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Foreword
“The freedom of the press belongs to those who control the press.”

—Print from the See Red Women’s Workshop1

There are not enough books, articles, or blog posts written about library 
publishing. I will still hold this opinion after the publication of this book, 
in part because library publishing is everchanging, but primarily because 
library publishing is the purest and most active form of reimagining scholarly 
communication that a library can do.

Library publishing, like other diamond open access publishing opera-
tions, has flown under the radar for too long. Overshadowed by the commer-
cially supported gold open access business model and the overwhelming 
unsustainability of library-run article processing charge (APC) funds, library 
publishing is often incorrectly dismissed a “nice to have” or as a function only 
achievable by well-funded research institutions. Creating and maintaining 
a publishing program gives libraries space to live out their espoused values 
of open access and diversification of voices. It also gives librarians valuable 
insight into the portion of the research lifecycle that has spun out of control.

The more librarians understand the publishing process—the labor 
required for copyediting and formatting, the pervasiveness and cost of third-
party tools that reinforce unreliable research metrics, or the challenges of 
ebook reader metrics—the better all-around librarians we can become. Not 
all libraries will launch publishing programs, and not all librarians will work 
in one but, thanks to books like this one, all librarians can gain insight.

Library publishing should be the backbone of libraries’ scholarly commu-
nication programs. Library administrators should tout library publishing 
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as their approach to open access at consortium meetings. Provosts, espe-
cially those at universities who grew a library publishing program out of the 
rubble of the dismantled university press, should see their library publishing 
program and its (often open source, community-supported) infrastructure as 
the innovative market disruptor that deserves the cover of glossy pamphlets 
for donor events. Until that time, those of us working in library publishing, 
and those of us to come, have a rich community of practitioners and experts 
who, like the authors of this book, are always willing to share what they’ve 
learned.

—Emma Molls
Director of Open Research & Publishing, University of Minnesota

President, Library Publishing Coalition 2022-2023

Note
1.	 Jess Baines, “Experiments in Democratic Participation: Feminist Printshop Collec-

tives,” Cultural Policy, Criticism and Management Research, no. 6 (Autumn 2012): 
https://culturalpolicyjournal.wordpress.com/past-issues/issue-no-6/.

https://culturalpolicyjournal.wordpress.com/past-issues/issue-no-6/
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Introduction
Jonathan Grunert

Why Does This Book Exist?
It would be best to begin this book with some sort of definition, as it is 
ostensibly an introduction to the world of library publishing. The Library 
Publishing Coalition (LPC), an organization launched in 2013 to “advanc[e] 
the emerging field of library publishing,” defines library publishing as “the 
set of activities led by academic and research libraries and library consortia 
to support the creation, dissemination, and curation of scholarly, creative, 
and/or educational works.”1 But library publishing is more than a set of activ-
ities that fall under the broad process of “publishing,” and its connection to 
a library is more than the place where it happens (i.e., the library) and the 
people who make it happen (i.e., library workers). Library publishing, as 
LPC clarifies, “requires a production process, presents original work not 
previously made available, and applies a level of certification to the content 
published.”2 This satisfies the “publishing” part of the term. But what of the 
other part, the “library” part? LPC specifies that library publishing is “based 
on core library values and building on the traditional skills of librarians,” 
and has “a preference for open access dissemination and a willingness to 
embrace informal and experimental forms of scholarly communication and 
to challenge the status quo.”3 Generally, library publishing is free of paywalls 
or other limitations for readers, and it often does not charge authors fees 
to publish work. In this way it contributes to public good—a core library 
value—by ensuring equitable access to scholarship, both as author and as 
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reader. In short, library publishing aims to develop a viable alternative to the 
current scholarly publishing ecosystem.

Significant Questions
In the process of developing this book, my colleagues and I were in the 
middle of securing funding for a library publishing program. At the same 
time, we developed processes and protocols, mission and vision statements, 
and promotional messaging, all aimed at launching a successful publishing 
program. An important piece of this process was identifying the key ques-
tions which, in turn, became central to this volume. In considering these 
central questions, some categories emerged as relevant. Subsequently, these 
categories became the three parts which fell into three broad categories that 
now form the basic organization of this book: launching, enhancing, and 
sustaining library publishing programs.

The order of this book is not prescriptive. Library programs can develop 
out of inherited processes. Perhaps a library starts out by publishing local 
symposium proceedings. Or a library could partner with the institutional 
teaching and learning center to publish open educational resources. Or a 
departmental effort to promote niche research could see a journal’s launch. 
Any of these could develop into a full-fledged program, one that expands far 
beyond the initial effort. As these chapters demonstrate, there is no single 
way for a library to launch a publishing program, or to enhance or sustain 
that program. Indeed, there is no proper process, though there are several 
considerations that necessarily lead to the program’s success.

To help answer those essential questions, twenty-three authors have 
reflected on their own programs, the processes they developed, and the chal-
lenges they encountered. Each case in this volume offers some guidance for a 
library publishing program, regardless of that program’s age. Nascent library 
programs may find helpful material in the earlier, “Launching” chapters, 
and seasoned programs may find useful sections in the “Enhancing” and 
“Sustaining” chapters. This is not to say that these programs should ignore 
other parts of this book; indeed, the “Launching” chapters can offer some 
useful information for promoting a library publishing program to newer 
faculty, and “Sustaining” chapters can help programs anticipate challenges.
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The questions covered in this volume range in scope from big picture 
concerns around the state of scholarly publishing to questions of personnel. 
By no means does this book attempt to offer a final answer to all these ques-
tions—to do so would be to ignore the significant changes likely in the schol-
arly communication landscape, a place that has already seen massive shifts, 
from serials crisis to “Big Deals” to governmental public access mandates. 
Instead, this book offers some initial pieces of conversations that accept 
change and work toward influencing further change in a meaningful way. 
With, of course, libraries at the center.

The Big Question
The first big question this book considers is obvious, stemming from the 
book’s title: How do libraries and librarians launch, enhance, and sustain 
a publishing program? This is a question directed broadly, and toward no 
specific entity. Instead, this is an inquiry into the processes necessary to find 
success in a library publishing program.

Less than half a century ago, libraries were scarcely involved in admin-
istering or developing formal publishing programs. In no small part was this 
due to, as Hugh Cobbe wrote in 1984, the “complexities of modern publishing 
practice.”4 Certainly, the proliferation of scholarly material online has eased 
some of these complexities, though they are still present. Significantly, the 
library publishing world has expanded as relevant tools—especially online 
publishing platforms—have become more widely available to libraries of all 
sizes.

Identifying a clear set of answers to all three parts of this question is 
challenging. Existing scholarship in this area tends to focus on one piece 
of the question, or it responds within a larger framework. For example, The 
Scholarly Communications Cookbook offers readers a plethora of action-
able “recipes” that help librarians develop and progress through projects 
related to scholarly communication librarianship.5 The significant section 
on publishing and open access folds in—to maintain the metaphor of the 
Cookbook—library publishing with material on open access policies, author 
consultations, and a dash of institutional repository. Similarly, The Engaged 
Library: High-Impact Educational Practices in Academic Libraries focuses on 
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library partnerships across departments and campuses, touching on publish-
ing practices within an academic library.6

Undergraduate Research and the Academic Librarian: Case Studies and 
Best Practices focuses on the ways that librarians work with undergraduate 
students in the production, preparation, and publication of their research, 
as coursework deliverables and as extracurricular products.7 This volume is 
closely related to some of the content presented in Library Publishing: How 
to Launch, Enhance, and Sustain Your Program. However, where Undergrad-
uate Research and the Academic Librarian discusses scholarship produced by 
undergraduate students, this volume is more programmatic in nature, focus-
ing on some of the practical, actionable elements for developing a library 
publishing program.

In addition to these books, there are journal toolkits that are openly 
available, like those from the University of Toronto Libraries and Public 
Knowledge Project. However, these toolkits, like most, focus on the practical 
implementation of one hosting platform for a library’s publishing program. 
This volume covers some of the same procedural processes as these toolkits, 
but it also presents framing and administrative considerations alongside the 
practicable actions. Additionally, this volume contains the processes and 
considerations in a single location for ease of access.

Library Publishing: How to Launch, Enhance, and Sustain Your Program 
presents librarians and their partners with additional resources to find 
success in those endeavors. The variety of voices in this book contains expan-
sive perspectives, offering librarians at different kinds of institutions (e.g., 
doctoral, four-year regional, community colleges) opportunities to scale the 
content to meet their campus needs.

The Implicit Question
Identifying the big question of this book overlooks a question that requires 
a great deal more explanation: How did the state of publishing create a 
need for library publishing programs? General dissatisfaction with the state 
of scholarly publishing—an understatement in this arena—has led to the 
development of many library publishing programs. Shifting landscapes of 
academic publishing, open access initiatives, transformative agreements, and 
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questionable publishing practices such as paper mills have all contributed to 
an evolution in the role libraries play within academic institutions.

Traditional publishing models have seen rising costs over the past 
several decades. The high subscription fees that academic publishers charge 
to libraries have stretched budgets thin, and institutions and individuals 
found their access markedly limited. These paywalls impeded the widespread 
propagation of scholarly research, which disproportionately affected librar-
ies with smaller budgets. Library publishing programs emerged from this 
challenge as a viable alternative, being more affordable—and more acces-
sible!—than scholarship produced for, and published by, legacy publishers. 
Generally, libraries offset the costs of journal production and distribution 
instead of seeking profits; they provide access to scholarly work that remains 
free, providing democratic equity to accessing research.

Open access as a large-scale movement has also contributed significantly 
to the rise of library publishing programs. These movements advocate for 
freely available scholarly research. Open research is accessible to everyone 
and is not located behind a paywall. As libraries as institutions are already 
committed to enabling wide access to information, they are central figures in 
establishing publishing programs that can support open access publishing. 
With publishing programs, libraries reaffirm their commitment to facilitat-
ing wide access to scholarly work, and they actively contribute to shaping 
scholarly communication.

The Ancillary Question
With two questions addressed, there yet remains a third, ancillary ques-
tion: Who should be at the center of library publishing programs? Library 
publishing belongs in the academic community, clearly, with the library at 
the absolute core. Library publishing exists to support the distribution of 
scholarly work, and all efforts should focus on meeting the needs of creators 
and researchers—those who produce and use the content.

But there must be more, because a simple answer of “libraries” is insuf-
ficient. Instead, there must be an interested collaboration, one in which all 
parties are invested in the program’s success. But this is not the only concern 
or purpose of collaboration or partnership. The Scholarly Publishing and 
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Academic Resources Coalition, (SPARC) offers five key issues of partnership 
in the scholarly publishing landscape:

•	 “Establishing governance and administrative structures that 
integrate the core competencies and resources of libraries and 
presses, without disrupting the broader objectives of either;

•	 “Identifying funding models that accommodate the disparate 
financial objectives, incentives, and missions of libraries and 
presses;

•	 “Defining a partnership’s objectives to align the vertical, institu-
tion-specific mission of the library with the horizontal, transin-
stitutional mission of the press;

•	 “Determining what services a partnership should provide, based 
on the current and future scholarly communication and publish-
ing needs of an institution’s faculty and researchers; and

•	 “Demonstrating the value of a collaboration to university admin-
istrators in order to secure resources and long-term support.”8

Each chapter in this volume offers some ideas as to one or more reason-
able collaborators for a library publishing program. Many offer several 
suggestions for offices and relevant personnel who can offer some expertise, 
and librarians involved with a publishing program can leverage institutional 
relationships to identify additional partnerships for the effort. Included in a 
list of potential collaborators are some of the expected personnel: scholarly 
communication librarians, authors, editors, students, and administrators. 
Digging deeper, some valuable collaborators for specific aspects of a library 
publishing program include institutional technical support, web develop-
ers, graphic designers, institutional communications offices, and disciplinary 
departments.

In short, there is no clear answer as to who should be at the center of a 
library publishing program, as each program exists in a specific context. Some 
institutions have staff dedicated to designing promotional material, and they 
are all too happy to work with journal editors to format their publication. 
Others have a dearth of staffing in most areas, and contributions to library 
publishing must come from outside the institution or from volunteer efforts. 
Many institutions exist somewhere in the middle, with support and expertise 
in some areas and not in others, and with publishing efforts as only a part 
of a job description. In all cases, librarians often have some experience and 
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expertise in identifying relevant personnel for collaboration, and their work 
in fostering relationships can develop excellence in a publishing program.

