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Ball, H. F. (2025). Content matters: How information literacy workshops tailored
for marginalized groups can impact student performance. Evidence Based
Library and Information Practice, 20(4), 73-99.
https://doi.org/10.18438/eblip30827

Ball uses Critical Race Theory, Participatory Action Research, and both qualitative and
quantitative methods to determine whether information literacy sessions tailored to
higher-education students of color positively impacted learning outcomes. Fifteen
students, recruited from a campus mentoring network for first-year students of color,
participated in a pre-test, workshop series, and post-test as well as semi-structured
interviews. The workshop series began with a focus group and continued with four
one-hour sessions, titled Search, Source, Write, and Cite, respectively, and included
concepts related to Critical Race Theory, such as algorithmic bias. Ball found that
student confidence in information literacy skills increased post-intervention, particularly
in evaluating sources and differentiating between popular and scholarly sources.
Interviews with eight participants identified participants’ excitement around new
knowledge, skills, and tools and the ability to apply them in the learning environment as
well as increased understanding of the research process or continuum. Additionally,
participants found a sense of community in the workshop group. This study suggests
that information literacy instruction tailored to students of color using Critical Race
Theory can be effective in increasing information literacy knowledge and skills. AW



Carroll, A. J., Borycz, J., Stephens, N. K., & Lowery, A. R. (2025). Scaffolded
information literacy and data literacy instruction within undergraduate
science and engineering laboratory courses: A longitudinal assessment.
The Journal of Academic Librarianship, 51(5), Article 103124.
https://doi.org/10.1016/j.acalib.2025.103124

It is common practice for STEM faculty to invite librarians to present one-shot instruction
in first-year courses more frequently than mid-to-upper-level courses. The authors of
this article acknowledge that this practice creates barriers for upper-level undergraduate
students, as their information and data literacy needs become increasingly complex as
they advance in their academic career. As such, the library instruction students receive
in first-year becomes increasingly irrelevant to their needs the further they progress in
their degree. A team of researchers out of Vanderbilt University sought to explore
whether scaffolding information and data literacy within undergraduate biomedical
engineering (BME) laboratory courses at various stages throughout the curriculum
would be an effective method to improve students’ understanding of various information
and data literacy concepts and their ability to retain this knowledge over time. The BME
undergraduate curriculum at Vanderbilt University consists of three sequential
laboratory courses: BME 2900W, BME 3900W, and BME 4901.

Between Spring 2022 and Spring 2025, this team of librarians conducted instructional
interventions in each of the three laboratory courses to track knowledge retention and
understanding of core information and data literacy concepts. Students were assessed
through pre-tests in BME 2900W and BME 3900W, as well as a post-test following the
BME 4901 instruction session. The pre- and post-tests were identical and consisted of a
combination of multiple choice and open response questions. To analyze the
multiple-choice results, authors used Analysis of Variance (ANOVA) and used GPT4o to
assist in analyzing the open response answers.

Through this process, the authors found that this method of instructional intervention
was successful. Results indicated that students retained knowledge over the three
years of study. Students demonstrated an increased understanding of the information
and data literacy concepts being tested each subsequent year. Based on the open
response questions, students also demonstrated a more complex understanding of
concepts as years went on. This study demonstrates that a scaffolded approach to
teaching STEM students' information and data literacy concepts can be successful if
structured carefully. ECD



Cho, Y., Coward, C., Lackner, J., Windleharth, T. W., & Lee, J. H. (2025). The use of
an escape room as an immersive learning environment for building
resilience to misinformation. Journal of Librarianship and Information
Science, 57(2), 524-538. https://doi.org/10.1177/09610006231208027

Cho et al.’s exploratory study describes the creation and delivery of an escape room
game to support librarian instruction on misinformation. Many librarians agree that
misinformation: how to spot it, how to avoid it, and how to find more credible information
is a core skill in information literacy education. When it comes to misinformation
education, traditional approaches, such as presentations, may be less effective than
“play-based” approaches which allow participants to practice and to fail as a means to
learn.

The authors of this article designed and subsequently evaluated an escape room game,
where participants complete puzzles to “escape” the narrative presented in the game’s
design. This game was created by reviewing misinformation literature to identify key
topics to address, interviewing other librarians who have used escape rooms in
teaching, and by working with students and an escape room developer to create a
storyboard and puzzles. The escape room, The Euphorigen Investigation, gave
participants the opportunity to investigate a fictional company proposing to add a
supplement called Euphorigen to the public water supply.

