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Elementary Art Lesson Plan 

Lesson Title: My Comic Self 

Theme: Personal Identity Through Comic Art 

Recommended Grades: Adaptable for grades 3-8 

Specific Comic: Jim Lee’s Story 

Essential Questions 

• How can art help us feel less alone?

• How can we create comics that express our personal stories?

Objectives 

Learners will: 

• Engage with Jim Lee’s personal story to explore how identity and creativity

intersect.

• Reflect on their own personal strengths and express them through comic art.

• Develop a self-portrait comic that represents their inner “hero” and real-world self.

AASL Standards Framework for Learners 

• I.A.2. (Inquire/Think): Learners display curiosity and initiative by recalling prior

and background knowledge as context for new meaning.

• II.C.2. (Include/Share): Learners exhibit empathy and tolerance for diverse ideas 

by contributing to discussions in which multiple viewpoints are expressed. 

• V.C.1. (Explore/Share): Learners engage with the learning community by

expressing curiosity about a topic of personal interest or curricular relevance.

Duration 

Estimated Time: 2–3 class sessions (45–60 minutes each) 

• Day 1 (45–60 min):

o Introduction & discussion (10–15 min)

o Read and discuss Jim Lee’s story (15–20 min)

o Model the “My Comic Self” organizer (15–20 min)

• Day 2 (45–60 min):

o Guided practice: students begin drawing and reflecting (15–20 min)

o Independent work on comic portraits (25–35 min)

• Day 3 (optional, 45 min):

o Finalize and color artwork (25–30 min)

o Sharing, reflection, and discussion (15–20 min)

Note: For younger grades (3–5), plan for 3 sessions. For middle grades (6–8), students may 

complete it in 2 longer sessions or extend into a more detailed comic project. 

https://standards.aasl.org/
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Material 

For Educator: 

• Copy of Jim Lee’s Great Immigrants Great Americans comic (print or digital)

• Chart paper or whiteboard for brainstorming and vocabulary

For Learners: 

• My Comic Self Graphic Organizer (printable worksheet or blank comic

template) 

• Drawing paper or comic page templates

• Pencils and erasers

• Fine-tip markers or pens for inking outlines

• Colored pencils, crayons, or markers for coloring

• Rulers, stencils, or shape templates (to assist with drawing)

• Optional: digital drawing tablets or online comic-making tools (e.g., Pixton,

Canva, or MakeBeliefsComix)

Lesson 

Introduction (10–15 min) 

• As learners enter, pose the question:

o “Superheroes sometimes have two identities: the hero and the everyday

person. Do you ever feel like you have a different identity at home and at

school?”

• As learners answer, navigate the discussion, taking time to discuss how different

talents or cultural selves may play a part in how we act at home and at school.

Instruction (15–20 min) 

• Read Jim Lee’s Story from the Great Immigrants Great Americans comic.

• Discuss themes of identity, creativity, and resilience.

• Introduce key vocabulary (e.g., identity, self-portrait, hero, symbolism).

Guided Practice (15–20 min) 

• Model the My Comic Self graphic organizer.

• Demonstrate how to brainstorm and sketch a comic self-portrait.

• Emphasize that process is as valuable as product—perfection is not required.

• If needed, show a short drawing tutorial video or demonstrate using simple stick

figures.

Note: It’s not necessary to be a professional artist to do this! Part of the purpose of modeling is 

to show learners that the process is just as valuable as the product. If you’re only capable of 

https://standards.aasl.org/
https://media.carnegie.org/filer_public/91/07/91076654-3f95-4249-b595-16cd8388b8dd/giga_comic_book_070825.pdf?_gl=1*1w15vdr*_gcl_au*NzUxMTMwNTkzLjE3NjI2MjcwNTQ.
https://drive.google.com/file/d/1DOaqf9XAUHXpaGXTLuKk8wko9ds9vrap/view?usp=share_link
https://media.carnegie.org/filer_public/91/07/91076654-3f95-4249-b595-16cd8388b8dd/giga_comic_book_070825.pdf?_gl=1*1w15vdr*_gcl_au*NzUxMTMwNTkzLjE3NjI2MjcwNTQ.
https://drive.google.com/file/d/1DOaqf9XAUHXpaGXTLuKk8wko9ds9vrap/view?usp=share_link
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drawing yourself as a stick figure, do that! Other options are to follow a drawing tutorial 

together from a video or a drawing book. 