Structure of This Book
This book largely follows the three parts set out in the book’s title: launching 
a library program, enhancing that program, and sustaining the program. 
Over the course of this book, it will become clear that there is not an absolute 
chronology for the process. Depending on the specific context, some parts 
of the “Enhancing” chapters will be essential to launching a program, and 
concepts discussed in “Sustaining” chapters will be important considerations 
in both launching and enhancing a program. Indeed, most of the authors saw 
their chapters as belonging in the “Sustaining” section, as program longevity 
was an important part of their efforts to launch or enhance their program.

Each section is self-evident as to its contents. The “Launching” section 
addresses considerations for beginning a new library publishing program, 
including technology decisions, processes and protocol, and explicit part-
nerships. Chapters in the “Enhancing” section examine efforts from existing 
library publishing programs to develop new relationships and expand their 
outreach. Finally, the authors who contributed to the “Sustaining” section 
took a variety of interpretations on the word “sustain,” to relate to perpetual 
access, ongoing financial stability, and avoiding worker burnout.

Thematic Throughlines
Despite the diversity of this volume’s authors and topics, several throughlines 
materialized in the reading and rereading of the chapters. Labor emerged 
as an important term related to the amount and kinds of work required in 
library publishing, much of it unseen and requiring expertise that librarians 
must learn while entering the publishing program. Collaboration is related 
to labor in many ways, as librarians leverage their relationships across the 
institution to rely on the proficiency of others. Finally, the theme of student 
success emerged, as it is a stated piece of many libraries’ missions. Absent 
from this list is the theme of access, which encompasses the entirety of this 
volume. Access is a central piece of library publishing, which is, on its face, 
an effort to offer equal access to information, and equal access to publishing 
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scholarship. It is, indeed, the underpinning of this whole endeavor, as will 
be evident throughout the book’s chapters.

Labor
Library publishing requires a great investment of labor, as libraries under-
take the complex processes related to producing and disseminating various 
types of publications. The labor involved in library publishing may include 
tasks such as manuscript review, editing, layout, and distribution, not to 
mention the ancillary tasks of promoting publications, evaluating impact, 
raising funds, and wrangling editors. Each of these tasks demands precision 
and expertise, and these processes help libraries to facilitate the spread of 
knowledge and support institutional goals.

Among the core aspects of library publishing is the work of managing 
production. Indeed, the processes of library publishing are numerous, includ-
ing acquiring appropriate and high-quality content, managing that content 
through editing, and producing a well-formatted result. Not every library 
publishing program engages with its publications in all these ways; several 
provide platforms to publish material without affording journal editors, copy-
editing, and formatting services. In these cases, library publishers often fund 
the platform costs, encouraging journal editors and editorial boards to direct 
funds they might have otherwise used for this purpose toward professional 
copyediting and formatting services. Even then, decision making, along with 
continuous technical support, troubleshooting, and promotion are parts of 
publishing services, and identifying and carefully considering options and 
impact is indeed a form of labor. Guimont and Potter (Chapter 1) discuss the 
labor of starting a library publishing program, which also requires expertise 
about technology and a willingness to embrace things that are unknown. 
In a related chapter, Pucci and Johnson (Chapter 4) convey the processes 
of identifying shortcomings in personnel knowledge as a continuation of 
developing expertise within an institution.

In addition to expertise-building as a form of intellectual labor, clear and 
candid discussion of roles sets expectations among all parties involved in a 
library publishing program. Barnes (Chapter 3) offers such boundary-mak-
ing in a discussion of memoranda of understanding, as clear identification 
of rights, roles, and responsibilities prevents misunderstandings that could 
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impact the quality or timeliness of publication. Identifying the limits of 
responsibilities is not, of course, limited to agreements between publishers, 
authors, and editors; it is also essential in identifying the personal limits of 
work to develop new programs and support new projects, as Norris argues 
(Chapter 12). Clear delineation of roles among library and institutional 
personnel is key to a successful program, as Phair (Chapter 5) writes, and 
Brown and Hall (Chapter 6) extend this to teaching students the editorial 
roles and workflow for library publishing.

Library publishing programs contribute to missions related to advancing 
knowledge and enriching learning experiences. At the same time, librari-
ans dedicate their resources to effecting these outcomes. However, library 
publishing, as Stitz, Watkins, and Evans (Chapter 2) discuss, can be an addi-
tional responsibility for those with specific expertise, and new positions can 
ease some transitions that change requires. The labor of librarians involved 
in publishing supports the distribution of knowledge and strengthens the 
position of libraries as vital carriers for a larger institutional mission.

Collaboration
Like other aspects of librarianship, library publishing relies heavily on collab-
oration. Interactions between library personnel, institutional offices, authors, 
researchers, and editors form the heart of this endeavor. To produce a range 
of valuable scholarly resources, a library publishing program relies on a 
collective effort that coalesces the expertise and resources from a variety of 
sources.

Formal partnerships are central to collaboration in library publishing. 
Phair (Chapter 5) discusses the iterative developmental process of library 
publishing as one that relies on forging partnerships. Similarly, Guimont and 
Potter (Chapter 1) write that considering the many pieces of library publish-
ing requires buy-in from a great many participants as the program explores 
options for the broad impact of its actions. Library publishers can work 
with academic departments and administrative units outside the library to 
identify problems and offer resolutions, as Stitz, Watkins, and Evans (Chap-
ter 2) describe. A similar kind of collaboration with institutional offices and 
campus departments is essential to ensure the journal’s goals align with insti-
tutional goals, Van Diest (Chapter 7) argues. These partnerships can establish 
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and enhance campus support for the program, but they can also come from 
elsewhere, and for different purposes. Pucci and Johnson (Chapter 4) write 
of a reliance on the expertise of university presses to inform processes in the 
library publishing program. Wilson and Jackson (Chapter 9) offer a holis-
tic examination of the digital scholarship department’s efforts to develop a 
podcast publishing program within the libraries, identifying partnerships 
for open-source support, archiving efforts, and aggregators.

Beyond a single institution, collaboration looks different. Evers and 
Wiseman (Chapter 11) write of their library consortia which works to explic-
itly support the teaching, learning, and research missions of four universi-
ties, paying special attention to address the specific needs of each university 
to offer a sustainable program. In another consortium, Morganstern, Wu, 
Robinson, and Gallant (Chapter 10) describe the consortium’s offering addi-
tional publishing expertise as libraries work together to leverage resources 
and their own expertise.

Collaboration in the classroom, too, can bolster a library publishing 
program in ways that extend beyond a student’s tenure at the institution. 
Writing from four-year regional colleges and universities, contributors to this 
volume narrate collaboration within their institutions to support teaching 
endeavors related to publishing. A collaboration between their institution’s 
English department and its library, Brown and Hall (Chapter 6) discuss the 
processes of developing and adapting a course for teaching students publish-
ing practices for an open literary journal. Similarly, Liebel and Morales 
(Chapter 8) write of two partnerships to create a multidisciplinary online 
journal and to produce a print literary journal. Truly collaborative partner-
ships between the library and instructors can yield excellent results and have 
a significant impact on student success.

Effective collaboration between parties in the processes of library 
publishing is necessary for the program to accomplish its goals. As Barnes 
(Chapter 3) writes, memoranda and like agreements are explicit under-
standings between publishers and authors or editors; they foster a rela-
tionship between those entities as they collaborate to increase the equity of 
the scholarly publishing ecosystem. A collaborative effort forms a trusting 
relationship that enriches the value of the library publishing program as it 
also reinforces the role of the library as a central figure for intellectual rigor 
in its community.
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Student Success
Library publishing can play a critical role in fostering student success by 
providing essential resources and opportunities. This kind of program can 
produce a variety of publications, including textbooks and other open educa-
tion resources, which are explicit contributions to student success. Certainly, 
access to high-quality, well-designed learning materials can encourage 
students to engage with up-to-date knowledge, as their instructors help 
deepen understandings of course material.

In this volume, however, authors have focused on student success outside 
of the open resources often produced by library publishing programs. Seeing 
their own work in print helps students to relate their own success to the 
wider academic world, and Van Diest (Chapter 7) identifies student journals 
as a location where students can envision themselves as creators. Similarly, 
Stitz, Watkins, and Evans (Chapter 2) write of a project that developed a 
template to help minimize student errors in producing electronic theses and 
dissertations.

Publishing-related coursework, too, can foster some sense of accom-
plishment for students. Efforts to produce a volume or scholarly work—
whether creative or research-oriented—offers students the opportunity to see 
the processes and the work of creating scholarly output beyond conducting 
a research project and writing a related paper. Brown and Hall (Chapter 6) 
teach a course that gives students practical experience for a potential career 
path, as the course gives students insight into some work they may choose 
after graduation. Similarly, Liebel and Morales (Chapter 8) write about a 
student-run research journal and student-run literary journal, emphasiz-
ing the impact on students from underrepresented groups and mentoring 
opportunities afforded by the very nature of the publications’ being student 
run. Experiential learning and professionalization are key parts of student 
success related to developing library publishing programs.

About the Authors
The twenty-three authors of this book come from a variety of North American 
institutions of higher education, with a wide range of experience in library 
publishing. Each author has provided their own short biography, highlight-
ing their experience and areas of expertise. This range of experiences relates 
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to an aspect of library publishing suggested in this introduction, though not 
explicitly stated: Library and other university personnel involved with library 
publishing programs have entered this arena with diverse backgrounds, 
and on different journeys. Many aspects of librarianship are present in this 
book, from instruction librarians to dedicated scholarly communication and 
publishing librarians. And various aspects of university life, too, are repre-
sented, from teaching and research faculty from English and biology. In this 
diversity of thought, library publishing is not a monolith; it is a process by 
which change can be effected.

Conclusion
One recommendation that came out of the 2022 Library Publishing Forum in 
Pittsburgh, Pennsylvania, was an open access book that could guide nascent 
library publishers through the process of developing a program. In many 
ways, this book fulfills that suggestion. First, it is indeed an open access 
book, and we—the editor as well as the many contributing authors—are very 
grateful to the publisher for their work to ensure wide access. Second, this 
book provides librarians and administrators with several considerations for 
launching a program, as well as a glossary to clarify what many of the terms 
used in library publishing mean in this particular context. In the process 
of developing this book, a collaborative glossary emerged; instead of leav-
ing readers to find their meanings on their own, the authors of this book 
contributed to a glossary to help them. Third, this book is not the final word 
on this topic, and I do not believe there will ever be such a final word. As 
technologies change, so does the publishing landscape, opening additional 
opportunities for libraries to create new avenues for distributing research in 
ways that are equitable for authors and readers.

Notes
1.	 “Library Publishing Coalition | Academic & Research Libraries Engaged in Scholarly 

Publishing,” accessed August 12, 2024, https://librarypublishing.org/.
2.	 “Library Publishing Coalition.”
3.	 “Library Publishing Coalition.”
4.	 Hugh Cobbe, “Publishing in the Research Library,” Harvard Library Bulletin XXXII, 

no. 1 (1984): 83.

https://librarypublishing.org/
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5.	 Brianna Buljung and Emily Bongiovanni, eds., The Scholarly Communications Cook-
book (Association of College and Research Libraries, 2021).

6.	 Joan Ruelle, The Engaged Library: High-Impact Educational Practices in Academic 
Libraries (Association of College and Research Libraries, 2020).

7.	 Merinda Kaye Hensley and Stephanie Davis-Kahl, eds., Undergraduate Research and 
the Academic Librarian: Case Studies and Best Practices (Association of College and 
Research Libraries, 2017).Illinois: Association of College and Research Libraries, a 
division of the American Library Association, 2017.

8.	 Raym Crow, “Campus-Based Publishing Partnerships: A Guide to Critical Issues,” n.d., 
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Chapter 1

Starting a 
Library Publishing 
Program:
Choosing the Right 
Technologies

Corinne Guimont and Peter Potter

Introduction
Among the most consequential decisions a library will make when launch-
ing a publishing program are those having to do with technology. What plat-
form(s) and tools do we use to produce and host content? How much do we 
rely on in-house IT expertise, or should we utilize external service providers? 
What about publishing tools designed for specific formats? How one answers 
these questions will have far-reaching consequences for the program, especially 
considering the investment of time and resources required to get the most out of 
publishing technologies that are both increasingly sophisticated and often niche.

This chapter explores these questions through a case study of Virginia 
Tech Publishing (VTP), an open access publishing program based in the 
University Libraries at Virginia Tech. Both authors were part of the publish-
ing team at VTP’s launch in 2017. Peter Potter was the founding director, 
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and Corinne Guimont was a digital publishing specialist. Over the ensuing 
six years, Guimont’s title and role changed as her responsibilities expanded. 
When Potter left Virginia Tech in 2023, Guimont assumed the role of acting 
director and now serves as the director.

