2020-2021 2021-2022 2022-2022 2023-2024 2024-2025

We continue to serve more females than males as demonstrated in Table IV.3.

Table IV.3 Enrollment by Gender

Report Year Male Female Non-Binary Not Disclosed Total
2025 43 347 395
2024 51 335 4 390
2023 52 308 6 366
2022 69 328 397
2021 73 317 390
2020 68 336 404
2019 59 309 368
2018 46 284 330

Although we continue to recruit students from across the country and that population is growing slowly,
our students still primarily come from North Carolina (see Table IV.4). Our international student
population is very small, less than 10 in person per year before the pandemic and nearly none since. We
do have a small international population who matriculate from their countries, but our synchronous
classes pose many time-related challenges for them, so it’s not an area of emphasis for us. Our program is
synchronous, so that undoubtedly makes us less attractive to students in disparate time zones. We are not
concerned about this, as our enrollment continues to be strong, and we are currently deferring

applications.
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Report Year In-State Out of State Total
2025 350 45 395
2024 357 33 390
2023 338 28 366
2022 376 21 397
2021 370 20 390
2020 385 19 404
2019 346 22 368
2018 310 20 330

As Table IV.5 demonstrates, our pipeline of applications has also seen growth throughout the review

period. In fact, as discussed above, spring 2025 is the first time we have had to defer qualified applicants

to a subsequent semester due to lack of seats since the 2020 pandemic glut of applications. These students

applied later than those who were accepted; after seats were already full for the semester. We are

particularly pleased to see 25 applications already for the public library concentration in its first semester.
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Table IV.5 Applications Submitted 2022-2025

Change Change Change % Change % Change % Change

Program / Metric 2022 2023 2024 2025
22-23 23-24 24-25 22-23 23-24 24-25
Library and Information Science (Total) 230 222 260 294 -8 38 34 -3.48% 17.12% 13.08%
Licensure in School Library Media
. 7 6 10 18 A1 4 8 -14.29% 66.67% 80%
Coordinator
Licensure in School Library Media Supervisor 0 6 1 3 6 -5 2 — -83.33% 200%
Master of Library and Information Science
168 151 170 154 -17 19 -16 -10.12% 12.58% -9.41%
(MLIS)
MLIS - Instructional Technology
. 0 0 1 5 0 1 4 — — 400%
Concentration
MLIS - Public Librarianship Concentration 0 0 0 25 0 0 25 — — —
MLIS - School Library Media Coordinator
. 51 50 66 49 A1 16 17 -1.96% 32% -25.76%
Concentration
MLIS - Dual Concentration (School Library
7 12 39 3 5 27 75% 71.43% 225%

Media Coordinator &...)
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IV.1 Student Diversity
Student recruitment, retention, and support systems address student needs in a global and diverse society,

explicitly advancing equity, diversity, and inclusion.

Recruitment

The LIS program’s recruitment, retention, and support systems address student needs in a global and
diverse society, explicitly advancing equity, diversity, and inclusion. To that end, the LIS program has
made explicit and sustained efforts to increase the diversity of its student body and support the success of
students from underrepresented and marginalized groups. These efforts are largely led by the Admissions,
Awards, and Recruiting Committee (AARC), chaired by the graduate program director (GPD) and
composed of faculty and staff from the Library and Information Science program, which meets

periodically to continually assess recruitment and retention strategies.

In the past, our student body was primarily from the Triad (Winston-Salem, High Point, and Greensboro)
with some students in Alamance County to the east and Rockingham County to the north, in addition to
the Charlotte and Raleigh metropolitan areas. Recruiting was primarily through word-of-mouth and
marketing at local conferences. As our online program has grown, we have implemented a number of

successful strategies to recruit students from wider areas.

The UNCG LIS program has engaged in several targeted outreach efforts to strengthen recruitment and
advance equity, diversity, and inclusion goals. The most successful of these efforts has been the
development of targeted Google Ads and social media campaigns designed to reach a diverse group of
prospective students. Faculty have also recruited at conferences such as the Kentucky Library Association
(KLA), North Carolina Technology in Education Society (NCTies), North Carolina Library Association
(NCLA), Connecticut Library Association (CLA), the Association for Small and Rural Libraries, Society
of North Carolina Archivists (SNCA), Southeast Chapter of the Music Library Association (SEMLA),
Metrolina Library Association, the Virginia Library Association (VLA), the Virginia Association of
School Librarians (VASL), and the West Virginia Library Association (WVLA) conferences and at
community events such as the North Carolina Folk Festival to build relationships and promote the
program locally. Additionally, outreach through North Carolina Public Library Directors Association
(NCPLDA) and academic library group listservs and social media has been used to encourage
applications from librarians and library staff across North Carolina. The Graduate Program Director
(GPD) also holds multiple information sessions throughout the year, both in-person and virtual, and
participates in an annual event hosted by the Wake County Public Library system that gives each program

in the state of North Carolina the opportunity to speak to its employees.
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In the past seven years, the committee has implemented a number of initiatives to diversify our
recruitment. Five years ago, the program eliminated the GRE requirement from admissions criteria,
thereby reducing barriers to admission for students who may not have the means to pay for the exam or
have access to test-preparation training. Most recently, the committee collaborated with members of the
Graduate School admissions team to develop a holistic admissions rubric (See Appendix IV.A). The
purpose of the rubric is to consider the entirety of the candidate’s application materials, evaluating
applicants’ full qualifications rather than relying solely on GPA. With this change, the program improved

its inclusivity by widening the pool of applicants who receive offers of admission.

We know that innovative curricula is also a powerful recruiting tool. As discussed more fully in Chapter
I, a dual licensure pathway was developed and launched in Fall 2024 to attract students interested in
pursuing both the School Library and Instructional Technology Licensure for NC with only two additional
courses. Designed to meet K—12 schools’ evolving needs, the program prepares graduates as versatile,
tech-savvy instructional leaders who can support diverse learners and school communities. Since its
launch last fall, over 32 students have enrolled, demonstrating its value in attracting a diverse, highly
qualified student body and establishing the pathway as a powerful tool for recruitment and professional
distinction. The Public Librarianship Concentration, also discussed in Chapter II, was launched in Fall
2025, and we expect it to attract new students as well. Finally, in Fall 2026, we will introduce a unique
certificate in Information Organization that we expect to increase the types of students attracted to our

program.

Finally, as mentioned previously in the self-study, we launched a bachelor’s degree in information science
(BSIS) Fall 2020, at least in part, because we believe it will create a pathway into the MLIS that enhances
diversity. Only 26% of UNCG’s undergraduate student body identifies as White, with notably large and
growing Black or African American (38%) and Hispanic or Latino (24%) populations. After four years,
despite being launched in the midst of a global pandemic, the undergraduate program has already reached
approximately 80 students. To date, we have had approximately seven students matriculate from the
BSIS, but that will only grow as the undergraduate program population grows and completes the degree.
In 2024, the program implemented an accelerated master’s program (AMP), in which BSIS students can
dually enroll in the MLIS and earn credits that can be used in both programs. It shortens the time and cost
for completion without sacrificing rigor. We have one student in the BSIS. AMP to date with evidence
that this will grow. For example, our undergraduate program coordinator recently admitted a student who
had come to UNCG from California just for the opportunity to get a bachelor's information science
program and intended to continue and earn a MLIS through the AMP program. Furthermore, in Fall 2025
the program implemented direct admission from the BSIS to the MLIS. Candidates are identified by
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BSIS faculty, and their academic performance is reviewed. If they meet the criteria for admission to the
MLIS, the GPD may extend an offer of direct admission to the student. This reduces barriers to accessing
the MLIS by eliminating the need for the student to prepare an admissions packet or pay an application
fee. We are currently exploring developing additional AMPs and direct admissions to other undergraduate

programs at UNCG, for example to English, history and public history and computer science majors.

Admissions processes are also an important element of recruitment. A potential applicant can express
interest in the program in several ways. They can choose to submit their information to the “Want More
Information” box on the program homepage, or they can email the GPD directly. They can also request
information from the Graduate School website. Once an application is received, it is reviewed for
completeness by the Graduate School. If an application lingers in the system with missing elements, the
Slate system, what we use to coordinate the admissions process, sends letters of encouragement and offers
of additional assistance, and automatic reminders to the applicant to prompt them to finish. Once
complete, the application package is forwarded to the GPD for review. Once the GPD and any other
assigned reviewers apply the holistic admissions rubric to the application, a score is averaged and an
admit decision is then entered into the system. The applicant will then receive an email with the decision
and recommended/required next steps. If the student is denied, because they do not meet minimum
criteria, but exhibit exceptional promise, they are encouraged to take courses as a temporary student
through UNCG, Visions program, which allows any student to take any courses up to 9 hours at UNCG
without being admitted to a specific program at the university. If they earn a B or better in two MLIS core
courses, they are encouraged to reapply to the LIS program. If they are waitlisted due to lack of space in
the program, they are told to monitor their email for future communication. If they are accepted, they are
invited to complete their Intent to Enroll form. They are also advised on any remaining required
paperwork (e.g., official transcripts). All of this communication is automated through Slate. Once Intent
to Enroll forms are signed, new students are sent an email from the GPD containing helpful onboarding
information and putting them in contact with their advisor. Our goal is to begin forming effective
relationships with students from their first expression of interest all the way through their alumni

experiences post-graduation.

As Table IV.6 demonstrates, we have experienced modest success at increasing the number of Black
students enrolled in our program and little other success by race despite our many efforts. Unfortunately,
some of the methods we had used (scholarships prioritizing students from underrepresented groups as the
ACE Scholars grant did, for example) are no longer permissible under federal law. Keeping in mind that
many of our efforts, such as the undergraduate pathway, will take years to have an impact, we will

continue and expand our efforts and expect to see them yield better results in the future.
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Black or . . Am?rican Two or
Near | White | African | astan | [ | BORLOT RS | More | i | Tot!
American Alaskan Races
2025 301 44 3 18 1 11 15 395
2024 305 37 7 17 1 10 13 390
2023 275 37 8 21 2 6 6 11 366
2022 311 33 10 24 2 1 6 10 397
2021 305 28 11 22 1 3 8 12 390
2020 317 25 7 20 4 11 20 404
2019 301 27 2 11 1 4 6 16 368
2018 222 37 10 20 3 18 20 330

However, if diversity is considered more broadly, we have some indication that we have been successful.

A university-level climate survey, the results of which are described more fully under the retention

section, included questions about gender identity, disability, chronic illness, and neurodivergence to get a

better sense of our student population.

Among 94 respondents:

o 22% identified as neurodivergent

e 20% as first-generation college students

o 19% as LGBTQ+

® 6% as multilingual

e 2% as international students

e 5% as chronically ill

e 1% as disabled.
It is important to note that respondents could choose multiple identities, so a good way to understand this
is that 48% of respondents did not identify with any of the listed categories, while 52% of respondents

identified as being a member of one or more of these under-represented groups.

Retention

We recognize that recruiting students is but a small part of the work, particularly for students from
underrepresented populations. The LIS program strives to create and maintain an inclusive, student-
centered environment, because it is vital to student success and retention. We also know that effective
onboarding, consistent, personalized advising, and support throughout the program help us maintain an

excellent retention rate. As Table IV.7 illustrates, our retention rates fluctuated between 87%-91%, except
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for a dip during the pandemic, Given the economic challenges many of our students have faced post-

pandemic, the rates are quite high.

Table IV.7. MLIS One-year Retention Rates 2018—2025

Cohort 2018 2019 2020 2021 2022 2023 2024 2025
Retention Rate

2018 60 52 28 7 1 1

0.87
2019 . 104 91 39 10 3

0.88
2020 . . 127 115 67 10 6

091
2021 . . . 100 83 41 7 3

0.83
2022 . . . . 116 102 51 12

0.88
2023 108 94 51

0.87

Once a student is admitted, the graduate program director pairs the incoming student with a faculty
advisor most aligned with the student’s stated professional goals. The new student is sent an email from
the GPD containing helpful onboarding information and connecting them with their advisor. By providing
students with a meaningful connection from their first day in the program, we strive to give them the
confidence to begin networking in their classes and exploring other career building opportunities such as
conference attendance and participation. Students are required to meet with their faculty advisor every
advising period to get their advising codes, without which they cannot register. Advisors use this meeting
to discuss students’ program goals, help them align coursework with their career trajectory and ensure
they are aware of all requirements for additional certificates and school library licensures. This is also a

time to discuss preparation for the capstone experience.

New students are also invited to a hybrid (in-person and online) orientation, also known as Welcome Day,
held in August and January. At this event, they are introduced to the faculty, provided resources and
information to support their success in the program and encouraged to engage with the department and

alumni through social media. (see New Student Orientation). They are also added to a Canvas course (see

LIS Student Resources) where they work through a series of orientation modules. Detailed information

about the capstone courses can be found there as well, allowing them to start planning for their experience
from their first day in the program. Students are also added to the program listserv, where they receive

program news, regular updates and announcements, as well as job postings.
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Programming outside of classes is scheduled throughout the semester on a variety of topics. Workshops
focusing on capstone courses are held each semester, along with a town hall. Table IV.8 provides a

sample of such programming.