Independent Practice (25–35 min) 

• Learners work on their own “comic self” portraits.

• Encourage creativity, color, and reflection on their personal strengths and stories.

• Educator circulates to support, provide feedback, and assist as needed.

Closing (15–20 min) 

• Learners share their comic selves with the class or small groups.

• Discuss with learners their products, processes, and be sure to process any
emotions that may arise through the introspective elements.

• Reflect on how art helps express identity and connection.

Post Assessment 

1. Self-Reflection (Written or Oral)

Have learners complete a short reflection answering questions such as: 

• What part of yourself did you choose to show in your comic?

• How does your comic express your strengths or identity?

• What did you learn about yourself through this project?

• How can art help people feel connected or less alone?

Purpose: Assesses understanding of personal identity, empathy, and art’s emotional role 

(AASL II.C.2, V.C.1). 

2. Peer or Gallery Walk Feedback

Learners display their comics and leave “kind, specific, helpful” comments for each other 

using sticky notes or a feedback form. 

Prompts could include: 

• “I connected with your comic because…”

• “I like how you showed…”

• “Your art made me think about…”

Purpose: Encourages community connection and appreciation of diverse perspectives 

(AASL II.C.2). 

3. Comic Rubric or Checklist

An educator- or learner-completed rubric assessing: 

• Creativity & Effort – Evidence of thoughtful choices and completion

• Expression of Identity – Shows personal strength, hero/real self-concept

• Storytelling Elements – Clear beginning, middle, and end

https://standards.aasl.org/
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• Technical Skill – Neatness, use of color, composition (age-appropriate

expectations)

Purpose: Evaluates both process and product (AASL I.A.2, V.C.1). 

Accommodations & Modifications for Success for All Learners 

Sentence starters, modeling, and differentiated graphic organizers. Tools to help create 

shapes can be very helpful for some students, as they can have resources on how to draw 
and different types of materials available. 

Activities for Extending the Learning 

Have students create a comic using the version of themselves they designed, about a time 

when their home and school life intersected, or when they revealed a talent to someone 

who didn’t realize they had it. Students can use the comic pages provided at the end of the 

Great Immigrants Great Americans comic. 

Appendix 

• Jim Lee’s comic from Great Immigrants, Great Americans

• My Comic Self Graphic Organizer

https://standards.aasl.org/
https://media.carnegie.org/filer_public/91/07/91076654-3f95-4249-b595-16cd8388b8dd/giga_comic_book_070825.pdf?_gl=1*1w15vdr*_gcl_au*NzUxMTMwNTkzLjE3NjI2MjcwNTQ.
https://drive.google.com/file/d/1DOaqf9XAUHXpaGXTLuKk8wko9ds9vrap/view?usp=share_link
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Middle School Creating Writing Lesson 

Lesson Title: Creative Brainstorming/Writing Lesson 

Theme: Moment-in-time Micro-story 

Recommended Grades: Adaptable for grades 5-9 

Specific Comic: Built using the selected five panels  

Essential Question 

• What is your story?

Objectives 

Learners will: 

• Analyze comic panels as mentor texts to identify voice, tone, and theme.

• Connect personally to the themes of identity, belonging, and perspective reflected in

the comics.

• Engage in creative brainstorming and free writing to generate ideas for a moment-

in-time micro-story.

• Compose a 2–4 sentence “panel text” in the first person, inspired by their reflections

and mentor panels.

• Apply new vocabulary (solace, assumption, refugee) in context through discussion

or writing.

• Participate in a respectful, invitational sharing process that values diverse

experiences and viewpoints.

• Reflect on how storytelling helps build empathy and shared understanding within

their classroom community.

AASL Standards Framework for Learners 

• IA2. (Inquire/Think): Learners display curiosity and initiative by recalling prior

and background knowledge as context for new meaning.

• IIC2. (Include/Share): Learners exhibit empathy with and tolerance for diverse

ideas by contributing to discussions in which multiple viewpoints on a topic are
expressed.

ELA Standards 

• CCSS.ELA-Literacy.W.7.3.b. Use narrative techniques, such as dialogue, pacing, and

description, to develop experiences, events, and/or characters.