In this chapter, we reflect on the experience of starting a library publish-
ing program, focusing specifically on the decision-making processes that led 
us to adopt multiple digital scholarship and publishing platforms and tools 
to support the publication of an array of content types: journals, books, open 
educational resources, web-based digital scholarship projects, and other, 
more experimental, media projects. Of course, we understand that our expe-
rience at Virginia Tech cannot simply be translated mutatis mutandis to other 
library publishing programs given that no two library publishing programs 
are exactly alike. Still, our experience taught us several valuable lessons that 
we believe can be useful to other libraries facing their own set of technology 
decisions when trying to launch a new publishing program.

Before proceeding, a note about terminology with respect to publishing 
technologies. For the purposes of this chapter, a tool is any technology that 
a publisher uses in the production process (e.g., writing, communication, or 
typesetting) or to provide operational support for the publishing business (e.g., 
title management systems or databases). A platform differs from a tool in that 
it is designed to host finished publications. Of course, tools and platforms can 
occasionally overlap. A tool may have a hosting component, and a platform 
may act as a tool in that it can help in the production workflow, but the basic 
distinction between a tool and a platform is still meaningful. Finally, a service 
provider is a third-party company that offers publishing services to support 
either production processes or publishing operations. Service providers may 
facilitate the use of a tool or platform, or they might take over the work of 
tools and platforms so that publishers do not have to do this work themselves.

Virginia Tech Background
While Virginia Tech has never had a university press, the university has long 
been an innovator in digital scholarly publishing. Since the early 1990s, the 
library has continuously hosted open access e-journals. In 1997, Virginia 
Tech became the first university to require electronic submission of theses 
and dissertations (ETDs), hosting them for public access on library servers.1
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In 2012 Virginia Tech was one of a small group of university libraries 
engaged in efforts to create a community for publishing-minded librarians, 
ultimately leading to the formation of the Library Publishing Coalition (LPC) 
in 2014.2 During this time, the library also explored opportunities to expand 
open publishing capabilities, adopting Open Journal Systems (OJS) for its 
growing stable of journals in 2012 and publishing the library’s first open 
textbook in 2016.

Consequently, when Potter arrived at the university in 2016, there 
was a solid foundation on which to build a more formal library publish-
ing program. With strong support from library leadership, Virginia Tech 
Publishing (VTP) was formally launched in 2017 as a digital-first, open 
access publisher. Although VTP was based in the library, the founding vision 
was that it would face outward to the broader university community, serving 
as a “hub” for publishing activities at Virginia Tech. As stated on the VTP 
website,

At Virginia Tech Publishing (VTP) we can assist in any and all 
steps of the publishing process. We offer services tailored to a 
variety of formats including books and textbooks as well as jour-
nals, reports, and white papers. We also welcome opportunities 
to work with emerging media formats.3

Since 2017, VTP has published over fifty books, textbooks, and reports, 
including several books that resulted from student-led class projects as well as 
a pictorial history of the university in collaboration with Special Collections 
and University Archives to celebrate the school’s sesquicentennial. Meanwhile, 
VTP continues to support thirteen active journals (all open-access, including 
one APC-based journal and four student-led journals). It has also published, or 
partnered in the production and publication of, ten digital scholarship projects 
and several multimedia projects, including podcasts and videocasts.

Getting Off to a Good Start
Before making consequential decisions about publishing technologies, we found 
it helpful to step back a bit and ask a few basic questions to help guide the 
process.
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What Are the Short-Term and Long-Term 
Goals for the Program?
Short-term and long-term planning are essential if a fledgling publishing 
program is to endure beyond the experimental phase. When VTP launched 
in 2017, the library had a longstanding journal publishing program and had 
recently published its first open textbook. This provided a natural foundation 
for the planning process. Our immediate goals were to expand our capacity 
to publish in both these areas, and our long-term goals were to explore the 
viability of publishing other traditional formats, such as books and reports, 
as well as multimedia projects.

Of course, not every library will have a similar foundation to build upon. 
In such cases, the planning process becomes even more important, as it can 
help those who are shaping the program to avoid taking on more than they 
can manage. One of the biggest risks for a young publishing program is 
earning a reputation for over-promising and under-delivering results. “Repu-
tation is like fine china,” said Abraham Lincoln, “Once broken it’s very hard 
to repair.” One way to avert this risk is to be deliberate from the very start 
when deciding which publication types the program will specialize in and 
support. Less can be more when trying to build a strong foundation for a 
young publishing program. It also limits the ramp-up time required when 
adopting new technologies and establishing viable workflows.

What is the Library’s Current Budget 
Situation? What is it Likely to Look Like in 
Five Years?
A common challenge that libraries face when delving into the publishing 
arena is thinking beyond the first or second year of the program. This is 
especially true with respect to funding. The risk is making short-term invest-
ments in technology and staffing that require long-term commitment to 
justify the time and expense. Publishing programs often need two or three 
years to even begin to see the fruits of the initial investment. Will the funds 
continue to be available then?

In the case of Virginia Tech, library leadership had already made 
significant investment in personnel and IT support when the decision 
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was made to develop a local instance of OJS in 2012. While OJS is an 
open-source technology that is free to obtain, maintaining open-source 
software requires ongoing financial investment in both IT and publishing 
personnel. When VTP launched in 2017, library leadership voiced its 
support for maintaining the journals program while making additional 
personnel and technology commitments that would enable expansion of 
the program. These commitments were based on a planning process that 
culminated in a formal report with a specific set of recommendations for 
library leadership to review. These recommendations included shifting 
away from a self-hosted journal management system to working with a 
service provider.

Are Other Resources Potentially Available to 
Support the Publishing Program?
Publishing requires a broad range of expertise. In many scholarly publishing 
houses, this expertise comes from a core staff of publishing professionals 
who work together as a team, supplemented by a carefully chosen stable of 
free-lance editors, designers, compositors, and printers, along with others.

Library-based publishing programs tend to be more modest operations 
with small staffs of three or so people. And yet, most of these programs 
operate within much larger library personnel infrastructures representing an 
extraordinary array of skills and expertise, such as IT professionals, metadata 
specialists, data and data visualization specialists, preservation experts, and 
instructional designers. Our experience tells us that a publishing program 
is more likely to gain traction within a library if it becomes integrated into 
this larger infrastructure.

At Virginia Tech this integration happened organically in a few ways. 
Early meetings with the IT department allowed us to have frank conversa-
tions about technology needs. How much support could we expect for both 
existing and potentially new technologies? We also established an advisory 
board made up of representatives from across the library as a way of gaining 
widespread support. We wanted this board to be engaged in the program, 
sharing in the successes and making suggestions for improvements. We also 
encouraged members of the VTP team to participate in library-wide commit-
tees and job searches. This helped to establish relationships that have since 
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proven essential when taking on projects that require skills that VTP does 
not have, but that are present in other parts of the library. For example, VTP’s 
first fully peer-reviewed edited volume, Viral Networks, required expertise 
in data visualization. We partnered with our data services team to better 
support the editors and authors in generating and representing the visualiza-
tions throughout the book. Over time, we have continued to work with data 
services on other projects, especially digital scholarship, and currently have 
two joint positions with data services to better support digital scholarship 
and other data-heavy publications.

Finding the Right Technology 
Solutions
Once the above questions have been asked and answered, the process of 
evaluating publishing tools and platforms becomes a little easier as it allows 
those doing the evaluations to assess each one with the specific goals, needs, 
and financial resources of the program in mind. To further aid in the evalua-
tion process, we recommend consulting online resources including Choosing 
the Right Platform, a crosswalk of publishing tools designed to help library 
publishers or Mind the Gap: A Landscape Analysis of Open-Source Publishing 
Tools and Platforms—neither of which, alas, was available at the time VTP 
was making its initial technology decisions.4 

Here are a few principles we used at Virginia Tech to guide us in the 
evaluation process.

When Evaluating a Specific Publishing Tool, 
Who is Your Target Audiences and Are You 
Equipped, Once the Tool is in Use, to Reach 
Those Audiences?
A publishing program may ultimately decide that it can support multiple 
publishing tools. This is great for content production, but it does not address 
problems related to the program’s discoverability. How will readers and view-
ers find the content, especially if it lives on multiple sites and repositories and 
is largely hidden beneath the homepage of the library website?
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Keeping discoverability in mind, much of our attention in the months 
leading up to the launch of VTP, was on creating a centralized web presence. 
At the time, most publications produced within the library were hosted on 
the institutional repository, VTechWorks. Some could be found by searching 
the library’s website but were not readily findable from the home page. One 
had to dig down several layers into department-level pages. Understanding 
that this was not likely to change, we decided that we needed our own website 
with our own distinguishable URL. We ended up with “publishing.vt.edu,” 
which has the virtue of both clarity and adherence to university policy on 
domain names. The website itself was important for establishing an identity 
for VTP. And while VTP publications (e.g., books, journals, open textbooks, 
and born-digital projects) continued to be hosted on multiple platforms, the 
VTP website became our “storefront,” where we could present and promote 
all these publications in one place.5

To Outsource or Not to Outsource?
A challenge facing any start-up library publishing program is deciding when 
to do tasks in house and when to hire outside vendors. Technology is, or 
should be, a big part of this decision-making process because choosing to use 
a particular tool or platform—either a new one or one already in use in the 
library—will have long-term impact on the program. Even if a technology 
is open source and touted as “out of the box,” maintaining it over the long 
haul requires an investment in time and resources, including possibly having 
to acquire expertise through hiring new personnel. None of this should be 
overlooked in long-term planning and budgeting.

At the time VTP launched in 2017, several exciting new, exploratory 
publishing tools and platforms were in development (e.g., Manifold, Fulcrum, 
and Editoria), but we decided to be cautious in adopting new technologies. 
While VTP experimented with a few different tools to aid in production, we 
usually found that the benefits of investing in new tools (even open-source 
ones) were outweighed by using existing workflows as well as outsourcing 
to different service providers. In the end, our solution was to hire a service 
provider—in our case, Ubiquity—to create VTP’s central website and provide 
a range of à la carte EDP (editorial, design, production) services. We also 
worked with other outside EDP service providers (e.g., Longleaf and Scribe) 

http://publishing.vt.edu
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on a case-by-case basis. This enabled VTP to invest in hiring new personnel 
that could focus on the program’s “front-office” activities (e.g., author rela-
tions, editorial oversight, and strategic planning). This solution proved to be 
a workable one for VTP. Naturally, other publishing programs will have their 
own calculus, which may lead to different solutions.

Be Realistic in Assessing Your Program’s 
Capacity to Take on Projects.
Ultimately, decisions about investing in tools versus outsourcing come down 
to a realistic assessment of cost, staff skillsets, and workload capacity. It may 
be tempting at the start to take on any project that comes in; however, it is 
important to consider how any given publication will be produced, who will 
do the labor, where it will be hosted when complete, and what are the costs 
associated with long-term hosting and maintenance. In the end, limiting the 
types of publications to take on while testing just one or two technologies 
at any given time can save significant time, stress, and funds down the line.

Taking the Long View
As a program grows and expands to include new types of publications, a 
valuable exercise is to periodically step back and assess the progress made 
thus far. What has been successful? What has been less successful? Have the 
goals of the program changed in any significant way? Should they change?

This process should include an honest reevaluation of the technologies 
then in use: new tools, platforms, or service providers. One piece of this is 
to revisit the questions asked when the program was launched.

What Are the Short-Term and Long-Term 
Goals for the Program?
Do the new publication types fit with the goals of the program? Have the 
goals of the program shifted as it has grown? Early in the years of VTP, the 
Publishing Services department, which includes VTP, began to oversee a 
new digital humanities space in the library. The space includes a classroom 
and meeting room as well as media recording studio. At first, the studio 
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was used sporadically, but in 2019 a decision was made to hire personnel 
with expertise in media production to oversee this space. This, in turn, led 
VTP to broaden its goals to include podcasts and to experiment with other 
multimedia projects, such as oral histories.

What is the Current Budget Situation? What 
is it Likely to Look Like in Five Years?
If the budget has changed, what are the implications for the breadth of the 
publishing program? If the budget has grown, perhaps there is room to 
upgrade tools and platforms or employ new ones. If the budget has decreased, 
what are the technological priorities and how can these guide reduced spend-
ing? For VTP, the base budget has remained largely stable, so any decision 
to explore new technologies is likely to be better received if it is done in 
collaboration with other library and campus-wide departments.