Table IV.8 Sample Programming for Students and the Community

Workshop/Seminar Led By Date Resource or Recording
Town Hall LISSA, department chair | Mid-semester every UNCG LIS - YouTube
Fall and Spring
Virtual De-Stress Event LISSA 3/21/2025 Flier
General Program Capstone GPD 2/19/2025 Recording
Workshop
School Library Capstone School library program 5/1/2025 Seminar Training
Workshop coordinator Document and recording
Cora Paul- Generative Al in Dr. Olgun Sadik, 3/28/2025 Recording
Higher Education Lecturer, School of
Informatics, Indiana
University
Combined Capstone Seminar LISSA-sponsored 11/21/2024
GPD/school library
program coordinator
The Power of Disability Kathryn Hubert, 9/20/2024 Recording
Integration in the Workplace disability integration
coach and owner, Chez
Genese Restaurant
Cora Paul Bomar Summit- Guest Speaker- Jason 3/15/2024 Guest Speaker Recording
Exclusively Inclusive: The Broughton- National
National Library Service & Library Service Director Panel Discussion
Accessibility at the Library of Recording
Congress
Cora Paul Bomar Summit- Beth Wahler, Professor 3/31/2023 Recording
Trauma Informed Practice and Director, Social
Panel Discussion on Fostering | Work, University of NC
Constructive Conversations Charlotte, and panel
around intellectual Freedoms discussion
Alumni Speaker Series: Erin LISSA 10/20/2022 Flier
Sapienza
LISSA Guest Speaker: LISSA 8/21/2022 Flier
Elizabeth M. Lorang, Assoc.
Dean for Research & Learning,
University of Nebraska
Public Libraries as Health Noah Lenstra, Associate | 4/6/2022 Recording
Partners Professor, UNCG
Cora Paul Bomar Summit: The | Marcellus Turner, 3/31/2022 Recording
Socially Conscious Library Director, Charlotte
Mecklenburg Public
Library and panel
Alumni Speaker Series: LISSA 2/16/2022 Flier
Brandon Bensley
Alumni Speaker Series: LISSA 11/9/2021 Flier
Heather Hans
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Alumni Speaker Series: Lauren | LISSA 10/12/2021 Flier
Brewer
Alumni Speaker Series: LISSA 9/23/2021 Flier
Jennifer Resor-Whicker
Alumni Speaker Series: Natalie | LISSA 3/31/2021 Flier
Strange
LISSA Career Day LISSA 3/27/2021 Flier
Cora Paul Bormar Summit: ‘Wanda Brown, former 3/19/2021 Recording
Leading From the Heart: ALA president, and
Building More Inclusive Director of Library
Workplaces Services, Wiston-Salem

State University

ACE Scholars panel
Alumni Speaker Series: Julie LISSA 1/27/2021 Flier
Raynor
Alumni Speaker Series: Karen | LISSA 11/16/2020 Flier
Meier
Alumni Speaker Series: LISSA 10/30/2020 Flier
Nichole Nichols
Alumni Speaker Series: Derek | LISSA 10/5/2020 Flier
Long
UNCG LIS Alumni Speaker Derek Long, Head 10/8/2020 Recording
Series Archivist, University of | 11/2/2020

Missouri-Kansas City 11/16/2020
How to complete the Licensure | School library program 8/28/2020 Recording
Process Coordinator and Guest

Speaker Carol Griggs
Facing a Tough Job Market LISSA 3/25/2020 Flier
Resume Workshop and Job LISSA 2/27/2020 Recording
Discussion Panel
Conceptualizing Public Library | Mia Hoj Mathiasson, 4/18/2019 Recording
Programs: History, Ph.D. Candidate,
Development, and Department of
Terminology Information Studies,

University of

Copenhagen
Diversity Speaker Series: LISSA 4/3/2019 Recording
Working with Refugees
Language, Identity, and Barry Houlihan, 4/3/2019 Recording
Archive of Place Archivist, National

University of Ireland
Cora Paul Bomar Summit: Jenna Spiering, Assistant | 3/29/2019 Recording
Building (and going beyond) Professor, University of
empathy: What role can youth South Carolina
literature play?
Library Supervisor (078) School library team 3/26/2019 Recording
Licensure Information Session
Diversity Speaker Series: LISSA 3/14/2019 Flier
Gerald Holmes

Personalized faculty advising, which is discussed more fully in section V.4 of this chapter, is a key

component of our strong student retention and success. Effective advising materials, such as

University of North Carolina Greensboro | Information, Library, & Research Sciences | 2026 Self Study


https://www.youtube.com/watch?v=tp5La_7srYk
https://americanlibraryassociation.sharepoint.com/:f:/r/sites/Committee-on-Accredidation/Shared%20Documents/2025-2026/4%20-%20CoA%202026%20Annual%20Conference%20Meeting/_Comprehensive%20Review%20Materials/WG2_NC-Greensboro/Self-Study%20and%20Appendices/Evidence/Add%20Smp%20Prog%20and%20Even/LISSA%20Events?csf=1&web=1&e=drYd9s
https://americanlibraryassociation.sharepoint.com/:f:/r/sites/Committee-on-Accredidation/Shared%20Documents/2025-2026/4%20-%20CoA%202026%20Annual%20Conference%20Meeting/_Comprehensive%20Review%20Materials/WG2_NC-Greensboro/Self-Study%20and%20Appendices/Evidence/Add%20Smp%20Prog%20and%20Even/LISSA%20Events?csf=1&web=1&e=drYd9s
https://americanlibraryassociation.sharepoint.com/:f:/r/sites/Committee-on-Accredidation/Shared%20Documents/2025-2026/4%20-%20CoA%202026%20Annual%20Conference%20Meeting/_Comprehensive%20Review%20Materials/WG2_NC-Greensboro/Self-Study%20and%20Appendices/Evidence/Add%20Smp%20Prog%20and%20Even/LISSA%20Events?csf=1&web=1&e=drYd9s
https://americanlibraryassociation.sharepoint.com/:f:/r/sites/Committee-on-Accredidation/Shared%20Documents/2025-2026/4%20-%20CoA%202026%20Annual%20Conference%20Meeting/_Comprehensive%20Review%20Materials/WG2_NC-Greensboro/Self-Study%20and%20Appendices/Evidence/Add%20Smp%20Prog%20and%20Even/LISSA%20Events?csf=1&web=1&e=drYd9s
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individualized Plans of Study tailored to each student’s academic path, including the general MLIS

program, Public Librarianship Concentration, School Library Media Coordinator Concentration (076),

and Dual Concentration in School Library Media and Instructional Technology (076 and 077) are

essential to this process. During advising, students, if needed, are also made aware of the university level

student support services. This includes access to health, counseling and psychological services, depending

on whether students opt to pay on-campus tuition and fees Fully online students also have access to a

suite of service, including writing, career, and mental health services (see SOE Cares for a comprehensive

list). The students are also made aware of the Office of Accessibility and Resources (OARS) through

which they can request learning accommodations.

To determine the effectiveness of our attempts to foster a welcoming climate, the LIS program
administered a student satisfaction survey in 2025, which included demographic and campus climate
questions, and issued a report of the data to the faculty. As illustrated by Table IV.9, among 94
respondents, the vast majority (93%) were satisfied (19%) or very satisfied (74%) with their experience,
which is consistent with our student exit survey data discussed later in this chapter. Table IV.10 reports

students’ ratings on feelings of belonging, support, and preparation.

Open-ended comments on inclusion are here: Student Survey Comment Table on Inclusiveness.

Table IV.9: Student Satisfaction with the MLIS Program

What is your overall level of satisfaction with the MLIS program? 74 ®

Neither satisfied nor dissatisfied -

Table IV.10 Student Ratings on Belonging, Support, and Preparation

Please indicate the extent to which you agree with the following statements

Please indicate the extent to which you agree with the Range
following statements... Average |Low-High |Count

[ feel a sense of belonging in the MLIS program. 4.13 1-5 75
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I think the MLIS program actively supports

and nurtures an inclusive culture... 4.48 1-5 75
I believe that the MLIS program is

preparing me to work in the information... 4.51 1-5 74

As discussed more fully under section IV.6 in this chapter, the program regularly evaluates its recruitment
and admissions policies in light of our EDI goals. The AARC committee conducts annual reviews of

admissions trends and makes data-informed recommendations to the faculty, which are then put to a vote.

IV.2 Public Information

Current, accurate, and easily accessible information about the program is available for prospective and
current students and other program constituents. This includes statements of program-level learning
outcomes, program requirements, data on retention, time to degree completion, graduation rates,
percentage of graduates holding program-relevant positions after graduation, and other relevant metrics.
Public information is available on curricula, faculty, admission requirements, costs and availability of

financial aid, and criteria for evaluating student performance.

The UNCG LIS program ensures transparency through multiple public-facing channels. The LIS
program’s website was redesigned in 2024 through collaboration with faculty, students, and university
web staff. Students were directly involved in usability testing to ensure the site met user needs. The
website now features comprehensive and accessible information about the program, most of which can be

found on the same page. Information includes:

e Program learning outcomes

e  Course descriptions

e Plans of study

e Degree requirements

e Program customization suggestions

e Admission requirements and application process

e Faculty profiles and research interests

e (areer resources

e Professional organizations (under Careers & Organizations)

e Placement data

e Scholarship and funding opportunities

e MLIS 3-year course plan (including sample syllabi through a link at the top left corner)

e Academic Support Hub
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e Tuition and Fees Chart

e Financial Information

In addition to the website, the LIS program coordinates with the Graduate School and the UNCG
marketing department to ensure that all public-facing content is aligned and consistent across university-
wide graduate listings. Key metrics, including retention and graduation rates, are reported through the

Office of Institutional Research and integrated into program review cycles. Post-graduation placement

data are gathered through Library Journal Survey.

IV.3 Student Qualifications

The program formulates recruitment and admission policies for students that are consistent with the unit's
mission and the program's goals and objectives. These policies include the needs and values of the
constituencies served by the program. Standards for admission are applied consistently. Within the
framework of institutional policy and programs, the admission policy for the program ensures that
applicants possess sufficient interest, aptitude, and qualifications to enable successful completion of the
program and subsequent contribution to the field. Students admitted to the program have earned a
bachelor's degree from an accredited institution, The policies and procedures for waiving any admission
standard or academic prerequisite are stated clearly and applied consistently. Assessment of an
application is based on a combined evaluation of academic, intellectual, and other qualifications as they
relate to the constituencies served by the program, the program's goals and objectives, and the career

objectives of the individual.
Recruitment and Admissions Policies

By graduate school policies, which are also required by SACS accreditation, all students admitted to the
MLIS degree must have an undergraduate degree from an accredited university. International degrees

must be evaluated and approved for equivalency by UNCG through the National Association of

Credential Evaluation Services. The graduate school furthermore requires students to have earned a

GPA of 2.7 in their undergraduate degree. They must provide undergraduate transcripts, two letters of
recommendation, and a letter of application describing their interests, background, career goals, and
motivation to pursue the MLIS. Generally, students who do not meet the minimum requirements are not
admitted to the program, but in some cases, where the student has extenuating circumstances and unusual
promise, they may be encouraged to enter the Visions Program as a conditional student. Students who
earn at least Bs in two courses in the program may be subsequently admitted to the degree program.

Students who are seeking the MLIS with licensure must meet the DPI minimum GPA of 2.7 upon
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admission. If the student is a strong candidate that doesn’t meet this metric, we issue a “Deny” decision
but encourage the student to reapply as MLIS only. Once they have had a successful semester in our

program, they can then re-apply to have the licensure added to their transcript.

We transitioned from a metric-based admissions process to a holistic approach in 2025. This change was
based on evidence gathered from our enrollment data that showed our admissions process would benefit
from a review of practice. With the removal of the GRE requirement, the bachelor’s GPA was the last firm
data point used for admissions decisions. The success of students who were denied admission based on
that GPA, but invited to take courses in the program as a visiting student provided a key indicator that
students admitted through the former metric-based system were not necessarily more successful than
those admitted under alternative pathways and thus, suggested our process needed an update. In the fall of

2024, the Graduate School added our holistic admissions rubric, developed by the AARC committee, to

our application software. We began implementing this new holistic rubric in the Summer of 2025. The
holistic approach to evaluating applicants—considering academic, intellectual, and other qualifications—
reflects a balanced view that not only focuses on a student's academic background, but also on their
potential to contribute meaningfully to the program and their future career goals. It also ensures that
standards are applied consistently to every applicant. The holistic rubric is embedded in Slate, our
admissions software. It is applied to each applicant by comparing their admission materials to each point
of the rubric, with a score assigned by the GPD. The overall score is then used to determine an offer of

admission. The data is tracked by a report generated by Slate and reviewed annually by the AARC

Committee. This approach supports a diverse learning environment while maintaining high standards of
excellence and fostering success in the field. By aligning admissions policies with the program's mission
and objectives, the admissions process remains focused on selecting individuals who demonstrate both

the academic aptitude and passion required to excel.

The discussion above is related to admission into the general program. Admission to the school library
and public library concentrations occurs subsequently to admission to the general program. It has several
additional requirements to ensure that the experiences, dispositions, and career goals of students are well-

aligned to these areas of the field.

School Library Concentrations Admissions

The admissions process for the School Library Media Coordinator and Instructional Technology Dual
Concentration licensure program is comprehensive and thoughtfully designed. Each applicant undergoes a
detailed review of their academic background and professional experience, particularly focusing on their
previous work in the K—12 settings. This ensures that candidates not only meet UNCG’s admission

standards but also align with the North Carolina Department of Public Instruction (NCDPI) requirements

University of North Carolina Greensboro | Information, Library, & Research Sciences | 2026 Self Study



133

for educator licensure in K—12 settings. Applicants who do not have an existing teaching license or
experience in a classroom setting are required to take an additional field study (LIS 692), an Educational
Foundations course (LIS 670), and an Educational Theory class (LIS 669). Once the students are admitted
they participate in an interview with the program coordinator to gauge their suitability for the program
and to develop a personalized plan of study to ensure all university and licensure requirements are
included. Following the interview, a school library faculty advisor is assigned to each student. This
careful attention to both admissions and licensure requirements ensures that students are fully prepared

for success in their roles as school librarians.

Public Librarianship Concentrations Admission
Students who seek admission to the Public Librarianship Concentration, in addition to being admitted to

the general program, must also meet the following:

Demonstrate a 3.0 GPA-Complete LIS 600, earning at least a B

Have at least one year of experience working in a public library
OR

Complete a practicum in a public library and receive a positive evaluation from both the site and

faculty supervisor.

Our admissions policies and procedures have resulted in an 85-95% acceptance rate, as demonstrated in
Table IV.11 for the general program. Rates are a little higher for the concentrations, typically 90% or

above, because applicants who have not met the criteria, typically do not apply.
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Table IV.11 Acceptance Rates 2022-2025

Change 22— Change 23— Change 24— % Change % Change % Change

Program 2022 2023 2024 2025
23 24 25 22-23 23-24 24-25
Library and Information Science (Total) 196 210 238 250 14 28 12 7.14% 13.33% 5.04%
Licensure in School Library Media Coordinator 6 6 9 14 0 3 5 — 50% 55.56%
Licensure in School Library Media Supervisor 0 6 1 2 6 -5 1 — -83.33% 100%
Master of Library and Information Science (MLIS) 141 143 154 139 2 11 -15 1.42% 7.69% -9.74%
MLIS — Instructional Technology Concentration 0 0 1 4 0 1 3 — — 300%
MLIS — Public Librarianship Concentration 0 0 0 18 0 0 18 — — —
MLIS — School Library Media Coordinator
) 46 46 62 40 O 16 =22 — 34.78% -35.48%
Concentration
MLIS — Dual Concentration (School Library Media
7 11 32 4 4 21 133.33% 57.14% 190.91%

Coordinator & ...)
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Table IV.12 Intent to Enroll Rates 2022-2025

Metric 2022 2023 2024 2025
23
Library and Information Science — Total 162 165 197 212 3
Licensure in School Library Media Coordinator 6 4 7 14 -2
Licensure in School Library Media Supervisor 0 5 0 2 5
Master of Library and Information Science (MLIS) 114 107 120 110 -7
MLIS with concentration in Instructional
0 0 0 4 0
Technology
MLIS with concentration in Public Librarianship 0 0 0 17 0
MLIS with concentration in School Library Media
) 40 40 59 36 0
Coordinator
MLIS with dual concentration in School Library
7 11 28 5

Media Coordinator

Change 22— Change 23— Change 24—

24 25
32 15
3 7
5 2
13 -10
0 4
0 17
19 23
4 17

% Change
22-23

1.85%

-33.33%

-6.14%

0%

250%

% Change
23-24

19.39%
75%
-100%

12.15%

47.5%

57.14%
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% Change
24-25

7.61%

100%

-8.33%

-38.98%

154.55%
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Intent to enroll data, pictured in above in Table IV.12, give us a general idea of how successful our
recruiting efforts have been among those who have applied. Our yield rate has increased from a low of
79% in 2023, to a high of 85% in 2025. These data indicate we are making good progress on recruiting
students from application to enrollment. Again, acceptance rates for concentrations are higher, in the
90%-+ range, both because those students are already enrolled in our general program and applying

requires additional time and effort for the student.