• CCSS.ELA-Literacy.W.7.3.d. Use precise words and phrases, relevant descriptive

details, and sensory language to capture the action and convey experiences and

events.

https://standards.aasl.org/
https://docs.google.com/presentation/d/1T864YDMQbbATIpH5I2n4IEg459YwGQy2RIhNWb3GtOs/edit?usp=sharing
https://www.thecorestandards.org/ELA-Literacy/W/7/3/b/
https://www.thecorestandards.org/ELA-Literacy/W/7/3/d/
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Duration 

One class period (45–60 minutes) 

• Introduction / Gallery Walk: 10–15 minutes

• Discussion & Reflection Setup: 10 minutes

• Guided Free Write Prompts: 10–15 minutes

• Independent Writing (Panel Text Creation): 15–20 minutes

• Sharing & Reflection: 10 minutes

(Optional Extension: Have students illustrate their “panel text” or turn it into a visual comic in 

a follow-up session.) 

Materials Needed 

For Educator: 

• Selected Great Immigrants Great Americans comic panels (print or digital display)

• Projector or printed copies for gallery walk

• Timer or clock for timed writing activities

• Chart paper or whiteboard for discussion notes

• Teacher model/example of a completed “panel text”

For Learners: 

• Notebook or writing paper

• Pencils or pens

• Sticky notes (optional, for gallery walk reflections)

• Optional art supplies (colored pencils, markers) for illustrating their story

Lesson

Introduction & Gallery Walk (10–15 min) 

• Display 5 comic panels around the room or digitally.

• Invite learners to move around the room, viewing each panel, and jotting down

impressions, what stands out, what emotions or ideas come to mind.

• Encourage observation of both text and art.

Discussion & Connection (10 min) 

• Facilitate small group or whole-class discussion:

o “What did you notice across these panels?”

o “What messages or emotions do these stories express?”

• Introduce the idea that we’re going to use these five panels as a diving board for

thinking about moments from our own pasts and stories. Affirm that, yes, these

https://standards.aasl.org/
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stories are all about immigrants, but that their experiences can be relatable for all of 

us, no matter our own identities. 

Guided Free Write Prompts (10–15 min) 

• Explain that students will respond to 5 short prompts, inspired by each panel,

writing freely for 1–2 minutes each.

Remind them: “Don’t worry about grammar or spelling—just get your thoughts

down.”

Prompts: 

1. Jim Lee: Jim found solace in art. What is an activity that you can escape to and find

solace in?

2. Mona Hanna: What about you makes you see the world differently from people

around you?

3. David Byrne: When have you experienced a time when your family or friends did

something different from what you thought was the norm…but it was better?

4. Mo Amer: Describe a time when a teacher or coach made an assumption about you

that was incorrect.

5. Homa Naficy: What questions do you have about our country?

After the free writing, decide (based on your class structures and past routines) how to 

share. THE VERBAL SHARING MUST BE INVITATIONAL. Do not force a student to share. You 

can go slide by slide and ask for volunteers to share or you can do a sharing all at once. The 

goal is shared experiences and understandings amongst your students. 

Choice & Mentor Text Connection (5 min) 

• Invite learners to identify which of their five free writes they feel most connected to.

• Students can raise their hand with 1-5 fingers to show you or verbally tell you (and

allow a way for every student to participate).

Independent Writing – “Panel Text” Creation (15–20 min) 

• Explain that students will now use their chosen prompt to write a 2–4 sentence

“panel text” in the first person, inspired by their experience.

• Model an example of your own to demonstrate tone, brevity, and voice.

• Provide quiet writing time (10–15 minutes).

• Optional extension: invite students to illustrate or describe the artwork that could

accompany their writing.

Sharing & Reflection (10 min) 

• Allow learners the opportunity to share in a way that aligns with your class culture

and norms. Ideas: a gallery walk of student work, partner share, and group

discussion where students describe or read their text.

https://standards.aasl.org/
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Closing (2–3 min) 

• Thank students for their thoughtful work.

• Reinforce that writing and art can help us understand ourselves and others.

• Optional: Collect or display “panel texts” as part of a class gallery or digital portfolio.

Post Assessment 

1. Panel Text Evaluation

Use a short rubric to assess each student’s 2–4 sentence panel text. 

• Connection to personal experience: Does the text reflect the student’s own story

or perspective?