To study the effectiveness of the game, the researchers hosted the game at public
libraries in Washington State and recruited eighty participants ages fourteen or older
who took part in seventeen game sessions. After the game, participants were
interviewed in a post-game debrief which was recorded, and participants were also
asked to complete a survey. The study’s research questions focused on understanding
how participants’ awareness of misinformation techniques such as cognitive biases,
emotions, and attitudes changed because of participating in the game and examining if
and how the escape room format supported learning.

The results of this study showed that the collaborative nature of this escape room
created positive experiences for the participants and that this game increased
participants’ awareness of common misinformation tactics. The study also revealed that
an essential component of the game was the post-game debrief led by a librarian. This
debrief was important as it was intended to support participants’ ability to “transform the
subjective and situational knowledge developed during the game into objective and
transferable knowledge.” While this pilot study is not generalizable, it provides promising



evidence of an effective means to misinformation education in community contexts.
SDF

Colahan, E. (2025). Designing effective library treasure hunts: Theory, practice,
and framework alignment. The Journal of Academic Librarianship, 51(3),
Article 103048. https://doi.org/10.1016/j.acalib.2025.103048

Library treasure hunts are presented as an impactful tool for developing information
literacy skills through active learning. Colahan distinguishes treasure hunts from
scavenger hunts through an emphasis on libraries’ resources as valuable rather than
items to be scavenged. Treasure hunt, Colahan argues, better aligns to the Framework
for Information Literacy for Higher Education (ACRL, 2015), particularly the “Information
Has Value” frame because of the value placed on learning in this terminology.
Thoughtful and intentional treasure hunt design that is aligned with ACRL’s framework,
allows for a learning experience that supports curiosity, learner autonomy, and peer
collaboration.

Colahan’s work is grounded in the learning theories of Montessori, Piaget, and Vygotsky
demonstrating how play, collaboration, and social interaction support learning and
increase engagement. Colahan also examines the growing usage of treasure hunts
across disciplines and the globe. In academic libraries, treasure hunts are often cited as
an effective way to reduce library anxiety, a growing concern in larger physical settings.
The author also acknowledges the lack of rigorous assessment of treasure hunt
outcomes across the literature.

The author examines two cases from the University of Denver to demonstrate how
in-person and asynchronous treasure hunts can be designed to support all frames
within ACRL’s Framework for Information Literacy. Connections to each frame are
discussed within the case study. Each activity is outlined, in detail, allowing readers to
use as is, or tailor for their own populations. Treasure hunts do require significant labor
in the design process and have targeted more advanced information literacy skills but
Calahan offers opportunities for scaffolding based on students’ research skills.
Librarians and libraries looking for active learning, pedlogically based opportunities for
students to learn, practice, and refine research skills will find this article especially
valuable. CG

Folk, A. (2025). From novice to expert: Exploring the relationship between
information literacy threshold concepts and epistemological development.


https://doi.org/10.1016/j.acalib.2025.103048

Communications in Information Literacy, 19(1), 4-30.
https://doi.org/10.15760/comminfolit.2025.19.1.2

How can we best help novice learners develop the habits, skills, and understandings
needed to cross information literacy thresholds and become more empowered “expert”
learners? This article, which Folk shares is the first phase of a multi-phase project,
explores how drawing connections between epistemological development and
information literacy could help teaching librarians and other information professionals
more intentionally and effectively scaffold student learning.

Folk briskly, but deftly, guides readers through the transition from the Information
Literacy Competency Standards for Higher Education (ACRL, 2000) to the Framework
for Information Literacy for Higher Education (ACRL, 2015) and highlights both the
strengths and limitations of the Framework’s use of threshold concepts. The author
shares the not-uncommon critique that the Framework fails to “provide clear guidance
for scaffolding and assessing learning” (8), and suggests mapping existing
epistemological development models to the frames as a way to identify where learners
are expected to be on the path from novice to expert and then scaffold and support their
learning and development accordingly.