What Other Resources Might Be Available to 
Support the Publishing Program?
At Virginia Tech we have always looked for opportunities to partner with 
others in the library and across the university. As the program became more 
established, the opportunities to create relationships with potential stake-
holders on campus grew. In 2019 VTP was looking to better support digital 
scholarship projects and other web-based publications. One recurring ques-
tion, though, was how to host these sites.6 With other inquiries in the library 
and on campus regarding website hosting and experimentation, VTP staff 
partnered with the Teaching and Learning division on campus to propose 
and pilot a program for Reclaim Hosting’s Domain of One’s Own. Ultimately, 
this collaboration addressed multiple needs on campus and gave VTP the 
space to host innovative digital projects as well as to experiment with new 
tools.7

Ultimately, these questions will be revisited again and again as a library 
continues to grow its publishing program. Consistently checking in with the 
current scope and goals of the program is essential for effectively identify-
ing technologies and workflows. VTP first did this in 2018 by establishing 
a guiding philosophy plan which is revisited and updated every one or two 
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years as needed. Other programs may use similar documentation, adding 
on evaluation through annual reports, data assessment, or work with an 
advisory board.

Conclusion
All publishing programs are unique, just as all libraries are unique. This 
means that there is no one-size-fits-all solution when it comes to building 
a program and adopting a particular platform, tool, or service provider as a 
key piece of that program. Each library publishing program should evaluate 
its individual needs, compare those needs with the various options available, 
and then choose the solution (or solutions) that works best for that program. 
It is then important to continue to evaluate those solutions as the program 
develops and as the priorities of the library or institution change over time. 
The needs will inevitably change and adapt as budgets adjust, staff changes, 
and skillsets shift, which will require further research and evaluation of the 
most current publishing platforms, tools, and service providers. Long-term 
planning requires staying on top of these evaluations while simultaneously 
keeping abreast of the current publishing landscape. Doing so can be the 
key to a new library publishing program’s successful growth and evolution 
over time.
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Chapter 2

Providing a LaTeX 
Template for Theses 
and Dissertations
Tammy Stitz, Trevor Watkins, and Sally 
Evans

Introduction
Writing a thesis or a dissertation is usually one of the final elements that post-
graduate students must complete to earn their degrees. The process leading 
to that point can be arduous and stressful through the final stage. Format-
ting guidelines further compound the anxiety; as if writing theses/disserta-
tions is not enough, most (if not all) colleges and universities in the United 
States require their theses and dissertations to adhere to specific format-
ting guidelines established by individual institutions. To ensure consistent 
formatting, all graduate students writing theses and dissertations must 
submit their documents for format review. Documents that do not adhere 
to the guidelines will not be accepted, and students must pass the review to 
remain eligible to graduate. Conceivably, an improperly formatted thesis or 
dissertation could postpone a student’s graduation. With that in mind, many 
institutions provide templates that have already been formatting according 
to the required guidelines.

GMU created University Dissertation & Thesis Services (UDTS) in 2001, 
consolidating various elements of the thesis and dissertation completion 
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process into one department. As of 2024, UDTS works with an average of 
450 postgraduate students each calendar year. As a part of those duties, 
the coordinator of UDTS is responsible for reviewing the formatting of all 
theses and dissertations written by GMU graduate students. The scope of the 
review is limited strictly to ensuring the document follows GMU’s Univer-
sity Formatting Guidelines (http://library.gmu.edu/udts/resources#guide-
lines); the coordinator neither reviews content nor approves adherence to 
any citation style (e.g., APA, MLA, IEEE, Chicago). Like other institutions 
with graduate programs, UDTS offers templates formatted according to 
those rules.

Each year, most of the approximately 450 students use Microsoft Word 
to create their theses and dissertations, but an average of 16 percent opt for 
different document creation platforms. In that subset, the most popular, by 
far, is LaTeX. It is vital to provide students with the tools they need and to 
make sure those tools are operating at peak performance. Despite the efforts 
of UDTS, challenges have arisen over time involving the LaTeX template. 
First, not all students are proficient in LaTeX. Many students use Overleaf 
at GMU. Overleaf is a browser-based LaTeX editor that provides a plat-
form for researchers to collaborate on STEM-based publications, including 
manuscripts, scholarly articles, and grey literature.1 With Overleaf, users can 
employ a “What You See Is What You Get” (WYSIWYG) interface. Students 
that use the WYSIWYG interface may not have used LaTeX previously, 
thereby increasing the amount of help they need with formatting their theses 
and dissertations. Finally, requirements for formatting theses and disserta-
tions change over time, and there can be department-specific formatting 
required. Despite some adversity, which this chapter discusses, GMU has 
worked hard to create, maintain, and constantly improve the LaTeX template, 
with the goal of assisting many, if not all, students as they reach the end of 
their programs.

What is LaTeX?
LaTeX is a document-preparation system based on the TeX typesetting 
system. Neither LaTeX nor TeX are new; they have been available for decades, 
with LaTeX released in 1984. They were developed initially to run on Unix 
operating systems because of the widespread use of Unix in academia and 
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research institutions; however, they are now multi-platform and can be 
installed locally on Unix, hundreds of Linux operating system distributions, 
Windows OS, and Mac OS. Additionally, LaTeX can also run in the browser 
via Software as a Service (SAAS) platforms such as Overleaf.

A LaTeX document is a structured text file, which contains text and 
markup commands that instruct the TeX engine on how to typeset the docu-
ment. LaTeX has several advantages over basic word processing. It gives the 
user control over spacing in a document at the character, paragraph, and page 
levels. For example, a user can adjust the spacing between specific pairs of 
letters, automatically replace specific letter combinations, and control where 
words are broken at the end of lines to avoid excessive whitespace in the 
document. Additionally, a user can set precise values for paragraph indenta-
tion, control the content and appearance of headers and footers, and adjust 
the overall spacing between letters in a block of text. LaTeX also provides 
packages and commands to integrate more specialized typographic control 
in the document, like kerning, ligatures, character protrusion, and the ability 
to create very complex mathematical formulas with control over the layout 
and spacing of the formulas in the document.2 This is especially important 
for students and faculty producing research papers, theses, dissertations, or 
manuscripts.

Professional STEM organizations that have peer reviewed journals, 
books, magazines, newsletters, and conference proceedings often provide 
Microsoft Word templates, as these templates give researchers an idea of 
the length and layout of the manuscript. Several organizations—such as the 
Association for Computing Machinery (ACM), the Institute of Electrical 
and Electronics Engineers (IEEE), and the Royal Society of Chemistry (RSC) 
—have created LaTeX templates as an option for researchers interested in 
submitting a manuscript, as some scientific and technical journals prefer 
LaTeX submissions. The LaTeX document has the extension .tex. Most of the 
time, the first markup command in a LaTeX file is document class. The class 
file then provides the general formatting of the document. Packages extend 
the functionality of LaTeX or provide additional formatting.3 As the class files 
and packages are separate from the LaTeX document file, the formatting is 
not embedded with the content. In theory, a user can focus on the content 
and not worry about the formatting. An example of a simple LaTeX docu-
ment is in Figure 2.1.
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Figure 2.1. A Simple LaTeX Document

The engine can generate a device independent file (DVI) or a PDF. Most 
LaTeX users use pdflatex.exe to create a PDF. An image of the PDF is in 
Figure 2.2.

Figure 2.2. LaTeX Document PDF Output

It is not necessary to be an expert computer programmer to learn LaTeX. 
Users with coding experience will learn more quickly, but anyone can learn 
LaTeX. Furthermore, there are front ends or LaTeX editors that contain 

\documentclass[12pt]{article}
\usepackage[letterpaper,margin=1in]{geometry}
\title{A Small \LaTeX\ Document}
\author{Tammy Stitz \and Trevor Watkins \and Sally Evans}
\date{}
\begin{document}
\maketitle
\begin{abstract}
A small document is shown in this book chapter.
\end{abstract}
\section{The only section}
The document is based on the article class, which comes with all TeX distributions. I set the margins with 
the geometry package, which is one inch for all margins. The authors are provided with the ``and’’ 
command between each author. The date command suppresses the date. The maketitle command 
displays the title and author. This document has only one section. Normally there will be several, as well 
as subsections and sub-subsections.
\end{document}

A Small LATEX Document

Tammy Stitz Trevor Watkins Sally Evans

Abstract

A small document is shown in this book chapter.

1 The only section

The document is based on the article class, which comes with all TeX distributions. I set
the margins with the geometry package, which is one inch for all margins. The authors are
provided with the “and” command between each author. The date command suppresses the
date. The maketitle command displays the title and author. This document has only one
section. Normally there will be several, as well as subsections and subsubsections.

1
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command definitions and drop-in code, which offer users another tool to 
assist them in learning to use this system. In yet another effort to increase 
user friendliness, many of the editors have spellcheck and a thesaurus.

History of Typesetting and Word 
Processing Software
To understand the significance of LaTeX, it is important to review its history, 
particularly in comparison with the history of proprietary word-process-
ing software. Word processors and typesetting systems can create similar 
documents, but neither the systems nor their individual purposes are inter-
changeable. Word-processing programs were more popular in the corporate 
world, as most business communications do not use complex mathemati-
cal equations and are created more efficiently using WYSIWYG software 
(e.g., word-processing software). In academia, however, many publications 
(including theses and dissertations) needed a system to properly render 
complex mathematics.

In the early days of the minicomputer boom, there was intense compe-
tition in the word-processing software market.4 Companies scrambled to 
release versions of word-processing software that met the public’s quickly 
changing demands.5 In doing so, these companies began releasing software 
before it was fully tested and distributing patches to correct bugs later; this 
practice was problematic, as it focused less on the product’s quality and more 
on the bottom line.6

While companies created proprietary word processing systems for 
business administration,7 Donald Knuth created the TeX typesetting system 
for academia. In 1978, Knuth, a professor of computer science at Stanford 
University, was in the process of publishing his most recent book.8 When he 
received the publisher’s proof, he was not satisfied with the look of the mathe-
matics produced using computer-based phototypesetting. With that in mind, 
Knuth decided to create TeX, a typesetting system to produce high-quality 
mathematics as produced by expert typesetters using Monotype hot-metal 
type machines. He made the stability of the TeX typesetting system a priority.9

TeX did create beautiful equations, which resolved Knuth’s problem; 
however, many academics found it difficult to use. To solve that issue, Leslie 
Lamport, a mathematician and computer scientist, created LaTeX as a macro 
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for the TeX typesetting system.10 This macro was much easier to use, which 
led to delivering this system to a wider audience and establishing LaTeX as 
the most popular macro for the TeX typesetting system.11 Knuth created an 
enduring tool that remains popular nearly fifty years later. 

LaTeX’s major advantage (i.e., superior equation support) was in place at 
its creation and is still evident today. For example, Moorhead examined the 
papers on arXiV to determine if there is a correlation between the number 
of equations in the document and use of LaTeX and found that entries that 
consisted of a PDF document generally had half the number of equations as 
those with LaTeX source files.12 Although it cannot be verified how the PDF 
documents were created, it is likely that LaTeX was not used because there 
were no source files present.

In 2007, Brischoux and Legagneux surveyed journal editors from fifty-
four scientific journals from thirteen different disciplines to determine the 
number of LaTeX articles submitted. They found that there were particularly 
high rates of submission in the LaTeX format for mathematics (96.9 percent), 
statistics and probability (89.1 percent), and physics (74 percent).13 As LaTeX 
was created to improve the rendering of mathematics, this finding is not 
surprising. In another study, Knauff and Nejasmic observed forty researchers 
as they created a document from the same source text in thirty minutes.14 The 
researchers who typically used LaTeX created the document using LaTeX, 
and the ones who typically used Microsoft Word created it using Microsoft 
Word. Although there are some flaws in their study, Knauff and Nejasmic 
found that entering mathematics in LaTeX was more efficient, though user 
preference also played an important role. For all the reasons discussed, it is 
obvious that both LaTeX and Microsoft Word templates should be available 
for graduate students to use in creating their theses and dissertations.