• Use of mentor text elements: Are themes, tone, or voice inspired by the comic

panel?

• Vocabulary application: Are key words (solace, assumption, refugee) used

accurately or meaningfully?

• Narrative clarity: Is the panel text coherent and expressive despite brevity?

Purpose: Learners use prior knowledge to create new meaning. Learners connect personal 

experiences to diverse ideas. (AASL I.A.2, II.C.2) 

2. Reflection Prompt

Have students write 2–3 sentences reflecting on the process: 

• “What did you learn about yourself through this exercise?”

• “How did using a comic panel help you tell your story?”

Purpose: Assesses self-awareness, connection to theme, and ability to reflect on learning 

(AASL II.C.2, V.C.1). 

3. Gallery Walk Feedback

Students display their panel texts and optionally illustrations; peers leave sticky-note 

comments. 

• Prompts for peer feedback:

o “I connected with your story because…”

o “I liked how you showed your perspective on…”

Purpose: Encourages community engagement, empathy, and respectful communication. 

(AASL II.C.2, V.C.1) 

4. Self-Assessment Checklist

Provide students with statements like: 

o “I was able to connect my own experience to a comic panel.”

o “I used at least one new vocabulary word in my panel text.”

https://standards.aasl.org/
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o “I shared my writing or listened respectfully to others.”

Purpose: Encourages metacognition and reflection on learning goals. (AASL I.A.2, II.C.2, 

V.C.1) 

Appendix 

• Five selected panels from Mo Amer’s story in Great Immigrants, Great Americans

(carnegie.org/immigrantstories) (Note: can use other panels)

https://standards.aasl.org/
https://www.carnegie.org/news/articles/great-immigrants-great-americans-the-comic-series/
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High School Language Arts Lesson 

Lesson Title: Lit Circle Analysis/ACE Paragraph Writing (English/Language Arts)  

Theme: Determining the central idea of a text and writing an objective summary using 

textual evidence 

Recommended Grades: Adaptable for grades 8-12 

Specific Comic: Mona Hanna’s story from Great Immigrants, Great Americans 

Essential Question 

• How can one individual change the world for the better?

Objectives 

Learners will: 

• Identify the central idea of a comic from Great Immigrants, Great Americans by

analyzing text and images.

• Locate and cite textual evidence that supports the identified central idea.

• Break a text into sections and determine the main idea of each section.

• Write an objective summary paragraph that synthesizes the main ideas from all

sections.

• Use structured sentence stems to organize ideas clearly and cohesively.

• Revise and refine a rough draft into a polished final draft with attention to clarity,

spelling, grammar, and paragraph structure.

• Apply the same summary process independently to a new comic or story to

demonstrate mastery.

• Respond to comprehension questions that require analysis of central idea and

supporting evidence, preparing for state assessments.

AASL Standards Framework for Learners 

o I.B.1. (Inquire/Create): Learners engage with new knowledge by following a

process that includes using evidence to investigate questions.

o II.A.2. (Include/Think): Learners contribute a balanced perspective when 

participating in a learning community by adopting a discerning stance toward 

points of view and opinions expressed in information resources and learning 

products. 

• IV.A.3. (Curate/Think): Learners act on an information need by making critical 
choices about information sources to use. 

https://standards.aasl.org/
https://www.carnegie.org/news/articles/great-immigrants-great-americans-the-comic-series/
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Common Core State Standards 

• RI 9-10:2: Determine a central idea of a text and analyze its development over the

course of the text, including how it emerges and is shaped and refined by specific
details; provide an objective summary of the text.

Duration 

• 1-2 day (s)

Materials Needed 

• Mona Hanna’s story from Great Immigrants, Great Americans - physical copies

• Summary & Main Idea Graphic Organizer

• Summary Paragraph Presentation (Google Slides)

Lesson

Lesson Prep / Frontloading (5–10 min) 

• Frontload necessary vocabulary:

o EPA, GM, discredit, advocate

• Background info video (there are many, but here is an example; I would actually save

this one for after the reading Uncovering the Flint Water Crisis: Dr. Mona Hanna-

Attisha)

*Could use a K-W-L chart to help scaffold the lesson

Independent Reading & Evidence Gathering (10 min) 

▪ Each student first reads independently, searching for the “big idea” of the comic.