Folk introduces readers to two specific epistemological models: the Epistemological
Reflection Model (Bexter-Magolda, 1992) and the Reflective Judgement Model (King &
Kitchener, 1994). She codes the Framework’s threshold concept descriptions,
knowledge practices, and dispositions to particular stages of development within the
ERM and RJM, and finds that the Framework “leans quite heavily” into expert or
mastery levels of thinking and knowing. The author contends that, even though reaching
expert levels might not be realistic or developmentally appropriate targets for most
undergraduate students, this mapping exercise serves as a positive first step in
developing more intentional and effective information literacy scaffolding and
instructional support (Folk, 20). Instructional librarians, teaching and learning teams,
and other information professionals invested in how and when to best help learners
“‘level up” their understanding and skills will benefit from this article and any related
offerings on Folks’ Crossing Information Literacy Thresholds model in future. DS

Herzberg, M. (2025). Flexible by design: A framework-based approach to
redesigning library tutorials for equity and engagement. Internet Reference
Services Quarterly 29(4), 437-476.
https://doi.org/10.1080/10875301.2025.2538229



https://doi.org/10.1080/10875301.2025.2538229

Herzberg presents a case study on the systematic redesign of Roll Tide Research, an
asynchronous information literacy tutorial suite at The University of Alabama. The
author details an integrated instructional design framework that combines the ADDIE
model for process structure, Universal Design for Learning (UDL) to address learner
variability, and Universal Design for Instruction (UDI) to shape inclusive, intuitive
instructional environments.

Central to the redesign is the development of three distinct learner pathways: Read
(static text and images), Watch (captioned video), and Do (guided digital learning
documents). These pathways allow students to select modalities that align with their
preferences, access needs, and course context. The tutorials were intentionally
designed as modular learning objects suitable for stand-alone use, flipped instruction,
and embedded curricular integration.

The project is closely tied to the university’s First-Year Writing (FYW) program, which
served as both the primary pilot context and a key site of adoption. Herzberg describes
how FYW learning outcomes informed the redesign, how faculty feedback shaped
assessment and rollout decisions, and how the tutorials were integrated across
in-person and asynchronous FYW sections, demonstrating the scalability of
UDL-informed digital learning objects within required general education courses.

Drawing on early usage data and qualitative faculty feedback, Herzberg discusses
patterns of student engagement across modalities and identifies implications for library
practice, including the value of multimodal, choice-driven design and the importance of
proactive faculty outreach to communicate the pedagogical rationale behind inclusive
features such as open navigation and optional formative assessment. The article also
foregrounds sustainability, arguing that scalable digital learning objects require
collaborative workflows, realistic project management, and an explicit accounting of
librarian labor.

Herzberg concludes by outlining future directions for the framework, including
expansion into advanced undergraduate and graduate research tutorials and the
development of qualitative assessment strategies to better understand how
asynchronous library instruction influences student research confidence, autonomy, and
skill transfer. MWJ

Herzberg, M. (2025). From syllabi to strategy: Leveraging curriculum mapping for
instructional outreach. Journal of New Librarianship, 10(2), 68-93.
https://doi.org/10.33011/newlibs/19/8



https://doi.org/10.33011/newlibs/19/8

For new academic liaison librarians, it can often be overwhelming and challenging to
identify which courses to target for library instruction. Curriculum mapping is a proactive
method that can help liaison librarians form a targeted approach to faculty collaboration
and student engagement. In essence, curriculum mapping is the process of analyzing
courses in an academic program and systematically aligning library instruction and
outreach to selected courses in that curriculum. In this article, Herzberg presents a
curriculum mapping case study for new librarians to adapt to their institutional context.

Herzberg outlines three stages of the curriculum mapping process: road mapping,
syllabus analysis, and outreach. Utilizing Excel for the process of road mapping,
Herzberg was able to flag required courses and identify patterns in the courses. Next,
Herzberg took a systematic approach to collecting and analyzing syllabi. This step
involved creating a criteria for syllabi being collected and then rating them using a scale
based on potential for library instruction and course integration. Finally, Herzberg was
able to use the courses identified during the syllabus collection and analysis with
moderate or high potential for library collaboration, to create a targeted outreach
approach.

Through this process Herzberg created a structure that allowed them to engage with
faculty intentionally. By having identified specific courses for library integration, they
were able to use that to communicate with faculty in a more intentional way. Herzberg’s
library instruction and research consultations grew significantly following this proactive
targeted approach.