LaTeX and Accessibility
Using LaTeX produces a PDF that is not accessible because the PDF is not 
tagged. There are additional criteria that are needed, but tagging is crucial. 
As of 2024, there are eight items listed under the topic of accessibility on 
Comprehensive TeX Archive Network (CTAN): accessibility, accsupp, atkin-
son, axessibility, glossaries-accsupp, hamnosys, Latex2Nemeth, and tagpdf. 
The only packages that create tags are accessibility and tagpdf, and they are 
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experimental.15 In fact, the author of the accessibility package said, “Based 
on feedback to the ‘accessibility’ package and discussions with a few folks, 
I’d like to discourage people from using the package any more.”16 The author 
of the tagpdf package stated that the package’s purpose was to test tagging 
functionality for LaTeX in order to include the code in the LaTeX kernel.17

The accsupp and axessibility packages write information directly to 
the PDF, although not via tags per se. The axessibility package requires 
either accsupp or tagpdf packages. Using axessibility with accsupp enables 
the screen reader to read the actual text field. The axessibility package was 
designed with mathematics in mind because it is problematic in PDF form. 
It does not create a PDF that conforms to PDF/UA.18 Most LaTeX users 
recommend creating an HTML version using htlatex.19

The TeX Users Group (TUG) has a listserv to discuss issues with accessi-
bility.20 In addition, a group of developers are actively working on automatic 
tagging. For example, the section command would automatically insert an 
H1 tag into the PDF. There are many complications pertaining to tagging 
PDFs, particularly due to the changes that classes and packages make to the 
base LaTeX commands.21 David Carlisle, Ulrike Fischer, and Frank Mittel-
bach are part of the LaTeX Project Team. They collaborate with any LaTeX 
developers that have solutions to this issue. Carlisle et al. provided a work-
shop at the TUG Annual Meeting in 2023.22 TUG offers grants to LaTeX 
developers to work on accessibility solutions.23 Ross Moore, mathematics 
professor at MacQuarie University in Sydney Australia, has a five-year plan 
proposal to make mathematics publications more accessible; however, the 
project needs funding.24 Educational Materials Made Accessible (EMMA) 
is a website created for university offices of accessibility to make their work 
more efficient.25 Designated staff at member universities can upload and 
download accessible material for those that are print disabled. An auxiliary 
tool, Math Detective, can be used to make mathematics accessible in PDF 
documents.26 This tool could be valuable to ensure accessibility in LaTeX 
documents as well.

Some universities check the accessibility of theses and dissertations. 
For example, OhioLINK, a library consortium representing over eighty 
universities in Ohio, requires five accessibility features to be submitted in 
their Electronic Theses and Dissertations (ETD) Center: “PDF file includes 
full text; PDF accessibility permission flag is checked; Text language of the 
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PDF is specified; PDF includes a title; and Images, figures, and tables have 
descriptive captions and/or alt tags explaining content.”27 OhioLINK member 
universities deposit their theses and dissertations in the ETD, so they must 
inform the students of the requirements or make the documents accessible 
themselves.

LaTeX Templates at Other 
Universities
CTAN serves as an archive of LaTeX packages and class files. As of 2023, 
there were seventy-four class files and nine packages available for thesis and 
dissertation creation. Most of the class files and packages are for a particular 
university; however, there are a few from several countries, including, but not 
limited to, Australia, Belgium, Hungary, Mexico, and the United Kingdom. 
The countries that have four or more class files or packages can be found in 
Table 2.1.

There are class files and packages for specific departments, including 
business, computer science, economics, engineering, and law. There are 
packages supported by students, faculty, graduate school, and the library. 
Any class file or package that could not use pdflatex.exe to create a PDF file 
on CTAN was excluded. Most of the excluded packages needed Unicode 
support, so they used the TeX engines XeTeX or LuaTeX. XeTeX and LuaTeX 
do not use the LaTeX format. Class files and packages that were old, obsolete, 
or created a portion of the thesis only were excluded.

Table 2.1. Countries with Four or More Class Files or Packages on 
CTAN

Country Number of Class Files or Packages

Brazil 4

Canada 7

France 4

Germany 12

Italy 6

USA 21



Providing a LaTeX Template for Theses and Dissertations 37

Most of the templates load an existing class to serve as a basis. Books and 
reports have a similar structure to a thesis. Therefore, they were used most 
frequently as a basis in the class files on CTAN. Using these classes minimizes 
the number of necessary edits. Table 2.2 shows the classes loaded most.

Table 2.2. Classes Used in Thesis Class Files or Packages on CTAN

Classes Number of Class Files or Packages

Book 26

Report 20

Memoir 11

Scrreprt 8

The scrreprt class is from the koma-script bundle. It provides alternate 
versions of the article, report, and book classes.28 On CTAN, it suggests they 
are “replacements … with an emphasis on typography and versatility.”29

Not all class files and packages for theses and dissertations are collected 
in CTAN. The authors of this chapter found evidence of LaTeX thesis or 
dissertation templates for 116 universities not included in the archive. 
Most of those universities offer a Microsoft Word template as well as the 
LaTeX template. Eighteen of the university websites pointed their students 
to GitHub, and twenty-two university websites pointed to a template on 
Overleaf. There might be more than were listed in this article, but there was 
evidence of ten universities that are not listed on CTAN offering faculty, 
students, and staff a free Overleaf Professional account, such as CalTech, 
Dartmouth, and GA Tech.

Support for these templates varies widely. They are frequently created 
by professors and/or graduate students, and administered by a variety of 
entities including, but not limited to, provosts, graduate schools, academic 
departments, and libraries. Some graduate schools make class files and pack-
ages available with the caveat that they are not supported, while others direct 
students to contact their departments for a template. Universities may find 
an institutional subscription to Overleaf cost prohibitive, so it is not surpris-
ing that those with a subscription are a small percentage of the number of 
universities found with a LaTeX template for theses and dissertations.
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In contrast to those institutions are the New Mexico Tech Center for 
Graduate Studies and the mathematics and statistics department at East 
Tennessee State University. The Tech Center strongly encourages the use of 
the LaTeX template, and the department at ETSU requires its students to use 
LaTeX due to its superiority in rendering mathematics.

Albeit anecdotal, the authors of this chapter have seen different unof-
ficial variations of a LaTeX template passed down from other students in 
individual research groups. This fact coincides with those universities that 
had multiple templates on CTAN.org or on GitHub when it was not clear 
who created them. The LaTeX templates that were available from specific 
departments were similar to those on CTAN. Some universities had multiple 
LaTeX templates from various academic departments, including astronomy, 
computer research in music and acoustics, financial systems centers, math-
ematics, meteorology, physics, psychology, and statistics.

History of the LaTeX Template at 
George Mason University
Graduate students in GMU’s Electrical and Computer Engineering Depart-
ment created a LaTeX package for UDTS in 2007. The package, based on the 
Stanford University PhD thesis style, was created to be used with the report 
document class to format theses and dissertations. Originally, there were 
two templates: one for theses and the other for dissertations. The templates 
consisted of several files:

•	 gmuthesis.sty or gmudissertation.sty
•	 bibfile.bib
•	 IEEEfull.bib
•	 Appendix.tex
•	 chapterOne.tex
•	 chapterTwo.tex
•	 figGeorgeMason.eps
•	 GMU_thesis_template.tex or GMU_dissertation_template.tex
•	 IEEEtran.bst
•	 Mythesisabbrev.sty
The package for theses and the package for dissertations were supposed 

to be the same, but they were not. The following files were discarded: 

http://CTAN.org
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IEEEtran.bst and mythesisabbrev.sty. The .bst file was discarded because 
not everyone would use the IEEE citation style, and this file should be part 
of most TeX distributions. It is better to keep IEEEtran.bst updated using 
the mechanisms of the TeX distribution in use for the most recent version 
of the package. The package mythesisabbrev.sty contained miscellaneous 
mathematical commands that shortened the length of existing commands 
(i.e., \renewcommand{\a}{\alpha}). If a student wanted to create their own 
commands, they could do so in the preamble of the main .tex file.

It was not necessary to maintain two package files, so the new template 
contained one package, gmuETD.sty. In addition, two bib files were not 
necessary, so the new template contained one file, gmuETD.bib. The new 
single template consisted of the following files:

•	 gmuETD.sty
•	 gmuETD.bib
•	 Appendix.tex
•	 chapterOne.tex
•	 chapterTwo.tex
•	 figGeorgeMason.eps
•	 GMU-Diss_template.tex
•	 GMU-MS_template.tex
In 2011, the UDTS coordinator sought help within the university to 

fix the LaTeX template’s issues, based on feedback from students who were 
having issues with the template. Some students, at the time of graduation, 
offered to share their source code; she took them up each time and replaced 
the current file with the new, “better” one. While the coordinator appreciated 
their efforts and willingness to help, subsequent students still experienced 
the same problems.

Professors, frustrated by their students’ struggles, offered their help, but 
the template remained unfixed. In 2016, the UDTS coordinator proposed 
using Overleaf to her supervisor, but the cost was prohibitive. Over the next 
three years, she attempted to find partners within University Libraries, the 
College of Science, and the College of Engineering and Computing to collec-
tively advocate for Overleaf for graduate students. The campaign showed 
promise in 2019, but it ended when a professor in the College of Engineer-
ing and Computing expressed satisfaction with the current version of the 
template and declined the coordinator’s request for student assistance.
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There was no money in the university libraries’ budget to hire a graduate 
assistant for the UDTS office, which had been the case since 2014. Eventu-
ally, through an unofficial network of colleagues, the coordinator was able 
to find a doctoral student at GMU who was willing to assist students with 
their LaTeX issues for no compensation (despite efforts at UTDS to acquire 
this funding). From 2020 through 2022, this doctoral student generously and 
tirelessly provided his services to LaTeX users in need of help. With the hire 
of a new subject librarian in engineering and a new librarian for teaching and 
learning, the UDTS coordinator saw potential for positive change. The authors 
identified a clear need to reduce both the number of formatting errors made 
by students and their frustration and stress. They, along with willing graduate 
students, performed rounds of troubleshooting on the template throughout 
spring and summer 2023, and UDTS released the new template in Fall 2023. 
The number of problems and complaints has declined noticeably, and mark-
edly fewer students have contacted the UDTS coordinator for assistance.

Improvements Made to the LaTeX Template
Over time, the UDTS coordinator identified several recurring issues with the 
original template: the signature sheet, the abstract, spacing, the bibliography 
title page, and the biography, as well as with conflicting packages, inoperable 
code, and adding other functionality.

The Signature Sheet
All GMU’s colleges and schools have different requirements for the signatories 
of their specific signature sheets, including who is listed and how. Some signa-
ture sheets require the full names and titles of all committee members to be 
listed, while others do not want names listed at all. Some students have more 
than four committee members; therefore, commands for additional members 
were added (i.e., committee members numbers four to six). If the user does not 
employ the commands, there will not be a signature line on the signature sheet.

The original template had a command for the names of the advisor, dean, 
and committee members; however, the remainder of what was typed was set 
in the package. If this verbiage did not change from department to depart-
ment, it would be a good design. Furthermore, if the text was longer than one 
line, the next line would not appear correctly. To resolve the problem with the 
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signature lines, we set the commands to include verbiage of the entire line. 
Next, we added a command to the package to allow text to flow to another 
line and remain properly displayed.

The Abstract
Per GMU’s Formatting Guidelines, the abstract must be listed in the table of 
contents with a consecutive lower-case Roman-numeral page number, but no 
page of the abstract should display a page number. If the abstract extended 
beyond one page, the pagination in LaTeX documents was not always correct. 
Starting the second page required a command to be used. To resolve that 
issue, we added a flag variable to the package to reset the page number for 
the first page of the first chapter and eliminated the command for the second 
page. Those changes allowed for the abstract to be any length necessary and 
for the pagination (both on the page itself and in the listing in the Table of 
Contents) to remain correct.

Spacing
Another rule within GMU’s guidelines involves spacing within the body of the 
thesis/dissertation: if a table or a figure is on the same page with body text, that 
text must be separated from the table/figure and its caption by at least three 
single-spaced blank lines both above and below (equivalent to 1.5 cm or approxi-
mately 2/3 of an inch). There were commands in the original template to address 
this issue, but it required trial and error to determine when they were needed. 
In the new template, the internal commands for spacing were changed to the 
minimum value; there can be more space, but there are always at least three lines.

Bibliography Title Page
In this instance, the LaTeX template ultimately changed GMU’s University 
Formatting Guidelines. Per the original guidelines, there was a bibliography/
references/works cited/title page required for all theses and dissertations, 
consisting of a single page preceding the first page of the citations them-
selves, containing only the title of that section (which was then repeated at 
the top of the first page of citations). In working with students, the UDTS 
coordinator realized how pointless this rule was, so she removed it from the 
guidelines and the Word template; however, efforts to remove it from the 
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LaTeX template were not always permanent. Fortunately, the new version 
does not contain the extraneous page and the fix has remained in place.

Biography
In another example of the LaTeX template influencing the guidelines, the 
UDTS coordinator realized that the last page in the document was unneces-
sarily confusing. The original guidelines titled this required page “curriculum 
vitae” (CV). However, per examples dating from the first dissertation submit-
ted at GMU in 1984, this page is meant to consist of a brief biographical state-
ment about the author. Understandably, this issue confused many students, 
as they included their actual CVs/resumes. Efforts to resolve this issue in 
working with students using the LaTeX template led the UDTS coordinator 
to change the rule entirely, thereby renaming the section “biography.” The 
new version has retained the change.