• Students complete #1 on handout

▪ Have students highlight or circle evidence to support their big idea.

Partner/Group Discussion (5–10 min) 

▪ Students can first share their big idea and evidence with a partner or group

▪ Then, come together as a group to share out & discuss

• On a document camera, highlight what evidence students have found to

support their big ideas.

Re-Read & Sectioning (5–10 min) 

▪ Re-read the comic, dividing it up into 3 “sections”, labeling each 1, 2, & 3.

• I will often re-read as a class to help clarify any misunderstandings or answer

questions.

https://standards.aasl.org/
https://www.carnegie.org/news/articles/great-immigrants-great-americans-the-comic-series/
https://docs.google.com/document/d/1EPKBZFqrbfgwSdF6U85UwmyxijWGs0WPLxt8h5o4Cw4/edit?usp=copy
https://docs.google.com/presentation/d/1o5MDfcvn-eB9JdLCtInRRRDPd6TB7tBc0zSlJvff8H4/edit?usp=sharing
https://youtu.be/NUSiLOwkrIw?si=9yISLXy3h4ItlX-L
file:///C:/Users/acline/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/EXOOZBY6/Uncovering%20the%20Flint%20Water%20Crisis:%20Dr.%20Mona%20Hanna-Attisha
file:///C:/Users/acline/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/EXOOZBY6/Uncovering%20the%20Flint%20Water%20Crisis:%20Dr.%20Mona%20Hanna-Attisha
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• We will also decide as a class how to divide the comic into sections so that

everyone is summarizing the same things.

▪ Then, students will determine the main idea of each section.

Writing Rough Draft (20–30 min) 

Prompt: Write a summary paragraph about the comic. 

▪ Rough Draft:

1. I have students follow a specific sentence stem when beginning their summaries. This

helps them get going and provides structure right away. 

• In the graphic memoir Great Immigrants, Great Americans, (author)...(strong

verb)...(big idea).

2. Students will then write 3 sentences to summarize the main ideas they found for each of

the sections. They can decide on their own structure to use or come up with their own: 

o First, next, last

o First, second, third

o In the beginning, in the middle, in the end

o One thing, another thing, finally

3. Students will end with a final statement repeating the “big idea” previously discussed:

• In conclusion (author)...(strong verb)...(big idea)...

*It is strongly urged that instructors have students hand-write their rough draft. It allows

them to “struggle” through the writing process, see how pieces come together to create a 

whole paragraph, and allows the educator to double-check their final product against their 

first draft (to avoid possible issues with AI/copying). 

Post Assessment 

Final Draft: 

• Students can combine the parts of their rough draft to type up as a final draft.

▪ Create & review a rubric so students know expectations for formatting,

spelling, grammar, etc.

Repeat process as individuals: 

• Students can choose a different story to read and complete the summary process on

their own. This allows students to show mastery over the process and not be as

reliant on the teacher or other classmates.

Exit Ticket state test questions: Use these questions to help prepare students for the 

state test. 

• Which statement best highlights the central idea of the comic?
• Which of the following sentences should be included in a summary of the comic?

https://standards.aasl.org/
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Appendix 

• Mona Hanna’s story from Great Immigrants, Great Americans - physical copies

• Summary & Main Idea Graphic Organizer

• Summary Paragraph Presentation (Google Slides)

https://standards.aasl.org/
https://www.carnegie.org/news/articles/great-immigrants-great-americans-the-comic-series/
https://docs.google.com/document/d/1EPKBZFqrbfgwSdF6U85UwmyxijWGs0WPLxt8h5o4Cw4/edit?usp=copy
https://docs.google.com/presentation/d/1o5MDfcvn-eB9JdLCtInRRRDPd6TB7tBc0zSlJvff8H4/edit?usp=sharing
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High School Research & Technology Lesson 

Lesson Title: Large Language Models 

Theme: Research or digital literacy standards incorporation 

Recommended Grades: Adaptable for grades 8-12 

Specific Comic: Yann LeCun’s story from Great Immigrants, Great Americans 

Essential Question 

• What is the role of artificial intelligence in modern society?

• What are the ethical considerations for using AI in modern life?

Objectives 

Learners will be able to: 

• Analyze an autobiographical comic to understand Yann LeCun’s career and

contributions.

• Research current Large Language Models (LLMs) using digital resources and

databases.