Thus far, this discussion has focused on recruiting and admitting individual students based on their
suitability for the program. However, our processes also reflect the needs and values of our constituencies
and help us meet the demands of the field. Clear and consistent policies surrounding admission standards
and requirements ensure transparency and equity and that all applicants understand the requirements they
must meet. We give high priority to both letters of reference and applicants’ personal statements of
interest, because we believe these provide invaluable insight as to candidates’ potential for contributing
successfully to our field. We also recognize that overenrolling our program will not serve our students,
nor our faculty needs well and will not contribute to an effective educational experience. Capping our
courses at 25 students, with few exceptions (as discussed more fully in Chapter II, we generally admit
students to full courses only if they must have that course that semester to graduate) and deferring or
limiting admissions so that we are able to adhere to those limits, ensures we are taking into consideration
the needs of our constituents. Generally, enrollment decisions in LIS programs should consider the market
and what’s good for the field in terms of avoiding oversaturation. If we were to see considerable difficulty
placing our graduates for an extended period of time due to economic conditions, we would adjust our

admissions rate downward as well.

Another indicator that our admissions processes reflect the needs of our constituencies is high satisfaction
rates reported by capstone field experience supervisors. At the end of their field experience, every MLIS
graduate is rated by their site supervisor on a number of measures, including their attainment of the PLOs.
Survey data from 2021-2023 were analyzed in Fall 2024. The reports, found here, demonstrate a high
degree of satisfaction with students’ initiative, effective interpersonal relationships with peers,
professional attitudes, work ethic, quality and quantity of work, and interpersonal relationships with
constituencies. A snapshot of the data shows a greater than 90% rating of “superior” or “good” for nearly
all metrics. Taken together, overwhelmingly positive site supervisor ratings, high retention rates (see

Table IV.7), and strong one-year placement rates ranging from 78%—86% (see LJ Survey data) for general

track students and 72—91% for school library students indicate that we are successful in meeting standard

Iv.3.
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IV.4 Student Advising, Services, and Support

The program provides students with the support and services that promote health and safety, learning,
timely completion of their program of study, and socialization into the field. The program provides
students with competent academic advising, progress appraisal, and career guidance. Students have
access to university services, including personal counseling resources, and accommodations for

disabilities. The program supports students by providing them with financial aid opportunities.

Advising Procedures

The LIS program’s advising and support system is highly structured and responsive to student needs,
promoting timely completion of the degree and socialization into the field. Upon admission, each student
is assigned a faculty advisor, and advising meetings are mandatory each semester. Advisors support

students using a robust toolkit that includes the MLIS Student Handbook, Advising FAQ, an Advising

Checklist, and individualized plans of study tailored to each student’s academic path, including the

general MLIS program, the Public Librarianship Concentration, the School Library Media Coordinator

Concentration (076), and the Dual Concentration in School Library Media and Instructional Technology

(076 and 077). As students progress, they are required to declare their capstone option upon reaching 18

credit hours, working closely with their advisor to plan for either a capstone project or a practicum

experience that aligns with their professional goals.

Health and Safety
The program also prioritizes student well-being and connects students with a range of university-level
resources that promote health, safety, and inclusion. These include counseling and psychological services

offered through UNCG Student Affairs, the Office of Accessibility Resources and Services (OARS) for

accommodation support, and the School of Education’s Office of Student Success. We also have a student

representative on the Faculty Student Welfare (FSW) committee. This committee oversees the revision of

items like LIS student satisfaction survey, student exit surveys, and student concern form. Through these

resources, the program ensures that all students, regardless of background or need, have access to support
structures that promote academic success and personal resilience. Advising practices and student support
services are regularly reviewed and enhanced based on exit survey data, faculty evaluations, and ongoing

departmental discussions.

By integrating these academic, financial, and wellness services, the program not only supports students

through their coursework but also prepares them for meaningful engagement in the LIS profession.
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Learning

Our program offers students substantial support for learning. As discussed more thoroughly in Chapter I,
the program student learning outcomes (PLOs) and the capstone portfolio rubric are disseminated at the
beginning of the program, ensuring students know what is expected throughout their matriculation.
Capstone planning materials are available to all students through the student resources Canvas shell and,
in the case of school library students, in advising documents. Each core course has content that helps tie
student learning in the course to the program goals and all syllabi provide a map of course level SLOs to
PLOs to further aid students in making connections. For students taking Option B for their capstone field
experience, we also offer optional courses every semester to assist them in creating a proposal for a
capstone experience that will forward their career goals. Other formal academic support includes the
writing and career centers. Informally, our faculty provide outstanding and flexible support for our
students, which is reliably noted in both our exit survey data (see Table IV.17) and in course level student

evaluations (see student evaluations and analysis here).

Progress Appraisal and Timely Completion

Students’ required meetings with their advisors prior to registering each semester, provide an effective
vehicle for progress appraisal. Several tools assist faculty advisors and students in tracking their progress
to degree. Degree Works, an online system, allows students and advisors to view their progress and run
scenarios for how remaining degree requirements might be completed in a given time frame. Plans of
Study are crafted by students in consultation with their advisor and provide additional progress appraisal

support. (See General Program Sample Plans of Study and School Library Media Sample Plans of Study)

Students complete their degree in a timely manner. Although not all students complete the program at the
same rate, most finish within two to three years. Time-to-completion data from our student exit surveys
demonstrate that approximately 24 to 27% of students complete the degree in under two years, 61% to
66% complete the degree in two to three years, while 10 to 14% take more than three years. University
time-to-completion data triangulate the accuracy of these rates, with an average of 2.56 years for
complete matriculation. These patterns reflect the flexibility the program offers to a diverse student body
with varying schedules, work obligations, and enrollment statuses. Taken together, high retention rates
and reasonable time-to-degree data (since the vast majority of our students are part-time) suggest that the

program is effectively meeting this substandard.
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Table IV.13 Average Time to Degree 2019—-2025

Average Time to Degree (SDM-Post-Grades)
Fall ®Spring © Summer
2.30 227

2.00 2.14

2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 2024-2025

Career Support
Career support is provided through several avenues, including the program’s active participation in the

national Government, Library, Archive, and Museum (GLAM) Virtual Career Festival and the

maintenance of a curated Jobs Board. The jobs board, maintained by the program’s marketing specialist,
features professional opportunities shared by faculty and external partners. Faculty members regularly
contribute by forwarding relevant postings, helping to ensure that the board reflects a broad spectrum of
LIS career paths. The software powering the jobs board provides only limited data and only for the past
365 days. To date, during the past year, we have posted 83 unique positions that have been viewed 7,630
times, while users have clicked on the “Apply” links 4,160 times.

Since 2023, the MLIS program has partnered with 18 other LIS graduate programs across the United
States to offer students access to GLAM, a multi-day career development initiative. The program includes
a series of professional webinars and culminates in a national virtual career fair each February. This event
offers students direct access to employers and up-to-date insights into job market trends across libraries,
archives, and museums. Student participation in GLAM has grown steadily, with 21 UNCG LIS students
attending in 2023 and 47 participating in 2024. This increase more than doubled the previous year’s
attendance and reflects the value students place on accessible professional development. We anticipate
continued engagement in this initiative, particularly because of its alignment with advising goals and its

relevance for our largely online student body.

In 2025, the Graduate School partnered with Beyond Graduate School to provide access to specific

training to help students explore career options specific to master’s and doctoral students. Our
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subscription to this platform is part of the university’s ongoing commitment to ensure that graduate
students receive the information and tools they need to be successful in their chosen career path. Faculty
are also able to use this curriculum (workbooks, video lessons, and free workshops) in mentoring and
advising students. The platforms contain on-demand lessons, workbooks, and live webinars that are
specifically designed to meet the unique professional development needs of master’s students. Students
also have access to a suite of support through our career services center, including access to Handshake.

(See Career & Professional Development - Career & Professional Development)

Student employment data from 2018 through 2025, gathered through annual exit surveys, show that a
substantial portion of MLIS students in the general program are employed by the time they complete the
degree. In 2018, 83% of respondents reported being employed at the time of graduation. In 2019, 75% of
students indicated current employment. Data from these early years do not distinguish between LIS-
related and non-LIS employment. Beginning in 2020, the exit survey began differentiating between
general employment and employment specifically within the LIS field. In 2020, 63% of respondents were
employed at the time of graduation, with 52% employed in LIS-related positions. This trend continued in
2021 and 2022, with minor variations. In 2022-2023, 66% of graduating students reported current
employment, and 61% indicated that their positions were LIS-related. In 2023-2024, 67% were employed
upon graduation, with 62% of those in LIS settings.

The rates are higher for school librarians. Based on data collected through exit interviews, the UNCG
school library program demonstrates strong job placement success, with approximately 72%-91% of
recent graduates securing school library positions either while still enrolled or upon graduation. (See

Table IV.14)
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Table IV.14 Employment Rates for Students in the School Library Media Coordinator Concentration

B Semestertotal M Hired as SLMC B Not hired as SLMC

56
49 Al 49
. . 43 43
34 35
31
07
. 12
8 8
7 5

2024-2025 2023-2024 2022-2023 2021-2022 2020-2021 2019-2020

60

50

4

o

3

o

2

o

1

[=]

o

These findings demonstrate that while not all students secure LIS positions by the time they graduate, a
strong majority are working in the field. The steady increase in LIS-related employment between 2020
and 2025 suggests that students are leveraging their degree to access professional opportunities. It also
underscores the importance of advising, resume support, and employer engagement throughout the

program to help students successfully transition into the workforce.

Socialization in the Field

Socialization in the field is a critical element of ensuring student success. Because 100% of our students
get at least once field experience in the capstone, and many also take a practicum as well in the midst of
the program, both of which require active engagement with a real-world work environment, we feel
confident that we meet this standard. Table IV.15 illustrates the types of field experience and practica

students engage in and provides sample projects.

Table IV.15 Practica and Capstone Field Experiences

General Academic | Practicum Placement Location Examples Option B Project Examples
Program Year Total
Capstone Field
Experience
2024-2025 92 e Queen’s University, Charlotte NC e  Beulah
e  Shrewsbury Public Library, Shrewsbury, MA e Truong
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e US Food and Drug Administration — remote e Christine
2023-2024 111 e Catawba County Library System, NC e Lindsey
e  Unity Museum, Seattle, WA e Steph
e San Lorenzo CA o Lori
2022-2023 98 e  Chapel Hill Public Library, NC e Maia
e  Harnett County Public Library, NC e Heather
o  Methodist University Archives, NC o Kathleen
2021-2022 77 e  Wake County Public Library, NC e  Dorothy
e  Guilford Tech Community College, NC e Abby
o  University of Washington, Seattle, WA e Yan
2020-2021 56 e  Surrey Community College, NC e Cam
e  Duke University, NC e Barb
e  High Point Public Library, NC e Holly
2019-2020 Three credit hour capstone began in Fall 2020
TOTAL 434 States: NC, MA, ME, CT, VA, WV, NJ, MD, GA,
FL, WA, CA
General
Program
Elective
Practicum
2024-2025 8 e US Food and Drug Administration — NA
remote
e  Wake Forest University Medial Library,
NC
o  University of Texas at Austin, TX
2023-2024 8 e  Wake County Public Libraries, NC NA
e  Duke University, NC
e Library of Congress Law Library —
Remote
2022-2023 13 e UNCG Music Library, NC NA

e State Library of North Carolina, NC
e Colorado State University Libraries, CO

2021-2022 11 e NCLive — remote NA

e UNCG Special Collections and
University Archives, NC and Remote

e South Carolina Historical Society, SC

2020-2021 16 e Bates College Library, ME NA
e  Guilford Technical Community College
Library, NC
e  Westport Public Library, CT
TOTAL 56 States: NC, SC, VA, CO, ME, CT, PA
School library Semester Practicum Placement Location Examples Project Examples
program total
capstone
2024-2025 49 e Paw Creek Elementary, Charlotte, NC e Jerriana
e  Meadowlark Middle WSFCS, NC e Brooke
e  Vientiane International School, Laos o Terea
2023-2024 34 e Isenberg Elem. School Salisbury, NC e Shane
e Wiley STEM Elementary WSFCS, NC e  Chezley
e Sara
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e  Central Elementary Eden, NC.

2022-2023 56 e  Sumner Elem. School Guilford County, NC e Becky
e Lee County Schools, Sanford, NC e  Jennifer
e  Maywood District 89 Chicago, IL o Ally
2021-2022 49 e  Wilmington NC e Ashley
e  Private School Charlotte NC e  Michelle
2020-2021 43 e ApexNC e Ashley
e Dillard Middle School Caswell County e Erika
e Colfax Elementary Guilford County, NC e  Marjorie
e Canyon Springs High School NV e Emma
2019-2020 43 e Moore County, NC e Amber
e  Greensboro, NC e Samantha
e Reedy Fork Elem. Guilford Co, NC o Elizabeth
TOTAL 274 States: NC, IL, MA, SC, VA, GA, PA, NV, FL,
CT,OR,AZ
Countries: US, Laos, Germany, Vietnam,
Belgium
School library Semester Placement Locations Project Examples
program field total
study
2024-2025 12 e Buckeye Elementary School District (4269) NA

Buckeye, AZ
e Clairmont Elem. City Schools of Decatur, GA
e  Salem Middle School Wake County, NC

2023-2024 18 e Scottsville Elem. Albemarle County Public NA
Schools, Virginia
e  Smith Middle School, Chapel Hill-Carrboro

City Schools
o  East Wilkes High, Wilkes Co. NC
2022-2023 9 e  North Rowan Elementary, Rowan County, NA
NC

o  University Park Creative Arts Elementary,
Charlotte Mecklenburg Schools, NC

2021-2022 23 e  Princeton Day School, Princeton NJ NA
Blue Angels Elementary School, Escambia
County School District, FL

e High Point Central High School, Guilford
County Schools, High Point NC

2020-2021 13 e  Topsail Elementary School, Person County NA
NC

e  Harrisburg Elem. Lancaster SC

e  Cash Elementary, Winston-Salem Forsyth
County Schools, NC

2019-2020 21 e  Washington Henry Elementary, Hanover NA
County Public Schools, Mechanicsville, VA

e Saigon South International school Ho Chi
Minh City, Saigon, Vietnam

e  Asheville Middle School, Asheville NC
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TOTAL 96 States: NC, SC, VA, FL, GA, AZ, District of NA
Columbia
Countries: US, Vietnam,

Capstone Field Experience

As discussed previously in Chapter II, in response to evolving professional expectations and feedback
from students, faculty, and advisory board members, the LIS program undertook a comprehensive
revision of the Capstone experience in 2018 with updated Program Learning Outcomes (PLOs) in 2018,
in 2023, and again in 2025. The 2025 changes were made in alignment with ALA’s 2023 Core

Competences of Librarianship and foreground ethical practice, equity, and evidence-based decision-

making, values that are now explicitly embedded in the expectations for student deliverables. For
example, PLOs now focus on students’ ability to identify and respond to community needs, advocate for
equitable access to information and intellectual freedom, and integrate technology with awareness of its
limitations and impacts. The capstone revision also introduced greater flexibility in project formats while
maintaining rigorous assessment standards, allowing students to demonstrate mastery of the PLOs in
ways that reflect their career goals and the diverse contexts in which information professionals work. By
aligning capstone expectations with the profession’s core values, the program ensures that students
graduate not only with technical skills but with a deep understanding of their ethical responsibilities as

information professionals. The revised Capstone rubric, finalized Fall 2025, was developed through a

collaborative and iterative process that is described in Chapter II. One critically important advantage of
the new capstone rubric is that it allows us to better illustrate and communicate with students from the
first day of their program what it means—what it looks like—to meet PLOs. Combined with the fact that
in 2024 we began requiring all syllabi to map course program learning outcomes to PLOs, we expect to
see a vast improvement in students' perceptions about the continuity and cohesion of their work

throughout program up to fulfillment of the PLOs.