Through this case study, Herzberg presents a replicable model for new librarians to
begin their curriculum mapping journey and thus creating a targeted approach for library
instruction and faculty engagement, making this article an essential reading for new
(and experienced) instruction librarians hoping to connect with faculty and target their
library instruction in an intentional and systematic way. ECD

LaFlamme, K. A. (2025). Scaffolding Al literacy: An instructional model for
academic librarianship. The Journal of Academic Librarianship, 51(3),
Article 103041. https://doi.org/10.1016/j.acalib.2025.103041

In this conceptual and practice-oriented article, LaFlamme proposes a scaffolded
instructional model for teaching artificial intelligence (Al) literacy in higher education,
positioning academic librarians as key facilitators of this emerging competency.
Grounded in the ACRL Framework for Information Literacy for Higher Education and
Hervieux and Wheatley’s Al Literacy Framework, the author describes a four-tier
curriculum that progresses from foundational Al awareness to ethical evaluation and



advocacy. Each tier is designed as a modular 60-minute workshop and includes
learning outcomes, instructional strategies, and example activities that emphasize
hands-on engagement, critical evaluation of Al-generated content, and ethical reflection.

The article draws on an extensive literature review and the author’s professional
experience developing and piloting Al-focused workshops at an academic institution.
Detailed descriptions of workshop structures, learning objectives, and assessment
approaches provide practical guidance for librarians seeking to implement Al literacy
instruction within courses, co-curricular programs, or standalone workshop series.
Particular attention is paid to issues of bias, misinformation, transparency, and equity,
reinforcing Al literacy as an extension of information literacy rather than a purely
technical skill set.

This article is especially valuable for academic librarians and instruction program
coordinators looking for a structured, adaptable framework to address growing campus
demand for Al education. Its strengths lie in its clear alignment with established
information literacy theory, emphasis on ethical and critical engagement with
technology, and flexible design that can be scaled across disciplines and institutional
contexts. While the absence of formal assessment results limits conclusions about
instructional effectiveness, the model offers a timely and practical foundation for
integrating Al literacy into academic library instruction. EHF

Leaman, K., Boyle, E. C. M., & Zwicky, D. (2025). Empowering future researchers:
Designing an information literacy-centric introductory composition course.
The Journal of Academic Librarianship, 51(1), Article 102987.
https://doi.org/10.1016/j.acalib.2024.102987

The common practice of library instruction one-shots and embedded instruction can
prove to be challenging and unsustainable at large universities. A team out of Purdue
University’s Libraries, led by Kristin Leaman, sought to explore whether a syllabus
redesign along with scaffolded active learning activities and assignments was a viable
and sustainable alternative to the traditional one-shot and embedded library instruction
approach.

First piloted in Fall 2022, and ran again with some changes in Fall 2023, a syllabus for
Introductory Composition at Purdue (ICaP) was redesigned to better position students
to be exposed to and learn information literacy skills. This redesign incorporated four
new scaffolded assignments: a scholarly article analysis, an archival literacy project, an
annotated bibliography, and a researched argumentative essay. In addition to these


https://doi.org/10.1016/j.acalib.2024.102987

assignments, the new syllabus also included six in-class scaffolded active learning
exercises and worksheets to better prepare students to complete the assignments. The
in-class materials have been made available on Purdue’s Information Literacy Toolkit.

The pilot for the redesigned ICaP course was taught in person and contained students
from a diverse range of disciplines. Following each assignment, students completed
reflections in class. These reflections were not graded and were used to assess the
success of this project. The authors found the results from both the student reflections
and the graded assignments encouraging. The model of redesigning a course syllabus
presented in this article proves that a scalable model of teaching information literacy at
larger institutions is possible. This article is especially useful for librarians looking for
alternatives to the traditional library instruction model that can be more sustainable and
reach many students at once. ECD

Mazel, N. (2025). Generative Al and the reinforcement of information privilege:
Implications for information literacy instruction. Library Trends, 73(3),
323-343. https://dx.doi.org/10.1353/1ib.2025.2961197

As the impact of generative Al grows, Mazel examines the use of generative Al and
information privilege focusing on the implications for information literacy instruction in
higher education. The study examines eleven Al research assistants. The article reveals
that most operate on a “freemium” model, restricting advanced features to paid users; it
also highlights that effective use of these tools often requires users to have a high level
of information privilege. Mazel emphasizes the need to educate students about the
limitations and ethical considerations of Al. She argues that integrating generative Al
into information literacy instruction offers a valuable opportunity to introduce and
discuss the concept of information privilege. LN

McCandless, B., Ramshur, V. M., & Cartmill, C. (2025). Wandering minds, staged
discoveries: Exploring indirect and direct research in dramaturgy, design,
and library instruction. Performing Arts Resources, 37(5), 60-83.
https://doi.org/10.3998/par.7442