• Explain how LLMs are trained, maintained, and applied, including ethical

considerations.

• Define key AI concepts such as hallucinations, algorithmic bias, and societal uses.

• Evaluate sources for credibility and record findings accurately with proper citations.

• Synthesize research into a clear final product (presentation, video, or gallery walk).

• Assess the ethical, environmental, and societal impacts of AI technology.

• Connect fictional AI narratives (e.g., Watch Dogs: Tokyo) to real-world applications.
• Engage in collaborative discussions and reflect critically on AI’s role in society.

AASL Framework Standards for Learners 

• I.B.1. (Inquire/Create): Learners engage with new knowledge by following a

process that includes using evidence to investigate questions.

• V.A.3. (Explore/Think): Learners develop and satisfy personal curiosity by

engaging in inquiry-based processes for personal growth.

• VI.C.2. (Engage/Share): Learners responsibly, ethically, and legally share new 

information with a global community by disseminating new knowledge through 
means appropriate for the intended audience. 

Duration 

• 6-9 class periods

Materials Needed 

External Resources: 

https://standards.aasl.org/
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• Checkology AI Lessons - AI or not?

• News Literacy Project

Article Bank 

PRO CON 

Data Driven Warfare 

How AI Agents will change research 

AI-powered "bird facial recognition" 
boosts avian conservation 

Explained: Generative AI’s environmental impact 

OpenAI’s Sora Makes Disinformation Extremely Easy 
and Extremely Real 

OpenAI’s New Data Centers Will Draw More Power 
Than the Entirety of New York City 

University wrongly accuses students of using artificial 
intelligence to cheat 

1 in 5 high schoolers has had a romantic AI 
relationship, or knows someone who has 

Kiss reality goodbye: AI-generated social media has 
arrived 

Research, curriculum and grading: new data sheds 
light on how professors are using AI 

Rising Use of AI in Schools Comes With Big Downsides 
for Students 

Government expands police use of facial recognition 
vans 

For Watch Dogs: Tokyo discussion 

• Government expands police use of facial recognition vans

• Data Driven Warfare

• How a new type of AI is helping police skirt facial recognition bans

• Kiss reality goodbye: AI-generated social media has arrived

Lesson 

Day 1 – Introduction & Comic Reading (45–60 min) 

https://standards.aasl.org/
https://checkology.org/resources/71e796a2-dc2d-425a-9b74-b2e129705e27
https://euromaidanpress.com/2025/10/08/data-driven-warfare-ukraines-delta-system-verifies-130000-russian-targets-in-two-months/
https://www.nature.com/articles/d41586-025-03246-7?utm_source=bluesky&utm_medium=social&utm_campaign=nature&linkId=17137785
https://www.globaltimes.cn/page/202510/1345297.shtml
https://www.globaltimes.cn/page/202510/1345297.shtml
https://news.mit.edu/2025/explained-generative-ai-environmental-impact-0117
https://www.nytimes.com/2025/10/03/technology/sora-openai-video-disinformation.html?unlocked_article_code=1.sE8.fYk8.PA5k5iNK2pZK&smid=url-share
https://www.nytimes.com/2025/10/03/technology/sora-openai-video-disinformation.html?unlocked_article_code=1.sE8.fYk8.PA5k5iNK2pZK&smid=url-share
https://futurism.com/artificial-intelligence/openai-new-data-centers-more-power-new-york-city?utm_source=beehiiv&utm_medium=email&utm_campaign=futurism-newsletter
https://futurism.com/artificial-intelligence/openai-new-data-centers-more-power-new-york-city?utm_source=beehiiv&utm_medium=email&utm_campaign=futurism-newsletter
https://www.abc.net.au/news/2025-10-09/artificial-intelligence-cheating-australian-catholic-university/105863524?utm_campaign=abc_news_web&utm_content=twitter&utm_medium=content_shared&utm_source=abc_news_web
https://www.abc.net.au/news/2025-10-09/artificial-intelligence-cheating-australian-catholic-university/105863524?utm_campaign=abc_news_web&utm_content=twitter&utm_medium=content_shared&utm_source=abc_news_web
https://www.npr.org/2025/10/08/nx-s1-5561981/ai-students-schools-teachers
https://www.npr.org/2025/10/08/nx-s1-5561981/ai-students-schools-teachers
https://www.npr.org/2025/10/03/nx-s1-5560200/openai-sora-social-media
https://www.npr.org/2025/10/03/nx-s1-5560200/openai-sora-social-media
https://www.npr.org/2025/10/02/nx-s1-5550365/college-professors-ai-classroom
https://www.npr.org/2025/10/02/nx-s1-5550365/college-professors-ai-classroom
https://www.edweek.org/technology/rising-use-of-ai-in-schools-comes-with-big-downsides-for-students/2025/10
https://www.edweek.org/technology/rising-use-of-ai-in-schools-comes-with-big-downsides-for-students/2025/10
https://www.bbc.com/news/articles/cj4wy21dwkwo
https://www.bbc.com/news/articles/cj4wy21dwkwo
https://www.bbc.com/news/articles/cj4wy21dwkwo
https://euromaidanpress.com/2025/10/08/data-driven-warfare-ukraines-delta-system-verifies-130000-russian-targets-in-two-months/
https://www.technologyreview.com/2025/05/12/1116295/how-a-new-type-of-ai-is-helping-police-skirt-facial-recognition-bans/
https://www.npr.org/2025/10/03/nx-s1-5560200/openai-sora-social-media
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• Students read autobiographical comic from Great Immigrants, Great Americans (10–