Conflicting Packages, Inoperable Code, and 
Adding Other Functionality
The PDF document generated using pdflatex had two errors. One of the 
errors stemmed from a line including the babel package in the .sty file. The 
babel package was causing a conflict with another package that was used. 
As this line was not necessary in the .sty file, we removed it. In the original 
thesis-specific package, the figures and tables were suppressed due to errors. 
As the figures and tables were appearing correctly without this section of the 
.sty file, we eliminated this code.

One college required a table of abbreviations, but there was no code in the 
template to accommodate this. In the new template, we added code to the .sty file 
and the main .tex files to create this table and add an entry in the table of contents.

How We’ve Helped Students with 
LaTeX
Overleaf
Overleaf makes collaboration greatly efficient in that librarians and library 
staff can work with students, faculty, and researchers on high-quality 
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documents in real-time.30 Overleaf is popular throughout the GMU campus 
among faculty and researchers and has emerged as an indispensable tool 
for GMU’s librarians who directly assist students working on their theses 
and dissertations in LaTeX. During the COVID-19 pandemic, the teaching 
and outreach librarian assisted many students using LaTeX for their theses 
and dissertations; he had to find a more efficient way to work with these 
students in the virtual environment. While Zoom and other web-confer-
encing platforms were initially adequate, it became necessary to optimize 
the time spent on LaTeX consultations. The collaborative nature of Over-
leaf eliminated some of the issues experienced in a Zoom troubleshooting 
session. For example, when students use LaTeX natively on their computers, 
the person(s) assisting the student could only see the student’s work in real 
time when the student shared their computer screen. Screen sharing can 
be inefficient in a Zoom session, especially if one party has a slow internet 
connection or is unfamiliar with Zoom’s screen-sharing features. This can 
lead to delays and make the troubleshooting process more time-consuming 
and frustrating.

Furthermore, LaTeX errors can be enigmatic and, without access to the 
full log files or the ability to interact with the student’s LaTeX environment 
directly, diagnosing and resolving issues can be more challenging. Students, 
during some consultations, were using different LaTeX distributions and 
versions than the teaching and outreach librarian was using, and discrepan-
cies in package versions can lead to issues that are difficult to replicate or to 
troubleshoot remotely without access to the exact setup. In addition, explain-
ing complex concepts of LaTeX and navigating through detailed LaTeX code 
can be onerous through Zoom sessions without the ability to interact directly 
with the student’s code or find and correct errors. Sometimes students sent 
files through email or other file-sharing services like OneDrive and Google 
Docs so that librarians could examine the files directly, but this also further 
delayed the process. If students’ inquiries about errors in the LaTeX code 
required a meeting, the librarian directed the student to Overleaf to create 
a free account.

Overleaf and Embargoes
While Overleaf is a highly useful platform for collaborative LaTeX docu-
ment editing, especially for theses and dissertations, it does create some 
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issues. For example, if a student is considering placing an embargo on their 
dissertation or thesis, the decision to use Overleaf should be discussed 
beforehand. An embargo on a dissertation typically means that the student 
wishes to temporarily restrict access to their work to protect sensitive data, 
patentable rights, or to ensure they can publish their work in academic 
journals before it becomes publicly accessible.31 At GMU, a student may 
request an embargo of their work for either two, five, or ten years. Any docu-
ments that are created or imported into Overleaf are stored on Overleaf ’s 
servers, which could raise concerns about the confidentiality of the content, 
especially if it contains sensitive or proprietary information. Although the 
United Kingdom (where Overleaf is based) has very strict privacy laws and 
Overleaf has security measures in place to protect user data, it is important 
to note that no system on the Internet is impregnable and immune to secu-
rity breaches. Librarians should ensure that students are aware of Overleaf ’s 
privacy policy and security features, as well as whether they meet the insti-
tution’s standards. Students should limit access to only those who will be 
directly involved in troubleshooting the thesis or dissertation on Overleaf.

Online LaTeX Tutorial as a Library Guide
Since 2019, Mason University Libraries has provided a library subject guide 
(LibGuide) for LaTeX. It included a good summary of references to help 
users, and it was updated in summer 2022 with additional information to 
empower users to learn LaTeX at their own pace. For example, the guide was 
edited to discuss installing the software needed to produce a LaTeX docu-
ment, which is a common obstacle when learning to use LaTeX. Additionally, 
the LibGuide was revised to include information about where to get the pack-
ages that extend the functionality of LaTeX, as well as recommended docu-
mentation and videos for novices and experts. The most popular section of 
the LibGuide at the University of Akron (UA) pertains to exporting BibTeX 
references from multiple databases and websites; therefore, this information 
was added to the revised LibGuide as well.

From October 2020 to January 2024, 68 percent of the guide views 
occurred after the guide was updated (see Figure 2.4). Two of the webpages 
in the LibGuide changed function, so they cannot be compared. Two of the 
webpages in LibGuide served the same purpose.
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Figure 2.3. LibGuide Views by Date

Figure 2.4. LibGuide Page Views Before and After Updating the 
LibGuide

Workshops
The Engineering faculty at GMU expressed a need to provide workshops 
to help students with LaTeX. From 2011 to 2021, UA held a series of eight 
workshops that taught attendees how to create a LaTeX document from start 
to finish.32 The authors decided to follow the same model and use the first 
seven sessions of this workshop series as a basis for a workshop series at 
GMU. Most of the series was in-person, but some parts were online, such 
as a workshop we ran for a few summers including during the COVID-19 
pandemic (i.e., 2020 and 2021). UA decided on a series of ninety-minute 
workshops because it would be difficult for graduate students to dedicate 
two, eight-hour days to the workshops.
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Attendee feedback and instructor observations were an essential part of 
assessing the workshops, and to inform updates to the series to benefit the 
GMU community. The maximum number of attendees in each workshop 
session was ten, to allow for one-on-one troubleshooting assistance from 
one instructor. Concepts that previous attendees noted as less valuable were 
removed. Information about the workshop series was posted to the LaTeX 
LibGuide. Based on interest, a morning and an afternoon section were sched-
uled to run in summer 2023.

The number of students attending the workshop sessions decreased as 
the series progressed. Multiple students informed the instructor that they 
could no longer attend due to vacation and conference obligations. Only one 
attendee finished the entire series; however, the student stated that the work-
shop was greatly useful to them. Some students expressed the desire to have a 
workshop dedicated to using GMU’s LaTeX template only and did not want 
to commit to a series of workshops. The UDTS coordinator was available via 
Zoom drop-in for most of the sessions to answer questions about formatting 
rules; however, students did not take advantage of those office hours.

Conclusion
No typesetting or word-processing program is perfect. There are advantages 
and disadvantages in all word-processing software, which will inform indi-
vidual user preferences. There will always be a learning curve, users will 
always have difficulties and questions along the way, and no system automat-
ically simply “does it” for the user (i.e., users cannot simply insert material 
and have a perfect document come out with no further effort on their part). 
While Word is more widely known in many fields, LaTeX is clearly dominant 
in others, and it is clear how LaTeX could save time during the publication 
process. Its elegant equations make it ideal for use in STEM publications, and 
its overall stability should encourage disciplines outside of STEM to inves-
tigate further and consider recommending it to their students and faculty. 
A well-written class file and correct use of packages will produce a properly 
formatted document every time. One of the largest disadvantages of LaTeX 
is the production of inaccessible PDFs. Fortunately, several stakeholders are 
investigating the topic of digital accessibility. More research pertaining to 
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digital accessibility is needed to improve the readability of LaTeX generated 
documents.

Due to the advantages and disadvantages of each system, it is important 
that universities offer both Microsoft Word and LaTeX templates for their 
students. User preferences of word-processing software has been investi-
gated; however, future research should make user preferences more well 
defined because it could lead to improvements in proprietary word-pro-
cessing software and LaTeX.
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Chapter 3

Documenting 
Rights, Roles, and 
Responsibilities:
Publication Agreements 
and Memoranda of 
Understanding

Christopher A. Barnes

Introduction
Agreements that library publishers require authors and editors to sign are 
vital to a publishing program’s long-term success and sustainability. By clearly 
laying out the roles, rights, and responsibilities of all parties involved, these 
documents form the foundation for a professional publishing program, 
and they can prevent misunderstandings that could impede publications or 
adversely impact their quality. These agreements are also helpful in the event 
that a journal must change publishers, or if an author chooses to change 
publishers for a new edition. Finally, because these documents normally 
articulate and mandate compliance with the open access (OA) policies of 
their respective libraries and universities, they also benefit readers by ensur-
ing their ability to read and reuse the content for free.
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In this chapter I take a practical approach to the topic by providing an 
overview of the two main types of contracts which library publishers typi-
cally employ on a regular basis: publication agreements between authors and 
editors, and memoranda of understanding (MOU) between journal editors 
and publishers. By examining examples of each and discussing ways in which 
they could be adapted to fit different institutional contexts, I provide read-
ers with ideas for drafting their own documents with the important caveat 
that this does not constitute legal advice. This chapter is descriptive rather 
than prescriptive, and it is always advisable to obtain approval for finalized 
documents from library deans and directors, who can also bring in campus 
counsel if they deem it necessary.

While these are formal contracts, these documents do not need to 
contain technical terminology or legalese. Library and nonprofit publishers 
have been successful in making them more reader friendly. Sections which 
are normally opaque or confusing in traditional agreements have been 
revised into plainer language understandable without a law degree. More 
importantly, the terms of the agreements which library publishers employ are 
generous to authors and readers when it comes to rights. Typically, authors 
are not asked to surrender their copyright, and the Creative Commons 
licenses they are required to assign to their work upon publication ensures 
it is free to read and reuse in perpetuity.

This chapter is divided into two main sections. The first section deals 
with author agreements for longform scholarship like books and edited 
volumes, and the second covers MOU for journals publishing peer-reviewed 
articles and student research. Authors who publish articles in journals also 
must sign publication agreements, of course, but these are similar to those 
used for books, and I discuss them at the end of that section. Throughout 
the chapter I will be referring to publicly available and openly licensed agree-
ments and MOU. As one might expect, the library publishing community 
freely shares the documents they have developed and currently use for differ-
ent kinds of scholarship. Many documents referenced in this chapter are 
from leaders in the field; those who are working to understand and develop 
agreement documents should read the relevant examples or obtain others 
from library publishing peers and authorities in the field. The availability 
of these documents also helps to minimize any sense of intimidation at the 
thought of having to draft a contract with some legally binding elements. 
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Furthermore, the many available examples allow new publishers to find a 
model agreement. Several of them have been developed and shared with the 
explicit purpose of being reused by publishers committed to OA licensing, 
preserving author rights, and plain language documentation.

Part One: Publication Agreements
Scholarly Monographs and Edited Collections
The Model Publishing Contract for Digital Scholarship (2017) is a well-
known example of an author agreement developed to be reused by the library 
and nonprofit publishing community. Created under the leadership of the 
University of Michigan and Emory University with funding from the Mellon 
Foundation, the contract was “prepared by a group publishers, librarians, and 
attorneys with input from authors to facilitate the publication of open access 
books, including accommodating new types of long-form, multi-modal digi-
tal scholarship.”1 In striving to accommodate so many different kinds of long-
form scholarship, the authors crafted the document “in a modular form that 
allows greater flexibility in the description of the work being published, the 
process of production, and its licensing. The generalizable umbrella legal 
terms are separated from a series of schedules* (many of which are optional) 
specific to the work.”2 This organization makes it much easier to customize 
the agreement for the specific purposes of the publisher and needs of a given 
OA monograph, edited volume, open textbook, multimedia digital human-
ities project, or type of long-form digital scholarship yet to be conceived. 
The Model Publishing Contract can also be a useful resource to consult in 
the development of publication agreements for articles and other periodical 
forms of scholarship due to the clarity of its language regarding issues such 
as copyright, licensing, and permission to republish copyrighted material.

Like all publication agreements, the Model Publishing Contract provides 
the legal means for the publication of the work by enabling the creator to 
grant certain rights and privileges to the publisher in exchange for the work’s 
publication and other terms outlined in the document. Unlike many publica-
tion agreements from commercial publishers, however, this contract does not 
include a paragraph transferring the copyright of the work to the publisher. 