This article, a collaboration between the Music and Performing Arts Librarian and two
faculty members in the drama department at Rutgers University, is an intriguing
exploration of the ways that research is conducted in the field of theatrical costume
design, and the ways that libraries play a role in this process. We are accustomed to
broad categorizations of research methodologies depending on how rooted they are in
data. The primary examples of this are “quantitative vs. qualitative” research in the


https://docs.lib.purdue.edu/ilt/
https://dx.doi.org/10.1353/lib.2025.a961197

social sciences, or the distinction between “hard” and “soft” sciences. The issue with
these categories is that the methodologies that are further away from strict data analysis
tend to be assessed as less valuable. McCandless, Ramshur, and Cartmill propose a
different set of categories for the field of dramaturgical studies; Direct vs Indirect
research. The article begins with an overview of the two research methodologies. Direct
research is inquiry that is rooted firmly in the text. This includes close textual analysis,
historical analysis of the period when the text was written, cultural inquiry of the place
the text was written, and cross-disciplinary research into subjects raised in the work.
Indirect research, on the other hand, strays from the text in ways that are reminiscent of
the social sciences and humanities. These techniques include cultural exploration of
topics not directly mentioned in the text, hands-on observation of people and places in
the work, personal reflection of the ways your experience relates to the text, and dialog
and conversation with other creatives. McCandless, Ramshur, and Cartmill argue that
effective dramaturgical research makes use of both of the research methods in concert.

McCandless, Ramshur, and Cartmill then proceed to provide a case study that
demonstrates the application of direct and indirect research to costume design; Rutger’s
staging of the Carlo Gozzi's 18th century Italian comedy The Little Green Birdie. The
direct research of the costume team consisted of an analyzing the script to identify
relevant themes, researching 18th century Italian theatre and the works of Carlo Gozzi,
and digging into the themes of the play; enlightenment philosophy and iconography.
They also examined color theory to scientifically ground their designs. Their indirect
research consisted of creative exercises led by the director, personal reflection in the
form of a collage, and iteration of their designs based upon feedback. The final designs
were, therefore, a result of the integration of both research methodologies.

The authors argue that students often lean on the costume designs of others for fear of
being “wrong.” They posit that the library can act as a “muse” in inspiring students to
take educated risks. However, they identify library anxiety as a key obstacle in this
potential collaboration, and that library instruction can play a vital role in making
students comfortable in using library resources to inspire their creativity. McCandless
often begins with indirect research in the form of creative activities, such as word
association and the use of seemingly unrelated books and other sources to spark ideas.
He then follows this up with more traditional library instruction, with a specific focus on
primary source and visual literacy to support student’s direct research needs. All of this
serves to ground student creativity in primary and secondary sources, while
encouraging them to explore new ideas and venture away from established designs. AR



Murray, D. C., & Tosaka, Y. (2025). The utility of teaching LCSH: An exploratory
study. The Reference Librarian, 66(3—4), 137-159.
https://doi.org/10.1080/02763877.2025.2545770

Library of Congress Subject Headings (LCSH) can help library users conceptualize how
information is organized and accessed, but is most often used by library professionals
rather than students and patrons. Murray & Tosaka here examine whether LCSH is
more effective than keyword searching for information discovery in the student
population, as previous research suggests that use of controlled vocabularies can
improve end-user searching.

Six students participated in a 30-minute Information Literacy session focused on either
LCSH or keyword searching, then asked to locate two monographs on a topic (visual
arts in the Ancient Maya civilization). Participants were free to use any strategy to locate
the monographs on the library discovery layer, and their attempts were recorded via
Zoom for analysis. The researchers compared the monographs discovered by the
participants to a previously selected list of best-fit titles to measure the students’ recall.
Students in the LCSH group discovered a higher number of titles on this best-fit list than
students given the keyword intervention.