The School Library (076) Licensure Concentration and Dual School Library (076) and Instructional
Technology (077) Capstone at UNCG is also a distinctive, rigorous culminating experience that is
distinguished from the general MLIS capstone by integrating not only ALA-accredited Program Learning
Outcomes, but also best practices in K—12 education, AASL School Librarian Preparation Standards, and
ISTE Standards for Coaches (for dual licensure candidates). Unlike other MLIS concentrations, it
emphasizes direct application in K—12 settings, requires dual licensure preparation, and aligns with
multiple national school library-related standards. Modeled after traditional student teaching, the capstone
includes a goal-driven project in a school setting, recorded evidence of K—12 instruction and adult

professional development, and the creation of a comprehensive digital website portfolio. This portfolio
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demonstrates students’ ability to lead instruction, apply content knowledge, integrate technology, and
align with AASL standards—fulfilling requirements for both a master’s degree and K—12 licensure in
School Library Media (076) and/or Instructional Technology (077), and preparing graduates to serve as

effective, future-ready school librarians and instructional leaders.

Conference Attendance and Participation

Student participation in professional conferences provides another vehicle for socialization in the field.
Student exit data demonstrate that our students are engaging with professional associations across
multiple academic years. Overall, about 40.7% of our students report having attended at least one
conference during this self-study period. In 2018-2019, 30 out of 61 exit survey respondents (nearly half)
reported attending a professional conference. In 2019-2020, 28 of 41 respondents reported conference
attendance. In 2021-2022, 41 of 118 respondents attended at least one conference. The following year,
2022-2023, 22 out of 62 respondents reported attending. In 2023-2024, 51 of 129 respondents indicated
participation, and in the most recent survey year, 2024-2025, 40 of 110 respondents reported attending at

least one professional conference.

With a strategic goal to raise these rates, in 2022, the Lee Shiflett Student Assistance fund was established
in collaboration with the SOE development officer through an endowment to the department. State funds,
including differential tuition and residency funds (both of which are described in Chapter V) by system
policy, can only be used to fund student travel when students serve as an “official representative” of
UNCG. Previously, we were constrained to supporting student attendance by purchasing a table at
conferences and requiring them to staff the tables, so that we could use state funds to pay their
registrations. This process was administratively onerous and limited how much we could support
students. The Shiflett Student Assistance fund provides us with discretionary funds that can be used to
directly subsidize student registration fees and, potentially in the future, travel. It is a demonstration of the
excellent support this program enjoys that the endowment was fully funded several years before it was
expected to and has now begun to generate enough interest, that we made our first awards in Fall 2025.
We made the decision to prioritize students who are presenting, serving on a committee, or are otherwise
volunteering at conferences for funding. We also took a conservative approach to making awards, to
ensure that we do not exhaust the newly accumulated cash balance, and to develop an administrative
process for paying registration fees for students in a manner that is not overwhelming for our office
manager. This year, we are projected to have awarded 30 scholarships to NCLA, 10 to NCSLMA and 20

more to any state conference outside of North Carolina.

Financial support

Financial support is also a priority. Students have access to departmental scholarships through Scholarship
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Universe, targeted funding through the Dean’s Greatest Need Fund, an LIS-specific scholarship interest

form and Graduate Assistantships coordinated by the AARC committee and departmental staff. Table

IV.16 summarizes awards to students during the review period.

Table IV.16 Funding for Students 20182024

Report Year | 2018 2019 2020 2021 2022 2023 2024 2025
Student $11,370 | $1,535 | $1.642 $493 0 $606 $300 $22.925
Travel
Scholarships | $37.850 | $28.400 | $28.900 | oo ,o< | $49.260 | $35,000 | $21200% | $14,200%
Assistantships | ¢ 00 1| o onooe [$145.024 | ¢ o | S104516 | $87.349 | $112.219 | $98,875

A note about the lower awards data for 2024: it is a result of the 2022—2023 downturn in the stock market,
so our endowments generated negative cash flow for that period. It takes a couple of years for the cash
accounts to be replaced. We expect to see it steadily increase again. The decreasing amounts in
assistantships from 2019 are because, due to the transition in how we were permitted to use GA time,
discussed at length in this chapter, University Libraries and TRC began to fund their own stipends. The
program continues to provide their tuition waiver awards. Since that time, due to SOE funding cuts, the
program has begun to pay stipends for the three GAs whose assistantships are assigned to the Teaching

Resource Center and the SELF Design Studio, thus you see an increase again in 2024.

In addition to the above, in 2025 the SOE received the largest scholarship endowment in their history.
Those funds were divided among departments proportionally, and the LIS will receive an additional
$35,000 annually to support MLIS students. We expect this to grow over time as the endowment becomes
fully funded. This is an exciting opportunity, and we are discussing using these funds to curate two
fellowships with a set of supporting experiences—a residency, perhaps focused on students who are first-

generation students, or something to that effect.

Previously funds were available for GAships for faculty research support. Post pandemic, when the initial
budget crises hit, not only did the department lose $30,000 in our tuition waiver budget, but the university
revised their GA policy prohibiting waivers being used to support GAs who primarily serve individual
faculty. With that change, GAs must teach or otherwise offer direct student support to receive a tuition
waiver. We worked with University Libraries, our Maker Space called the SELF Design Studio, and the
Teaching Resource Center to establish GAships for students who offer direct student service through the

library. We have been able to fund between 7-10 positions a year. Those students are selected in a
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competitive interviewing process by the supervisors for whom they will work for approximately 15 hours
per week. For that work, they receive stipends and full tuition waivers. We were able to persuade the
graduate school to allow us to pay for an additional five hours per week of their time so that we can

allocate it to support faculty research. GAs are assigned to faculty members based on their interests.

Satisfaction with Faculty

The program continues to use student exit surveys disseminated each semester as a central component of
evaluation and continuous improvement. The findings are reinforced by longitudinal trends in student
responses to key survey questions. Table IV.17 below highlights data from 2018 through 2025. Although
we do not have data for the full 24/26 biennial period, we included the data collected from August 2024 to
date to compare the most current exit data with past data for trend analysis based on three core indicators:
students’ likelihood of recommending the program, their sense of preparation for entry-level work, and
their overall satisfaction with faculty. Across all years, results reflect consistently high levels of
satisfaction and agreement, with limited variability. This stability suggests that program improvements

made in response to earlier feedback have been effective in maintaining a strong student experience.

Table IV.17 Student Exit Data on Satisfaction

Exit Survey Trends 2018-2025 Expressing Satisfaction or
Agreement

m2018/2020 wm2020/2022 w2022/2024 w2024/2025

98
98
a7
96
as
a4
93
92
91

an

85

Recommend Program Prepared for Work Experience with Faculty

Between 2018 and 2025, student exit survey data indicate consistently high levels of student satisfaction
across key indicators. The proportion of students who reported that they would recommend the program

to others ranged from 96% to 98%, with an average of about 97% across the seven-year period. In the
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most recent two years, 96% of respondents in 2022/2024 and 97% in 2024/2025 indicated they were
likely or very likely to recommend the program, reflecting both continuity and improvement over time.
Students also reported strong confidence in their professional preparation. From 2018 through Summer
2025, 95% to 96% of students agreed or strongly agreed that they had gained the knowledge and skills
needed for entry-level work in the field. The most recent results show 96% in 2022/2024 and 95% in
2024/2025, indicating sustained high confidence in professional readiness. Positive evaluations of faculty
instructional quality remained high throughout the period but showed a modest decline in the most recent
year. In 2018/2020, 95% of respondents rated their overall experience with faculty as “excellent” or “very
good.” This percentage peaked at 99% in 2020/2022, remained strong at 97% in 2022/2024, and then
dropped slightly to 93% in 2024/2025.

The slight decline in faculty satisfaction to 93% in the 2024/2025 survey may be attributable to several
intersecting factors. Over the past academic year, the program experienced a period of intensive curricular
transition, including the rollout of a revised capstone experience and ongoing integration of new public
librarianship pathways, which may have led to uneven instructional clarity or heightened student stress.
Faculty workload also increased due to a record number of student graduations in Spring 2024, stretching
advising and instructional capacity. Additionally, multiple new instructors taught required courses for the
first time during this period, and although onboarding support was provided, student expectations may not
have been fully met. In response, the program has taken proactive steps to address these concerns. Faculty
have revised course syllabi and advising practices to better scaffold preparation for the capstone, as
described earlier in this chapter. Ongoing faculty development efforts, such as peer mentoring and annual
retreats that include reviews of student feedback, are being used to strengthen instructional consistency.
The program has also intensified its use of mid-semester evaluations to identify student concerns early

and support course correction. These interventions demonstrate the program’s responsiveness and

ongoing commitment to instructional excellence. Additionally, student course evaluation data reinforces

high student satisfaction with faculty (see analysis of teaching evaluation data).

Metrics for Support Effectiveness

Student support and satisfaction are central to the program’s continuous improvement efforts. These
dimensions are assessed regularly through a combination of course evaluations, student exit survey and
periodic student satisfaction survey data, and feedback submitted through the departmental grievance
form. Together, these instruments allow the program to capture both quantitative and qualitative insights
across the student experience. Tables IV.9 and IV.17 present the most recent data from the student

satisfaction survey and exit survey, respectively. The high levels of satisfaction shown in each table

reinforce the effectiveness of existing structures, while highlighting opportunities to expand on areas of
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strength. Similarly, feedback from exit surveys and grievance form submissions has led to meaningful
changes in advising, capstone preparation, and course delivery, ensuring that student concerns are

addressed in real time and not deferred until program completion.

In addition to perception-based metrics, the program monitors retention and completion trends to assess
the effectiveness of its student support systems. Table IV.9 displays retention rates across the past seven
years, with most cohorts showing persistence rates of 78% or higher—a strong indicator that students are
receiving the support necessary to meet the rigor of the program. Retention remained consistent even
during the COVID-19 pandemic, reflecting the program’s adaptability and commitment to maintaining

student-centered practices during times of disruption.

Time to degree completion, shown in Table IV.13, provides a more detailed view of how well students are
progressing through the program. Over the last five academic years, the average time to degree has been
2.63 years. Many graduating cohorts fall below or near this average, indicating that students generally
complete the degree in a timely manner. One notable exception occurred in Spring 2025, when an
unusually large graduating class raised the term average to 3.18 years. This outlier pulled up the overall
average and reflects the unique timing and size of that cohort, rather than a systemic delay in student
progress. Additionally, students pursuing both school and dual licensure concentration (school library and
instructional technology) often have slightly extended timelines due to additional course requirements.
Given the characteristics of our student population—primarily working professionals, many with family
responsibilities—these completion times demonstrate strong support structures that allow students to

persist and graduate on a schedule that accommodates their personal and professional lives.

Collectively, these metrics confirm that students are satisfied with their experience, persist through the
curriculum, and graduate in a timely manner. The program remains committed to reviewing these data
sources regularly and using them to inform evidence-based improvements that strengthen student

outcomes.

IV.5 Student Engagement

The program fosters student participation in the determination of the total learning experience. Students
are provided with opportunities to participate in the formulation, modification, and implementation of
policies affecting academic and student affairs, participate in research; form student organizations; and
participate in professional organizations. Students have multiple avenues for input, including

opportunities to express concerns and have them addressed.
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Students Participate in Student Affairs and Form Student Organizations

The LIS program fosters student engagement not only through formal leadership roles but also by
building a culture in which students regularly shape the total learning experience. Many faculty solicit
mid-semester feedback, allowing students to influence course direction early enough for meaningful
changes. End-of-course evaluations are systematically collected, reviewed by the department chair, and
used in both personnel decisions and professional development, ensuring that student voices are
integrated into instructional and programmatic improvement. Students are also invited to participate in
faculty candidate interviews, providing input that informs hiring decisions. The department holds
biannual town halls and circulates satisfaction surveys to gather program-wide feedback. In 2025, a
formal grievance policy was revised by the Faculty and Student Welfare Committee with input from a

LISSA representative to include an anonymous online form, now linked in every course syllabus.

Another central avenue for student involvement is the Library and Information Science Student

Association (LISSA), the official student chapter of the American Library Association (ALA) at UNCG.

LISSA fosters both professional and social engagement among students and plays an active role in
curriculum and program development. All students are automatically members of LISSA, which hosts
monthly virtual meetings on Sunday afternoons to accommodate the many students who work full-time.
The organization also maintains a YouTube channel, Facebook page, and a Discord server to support

communication and connection throughout the program.

The student-run Discord server has become a vital resource for academic and peer support. This informal
space features channels dedicated to coursework, previous assignment examples, resource sharing, and
capstone planning advice. Students consistently report that the student-led Discord is one of the most
helpful tools available in the program because it fosters collaboration, resource sharing, and a strong
sense of community, which is particularly useful in an online program where most students do not meet

face to face.

LISSA members represent the student body on key departmental committees, including the Faculty and
Student Welfare Committee, LIS Program Faculty meetings, and the LIS Program Advisory Committee.
These roles provide students with a voice in shaping academic policies and program direction. LISSA also

organizes events to gather student input, such as annual town halls and capstone information sessions.

Additionally, LISSA supports student professional development by promoting events like the Virtual

Career Festival for Library Students and Government, Library, Archive, and Museum Employers
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(GLAM), and by presenting during Welcome Day to inform incoming students about the organization and

how to stay connected.

Beyond ensuring that students have a voice within the program, LISSA also supports student engagement
through advocacy and outreach efforts tied to professional values. During Banned Books Week, LISSA
organized a weeklong social media campaign to raise awareness about intellectual freedom and
censorship. Each day, the organization featured a different banned or challenged book, using the hashtag
#LetFreedomRead to connect with national conversations and amplify student voices. The campaign
highlighted the importance of equitable access to information and provided students with an opportunity

to engage with one of the core ethical principles of the profession.

In Fall 2024, LISSA members participated in a Photo Preservation Workshop hosted by the North
Carolina Preservation Consortium (NCPC) at the High Point Museum and led by Stephen Fletcher,
Photographic Archivist at UNC-Chapel Hill. This professional development opportunity exemplifies how
LISSA supports students in extending their learning beyond the classroom and into community-engaged

archival practice.

Students who attended the workshop learned foundational preservation techniques and explored the
chemistry behind historical photographic processes. This training not only enhanced their archival
knowledge but also introduced them to preservation professionals and practices currently used in

museums and special collections settings.

The event also strengthened social connections among LIS students, fostering a sense of professional
identity and shared learning. Activities like this, sponsored or promoted by LISSA, serve as critical
bridges between LIS coursework and real-world application. They support student engagement with the
field, deepen professional knowledge, and reinforce the department’s emphasis on experiential learning
and community involvement. Altogether, these structures demonstrate the program’s sustained

commitment to shared governance and student agency in shaping both academic and community life.

Participation in Professional Associations

LISSA actively encourages student professional development by promoting conference opportunities such
as the North Carolina Library Association (NCLA) biennial conference. LISSA officers regularly use
social media to share calls for proposals, encourage participation, and highlight student successes in being
accepted to present. The organization also works in partnership with faculty and staff to increase student
access to professional events. Most recently, LISSA representatives were included in departmental

discussions about offering scholarships to support student attendance at conferences such as NCLA and
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NCSLMA. Their participation ensures that student perspectives are represented in decision-making

processes that shape access to the broader professional field.