15 min).

• Split the class into groups to research current Large Language models’ creation (20-

30 min).

Current LLMs at the time of this writing include:

o ChatGPT/Open AI

o Grok

o Gemini

o DeepSeek

o LLaMA

o Claude

• Concepts for students to research:

o How was your LLM trained?

o How are data centers programmed, maintained, powered?

o Where are data centers built?

o What are hallucinations? Is your LLM capable of hallucinations?

o What are the benefits (if any) in using your LLM for the field in which it was

developed?

o In what areas of your everyday life is AI already being utilized?

Days 2–5 – Research Instruction & Group Work (3–4 periods, 45–60 min each) 

• Research instruction (3-4 class periods):

o Introduce students to available school databases and/or other research

tools.

o Instruct students on how to use key words from their researchable questions

in order to find relevant sources.

o Instruct students on how to evaluate sources from search results in order to

find those that will more likely lead to answering their questions; using

methods like skim reading, “Find in page” on their devices for one term at a

time

o Instruct students on proper MLA/APA citation methods.

o Assist students in saving relevant resources either digitally or by printing

them for later use.

o Provide note-catchers for students to record meaningful evidence from their

sources to include in their final product. Effective note-catchers include a

space for quotes, a place for students to record their thoughts, and the

citation.

o During the research phase, check in with groups to see if they are finding

relevant sources and provide additional assistance if any students are
struggling; reteach research skills as necessary.

Days 6–7 – Presentations & Reflection (1–2 periods, 45–60 min each) 

https://standards.aasl.org/
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o Students will present their research findings to their peers via short oral

presentation; gallery walk; video creation; or other method of educator

choice

o In their final products, student groups should explain the role of their LLM in

modern society and the ways it is utilized; argue the cost/benefit of their

LLM to modern society and evaluate its usefulness while weighing the

environmental impact, method of production, and other ethical

considerations

o Final product should be graded with a standard presentation rubric

evaluating student research methodology, faithfulness to source material,
citation style, and presentation skills

Manga Tie-In & Ethical Discussion (Flexible, 1–2 periods) 

• Manga tie-in: Watch Dogs: Tokyo vol 1

o After students have researched artificial intelligences, read volume 1

together, stopping periodically to discuss the role of AI in this futuristic

society. See Manga Goes to School for ideas on how to introduce and read

manga with a class

▪ Pg 11: AI’s use to predict and influence elections - what role do

algorithms and social media play in our society? Do we see any

parallels from this page to our society today?

▪ Pg 64-65: AI’s use in predicting crimes - What are the ethical

considerations of incorporating AI into tasks such as surveillance or

military operations?

▪ Pg 98-100: AI & pervasive surveillance - Is safety worth the price of

lost privacy?

▪ Pg 206-208: data manipulation - What assurances do we have that the

data being used and produced by AI companies is reliable?

o Along with reading the manga, consider introducing news articles, like those

linked below, as they connect to the events in the manga and lead connecting

discussions with students about how the sci-fi/dystopian world of Watch

Dogs: Tokyo is becoming more of a reality thanks to the rapidly advancing

technological landscape.