Murray & Tosaka note that they anticipated that LCSH students would have been even
more successful and suggest that additional instruction would allow for greater
understanding of the most relevant subject headings and sub-headings. Overall, while
students in the LCSH group were more successful than those in the keyword group, a
single 30-minute intervention on that topic was not sufficient to impart true comfort in
practicing the skill. The authors suggest that information literacy instruction librarians
begin or continue to teach LCSH search strategies to their students, particularly clicking
headings and subject strings. AW

Nygren, T., & Efimova, E. (2025). Investigating the long-term impact of
misinformation interventions in upper secondary education. PLoS One
20(7), Article e0326928. https://doi.org/10.1371/journal.pone.0326928

There is a call for educators to improve student education around the intentional and
unintentional spread of misleading information. In this study, Nygren and Efimova
explore the long term impact of three types of misinformation interventions on Swedish
high school students. The three interventions tested were prebunking through a game,
fact-checking skills through a workshop, and discipline specific literacy interventions. In
addition, researchers explored factors that could influence student outcomes including
democratic ideals and actively open-minded thinking (AOT).


https://doi.org/10.1080/02763877.2025.2545770

Their focus was specific and aimed to answer the following research questions: “What
are the long-term effects of three educational interventions—prebunking, fact-checking
and disciplinary literacy—on students’ abilities to evaluate true and false news? Which
factors (e.g. credibility importance, democratic ideals, AOT, confidence, educational
track) are associated with students’ abilities to evaluate true and false news?” Their
hypothesis, then, looked specifically at the delayed effects by assessing the students
three months after the interventions took place. While Nygren and Efimova
hypothesized that each intervention would improve students’ abilities to evaluate
misinformation, the actual results did not support this. In fact, neither the game nor the
workshop “significantly affected students’ ability to distinguish between misleading and
credible news.” A similar result was reached with students who had discipline specific
interventions. This research suggests that “standalone interventions may be insufficient
for building durable source evaluation skills.”

Regarding factors that influenced student outcomes, many of their outcomes align with
earlier research studies. There was no significant difference based on educational
orientation. Students who valued access to credible information were significantly better
at identifying true news, but weren’t necessarily better at evaluating misleading news.
Students who valued democracy were better at identifying misinformation. This
research did present a new outcome regarding actively open-minded thinking as there
was a correlation between higher AOT scores and increased skepticism toward all
news.

Without reinforcing interventions or creating inoculation practices that are easy to
replicate after the initial lessons, it is unlikely that students will continue with new fact
checking methods. While habits and awareness were brought into the three
interventions, no consistent attempt to apply these methods after the initial interventions
occurred. These findings suggest that short term interventions yield short term effects.
Nygren and Efimova encourage future studies that explore what types of long-term
retention strategies can be added to these fact-checking interventions to improve
lifelong student success at navigating misinformation. KC

Peterson, R. (2025). Towards a pedagogy of self-determination: Teaching with
generative Al in the library classroom. Georgia Library Quarterly, 62(1),
24-32. https://doi.org/10.62915/2157-0396.2790

Prior to the 2022 release of ChatGPT, library discourse regarding Artificial Intelligence
largely focused on technical applications like cataloging and basic reference. While
recent conversations have centered on job security, bias, and ethics, Peterson shifts the
focus toward the classroom, proposing a "pedagogy of self-determination” (p. 25). This



framework moves beyond the mere popularity of Generative Al (GenAl) to explore how
it can be used to deepen a learner's understanding of information literacy.

To demonstrate this pedagogy, Peterson details a collaborative "one-shot" instruction
session titled "Gays Against the Machine." Working with a writing instructor on a course
themed around "queer cultures," Peterson designed an activity where students used
ChatGPT to generate search terms. This provided a platform for students to compare
human-generated keywords against algorithmic outputs. While the Al initially appeared
more efficient, the learners eventually recognized that their own keywords were superior
due to their nuanced cultural context—a depth that the Al's "logical sequence of
common word association" could not achieve (p. 27).

Peterson concludes by synthesizing student reflections and self-assessments, which
revealed a newfound awareness of the specific strengths and limitations of GenAl. By
positioning the Al as not equal to human lived experience, Peterson argues that
librarians can empower students to analyze context more effectively, thus providing the
opportunity for self-determination. Ultimately, the article contends that the library
profession must move past apprehension to help users critically navigate the post-Al
landscape, much as it did with the advent of the internet. DM

Redekop, S., & Hobbs, O. (2025). Academic research AND (Google OR Reddit): A
librarian-faculty collaboration to improve student source engagement.
Computers and Composition, 77, Article 102949.
https://doi.org/10.1016/j.compcom.2025.102949

In this case study, Redekop and Hobbs, a writing instructor-researcher librarian team,
provide a detailed description of a collaboratively designed research writing project that
incorporated popular online media sources to help first-year students learn to engage
with both popular and academic sources more effectively. For a first-year writing course
entitled “13 Ways of Looking at Taylor Swift,” Redekop and Hobbs developed an
assignment that asked students to use public platforms (e.g., Wikipedia, Google, social
media) to locate source types with which they were already familiar and put them in
conversation with each other and with students’ own ideas, skills that are also required
to complete a literature review, a genre used across numerous disciplines. By engaging
first with popular sources, these novice researchers had an opportunity to practice the
complex skills of evaluation and synthesis with more readily comprehensible popular
sources before transferring these activities to the academic environment. The authors
found that this strategy of merging the familiar with the unfamiliar helped students to
engage with sources more effectively and deepened their understanding of the research
process overall.