In past years, LISSA has also supported student learning and community dialogue through the facilitation
of reading groups. Notably, the organization hosted a Critical Librarianship (CritLib) Reading Group that
engaged students in discussions about equity, power, and social justice within library practice. This group
created space for students to critically examine the structures that shape information institutions and to
connect scholarly discourse with their lived experiences in the program and profession. In addition,
LISSA sponsored a more general reading group that allowed students to explore current topics in LIS and
related fields. These reading groups fostered intellectual community, reflective practice, and a culture of

peer-led learning within the program.

LISSA also organizes an alumni speaker series, which brings graduates back to speak with current
students about their career trajectories, job search experiences, and lessons learned in the field. These
events provide valuable networking opportunities, foster mentorship connections, and help students
envision potential career paths across a variety of LIS settings. The series reflects LISSA’s ongoing
commitment to peer-to-peer learning and to building bridges between current students and the broader

alumni community.

Beyond professional and academic engagement, LISSA also promotes student well-being by hosting
social events, such as a virtual de-stress session open to students, faculty, and staff. This event included
breakout rooms for various activities such as meditation and trivia, creating a welcoming space for

connection and relaxation.

To foster a sense of community and promote creative expression among students, LISSA hosts an annual
t-shirt design contest. Students are invited to submit original artwork, and the winning design is featured
on the official LISSA t-shirt for the year. The contest is promoted through email and social media. Such
events reflect LISSA’s broader commitment to fostering connection, inclusion, and engagement beyond

the classroom.

LISSA fosters a supportive and celebratory culture within the program by recognizing student
accomplishments through their social media platforms. When students accept new positions, complete
major milestones, or have other professional achievements, LISSA often highlights these successes to the
broader student community. This affirms individual accomplishments and builds a sense of collective

pride that motivates others to pursue their own goals.
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Through these wide-ranging initiatives, LISSA exemplifies the program’s commitment to fostering
student participation in shaping the total learning experience. By creating platforms for student voice,
supporting career development, promoting professional values, and building community among a diverse
and largely online student body, LISSA plays a central role in student engagement at UNCG. Their
ongoing involvement in departmental planning, programming, and peer support enriches the student

experience.

Participation in Research

Independent studies (LIS 690) offer students a flexible and rigorous pathway to engage in original
research or explore specialized topics not covered in the standard curriculum. The process typically
begins during an advising session, where students express interest in developing an independent project.
With guidance from their faculty advisor, students are often referred to faculty members with aligned
research interests who can serve as mentors or collaborators. Once a topic is identified and outlined, the

student works with the supervising faculty member to complete the LIS 690 Independent Study form,

which is submitted to the department chair and Graduate School for approval. Upon approval, the student
is registered for the course. Many independent studies involve substantial research design and execution;
some students conduct full projects, while others complete literature reviews or gain valuable experience
navigating the Institutional Review Board (IRB) process. In some cases, faculty members also solicit
students for research partnerships based on classroom performance or advising conversations. These
independent study experiences foster intellectual ownership, research competency, and deeper

engagement with the scholarly and professional dimensions of the field.

Table IV.18 below demonstrates the number of ISs students took across the review period and provides

some example projects.

Table IV.18 Independent Studies Sections and Projects

Faculty 2018 | 2019 | 2020 | 2021- | 2022- | 2023-
_ le Proi
Name 2020 | 2021 2022 2023 2024 | Sample Projects
2019
Archer- g 2 3 3 4 ) Advanced Cataloging Resource
Capuzzo Portfolio
Battle of the Books and Attitudes
. 0 0 1 0 ) Toward Reading
Dawk 1
awkins Educational Standards for School
Librarians
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Navigating Challenges in School
Libraries

DePolt

UX Design for Passive Readers’
Advisory

Collections Care in Academic
Libraries

Assessing and Understanding Health
Literacy

Gruer

Children's Literature
Historic Digital Curation Project

Hersberger

Lenstra

Social Inclusion of Older adults in
Public Libraires

Food Justice and Public Libraries
Community Cultural Heritage in
University Archives

Moorefield-
Lang

Accessibility in Technology
Parent Training on Letter Learning
Accessibility in Course Development

O’Connor

What We are Told: What We
Remember
Web Archiving in Ireland and

Northern Ireland

Oguz

Metadata Development

Post

Critical Issues in Archival Description
History of Medicine Archives and
Libraries

Velez

Diversity Residencies in Academic
Libraries

Total

31

22

20

28

11

15

Students in the LIS program are actively engaged in scholarly and professional communities, contributing

to the field through conference presentations, poster sessions, and published work. Many of these

accomplishments are the result of student initiative, while others reflect close collaboration with faculty

mentors on research projects. Table IV.19 highlights a selection of recent student-authored and co-

authored presentations and publications, demonstrating the program’s commitment to fostering research

skills, professional engagement, and scholarly contributions at both the local and national levels.
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With
Name Venue Title Type Faculty (if
applicable)
. . Building Vital Connections: The
Chris Baker North .quolma Library Iredell Public and School Library Presentation
Association Conference
Student Access Program
. A Snapshot of Literary Manuscript
Emma Dingle Joumql of the §'gczety of North Collecting in the United States and | Publication
Carolina Archivists o
Britain.
Social justice design and Wilkes county public library's
Rebecca . . oe . ’ 7
implementation in library and | involvement in the food justice Lenstra
Floyd . . . - .
information science movements in rural North Carolina
A content analysis of district Publication
Eidson, E School Library Research school library selection policies in Dawkins
the United States.
. . Building Vital Connections: The
Dawn Hall North .quolma Library Iredell Public and School Library Presentation
Association Conference
Student Access Program
The Pandemic at Home: Learning
Kassidy Hof- from Community-engaged Covid- S
Mahoney Provenance 19 Documentation Efforts in the Publication Post
Southeastern US
. Eastgate Census: Tracking Legacy
I\K/Izshscl)(ril}é Hof- Journal of Archival Literary Software Titles in Publication Post
Y Organization Libraries, Archives, and Special
Collection
. . Building Vital Connections: The
Kathy Hurley North .quolma Library Iredell Public and School Library Presentation
Association Conference
Student Access Program
Hostages in the Archives:
Christa Society of North Carolina Opportunities and Challenges of Presentation
Kavanagh Archivists Conference Collecting Modern Film and
Television
A Colossal Catalog Adventure:
Chloe Cataloging & Classification Representing Indie Video Games L
Lanham Quarterly and Game Creators in Library Publication Post
Catalogs
It Starts by Asking the Right
o Questions-Meeting the Needs of L
Patty Lyons Public Library Quarterly the Hispanic Community in Public Publication Velez
Libraries.
Martha Journal of Library Outreach Public librarians and public health: Publication Lenstra
McGehee and Engagement How do partners perceive them?
Jennifer NC School Library Media . .
Miller Association Boogie Fever Book Repair Workshop
Olivia Tﬁe Joyrnal.of Academic Mapping the residency program Publication | Velez
Patterson Librarianship landscape
Journal of Academic Considerations and Challenges for
Jerry Reed . . . Collecting Digital Games in Publication Post
Librarianship oo
Libraries
Joanna ; . South Carolina public libraries & L
Roberts An Online White Paper health: Needs and opportunities Publication Lenstra
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Public libraries and health

Joanna Evzdence.Based Ll.b rary and promotion partnerships: Needs and | Publication Lenstra
Roberts Information Practice .
opportunities
MICheue Cf)lleg ¢ and Research Reframing the Residency Narrative | Publication Velez
Rosquillo Libraries
Amanda North Carolina Library Building Vlj[al Connecnonsf The .
o Iredell Public and School Library Presentation
Thompson Association Conference
Student Access Program
Chloe Public Librarianship & Food | https://digitalcommons.wayne.edu/
o Justice: Exploring the cgi/viewcontent.cgi?article=1172& | Publication Lenstra
Williams . o
Intersections context=slisfrp
Talia Paz, Coping Strategies of Online https://doi.org/10.21900/j.alise.202 vy
Andrew Ward | Students during the Pandemic | 4.1766 Publication Oguz

Opportunities to Express Concern

The LIS program has expanded opportunities for student feedback through a revised grievance policy.

This revision was led by the Faculty and Student Welfare Committee with input from two student

representatives. A feedback form now allows students to submit concerns anonymously or with their

name. The form offers options to connect with additional resources, such as the department chair, Dr. Lisa

O’Connor, and invites students to indicate the resolution they hope to see and whether they would like to

be contacted. This form and policy are linked in every course syllabus, ensuring that all students are

aware of the avenues available to express concerns and contribute to ongoing improvements within the

program.

In addition to the program-level process, students have access to the university-wide grievance processes

managed by the dean of students and the Graduate School outlined here. This process provides a formal

pathway for addressing academic complaints when departmental procedures do not result in a satisfactory

resolution. Taken together, these overlapping feedback mechanisms demonstrate that the program actively

supports student voice and creates multiple, meaningful opportunities for concerns to be heard and

addressed throughout the academic year.

In addition to this formal process, the program fosters a culture in which students can express feedback

throughout the academic year, not just at the point of graduation. Many instructors use mid-semester

evaluations to solicit feedback while courses are still in progress. These informal check-ins give students

a chance to share what is working and what could be improved while there is still time for faculty to make

responsive changes. End-of-course evaluations provide another opportunity for student input. These

evaluations are reviewed by the department chair and have informed instructional revisions, faculty

development, and personnel decisions. For example, consistent student feedback about lack of preparation

for the capstone and portfolio experience led to the redesign of course syllabi to clearly articulate how

assignments align with student learning outcomes and program learning outcomes. In response, the
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program also integrated capstone information into LIS student resources, enhanced Welcome Day

orientation materials, and introduced biannual capstone information sessions to support student readiness.

Biannual town halls, typically hosted in partnership with LISSA, serve as open forums where students can
voice questions or concerns about the program in a real-time, collaborative setting. These sessions
provide an important opportunity for faculty to listen and respond directly to student experiences, and for
students to engage with each other across cohorts. Regular advising meetings are another key feedback
mechanism. Because each student is assigned a faculty advisor upon admission, advising appointments
offer consistent opportunities for students to reflect on their progress, express concerns, and receive
tailored support. Advisors often act as first points of contact when students are unsure how to escalate an

issue or request assistance.

Students also have structured input into academic and departmental decisions. They serve on key
committees such as the LIS Faculty Committee, the Faculty and Student Welfare Committee, and the LIS
Program Advisory Committee. These roles allow students to participate in curriculum planning, policy
development, and strategic decision-making. Students are regularly invited to attend faculty candidate
interviews, where they provide feedback that informs hiring decisions and contributes to departmental

culture.

IV.6 Evaluation
Processes and systems supporting students are systematically evaluated and the results applied to

continuous improvement in the context of the unit’s mission and the program’s goals and objectives.

The program’s commitment to continuous improvement is reflected in its systematic evaluation of the
processes and systems that support students. In alignment with the mission statements of both the School
of Education and the LIS program, as well as our goals and objectives as a graduate-level program, we
continuously assess how well we are meeting the evolving needs of our students. A broad range of

evaluative measures inform this ongoing review, each of which are detailed in our systematic planning

document (Appendix B).

As of this self-study period, the LIS program regularly collects and analyzes data from student exit

surveys, teaching course evaluations (TCEs), employer and field experience supervisor surveys, capstone
evaluations, practicum reflections, and the School Library Media Coordinator Concentration (SLMC) exit
interviews. These instruments offer both quantitative and qualitative insights into student experiences and

program effectiveness. Exit survey data, which is reviewed annually by the faculty during departmental
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retreats, has led to curriculum updates, improved instructional resources, and refinements to program
learning outcomes. TCEs are also systematically used in the annual, reappointment, tenure and promotion
evaluations of faculty performance and helps the department chair formulate performance improvement
plans for struggling full time faculty. TCEs also impact decisions about reemploying part-time faculty.
Similarly, faculty and staff have used mid-program indicators, such as formative course evaluations and

town hall feedback, to inform timely course-level revisions and improvements to capstone preparation.

Employer and supervisor feedback collected through practicum evaluations and capstone field experience
surveys further affirm that students are entering the field well prepared. For example, both quantitative
and qualitative data from employer surveys consistently indicate that graduates meet or exceed
expectations. As Tables V.20 and 1V.21 illustrate, field experience supervisors also report high levels of
satisfaction with student performance during the capstone course, while Table I1.6 reports on supervisors’
assessment of students’ attainment of our program learning outcomes. Supervisor feedback has guided
improvements to field placement coordination and assignment design. Slightly lower scores on
innovativeness led us to create LIS 685: Change and Project Management, in which students innovate to
solve real world professional problems, and require it for the public library concentration. We will explore

requiring the course for other concentrations we design, as well.

Table V.20 Supervisor Assessment of Professional Behavior in Capstone Field Experience

Professional Behavior (n=200. 2024-2025) Superior Good Weak N/A
Quality of Work 79.5% 19.5% 0.5% 0.5%
Quantity of Work 73.0% 24.0% 2.0% 0.5%
Dependability 81.5% 15.0% 3.0% 0.5%
Initiative 81.5% 15.0% 3.0% 0.5%
gtc;fz;tilt\;z Illré';ee:zpersonal Relationships with 66.5% 20.5% 0.5% 12.5%
Effective Interpersonal Relationships with Peers 70.5% 15.0% 3.0% 11.5%
Demonstrates Professional Attitude 83.0% 13.5% 3.5% 0.0%
Work Ethic 85.0% 14.5% 0.5% 0.0%
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Table IV.21 Supervisor Assessment of Management Skills in Capstone Field Experience

Management Skills (n=199) Superior Good Weak N/A
Planning & organizing 70.4% 24.1% 5.0% 0.5%
Completion of projects 74.9% 24.1% 0.5% 0.5%
Effective use of time 74.4% 22.1% 2.0% 1.5%
Judgement 67.8% 28.1% 2.5% 1.0%
Innovativeness 64.3% 25.1% 4.0% 6.0%
Work effectiveness 78.9% 20.6% 0.5% 0.0%

For the School Library Media Coordinator Concentration, the program supplements standard data
collection with one-on-one virtual exit interviews conducted during the capstone course. Each student is
asked to reflect on how well the program prepared them for school library roles, their hiring timeline, and
how the curriculum could be strengthened. This feedback has prompted adjustments to course content,
increased focus on real-world applications, and improvements in instructional quality. Informed by these
interviews, advisors now encourage students to align coursework with practical needs in their schools,
helping them tailor course schedules to workforce demands and maximize the development of job-ready
skills. These interviews have also led to revisions in advising practices, enabling more personalized

guidance that reflects each student’s context and goals.

Exit survey feedback from school library program students drives continuous curriculum improvements
through one-on-one virtual interviews conducted during capstone courses. These interviews evaluate
program effectiveness in preparing graduates for school library roles, gathering insights on hiring
experiences and identifying areas for enhancement in course content, delivery methods, and advising
practices. Specific improvements have included adjusting assignments to emphasize real-world
applications, modifying course delivery methods, updating content to align with current library practices,
and enhancing instructional quality based on evolving field needs. By systematically incorporating this
feedback, the program maintains responsiveness to changing school library demands while strengthening

student outcomes, ultimately ensuring graduates are well-positioned for long-term professional success.