Post Assessment 

1. Group Research Presentation

• Students present their research on a specific LLM via oral presentation, gallery walk,

or video.

https://standards.aasl.org/
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• Evaluation criteria: accuracy, thoroughness, clear explanation of training, uses,

ethical and environmental impacts, and use of evidence.

• Rubric includes research methodology, citation accuracy, collaboration, and

presentation skills.

Purpose: Learners display curiosity and initiative by recalling prior knowledge as context 

for new meaning, and exhibit empathy and tolerance for diverse ideas by contributing to 

discussions with multiple viewpoints (AASL I.A.2, II.C.2).  

2. Source Evaluation & Note-Catcher Review

• Teacher reviews students’ note-catchers for completeness, quality of evidence, and

proper citation.

• Students demonstrate the ability to select credible sources, summarize information,

and record reflective insights.

Purpose: Learners engage and evaluate content for relevance, and organize information 

from multiple sources to construct new knowledge (AASL I.B.1, III.A.1). 

3. Manga Analysis Discussion / Reflection

• Students respond in writing or discussion to prompts from Watch Dogs: Tokyo:

o AI in elections and social media influence

o AI in predictive policing and ethical implications

o AI surveillance vs. privacy concerns

o Data manipulation and reliability

• Assessment focuses on critical thinking, ethical reasoning, and connection between

fiction and real-world AI issues.

Purpose: Discuss ethical implications with peers and use diverse media to explore and 

discuss complex issues (AAS II.C.2, IV.A.1) 

4. Individual Knowledge Check / Exit Ticket

• Short quiz or written reflection with questions like:

o “Explain how your LLM is trained and maintained.”

o “Define hallucinations in AI and explain their significance.”

o “Give one real-world example of AI you encounter in daily life.”

• Evaluates retention of key concepts and ability to apply research findings

independently.

Purpose: Learners can recall prior knowledge and construct responses based on evidence 
(AASL I.A.2, III.B.1) 

https://standards.aasl.org/
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Adaptation for lower grades 

• Educators working with younger students may want to have them research the

historical development of artificial intelligence and how AI is being used in everyday

life. Adapt some of the other concepts as deemed developmentally acceptable.

• Watch Dogs: Tokyo is rated for Teen and includes cussing & tobacco use. This
companion text is not suggested for elementary readers.

Appendix 

• Yann LeCun’s story from Great Immigrants, Great Americans

https://standards.aasl.org/
https://www.carnegie.org/news/articles/great-immigrants-great-americans-the-comic-series/
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Appendix 

Elementary Art Lesson Plan 

• Jim Lee’s comic from Great Immigrants, Great Americans

• My Comic Self Graphic Organizer

Middle School Creating Writing Lesson 

• Five selected panels from Mo Amer’s story in Great Immigrants, Great Americans

(carnegie.org/immigrantstories)

High School Language Arts Lesson 
• Mona Hanna’s story from Great Immigrants, Great Americans

• Summary & Main Idea Graphic Organizer

• Summary Paragraph Presentation (Google Slides)

High School Research & Technology Lesson 

• Yann LeCun’s story from Great Immigrants, Great Americans

https://standards.aasl.org/
https://media.carnegie.org/filer_public/91/07/91076654-3f95-4249-b595-16cd8388b8dd/giga_comic_book_070825.pdf?_gl=1*1w15vdr*_gcl_au*NzUxMTMwNTkzLjE3NjI2MjcwNTQ.
https://drive.google.com/file/d/1DOaqf9XAUHXpaGXTLuKk8wko9ds9vrap/view?usp=share_link
https://www.carnegie.org/news/articles/great-immigrants-great-americans-the-comic-series/
https://www.carnegie.org/news/articles/great-immigrants-great-americans-the-comic-series/
https://docs.google.com/document/d/1EPKBZFqrbfgwSdF6U85UwmyxijWGs0WPLxt8h5o4Cw4/edit?usp=copy
https://docs.google.com/presentation/d/1o5MDfcvn-eB9JdLCtInRRRDPd6TB7tBc0zSlJvff8H4/edit?usp=sharing
https://www.carnegie.org/news/articles/great-immigrants-great-americans-the-comic-series/