With this article, the authors contribute to the scholarly conversation around the
limitations of more traditional research paper assignments and provide a practical
example of how popular sources can be used to support academic learning goals. By
integrating non-traditional sources into the course assignments as well as library
instruction content, the authors were able to highlight similarities and differences
between research processes for both personal and academic purposes. LK

Riesen, K. (2025). Incorporating signature pedagogies into library instruction
through reflective pedagogy. Portal: Libraries and the Academy, 25(1),
137-150. https://dx.doi.org/10.1353/pla.2025.a950012

Riesen articulates the importance and value of librarians understanding the signature
pedagogies of disciplines and how guiding students with reflective practices during
instruction can bridge the gap between librarian-led information literacy and
discipline-specific learning. Signature pedagogies are the specific methods a discipline
uses to prepare and educate students for their future careers such as field work in
education or peer review in creative writing. While Reisen highlights that signature
pedagogies are the most prevalent and not necessarily the best methods for preparing
students, they are foundational and tied up closely with the threshold concepts of their
field. Keeping abreast of scholarship in a discipline and collaborating with faculty will
help librarians understand these signature pedagogies so they can design information
literacy instruction suited to the discipline. Reisen’s example of mapping the ACRL
Framework onto the National Association of Social Work Code of Ethics provides a
clear example of how to engage with signature pedagogies.

Regardless of the specific signature pedagogies, Riesen argues that scaffolded,
reflection-based activities help students connect what they are learning with the librarian
to past knowledge, future careers, and the larger educational context. These activities
include setting aside time for students to think through and answer open-ended,
self-assessment questions both during and at the end of the instruction session. Reisen
encourages librarians to chat one-on-one with students during this time and ensure that
students can keep and return to their reflections as they continue their research and
education. The combination of empowering students through reflection and tailoring
instruction to the specific context of disciplinary thinking offers a practical roadmap for
increasing the relevance and utility of librarian-led instruction. DHN

Rugan Shepard, E. (2025). IDEA-A integrated model: A holistic instructional
design model for information literacy instruction. Public Services Quarterly,
21(3), 159-175. https://doi.org/10.1080/15228959.2025.2546331



In this article, Elizabeth Rugan Sheppard presents IDEA-A, an integrated instructional
design model specifically for the designing and implementing information literacy
instruction in academic settings. Her model blends two existing models; Mullens IDEA
(Interview, Design, Embed, Assess) model for the integration of information literacy
instruction into academic courses, and Kuhlthau’s Information System Processing (ISP)
model of how learners make sense of the information-seeking process. Her model is
also well-grounded in general instructional design models as well as Constructivist and
Cognitivist learning theory.

Sheppard’s IDEA-A is a four-phase iterative model. The steps are:
Initial analysis

Design

Embed

Assess

The “Initial Analysis” phase consists of both learner and learning context analysis. The
“‘Design” phase is conducted collaboratively with course instructors who act as subject
matter experts (SME). It is in this phase that assessable learning outcomes are
identified and assessments are created. Only after that is instructional content
generated. The “Embed” phase is the implementation of instructional interventions,
either via in-person instruction or the distribution of online learning objects. The final
phase, “Assess,” consists of both formative and summative assessments. It is important
to note that the IDEA-A Model is not linear. For example, all of the first three phases can
be altered based upon the results of ongoing formative assessment, which occurs
throughout the process. Throughout the article, Sheppard uses the case study of online
library instruction modules delivered via Canvas for a Summer Bridge course of
incoming first year students to demonstrate the IDEA-A Model in action. Sheppard
believes that, although the IDEA-A Model was developed with academic settings in
mind, that the model is flexible enough to apply to any educational setting where library
instruction occurs, including primary and secondary educational institutions and public
libraries. AR

Stone, S. M. (2025). Library resources as inspiration: Using artists’ books to
prompt new choreography. Performing Arts Resources, 37, 26—41.
https://doi.org/10.3998/par.7440

In addition to supporting students’ academic work, libraries are well positioned to
support their creative work. In this article, Stone discusses the results of a graduate
dance choreography class utilizing artists’ books from special collections to create new
dance pieces. In the class session, the librarian places a wide variety of artists’ books



on tables around the perimeter of the room and students are encouraged to find one or
two to take notes on and interact with to inspire a two-minute dance piece to be
performed approximately one week after the class session.