The program’s commitment to continuous improvement is reflected in the systematic evaluation of the
processes and systems that support students. The LIS program collects a wide range of data to inform
continuous improvement under Standard IV, which is consistent with the SOE’s and our program’s

mission statements and our goals and objectives as a degree of higher learning.

Examples of Data-driven Improvements for Student Experience

Examples of data-driven improvements discussed throughout this chapter include:
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Revision of the capstone to include a field experience (informed by employer feedback indicating
students needed more pre-professional experience);

Increased support for the capstone, including aligning course level student learning outcomes
with program learning outcomes on all course syllabi, integrating capstone information into LIS
Student resources, enhancing Welcome Day orientation materials, and introducing biannual
capstone information sessions to support student readiness (informed by capstone course
evaluations; exit surveys, and town hall feedback on the strategic plan);

Holistic admissions criteria and rubric development (informed by retention and graduation rates
of success of students who were denied admission based on that GPA, but invited to take courses
in the program as a visiting student);

Expansion of financial support through the establishment of a student support fund, increased
departmental scholarships, and the Dean’s Greatest Need Fund (informed by student exit data,
feedback from LISSA, and interactions with students during enrollment);

Strengthened advising protocols with required mid-program check-ins (informed by student exit
data);

Strengthening the management, soft skills, and innovation components of the curriculum (in LIS
685) and requiring it for the public library concentration. (informed by site supervisor ratings of
student enrolled in capstone courses and public library focus group);

Increased career development and support through GLAM, Beyond Graduate School, and LISSA
sponsored workshops on career readiness (informed by student exit data).
These ongoing efforts demonstrate the program’s sustained commitment to continuous improvement,

equity, and student-centered learning.

Next Steps and Conclusion

Moving forward, we will continue to explore ways to increase student diversity, within the constraints of
current federal law. North Carolina has more Historically Black Colleges and Universities than any other
state in the U.S. except Alabama, and we are discussing avenues for building and leveraging partnerships
with them. Among other things, we have discussed the possibility of creating direct admissions
agreements with willing partners and creating a road show of topics of interest to HBCU undergraduates
that will help raise the awareness of librarianship as a profession and the existence and quality of our
program. Another opportunity lies with the quickly growing Hispanic/Latinx population in Greensboro
and at UNCG. We are seeking a means for reaching that population to create the same awareness of the
field and our program. To that end we are partnering with UNCG Libraries to take part in the CHANCE
program which brings Latinx high school students to encourage enrollment in higher education by

introducing them to campus, offer college prep, and provide leadership experience. We are currently
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working on expanding direct admissions to undergraduate programs beyond the BS in Information
Science, and have reached out to departments such as Spanish, History, Public History, Women's and
Gender Studies, and African American and African Diaspora Studies. Student exit data also make clear
that we need to continue exploring ways to foster a greater sense of community, a persistent challenge in a

distance program primarily composed of part-time working students.

We will also continue to find ways to support students in as many ways as possible. Thanks to the Lee
Shiflett Fund we anticipate expanding our students’ ability to participate in professional conferences,

enhancing their ability to network and grow as LIS professionals.

In conclusion, we have provided strong evidence that students are successful in meeting the program
learning outcomes, are supported across their program experience, are satisfied with their educational

experiences, feel prepared for professional work, and find placements post-graduation.
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Standard V: Infrastructure
Programs have the administrative, financial, physical, and technological resources and services to
support student learning and enable program-level learning outcomes to be achieved. Programs evaluate

these resources and services for continuous improvement.

Introduction and Overview
During this review period, the department has experienced enviable stability in resources despite overall
budget cuts at the university and school level. The overall infrastructure remains largely unchanged since

last review period, and we continue to enjoy high-quality physical facilities.

The University is led by the chancellor, who works with the community and represents the institution to
external bodies. The chancellor reports to the president of the UNC System, which is governed by the

Board of Governors, and has final authority over the conduct of its affairs (see the UNC System

organizational structure here: https://www.northcarolina.edu/leadership-and-governance/president/unc-
system-office/). The provost is the chief executive officer of the academic side of the institution, has
responsibility over all academic policy and programs, and is in charge of budget planning and allocation

(see the UNCG Academic Affairs organizational chart here: https://provost.uncg.edu/wp-

content/uploads/2022/11/AA_Org_Chart.pdf. As discussed in the introduction, Provost Dana Dunn

stepped down as provost, and Dr. Boyette now serves in that position. All UNCG deans report to the
provost, including the vice provost and dean of the Graduate School, the dean of Student Affairs and the
dean of Libraries. Dean Randy Penfield accepted another position at UNCG in January 2025, so we have
an interim dean, Morgan Chityo, while a national search is in progress. ILRS resides in the School of
Education (SOE) and is governed by the same regulations and policies as other academic units at UNCG.
See Appendix F and Appendix G for the SOE and ILRS organizational charts respectively. Changes in the
MLIS faculty are thoroughly discussed in Chapter II1.

The ILRS Department is currently a department of nearly 700 students, 29.5 faculty (20 tenure track, 1.5
affiliated, 7 professional track and one visiting clinical professor) and 2.5 staff members. (The .5 staff
position is currently vacant.) We house one MLIS degree program, including formal tracks in school and
public librarianship, an undergraduate degree in information science, two master’s degree programs in
instructional design and technology and information analytics and master’s and Ph.D programs in

educational research methodology.

UNC system schools are funded by complex formulae that include enrollment, external grant revenue and
efficiency in a set of metrics designated by the system. Tuition is set by the UNC General Administration.

Table V.I illustrates the current rates for the MLIS program. Those rates have not increased in this review
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period, though the system has just voted to permit modest tuition increases for the 2026-2027 academic

year. Go to https://csh.uncg.edu/ to see the per-hour scale for the UNCG main campus and for other
semesters. *Note: The outside NC tuition rates apply to students who are: 1) determined to be a non-
resident of NC for tuition purposes by RDS, 2) live outside of North Carolina, and 3) are admitted to and
exclusively enrolled in an online program. The vast majority of our students fall either in the in-state or
outside of NC rates. Budget appropriations for the UNC System schools are tied to enrollment and student
credit hour generation, but those formulas determine the allocation to the institution at large, and not to
colleges, schools, departments or programs. The MLIS, however, does directly receive enrollment-based
funding through both X Residency incentives and differential tuition fees, which will be discussed in

section V.2 of this chapter.

Table V.1 Full-time Graduate Tuition and Fees for the MLIS for Fall 2025

In-State Out-of-State Outside NC*
UNCG campus (9 hours with per- 4,110.48 11,768.98 N/A
semester fees)
Distance (9 hours with per-semester 3,270.70 N/A 5,958.28
fees)
Distance per credit hour with differential | 301.61 1,169.56 607.22
tuition fee only

V.1 Values Underlying Infrastructure
Programs show documented efforts to use resources and services in ways that reflect equity, diversity, and
inclusion. Resources and services are distributed, implemented, and used by the program equitably and

with aims toward diversity and inclusion.

While NC Senate Bill 364 and federal executive orders prohibit the use of state funding for DEI-focused
initiatives and workplace training, the department continues to distribute, implement, and use its resources
and services in a manner that is both fair and takes into consideration that students, faculty and staff are
heterogenous individuals with unique sets of needs and challenges that must be addressed to support their
success. We have a variety of committees that provide structure or these decisions (AARC, Faculty &
Student Welfare, and Planning & Assessment) to ensure that equity is built into our formal decision-
making, not just our intentions. Fairness, balanced by meeting the unique needs of individuals, is at the
heart of every resource decision made. Evidence from previous chapters, like the usage of the Dean’s
Greatest Need Fund and student travel awards, equal access to advising and career support for online and
on-campus students through GLAM participation and the LIS jobs board, and the use of student climate

survey data to inform future decisions begins to demonstrate how we allocate resources and services in
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ways that consistently and systematically advance equity, diversity, and inclusion, even within the current
state policy constraints. Decisions about curriculum development (Standard I1), hiring and supporting
faculty (Standard I1I), and admitting and supporting students (Standard V) follow documented processes
that involve the input of all relevant internal and external stakeholder groups as described thoroughly in

Standard L.
Some additional examples of this include:

e A formula developed in consultation with the faculty and approved through a vote (see Appendix
H) determines how the chair allocates merit-raise funds, within system mandates, based on
performance metrics to ensure that raises are determined fairly.

e Faculty in the LIS program voted long ago to allocate travel funds to all faculty regardless of
position type (tenure stream or professional track). We prioritize pre-tenure faculty in lean years,
given their greater need to disseminate research and their typically lower salaries at the beginning
of their careers.

o  When permissible, the department works to secure targeted faculty development. During the
period in which NCFDD memberships were allowed, the provost funded memberships for tenure-
stream faculty from underrepresented groups, and the department funded additional memberships
for a clinical faculty member and a tenure-stream faculty member who were not funded centrally
but demonstrated need. The department also funded BRIDGES leadership development for a
faculty member who did not receive Provost-level funding.

¢ Financial support and services, other than those tied to on-campus student fees, are available to
all MLIS students, whether they study online or face-to-face. This includes equal access to
medical services, advising, the LIS jobs board maintained by our marketing specialist, and career
development opportunities such as GLAM, a national multi-institution career fair and webinar
series in which our program has participated since 2023.

o The Dean’s Greatest Need Fund has supported students facing financial barriers, providing
targeted awards documented annually by the AARC Committee.

e  Structures like direct admission and the accelerated BSIS-to-MLIS program open the MLIS
degree to a broader range of prospective students.

e Holistic admission of students, implemented in Summer 2020, using a faculty-developed rubric,
allows for a more contextualized review of applicants by not weighing test scores or
undergraduate grades rigidly. This has enabled us to recruit exceptional students who may have

otherwise been excluded under a metrics-only model.
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e The LIS program also strengthened equity in resource allocation by expanding the 2025 student
climate survey to include questions on neurodivergence, disability, chronic illness,
multilingualism, first-generation status, LGBTQ+ identity, and international student status. These
data now inform decisions about advising resources, recruitment strategies, and student support

allocation to ensure that resources are directed where they are most needed.

V.2 Autonomy and Administrative Infrastructure

The program is integral yet distinctive within the institution. Its autonomy is sufficient, within the general
guidelines of the institution, to determine the intellectual content of its program, the selection and
promotion of its faculty, the selection and support of its students, and the support of the academic
program. It has the administrative infrastructure, financial support, and resources to ensure that its goals
and objectives can be accomplished. The parent institution provides both administrative support and the
resources needed for the attainment of mission and goals. The administrative head(s) of the program has
authority to ensure that students are supported in their plan of study, have leadership skills and
experience relevant to the program, and understanding of developments in LIS. The administrative
head(s) demonstrates ongoing development of administrative abilities and skills in equity, diversity,

inclusion, and social justice.

ILRS is one of five departments within the School of Education. As described in previous chapters,
during the review period, the LIS department merged with the Educational Research Methods (ERM)
department and the Information Analytics program to take advantage of overlaps in teaching and research,
better serve students with course offerings that expand the curriculum (e.g. data visualization, artificial
intelligence and data analytics courses), and to increase overall efficiency in SOE. Within ILRS and SOE,
the MLIS degree remains a distinctive program with dedicated administration, faculty, staff support, and
budget. In addition to the department chair and the associate chair, the MLIS program is led by Dr. Joanna
DePolt in her capacity as director of graduate programs and the school library program is led by Professor
Tammy Gruer. Greg Hoffman primarily provides support for the MLIS, while the other staff, including

the recruiting and outreach coordinator, serve the whole department.

The department receives financial support and resources from both the university and the SOE and
operates autonomously within the policies and procedures of the UNC System

(http://www.northcarolina.edu/apps/policy/index.php), UNCG (https://provost.uncg.edu/policies-

procedures-forms/), the Graduate School (https://catalog.uncg.edu/academic-regulations-

policies/graduate-policies/) and the SOE (Policies and Procedures & SOE Instrument of Governance

[IOG]). Within these general guidelines, the MLIS program is entirely responsible for developing and
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revising curricula; recruiting faculty; expending its allocated budget; scheduling courses and mode of
delivery; determining its mission, goals, objectives, and learning outcomes; appointing its advisory

committee; awarding scholarships; and recruiting and admitting students.

Autonomy Over Intellectual Content

Within the general guidelines and policies of the SOE and UNCG, the MLIS program has full autonomy
over the intellectual content of the courses that comprise the MLIS degree and related programs. As more
thoroughly detailed in Chapter II of the self-study, the MLIS program follows a rigorous and systematic
curriculum development and review process that is principally driven by MLIS program faculty with
relevant input from key stakeholder groups. New course and program proposals are developed and
submitted by MLIS program faculty in response to needs identified by the faculty, from student exit
surveys, employer and alumni data, advisory committee meetings, and faculty assessment of emergent
needs based on their research and professional experience. These processes are also used to identify areas
for improvement and updating of existing courses and programs. Proposals are first reviewed by the LIS
curriculum committee, which is composed totally at the discretion of the ILRS department. Proposals
then advance to the SOE curriculum committee, which includes a representative from the ILRS
department (as described in the SOE IOG). Curriculum proposals receive a final review by the Graduate
Studies Curriculum Committee. Proposals for new degree programs must be approved by the UNC
General Administration in addition to the regular course approval process. In practice, the MLIS degree’s
curricular independence is clear; revisions are well documented and are supported by the SOE and

Graduate School.

Autonomy Over Selection and Promotion of Faculty
ILRS faculty, and in particular faculty for the MLIS program exercise autonomy in faculty appointments
for the MLIS program, as well as processes for tenure and promotion. Personnel appointments are guided

by the Institutional Plan for Management Flexibility for Personnel Appointments and Chart of Approval

Authority. The process for selecting candidates to be approved following these processes begins with the
MLIS faculty. Candidates for both new tenure-track and professional-track faculty positions are selected
through ad hoc search committees, which include several MLIS faculty members and one external faculty
member. Students are invited to candidate presentations, and their feedback is obtained afterward through
informal conversation and a short survey. The search committee makes recommendations for
appointments of new faculty to the chair, who, for tenure stream faculty, recommends a candidate to the
dean, who forwards his or her recommendations to the provost, who has final approval authority.
Professional track and visiting faculty and lecturers are selected by the chair with the recommendation of

the search committee and in consultation with the faculty.
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Processes for reappointment, promotion, and tenure are similarly motivated in a fundamental way by
MLIS faculty, with the expert input of these faculty informing promotion decisions as a case moves up
through the university. The University process for reviewing and deciding upon promotion and tenure

cases for tenure-track faculty is defined by the UNCG Promotion and Tenure Policies. For tenure-track

faculty, promotion and tenure cases begin with an ad hoc P&T committee composed of tenured MLIS
faculty members. They consider each case in the context of the department’s guidelines. The P&T
committee chair summarizes and reports the results of the committee’s discussion and vote, and the
department chair prepares a letter to the dean and SOE P&T Committee outlining the case and making a
recommendation. The case is then considered by the SOE P& T Committee, which is constituted by two
faculty members from each department, and they make a recommendation to the Dean as well. The Dean
writes a letter stating his or her recommendation, and the case is forwarded to the University Promotion
and Tenure Committee, which advises the provost. The provost makes a decision, which is forwarded to
the chancellor, the UNC president, and the Board of Governors for final approval. All pertinent P&T

guidelines are found on the provost’s website. There is a similar policy framework tailored to

professional-track faculty as well, with the main difference being that the University P&T committee is

not involved in this process and the final decision for promotion is made by the provost.