* A definition of “schedule” and some examples are in this volume’s Glossary of Terms.
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Known as the copyright transfer clause, it is unnecessary for the purposes of 
publication, yet it is often presented to authors as a necessary and required 
component of the contract.3 Pressuring authors to surrender their copyright 
is one of the main legal means by which commercial publishers have been 
able to charge what they like for content they are provided for free. This 
situation led to the Serials Crisis, the OA movement, and the demand for 
low-cost, scholar-led, OA publishing that academic libraries provide. The 
absence of a copyright transfer clause from the Model Publishing Contract 
is in keeping with the creators’ intention, stated in the document’s introduc-
tion, of being “more ‘friendly’ to authors…and articulating a more liberal 
approach to author rights.”4

While there are some similarities between publishing contracts for books 
and other kinds of long-form digital scholarship in terms of copyright and 
licensing, they differ from article publishing contracts in many significant 
ways. This primarily results from books being much more expensive, compli-
cated, and labor-intensive to produce and promote than an article or even an 
issue of a journal. Reasons for this include the sheer scale of the individual 
work, the need to create elements not found in periodicals (e.g., indexes), and 
the fact that, as a result of this complexity, publishers often handle editing and 
formatting the work, either in-house or sent to a vendor. The final product 
needs to adhere to accessibility guidelines and, increasingly, be compatible 
with print-on-demand services through vendors like Amazon.com. Once 
the final product is published in its various digital formats, including PDF, 
EPUB, and XML, it needs to be promoted and shared with the world. The 
marketing process is especially important for books because they are not 
indexed to the same extent or discovered in the same databases as scholarly 
articles. All this work must be paid for, which is why commercial publishers 
currently charge more than $12,000 for each OA monograph in the human-
ities and social sciences.5

As a result of the current economics of OA book publishing, book 
publication contracts often contain a good deal about funding and business 
models, and this is the case with the Model Publishing Contract. Authors are 
asked (§6.6) to provide the source and amount of funding they have secured 
from “stakeholders,” usually the academic institutions employing them or the 
nonprofit organizations from which they have obtained grants. Authors are 
also asked to agree to terms which enable the publisher to generate revenue 

http://Amazon.com
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through commercial means, including through sales of print copies and 
subsidiary licensing rights. Authors grant the publisher the exclusive right 
(§3.3.2) to commercially distribute and make money off of the work and any 
subsequent derivative works, like translations or motion pictures. In this way, 
the work can remain openly accessible online and for nonprofit purposes 
while still allowing a publisher to recoup more of the cost of production. 
As the authors explain in an editorial note to Schedule B: Distribution and 
Re-Use of the Work: “We did not consider online open access distribution to 
be necessarily antithetical to also commercializing the work by selling a print 
copy, for example, so this model publishing contract presents both options.” 
If the publisher manages to make a profit on the work of more than $50 USD, 
authors are entitled to a percentage, and this is detailed in Schedule E: Royal-
ties and Revenue Sharing.

Including schedules A through H, the Model Publishing Contract for 
Digital Scholarship runs to fifteen pages and may be intimidating. It is written 
in plain language, however, and a close reading of it will benefit those new 
to the publishing of scholarly monographs, edited volumes, and other forms 
of long-form scholarship. It can be scaled down to suit most book-length 
publishing projects by removing unneeded schedules and sections. It is also 
ideal for publishers working with content that is principally pedagogical 
rather than scholarly, taking into consideration things like supplementary 
instructional materials, the production of a teacher’s edition, and more.

Open Educational Resources
Being approachable and receptive to faculty initiatives often leads library 
publishers to take on untraditional projects or those which would not be of 
interest to traditional publishers. Many of these are pedagogical in nature 
and openly licensed, making them open educational resources (OER). Any 
kind of resource—reading, textbook, video, website—published or shared 
under a Creative Commons license can be considered an OER. Just as the 
glaring inequities of the scholarly publishing industry led to the rise of OA 
publishing in that sector, the skyrocketing prices charged for college-level 
course materials led to the development of open textbooks and other educa-
tional materials which are free to read and reuse.
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Rather than contribute to an unnecessary new edition of a textbook that 
students may be unable to afford, and from which they may see only nominal 
royalties, faculty are choosing to create and publish their own materials OA. 
This gives them and colleagues at other schools the ability to edit them for 
their own purposes or update them when the content, examples, or language 
become dated or pedagogically ineffective. Many faculty members have been 
supplementing required course materials with their own content for years 
and the OER movement has provided them the opportunity to formalize 
and publish it for the benefit of their own students and potentially those at 
other institutions.

Recognizing the need for a new kind of model publishing agreement 
suitable to such projects, three organizations—Creative Commons USA, the 
Rebus Community, and the Open Textbook Network—came together to 
create the Adaptable Open Educational Resources Publishing Agreement.6 
As explained on the agreement’s landing page on the website of the Open 
Education Network, “this document is a starting point for higher education 
institutions that are looking to contract with their faculty to create OER. It 
was developed in a way that makes it easy for institutions to edit to meet their 
own campus intellectual property policy requirements.”7 This adaptability 
is best seen in the three options for the section on copyright. In addition 
to the standard clause stating that the authors retain copyright, publishers 
can choose from two other paragraphs which incorporate the work-for-hire 
stipulation governing some content created by university employees and 
assigning copyright to the university or other party. Whichever party is the 
copyright holder agrees to “grant to the public a Creative Commons Attri-
bution 4.0 International License (CC BY 4.0)” and grant the publisher “the 
non-exclusive rights to exercise all rights under copyright in any version of 
the OER.”8

The Adaptable OER Publishing Agreement goes on to detail specifics 
of the production process including agreed upon deadlines for delivery of 
the completed manuscript, what it will comprise, how edits and corrections 
will be handled, and by whom. There is an Updates and Revisions section in 
which the authors agree to keep the OER up-to-date and give the publisher 
the right to revise if the authors do not do it themselves “on a reasonable 
schedule.”9 It also includes sections covering the length of the agreement, 
amendments, termination of the agreement, and it concludes with two 
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optional appendices that allow for more details about the work itself, the 
timeline, or any funding.

At six pages, the Adaptable OER Publishing Agreement is more compact 
than the Model Publishing Contract for Digital Scholarship, but this is only 
possible because it deals with a single publishing scenario. Comparing the 
two gives a sense for the minimum requirements for a functional publication 
agreement for longform scholarship. Agreements for publishing an OA arti-
cle within a scholarly journal or other periodical can be even more concise 
and straightforward.

Articles and Periodical Content
In a 2014 blog post, Stuart Shieber shared a Model OA Journal Publication 
Agreement; it has since become widely adopted and is the basis for many 
such agreements employed by publishers.10 It distills the publication agree-
ment for an OA journal article down to its most basic components:

1.	 Identification of parties: the names of the editor and the correspond-
ing author.

2.	 Author warrants: confirmation that the work is original and not 
libelous, the author(s) own the copyright and have gotten permis-
sion to reuse any copyrighted material, and they are authorized to 
sign the contract by any coauthors.

3.	 Copyright statement: authors typically retain copyright in OA 
works, but sometimes the author’s university, the publisher, or the 
journal own copyright in the published version.

4.	 Grant of license: the specific open license being assigned to the 
published version.

5.	 Terms of the agreement: a statement affirming that the text of the 
contract constitutes the entirety of the agreement between author 
and editor, defining the national or legal jurisdiction governing the 
contract, and providing conditions for its termination.

As with the prior two model agreements, Shieber’s can be adapted to 
the specific needs of a given publishing scenario. Unlike them, however, this 
agreement stipulates that it will be governed by the laws of a specific state 
within the United States. This should be changed to the name of the state or 
province in which the publisher is located. It is also important to note that 



Chapter 356

these agreements are governed by the laws of the country stipulated therein, 
meaning that a contract written to accord with United States copyright law 
may need to be modified to be valid in other national contexts.

By reviewing the finer points of the three model publication agreements 
discussed in this section, readers should have a firm grasp of their most 
important elements and how they could be adapted for different institutional 
contexts. Regardless, college or university counsel may wish to review the 
final version, and the decision to submit it to counsel is usually best left to 
the leaders of the library, as the dean or director is often well positioned to 
know whether doing so would be advisable. Ensuring that an agreement’s 
policies and definitions are in line with those of the institution can be key to 
obtaining administrator approval.

Part Two: Memoranda of 
Understanding
When a publisher and the editors of a periodical agree to work together, they 
frequently sign a memorandum of understanding (MOU) that outlines the 
roles and responsibilities of both parties. In addition to describing the agreed 
upon terms of their working relationship, MOU can serve as a vehicle for 
conveying a publisher’s mission and founding principles, as well as the best 
practices it requires its editors to follow as a means of ensuring adherence to 
industry standards and the publication of consistently high-quality content. 
These agreements can be refined over time and edited to reflect changes in 
publisher practices, platforms, policies, or formats. Like publication agree-
ments, they can also include schedules and appendices designed for specific 
publications or circumstances. Reviewing examples of MOU currently in use 
and drafting a basic MOU can be useful for new library publishers as they 
finalize their workflows, policies, and schedules.

To be most effective for the publisher and the journal, MOU should 
be grounded in a detailed understanding of the month-to-month, semes-
ter-to-semester workflows of each.11 This will help ensure sustainable work-
loads and expectations. New, small, and under-resourced library publishing 
programs can utilize MOU to set production schedules, deadlines, and 
boundaries for their staff which can help them manage multiple projects 
successfully while avoiding burnout. As a publishing program grows and 
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changes, it can revise its MOU in consultation with editors to ensure that 
the parties are still in agreement. Reviewing a new or updated MOU can be 
a good time for a face-to-face meeting or a good opportunity to confirm that 
all parties are in agreement.12

The editors of new journals often look to library publishers for guidance 
on all manner of issues relating to the launching and running of a schol-
arly journal, especially if they do not have prior editorial experience. Their 
experience as authors and peer reviewers will provide them with a useful 
knowledge base from which to draw, but it does not naturally translate to 
a greater understanding of the editorial process and certainly not of the 
practical issues involved with operating a scholarly journal. It is incumbent 
upon publishers to ensure that editors of scholarly journals are aware of 
best practices, industry standards, and the ethical obligations of their roles. 
This is crucial to maintaining the integrity of the research process, being 
listed in the Directory of Open Access Journals and other scholarly indexes, 
and generally producing a quality publication that continues to increase the 
number of readers, submissions, and citations.

In addition to professional scholarly journals edited by faculty members, 
library publishers also work with undergraduate research journals, art and 
literary magazines, society newsletters, annual reports, and other types of 
periodical publications. Some libraries develop basic MOU for each type 
of periodical they publish. For example, California State University (CSU) 
Libraries has developed different MOU for student journals, society jour-
nals, and faculty journals. They provide examples of each on their website. 
The four principal differences between student journals and faculty or soci-
ety journals consist in the library’s also providing the latter with a custom 
domain name, minting digital object identifiers (DOIs) for their content, 
encouraging editors to include “links to related grants and datasets,” and 
requiring that they ensure all articles are compliant with “linked open data 
standards [by] (clearly displaying ORCID iDs and DOIs, when applicable).”13 
Student journals also must designate “a faculty or staff advisor to liaise with 
the Library and serve as the journal manager” within the journal platform, 
in this case Open Journal Systems.

Custom domains and DOIs take maintenance and money, so it follows 
that they would not be offered to student publications by default. It is also 
understandable that the library would not require student content to comply 
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with linked open data standards or funder mandates. Aside from those differ-
ences, however, the editors of student journals published by CSU Libraries 
must agree to the same “Commitments and Duties” as the editors of profes-
sional and scholarly journals. These include the responsibility to have authors 
sign publication agreements granting sufficient rights to publish their work, 
and to maintain “records of all author publication agreements as well as third 
party permissions to reproduce, distribute, and/or otherwise reuse copy-
righted materials.”14 Most importantly, however, the editors of all journals 
must take full responsibility for:

managing the publication of the Journal, including but not 
limited to appointing editorial board members; determining 
journal policies and licensing recommendations; soliciting 
manuscripts; facilitating peer review; copyediting and typeset-
ting content; and upholding academic integrity standards.15

This also serves as a useful list of all the things that publishers must be 
prepared to help editors understand and accomplish. While it may ultimately 
be up to the editors to do all of these things, it is also the responsibility of 
the library to provide resources and guidance for how to do them well. At 
this point it makes sense to turn to an openly licensed MOU which can 
serve as a model for new ones and as a means of extending our discussion 
of their common elements. But before doing so, it is worth noting one other 
feature of the three MOU employed by CSU Libraries: the active affiliation 
of the journal with the university. For student journals, it is assumed that the 
“sponsoring department” will be within a unit of the university. The MOU 
for society and faculty journals explicitly state that the journal’s “sponsoring 
organization” must demonstrate “a current and ongoing affiliation with the 
University.”16 For society journals this means that the society would need to 
be affiliated with the university, and for faculty journals presumably that they 
will need to secure sponsorship from a department or other unit within CSU.