The author has led this class session multiple times and details the set-up, running of
the session, and what they learned from the students’ presentations. They also report
that, in addition to encouraging students to utilize library material as inspiration for
creative projects, this session has led students to contact them about other library and
research-related questions. The relevance of the library and the librarian is not always
clear to students in creative fields, even graduate students, so a project like this can
assist librarians in serving their artistic campus communities. KJ

Vaandering, A. G., & Crego-Emley, A. (2025). The library instructor as learner: A
survey of reflective teaching practices in US academic libraries.
Communications in Information Literacy, 19(2), 220-241.
https://doi.org/10.15760/comminfolit.2025.19.2.5

This research article presents findings from a national survey investigating how
academic library workers in the United States engage in reflective teaching practices.
Grounded in scholarship on reflective practice and instructional literacy, the authors
define reflective teaching as a “practice in which instructors systematically reflect upon
their teaching methods, outcomes, and experiences in order to enhance their teaching
skills and improve future instruction.” The study draws on 153 survey responses
collected in fall 2024 from librarians and other library workers involved in teaching
across a range of institutional contexts.

Results indicate that reflective teaching is widely practiced, with 92% of respondents
reporting engagement in reflection related to instruction. Participants described applying
reflective practices most often to one-shot instruction sessions, though many also
reflected on online, asynchronous, and course-integrated teaching. Common methods
included both formal and informal conversations with colleagues and both free-form and
structured journaling. Respondents described reflecting individually as well as in
collaboration with colleagues, suggesting that reflective teaching is both a personal
activity and a shared professional practice.

Respondents most frequently identified benefits such as recognizing instructional
strengths and challenges, improving lesson planning and learning objects, and
increasing confidence in the classroom. Barriers to reflection were also prominent,
particularly limited time, lack of training in reflective methods, and insufficient


https://doi.org/10.15760/comminfolit.2025.19.2.5

institutional support. Some respondents expressed uncertainty about the value of
reflective teaching or concern about sharing reflective work within evaluative contexts.

By offering a broad, data-driven snapshot of reflective teaching across U.S. academic
libraries, this study fills a gap in the literature and provides valuable insights for teaching
librarians, instruction coordinators, and administrators. The findings underscore the
need for clearer definitions, training opportunities, and organizational cultures that
actively support reflective teaching as a core component of effective and equitable
library instruction. EHF

Varela, A. (2025). Searching for change: Exploring historical silences and
counterstorytelling through youth-led social justice movements.
Communications in Information Literacy, 19(2), 271-288.
https://doi.org/10.15760/comminfolit.2025.19.2.7

An instructional exercise developed by Varela for first-year students endeavored to
engage students in accessing informational literacy skills through a two-day,
ninety-minute micro-seminar. Using the ACRL Framework “Authority is Constructed and
Contextual,” students were asked to reflect on their secondary history classes and
consider why some stories are not included and how to examine them through a lens
towards understanding oppression and power dynamics. A deep inspection and
analysis of one pre-selected primary source document as a class served as a model for
the students to utilize on the second day.

In the second session, given pre-selected historical groups, the class was instructed on
how to construct searches with insight into how groups and events can be marginalized
by legacy language and exclusionary metadata. After practicing and then evaluating a
source, students self-selected into small groups to focus on one historical youth
movement that affected change in the local community. The small groups were tasked
to identify a primary source, understand the historical context, and align it with current
local organizations working towards similar initiatives. The end result was a Google
Slides digital exhibit that delved into the source with a critical lens, connections to the
community, and questions that could lead to further research.

Most introductory information literacy sessions focus on general database search
strategies. This seminar goes further by encouraging students to critically examine
sources as a way to challenge dominant narratives when undertaking research. As the
author notes, to further improve the seminar, it would be beneficial to encourage deeper
student reflection and identify if the project led to sustained community involvement. RH