Autonomy Over Selection of Students

Admission decisions are primarily made by the graduate program director (GPD), Dr. DePolt, in
consultation with the Admissions, Awards, and Recruitment Committee, based on reviews of applications
following a holistic admissions process. The holistic admissions criteria, which considers an applicant’s
potential for success in the field of LIS as demonstrated by their application essay and references, as well

as quantitative metrics like undergraduate GPA, are established by the MLIS faculty within the guidelines

set by the UNCG Graduate School. For applicants to the School Library Program, the GPD is advised by

the school library program coordinator, Tammy Gruer.

Sufficiency of Resources to Meet Goals and Objectives

The MLIS program has the administrative infrastructure, financial support, and resources to ensure that its
goals and objectives are accomplished. Given the need to provide the COA with detailed budget
information on the MLIS program, the decision was made during the two mergers to maintain separate
budgets for other programs. No resources generated by the MLIS program are used to fund other
programs, with the exception of our small operational budget which covers basic necessities (for example,
printing, water, and office supplies, for the original LIS department, which includes the undergraduate,

the instructional design and MLIS programs. All the other programs have their own dedicated operational
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budgets. These operational budgets were determined by the dean, in extensive consultation with the
department chairs, using a formula for base budgets for recurring expenses. These funds, called OTP
(other than personnel), are state funds, which are transferred to the departments at the beginning of the
fiscal year to be spent at the chairs’ discretion given the funding guidelines, and generally cover regular
operational costs. The dean also provides a process for requesting additional funds for one-time expenses,

such as accreditation, faculty searches, and faculty start-up funds.

The dean, when budgets permit, also offers additional SOE funds for faculty travel, staff development,
and enrichment. ILRS then gets an allocation of each of those SOE funds that it can request as it uses
them. For example, the ILRS share of the faculty travel fund is based on its total number of full-time
tenure track and clinical faculty lines. As faculty travel, the department requests the transfer of funds to

cover it.

The MLIS program is very fortunate to have access to substantial revenue beyond these small operational
budgets. The first of these sources comes when the University returns a portion of revenue generated by
outside of NC online students to the unit (college or school) where they are taught (in this case the SOE),
and are known as “X Residency Funds.” During the previous accreditation period, these funds became a
significant source of revenue for the MLIS program, and this has continued to be the case during the

present self-study period.

X Residency funds are allocated based on a formula developed by the dean in consultation with the
department chairs. All departments, including ILRS receive 70% of the funds returned to the school. The
SOE retains 30% to help cover the significant support we receive centrally, including faculty travel
funding, staff development funding, marketing services, development support, instructional and
technology support, grant development assistance and other general administrative and operational
functions. The SOE receives this money in three disbursements each semester after census day. These
funds are not transferable from the SOE account they are transferred into, so the MLIS office manager

expends them with the assistance of the SOE budget officer.

We use X Residency funds to market the MLIS program, such as by running Google ads and purchasing
swag, for funding 50% of the .75 full-time equivalent recruiting and outreach staff position, for additional
faculty travel, and for additional administrative support, for instance funding part of salary for associate
chair and school library coordinator positions. These are state funds, which have strict limitations on what

they can and cannot be used for, and they cannot be rolled into a new fiscal year.

The second revenue stream, also state-funded, comes from differential tuition, which is an additional $20

per-credit-hour fee charged to MLIS students that was approved by the UNC Board of Governors for
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implementation beginning in Fall 2018. This fee did not apply to students enrolled in the program prior to
that semester but rather was applied only to students who enrolled thereafter, which is why it was quite
small in the early years. 100% of differential tuition is returned to the MLIS program. The revenue is used
to purchase technology uniquely needed by the MLIS program, for technology loaned to students in need
through the Teaching Resource Center, and for various other needs of the MLIS program. Like X
Residency funds, differential tuition is not transferable to a department level account, so the office

manager coordinates the expenditure of these funds with the SOE budget officer.

Table V. 2 outlines the amounts each of these sources has generated throughout the review period.

Table V.2 MLIS Revenue Amounts 2019-2025

2019/2020 2020/2021 | 2021/2022 2022/2023 | 2023/2024 2024/2025
X Residency Funds 137,052 123,785 140,378 245,271 171,527 138,380
OTP 12,600 12,600 12,600 12,600 12,600 12,600
Differential Tuition 19,764 56,917 *17,218 87,829 97,964 106,041
Total State Funds 169,416 193,302 170,196 345,700 282,091 257,021

*The amount for 2021/22 is low because of an error at the university level. The program changed its name from studies to science, which resulted in a new degree code for students admitted after that name change. University staff

failed to add that new degree code to the differential tuition fee assessment formula, which was not caught until carly Spring. The department decided against charging students retroactively and just took the loss for the year.

In addition to state funds, the MLIS program also has discretionary (non-state) revenue. These funds are a
mix of gifts, study abroad revenue, and revenue sharing from grants secured by MLIS faculty. Accounts
funded by giving are generally endowed and generate expendable revenue for the program each year.
Table V.3 outlines the number of funds and their total (what is in the endowment account) and cash (what
can be expended annually) balances. Table V.4 details giving across all these accounts for the year.
Unfortunately, the SOE lost its development officer in 2024 and was unable to fill it until this year.
Clearly, the loss of that staff member has impacted giving. The search for a new officer is currently in
progress, so we expect to see giving increase again. Income in the form of scholarships and tuition

waivers are discussed thoroughly in Chapter I'V.

Table V.3 MLIS Discretionary Funds with Total and Cash Balances

Account Name Total Balance Cash Balance November 2025
Grants overhead 19,357 NA

Alumni Endowment 5,081

Study Abroad 96,160 NA

Student Assistance Fund 19,416 15,236

Cora Paul Bomar 7,177

Annual Fund 5,488

Enrichment 875
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Year Bequest Gift Gift Credit Pledge Payment Total
2019 3235 250 7211 10,696
2020 3311 250 5511 9,072
2021 2842 250 6596 9,688
2022 4355 6389 10,744
2023 100,000 2554 94 102,648
2024 2995 2,995
2025 2509 2,508
Total 100.000 21,801 750 25,801 148,351

Table V.5 summarizes our expenditures on the MLIS program. Faculty travel was extracted because it is

the one area that was greatly impacted by the pandemic and fluctuated more than other expenses. Growth

in personnel expenditures is the result both of added faculty lines and modest raises for faculty and staff

during some years of the review period. Other-than-personnel expenditures include such things as basic

operating costs and equipment, advertising, marketing, recruitment, swag, student travel and stipend

support, start-up funds for faculty, and technology.

Table V.5 Expenditures for the MLIS Program, 2019-2025

2019 2020 2021 2022 2023 2024 2025

Total Personnel | $1,162,035 | $1,337,007 | $1,492,119 | $1,411,682 | $1,649,164 $1,605,724 $1,648,840
Expenditures

*All Other $547,545 $467,697 | $511,361 $413,661 $465,540 $580,904 NA
than Personnel

Expenditures

Faculty Travel $63,791 $43,319 $7768 $17,355 $25,793 $35,922 NA
and conference

fees

Total $1,773,371 | $1,848,023 | $2,011,248 | $1,842,698 | $2,140,497 $2,222,550 NA
Expenditures
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Administrative Head has Sufficient Authority, Skills and Abilities.

The administrative head(s) of the program has authority to ensure that students are supported in their plan
of study, have leadership skills and experience relevant to the program, and understanding of
developments in LIS. The chair’s term is for four years and may be renewed at the discretion of the dean
and provost, in consultation with faculty. The chair’s position is full-time for 10 months per year.
Teaching is at the chair’s discretion, but common practice is for the chair to teach one course per year. Dr.
O’Connor served as an LIS practitioner for nearly a decade, taught in an LIS program for 15 years, and is
in her tenth year as program head. She has full authority over resource allocations within the program,
course scheduling, teaching assignments, workload distributions, and evaluation of program faculty and
staff. As discussed in detail in previous chapters, near zero faculty and staff turnover, high faculty and
student satisfaction rates, unprecedented strategic growth, and exceptional economic stability all speak to
her ability to capably lead the department. She is also engaged in the LIS field through research and
service, particularly through the Association for Library & Information Science Education, where she has
served as President, Chair of the Deans, Directors, and Chairs group, and as the representative to the
Committee on Accreditation. She also served on the ALISE/ALA joint task force to infuse the new

standards for accreditation with DEIA language.

Dr. O’Connor is committed to developing her administrative abilities and skills in equity, diversity,
inclusion, and social justice. As outlined in the faculty chapter she has engaged in regular training both
within and outside the department in DEIA issues. Though NC policy now prohibits expenditure of funds
on DEI training and prohibits mandatory DEI training, as outlined in Standard III, the department chair

continues to devote herself to development on these issues.

V.3 Participation

The program’s faculty, staff, and students have the same opportunities for representation on the
institution's advisory or policy-making bodies as do those of comparable units throughout the institution.
Administrative relationships with other academic units enhance the intellectual environment and support

interdisciplinary interaction.

MLIS faculty, staff, and students participate equally in UNCG’s shared governance structures, in the form
of representation on standing and ad hoc committees, as well as other avenues for participation such as
focus groups, faculty, staff and student forums, and climate and HR surveys that impact policy and
procedures. Within SOE, faculty and staff are represented on committees across the school following the

Instrument of Governance, which mandates that members from each department serve on Faculty Council
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and all standing committees. The Faculty Senate (and its standing committees)

https://facultysenate.uncg.edu/), the main body for faculty participation in university-level policies, follow

nomination processes that give faculty from all colleges, schools and departments opportunities to
participate. Examples of recent involvement by ILRS faculty/staff/students on university committees is

presented in Chapter III.

As a result of the Covid-19 pandemic, SOE and UNCG have also made participation in shared
governance structures much more accessible via virtual meeting options and digital collaboration tools,
which is important for a predominantly synchronous online program. General faculty Senate meetings

have online joining options, minutes, and recordings (https://facultysenate.uncg.edu/faculty-senate-

meetings/), and information about ongoing policy decisions for SOE and UNCG is consistently and

broadly shared via online dashboards (https://innovation.uncg.edu/initiatives/academic-data-dashboards-

admin-services-review/), which makes it easier for all faculty to get information relevant to university

polices and to offer informed input.

Administrative Relationships With Other Academic Units Enhance the Intellectual Environment

and Support Interdisciplinary Interaction.

The ILRS Chair has several venues for identifying and building interdisciplinary partnerships within the
SOE and across the university. She meets monthly with the SOE dean on an individual basis and with the
six other departmental chairs and associate deans at the Academic Council meetings, which take place
every two weeks. Meetings of the Dean’s Council, which are the members of the Academic Council plus
center directors and other SOE leadership, meet monthly. The chair also attends monthly SOE faculty
council meetings and is invited, as are other departmental chairs and directors at UNCG, to a provost’s
meeting twice per semester to discuss and share ideas on the development of the University and other
current issues. The University Teaching and Learning Center also offers regular meetings of all the
UNCG chairs which provide opportunities for development, information sharing, and cross departmental

collaboration.

MLIS program faculty also engage in interdisciplinary partnerships that enrich the ILRS department and
forge connections with faculty doing related work on other parts of campus. Several faculty members
(Post, Lofca, Frazier, and Nadir), have contributed to developing video game and esports studies

curricular and research initiatives via the Network for the Cultural Study of Videogaming

(https://cas.uncg.edu/ncsv/). Dr. Noah Lenstra has a long-established relationship with the Gerontology

program in the School of Health and Human Sciences, and multiple faculty have close collaborations with
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Jackson Library faculty. Heather Moorefield-Lang has served as a university-wide Accessibility Fellow.
Several LIS faculty are building a coalition for collaborations on artificial intelligence, while others are
working with Kinesiology on wearable technology data analytics. Chapter III provides a more thorough

overview of interdisciplinary collaboration.

V.4 Administrative Support

Program or unit support staff are sufficient in number and expertise to support faculty and students. Staff
have appropriate resources and support, compensation, professional development, and systematic
evaluation that provides for accomplishment of program and unit goals. Program or unit staff are
selected, employed, and offered development opportunities in accordance with LIS professional values,

including equity, diversity, and inclusion.

The program support staff are sufficient in number and expertise to support faculty and students.

ILRS currently has two full-time administrative staff positions, one 0.75 recruiting and outreach staff
position, and an additional 0.5 administrative staff shared with the dean’s office that is currently vacant.
The chair works closely with all administrative staff, in particular with Greg Hoffman who has supported
the MLIS program for 10 years, on duties such as scheduling courses, monitoring the budget, addressing
faculty and student needs, and day-to-day operations of the unit. The recruiting and outreach staff, Kaitlin
Hawkins, is allocated .5 to the MLIS program and .25 to the other programs in the department. She has
been especially important in running social media accounts, recruiting and promoting the program to

prospective students, and running a jobs/internships board for graduating students.

ILRS Staff have appropriate resources and support, compensation, professional development, and
systematic evaluation that provides for accomplishment of program and unit goals. Compensation ranges
for staff are prescribed consistently across the university by position type to ensure equity. Administrative
staff may apply to use designated professional development funds provided by the Dean to support
continuous learning related to the position, and they regularly participate in university-led trainings on
new technologies and systems used for administrative functions. Given the previously mentioned NC
laws and federal directives, staff may not be selected for employment using DEI related criteria, nor may
they be required or funded to attend DEI training. The Staff Senate represents university staff and
communicates their interests and concerns to upper administration. Staff are also selected to serve on

many of the SOE committees, as well.

Annually, the chair, in consultation with the staff member, creates a performance plan for each full-time

staff member. That plan includes common university criteria by which all university staff are evaluated,
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though each may be weighted differently as appropriate for the individual and department. The chair and
staff member also create three unique goals and weight those accordingly as well. All staff are evaluated
on those goals at the end of the year by their department head using a scoring rubric employed
consistently across the institution. If there is a need, the chair and staff member craft a professional
development and/or performance improvement plan together to ensure staff are well equipped to deliver

the most effective support possible to the program.

V.5 Physical, Technological, and Information Resources

The program and the unit have access to resources that allow them to accomplish their goals of teaching,
research, and service. Physical facilities, online services, and associated technologies provide a
functional and accessible working, learning, and teaching environment for students, faculty, and staff.
These resources enhance the opportunities for research, teaching, service, and communication. Library
resources and university services support the program'’s curriculum and faculty and student research.

These resources promote efficient, effective, and equitable administration of the program.

The MLIS program faculty and staff have access to resources that allow them to accomplish their goals of
teaching, research, and service. Resources for staff are described more fully in section V.4. Resources to
support faculty in their teaching, research and service are fully described in Chapter I1I. Those resources

include the following:
Teaching

e All MLIS faculty and instructors have access to resources from the University Teaching & Learning

Commons - https://utlc.uncg.edu/. The UTLC offers both in-person and online workshops on a broad

array of instructional topics, including course accessibility resources. They also offer individual
consultations and both formative and summative evaluation resources to faculty.

e The University offers standardized course evaluations every semester to help inform faculty on what
areas of their teaching are strong or could benefit from further development. The results of these
course evaluations are integrated into faculty annual evaluations.

e The MLIS program maintains a canvas community shell that provides a variety of instructional
supports and opportunities for sharing instructional resources.

o The MLIS program created and maintains a polysynchronous classroom in the SOE building to

support hybrid (including in person and online students) teaching and learning.
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Research

e The SOE provides start-up funding for faculty, as negotiated on a case-by-case basis. These funds
may be used to purchase computers, software, textbooks, or seed research in the first three years of
the probationary period.

e University and SOE offices for Research and Engagement provide faculty with support for pursuing
external funding, research ethics trainings and reviews, support for pursuing collaborative
partnerships across nonprofit, governmental, and business sectors.

e The university’s Scholars’ Travel Fund (STF) provides full-time tenured or tenure track faculty with
supplemental travel funds to support presentation of their research, scholarship, or creative activity; to
serve as chairpersons; to participate as panelists; or to contribute in other appropriate manners at
scholarly meetings in North America. Faculty can apply for up to $500 per academic year (with a
$250 match from the department).

e The University also regularly offers New Faculty Internal Research Awards and Regular Faculty
Research Awards; each is up to $5,000.00 for individuals and $10,000 for collaborative projects.
Other internal awards are offered periodically for special projects and are posted here:

https://research.uncg.edu/application-guidelines-internal-grants/.

e Additional funding is also provided through the school’s Impact through Innovation fund, which is a

small seed-grant to help jump-start faculty and student entrepreneurial innovation. See Impact

Through Innovation (ITI) | School of Education for information about this program. Dr. Noah Lenstra
has benefited from this funding and launched a nationally recognized website on health and wellness
in public libraries.

e The University also supports research through sabbatical leave, called “Research Assignments.” The
Research Assignment program exists, in part, to reward tenured faculty members who have
demonstrated longstanding and distinguished contributions to the university through the award of a
one-semester or academic year period of time for nine-month faculty (or a six-month or 12-month
period of time for 12-month faculty) in which the faculty member may focus upon the advancement
or completion of one or more scholarly activities. Faculty members on research assignment are
expected to devote full-time to the proposed project and are asked to resign from all campus
obligations (department, college, and campus committees) during the time of the research assignment;
however, they are encouraged to maintain contact with graduate advisees or to make other

arrangements to ensure that a student’s progress will not be disrupted.

Service
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e The Institute for Community and Economic Engagement (https://communityengagement.uncg.edu/)

promotes values of service to diverse communities.
o The university has also developed robust criteria for seeking promotion and tenure under a

community engaged research model.

o The SOE’s IPiE | School of Education offers support for faculty/educator collaboration.

Physical Facilities, Online Services, and Associated Technologies Provide a Functional and
Accessible Working, Learning, and Teaching Environment for Students, Faculty, and Staff.

The University utilizes 96 facilities consisting of over 5.6 million gross square feet (GSF) in support of its
academic and research mission. 95 buildings are on the main campus. The UNCG Facilities Inventory

includes:

e 50 academic, administration and research facilities with 2,272,022 GSF

¢ Clinton Jackson Library, campus library with 237,955 GSF (currently undergoing a major
renovation)

e 24 residence halls with 1,372,414 GSF

e Student recreation and athletic facilities with 563,191 GSF

¢ Gove Student Health Center with 43,739 GSF

e Weatherspoon Art Museum with 49,501 GSF 1

e Three parking garages with 1,058,793 GSF

e  Other support and special use facilities with 58,744 GSF

Originally built in 1950, and expanded with a tower in 1973, the Jackson Library has long served as a
central academic hub on campus. Now, with funding from the North Carolina Legislature, the University
is investing in a comprehensive upgrade to make Jackson Library a more inclusive, accessible, and
dynamic space for learning and community engagement. This renovation is taking place in two parts with

expected completion in 2028.

Despite the renovation of the library’s physical space, all services for students, faculty, and staff remain
operational. Currently, it houses a collection of over 2.6 million titles, including printed books, one
million ebooks, 40,000 journal subscriptions, 600 online databases, and streaming media. Materials cover

full spectrum of subject matter necessary for academic teaching and research, including robust collection

of LIS books, journal subscriptions, and databases (https://uncg.libguides.com/lis). These materials are

accessible for online students via library delivery services (https:/library.uncg.edu/university-libraries-

services/delivery-services/). Within the library, the Digital Media Commons
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(https://library.uncg.edu/about-us/library-departments/digital-media-commons-dmc/) provides students

and faculty with access to digital making technologies and equipment, a digital game collection, and

specialized creative software.

The libraries support for the MLIS program include access to Library Literature and Information Science
Full-Text; Library, Information Science & Technology Abstracts (LISTA); Library & Information Science
Abstracts (LISA); ERIC via EBSCO; Education Source; and Proquest Education. The department is
supported by liaison Amy Harris Houk, who provides instruction, consultations, and collection
development support to the students and faculty in the department. More information about LIS-specific

resources is available at http://uncg.libguides.com/lis. The University Libraries have approximately

21,200 print and electronic books that support the LIS curriculum.

Special Collections and University Archives include rare books with specializations like American Trade
Binding Collection, Book Arts Collection; manuscripts collections from nearly 400 individuals and
families with impact on arts, women’s studies, and the Piedmont region of North Carolina; University

Archives documents the history of the university from 1891 to the present

The School of Education Building was designed by O’Brien/Atkins Associates of Durham, North
Carolina and opened in spring 2011. It is approximately 110,000 square feet in area and houses 19 general
use classrooms, two new general-use lecture halls, and a tiered case-study classroom. Classrooms range in
size from 40 seats to 300 seats. There are also large and small conference rooms, kitchens and workrooms
on each floor, faculty and administrative offices, the Teaching Resource Center (TRC), and the SELF
Design Studio.

The Teaching Resources Center (TRC) is located on the third floor of the School of Education building
and serves as a model school library for the School of Education. Materials are available for UNCG
students. Books are curated to support students in both the undergraduate/graduate teacher education
programs and LIS students. The main library covers approximately 3,000 square feet. It houses the print
collection, the circulation desk, six computer workstations, a printing station, a student lounge, and a
work area where students, faculty, and staff have access to laminators, a book binder, a poster printer,
paper cutters, an Ellison die cutting machine, and a variety of supplies. Tables are located in various areas
throughout the rooms, as well as additional individual seating and collaborative spaces. Laptops are
available for in-house use, as well as several mobile whiteboards. An additional classroom room,
approximately 800 square feet, is located down the hall. This room houses a variety of manipulatives and
state-adopted textbooks. There is a class seating area for 30, with a 70-inch monitor, and computer

station; it is reservable for individual and collaborative events. Three LIS graduate assistants serve in the
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TRC. These GAs learn about and assist with collection management, customer service, general reference,
library marketing and promotion, and general library operations.

The SELF Design Studio, located across from the TRC in the SOE, is 900-square-foot space designed for
making and active learning. Resources include cutting-edge technologies such as 3D printers, a laser
cutter, a wide variety of robotic, circuitry, building, and art supplies. Tables are moveable and height
adjustable. Electrical cord reels are attached to the ceiling, providing electrical access throughout the
room. The studio is open to all UNCG students and faculty. The assistant director collaborates with LIS
faculty to offer sessions on makerspace management, safety, and integration into curriculum-based

learning.

Online Services and Associated Technologies
All faculty and staff are provided with basic technology appropriate for their work assignments. This
technology is on a three-year renewal cycle that is funded by the university. For instructional faculty in

the MLIS program, this includes a computer with dual monitors for effective online teaching.

In 2023, the UNCG campus migrated from Google to Microsoft products. Extensive training and support

were provided during this transition. 6-Tech provides comprehensive IT support (https://uncg.service-

now.com/support). Technology support is also provided within the SOE by Carla Wilson, Academic

Technology Specialist with the SOE Dean’s Office. Faculty and staff have access to wide range of

software to support research, teaching, and other activities — (https://software.uncg.edu/) from office

productivity software, specialized data collection and analysis tools, and creative tools

Jackson Library provides a full range of services to support faculty listed at
http://library.uncg.edu/research/faculty support.aspx. Support for instructors includes course reserves,

instruction sessions, multimedia services (https://library.uncg.edu/university-libraries-services/services-

for-faculty/). Furthermore, the library supports scholarly communication, dissemination and preservation
of research through institutional repository NC DOCKS and for building courses around open educational

resources (OER) through its OER Mini-grant program (https://www.uncg.edu/newsnotes/open-education-

mini-grants-support-low-cost-materials/). Other notable supports include:

e Assistance and consultation with statistics and numeric data discovery, ICPSR, and statistical
software packages (primarily SPSS and SAS).
e Consulting on standards and techniques. In some cases, they may work directly with faculty on

their large scanning projects.
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e The University Libraries can provide a variety of IT-related support, including long-term web
hosting, web design, user interface development, programming, database design, data

management, and long-term archiving of research data.

The Libraries also provide extensive services for students, both in-person and online listed here
(https://library.uncg.edu/university-libraries-services/services-for-students/). Notable supports include:

o Reference services
e  Online synchronous instruction
e Research consultations in Microsoft Teams or by email

e LibGuide of resources (https://uncg.libguides.com/lis) for LIS students

e Embedded librarians for Canvas-based courses

e Virtual office hours

In addition to all the services offered by the University Libraries described previously, Ms. Harris Houk.
works with students and faculty individually and in groups, develop LIS library collections, attend LIS
faculty meetings, and participate fully in the life of the department. Since July 1, 2018, liaison librarians
have held 197 research consultations with LIS students. Librarians also meet with most sections of LIS
600: Foundations of Library and Information Studies and LIS 620: Information Sources and Services
each semester. They also meet with a variety of other courses on as-needed basis. Dr. Post, who teaches in
the archives track, works closely with the archives and special collections faculty, as well. As one of the
campus’s largest student employers, the University Libraries offers a wide variety of opportunities for
LIS students in particular, to gain practical experience through GA-ships, capstone projects, internships,
hourly positions and mentoring with librarians.

Other support services available for students at UNCG include:

e The Communication Lab (https://success.uncg.edu/departments/communication-lab/) offers

consultations on academic writing and oral communication for faculty and students, with virtual
appointments available for online students.

e The Career & Professional Development (https://cpd.uncg.edu/) provides career coaching.

e The Handshake system facilitates networking, career fairs and other professional development for

both current students and alumni (https://cpd.uncg.edu/career-ready/students-

alumni/alumni/#Handshake).

e In Spring 2022, UNCG opened a state-of-the-art Esports Arena (https://esports.uncg.edu/uncg-

esports-arena/) to support student extracurricular activities as well as teaching and research in
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game studies and design. The Arena—which features 48 gaming computers, three console gaming
bays, and VR equipment—is used for outreach initiatives related to gaming, like a speaker series

on accessibility in games (https://esports.uncg.edu/esports-events/#Henner). The arena has led to

a growing partnership with Epic Games, based in Cary, NC, and UNCG is now a formal

academic partner (https://www.uncg.edu/faculty-staff/uncg-lands-unreal-academic-partnership-

with-epic-games/). Epic has offered workshops on using the Unreal Engine in classes that several

faculty members have participated in (Frazier, Post, Nadir, Lofca).

(https://www.uncg.edu/news/accelerating-learning-and-creation-in-unreal-engine/). Hamid Nadir

was named an Unreal Fellow in Summer 2025.

V.6 Evaluation

Resources and services are sufficient and appropriate to meet the needs of the program. Resources,
services, and their use, including efforts to improve equity, diversity, and inclusion, are systematically
evaluated and the results applied to continuous improvement in the context of the unit'’s mission and the

program s goals and objectives.

The sufficiency of resources to meet program goals and objectives is described thoroughly in V.2 as
required. The relationship between university resources and EDI goals and objectives is described in V.1

as required. This section will thus focus on evaluation and improvement of infrastructure.

The ILRS employs fairly simple administrative structures and procedures, which enable us to respond
quickly when we identify operational problems. We continually evaluate the effectiveness of our
processes and make improvements as needed. Mergers with ERM in 2003 and the MS IA program in
2025, together effectively doubling our faculty size, increased the need to review all its administrative
procedures so that maximum efficiency can be achieved. While that is an ongoing process, high faculty
and student satisfaction data, presented in Chapters III and IV indicate we are doing a good job at
supporting the work of the department. Examples of data informed improvements to infrastructure

include:

o In exit survey data, students regularly expressed a desire for more support to attend and present at
conferences. As fully described in Chapter IV, we tried this prior to the pandemic, but given the
constraints of state funding, it was too onerous to be scalable. So, we asked the SOE development
office to help us create a discretionary fund that would make it easier to meet students’ needs for

financial support in this area. In 2024, the endowment was fully funded and began generating a cash
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spending account. To date, we have been able to fund more than 30 students for conference travel. We
expect this to increase significantly over the next few years.

In 2023, new policies at the university level restricted GA tuition waivers and stipend funding to
students in terminal degrees programs. Prior to that, the MLIS program had funded GAs to offer
support to LIS faculty. As a non-terminal master’s degree, the MLIS program stood to lose all of its
GA funding. The chair, in collaboration with the library dean, was able to make the case that an
exception should be made for GAs in non-terminal degree programs who provide direct services to
the university. We were therefore able to pivot and fund LIS GAs to work in the libraries, TRC and
SELF Design studio. This was a win for both students who benefit from the financial support and the
professional experience and the units who deliver services to the campus.

Given the growing complexity of the department and its resulting records, we clearly needed to
migrate its information resources into one, well-organized space, so the chair and the administrative
associate worked together to create a functional knowledge management system and data repository
within the new Microsoft/Sharepoint system.

Student exit survey data suggested that students were not utilizing their advisors, so the registration
system was altered to require students to obtain a code from their advisors each semester before they
could register. We believe this will result in increased student satisfaction with advising processes.

In 2024, students expressed a desire, through the student association, to have more flexible and
comfortable work spaces. The department chair was able to secure $20,000 to redesign two GA
workspaces. Students were consulted throughout this process. The new spaces, which opened in
September, are well-used.

When the University announced it would migrate to Microsoft products within a year, the MLIS
faculty, based on past experiences at other institutions, became very concerned about replacing Zoom
with Teams in our synchronous online teaching. Three LIS faculty (O’Connor, Gruer and Moorefield-
Lang) volunteered to engage in a Teams trial, and, subsequently, act as an advisory group for
recommending upgrades to Teams for classroom usage. Professor Gruer gathered extensive data on
Teams and worked directly with Microsoft to request numerous upgrades to the product. As a result,
the transition from Zoom to Teams was put on hold for two semesters while those upgrades were
made. The result of our involvement was a much improved Teams product for synchronous online
instruction. A second result was the provision of dual monitors by Instructional Technology Services
for all LIS faculty, including part-time faculty, because we were able to demonstrate that also
improved the functionality of Teams in the online learning environment. [TS was compelled both to

fund and ship dual monitors to part-time faculty who do not reside within driving distance of UNCG.
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Summary and Future Plans

In summary, the program has demonstrated that it has the administrative, financial, physical, and
technological resources and services to support student learning and enable program-level learning
outcomes to be achieved. The stability of our resources and services is quite remarkable, especially given
a period of deep fiscal retrenchment at UNCG that has resulted in the loss of more than 70 faculty
positions and many more staff positions at the University level and more than 20 faculty and ten staff
positions in the SOE alone. Low faculty turnover, high student retention, and high satisfaction rates
reported by both faculty and students all indicate that our infrastructure remains effective and sufficient to
meet our goals. Moving forward, we will continue to evaluate these resources and services and make the

continuous improvements indicated as necessary.
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