An affiliation requirement for providing journal publishing services on 
an ongoing basis is understandable given the considerable investment in 
human and financial resources that normally goes into maintaining a basic 
library publishing program. As these digital journals are free to read and 
reuse, no costs can be recovered through sales or licensing fees. And because 
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most library publishers prohibit their journals from requiring that authors 
pay an article processing charge (APC) prior to publication, the funding for 
publishing faculty journals must come from departmental budgets, external 
grants, or other sources. For society journals, dues and membership fees can 
sometimes be the source of funding. But even if these journals reimburse 
library publishers for the expenses that they incur in hosting journals, mint-
ing DOIs, and paying vendors for services like the conversion of content 
into HTML and XML, this usually amounts to a fraction of the true costs 
involved when the value of staff time is included in the calculation. Affili-
ation with the academic library’s college or university can help justify this 
often-substantial subsidy, hence the presence of affiliation requirements in 
MOU. As the preamble to their MOU state, CSU Libraries offers its publish-
ing services “as part of its commitment to advancing academy-owned, open 
access publishing initiatives” at CSU. If a journal is “unable to demonstrate 
ongoing affiliation with the University, the Library may terminate” the MOU 
and cease publication.

Released under a CC BY license, the University of Ottawa Library 
Journal Services Agreement can serve as a model for drafting a straight-
forward MOU. It consists of three sections: roles and responsibilities of the 
journal, of the library, and one section detailing terms for the cessation of 
publishing services. It is two pages long and mainly consists of short bullet 
points. As at CSU, “the journal is solely responsible for all aspects of editorial 
publication,” including obtaining publication agreements from authors and 
permissions for “any third-party content used” in the journal’s pages. Also 
like CSU’s MOU, there is a clause about maintaining an active affiliation with 
the University of Ottawa: “If the journal editorial group no longer includes 
at least one University of Ottawa-affiliated professor, the journal will find a 
replacement professor within 30 days or inform the Library.”17

The “Journal roles and responsibilities” section of Ottawa’s Journal 
Services Agreement contains two bullet points about the publication sched-
ule, one making the editors commit to an established schedule and the other 
requiring the editors to “inform the Library within 90 days if there are major 
anticipated changes to its established publication schedule.”18 This is the only 
topic which is the subject of more than one bullet point, which serves to 
underscore the importance of staying on schedule. Agreeing on and sticking 
to a set of sustainable timelines is vital to running a successful journal, just 
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as staggering editorial deadlines and target publication dates can make the 
difference between a sustainable publishing program and one plagued by 
delays and staff burnout.

Sustainable success can also be dependent on an accurate assessment of a 
program’s capacity and capabilities, which in turn is reflected in a realistic list 
of roles and responsibilities for its staff to assume. Ottawa’s Journal Services 
Agreement commits the library to the following:

•	 Make available to the journal a system for publishing its content 
online.

•	 Provide training and assistance in the use and configuration of 
this system.

•	 Assist in technical troubleshooting for this system.
•	 Assist the journal in applying for an ISSN for its online version, if 

required.
•	 Facilitate assignment of Digital Object Identifiers (DOIs) for 

articles published in the journal and cover all costs involved, if 
requested.

•	 Facilitate journal indexing in the local catalogue and on the 
Scholars Portal Journals platform.

•	 Assist in indexing the journal in the Directory of Open Access 
Journals (DOAJ).

•	 Facilitate the transfer of article-level metadata to DOAJ if the 
journal is successfully indexed.

•	 When possible, provide relevant information about training 
and professional development opportunities related to journal 
publishing.19

In this MOU, there are commitments about providing access, train-
ing, and support for an online publishing platform, as well as mention 
of ISSNs, DOIs, and indexing. Importantly, the verbs used to describe 
those commitments—“assist” and “facilitate”—set an expectation that 
library staff will be helping editors with these things rather than handling 
them for the editors. The qualifying clauses “if required,” “if requested,” 
and “when possible” add additional leeway for the publisher. The only 
commitments for the library are to provide the journal with “a system 
for publishing its content online” and to train its editors how to use it. 
This does not mean that the library publisher cannot do more, but it 
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does mean that doing more will be at the discretion of the publisher 
and dependent on the capacity of the library to offer it. As publishing 
programs expand and staff become more skilled in their roles, MOU 
can be edited to offer additional services and support to all journals as 
standard operating procedure.

While Ottawa’s MOU for journal services contains the required 
elements, there are additional features which library publishers may wish 
to add. For example, a statement committing the library to preserving 
the journal content is often found in MOU. Editors can also be asked to 
ensure the accessibility of journal content based on the latest commu-
nity standards. Finally, because adherence to best practices and ethical 
standards is integral to the success of a journal, it can be advisable to 
make doing so a condition of publication. Such is the case with the MOU 
employed by the University of Toronto Libraries (UTL). In their Journal 
Production Services Service Agreement, UTL stipulates that journals 
must “adhere to best practices in journal publishing, outlined in Appen-
dix A.”20 Topics covered in the appendix include web accessibility, use of 
identifiers, copyright and licensing, author fees, revenue sources, and a 
self-archiving policy.

According to a footnote, “these best practices were derived from the 
COPE Principles of Transparency and Best Practices in Scholarly Publish-
ing and the Directory of Open Access Journals standards for inclusion.”21 
The Committee on Publishing Ethics (COPE) worked with the Directory 
of Open Access Journals (DOAJ), the Open Access Scholarly Publish-
ing Association (OASPA), and the World Association of Medical Editors 
(WAME) “to identify principles of transparency and best practice for 
scholarly publications,” which they published in 2022.22 As at UTL, library 
publishers can utilize the principles as a set of community standards to 
which editors must adhere. In addition, because inclusion in the DOAJ is 
a common goal for editors of OA journals, referencing the requirements 
for getting a journal listed there should help prepare them for the appli-
cation process.23 By including the most important policies and practices 
in an appendix common to all of their MOU, UTL is simultaneously 
demonstrating a commitment to their enforcement and making it easier 
for journal editors to incorporate them within their work from the very 
beginning of their relationship with the publisher.
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Conclusion
Publication agreements allow the content creator to grant the necessary 
rights and privileges to the publisher in exchange for the work’s publication 
and other terms outlined in the document. Memoranda of understanding 
outline the roles and responsibilities of publishers and journal editors. In 
addition to describing the agreed upon terms of their working relationship, 
they can serve as a vehicle for conveying a publisher’s mission and founding 
principles, as well as the best practices it requires its editors to follow.

Reviewing the many publicly available and openly licensed examples 
of these agreements is a great way to learn about them and understand 
how other publishers have customized them for their specific institutional 
contexts. The Model Publishing Contract for Digital Scholarship, the Adapt-
able Open Educational Resources Publishing Agreement, and the Model 
OA Journal Publication Agreement can serve as templates for developing a 
library publishing office’s own documents.

Publication agreements for OA books, edited volumes, and other long-
form scholarship are usually different from those signed by authors of articles, 
the former including considerations such as marketing, royalties, formats, 
and new versions of the work. Book publication contracts also contain a good 
deal about funding and business models. Publication agreements for OER 
include clauses about who will keep the work updated and be responsible 
for new editions. Publication agreements for OA articles can be very concise 
and straightforward, with Shieber’s model agreement comprising only ten 
short points.

Publishers of OA journals employ MOU to define their roles and respon-
sibilities and explain those of the editorial team. In addition to describing 
the agreed upon terms of their working relationship, MOU can also serve 
as a vehicle for conveying a publisher’s mission and founding principles, as 
well as the best practices they expect editors to follow. The editors of new 
journals often look to library publishers for guidance on all manner of issues 
relating to the launching and running of a scholarly journal. Experience as 
authors and peer reviewers does not naturally translate to an understanding 
of the editorial process nor of the practical issues involved with operating a 
scholarly journal. Publishers should ensure that editors of scholarly journals 
are aware of best practices, industry standards, and the ethical obligations 
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of their roles. This will help ensure high quality publications and be key for 
getting indexed.

To be most effective for both librarians and editors, MOU should be 
grounded in a detailed understanding of the workflows of each group. 
Small and under-resourced library publishing programs can utilize MOU 
to set sustainable schedules, deadlines, and boundaries which can help staff 
manage multiple projects successfully. MOU can and should be revised if 
workflows, platforms, or other key elements change. MOU can also be used 
for working with student journals, but they typically do not include services, 
such as minting DOIs and offering custom domain names, which cost addi-
tional time and money. As publishing a journal costs a significant amount of 
money and staff time, MOU for both student and faculty journals typically 
include a stipulation that the publication is affiliated with the library’s college 
or university. If that affiliation ends and cannot be renewed, the library may 
choose to cease publishing the journal. Requirements for ensuring compli-
ance with the latest accessibility standards and for preserving the journal’s 
content are also common features of these contracts.

Even though MOU and publication agreements are rarely read after 
being reviewed and signed, the rights, responsibilities, and workflows they 
address are central to every library publishing program. By thoughtfully 
constructing and consistently utilizing these documents, library publishers 
can help ensure smooth operations and prevent misunderstandings that may 
adversely impact publication.
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Chapter 4

The Benefits of 
Working with a 
University Press 
to Establish a 
Library Publishing 
Program:
Case Studies from 
Temple University and the 
University of Delaware

Alicia Pucci and Annie Johnson

Introduction
The Association of University Presses (AUP) is a community of publishing 
professionals with over 150 global members. AUP is a strategic affiliate of the 
Library Publishing Coalition, and the two organizations regularly commu-
nicate with one another and attend each other’s annual meetings. The strong 
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ties between these organizations make sense, in part because over the past 
fifteen years a growing number of university presses have begun reporting 
to their institution’s library. While more publishers reporting to libraries 
has led to some notable collaborations, ongoing working relationships and 
joint services are still not the norm. This is unfortunate, because university 
presses and libraries are part of a vital campus-based knowledge infrastruc-
ture that serves faculty, students, and the public, and working together has 
the potential to benefit both groups. This chapter argues that library publish-
ers, and libraries wishing to start a library publishing program, should look 
to their institution’s university press for help along the way. Simple knowl-
edge sharing about workflows and documentation is one way in which the 
press could support a burgeoning library publishing program. Shared work 
on publishing projects such as open educational resources and journals is 
another. To illustrate this point, case studies of library publishing programs 
at two R1 universities, Temple University and University of Delaware, are 
presented. At both institutions, library staff lacked expertise in publishing 
yet wanted a high level of quality in their publishing output. Collaborating 
with their institution’s university press made this possible. Although at both 
Temple and the University of Delaware, the library’s motivations for working 
with their press were similar, the exact approach taken by each institution 
has been different.

Temple University
Temple University, located in Philadelphia, Pennsylvania, is a public state-re-
lated and R1 classified research institution. Founded in 1969, Temple 
University Press (TUP) is best known as the premier publisher of books on 
Philadelphia and the surrounding region, as well as books in the humanities 
and social sciences. As a small-scale publisher with eleven full-time staff 
members, they publish approximately 40 books and two open access jour-
nals each year. TUP began reporting administratively to Temple University 
Libraries in 2010 and partnered on an open publishing program in 2019. 
Prior to this, the libraries and TUP had already started to work together 
on ways to support open access and traditional titles. In 2014, they were 
one of thirteen publishers who participated in the pilot round of Knowl-
edge Unlatched, which to date has provided support for making eight TUP 
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scholarly monographs open access.1 In 2017, Temple University Press received 
a grant from the National Endowment for the Humanities to make thirty-two 
out-of-print labor studies titles available online as part of the Humanities 
Open Book Program.2 In that same year, TUP began participating in the 
TOME (Toward an Open Monograph Ecosystem) project.3 Engagement in 
these projects helped to inform larger conversations around the implica-
tions of open access on university publishing and strategies for implementing 
sustainable open access models to support the scholarly contributions of 
TUP authors and the Temple community at large.

In response to a shifting scholarly ecosystem, Temple University Librar-
ies and University Press (TULUP) revised their strategic plan for fiscal year 
2017 to include ten strategic actions. Of these, one included a call to “Explore 
new collaborations in programming, publishing, and scholarly communica-
tion,” with the intention of fostering deep collaboration between the libraries 
and the press to adopt new approaches for sharing scholarly output and 
connecting local publishing initiatives with Temple’s faculty.4 The develop-
ment of the libraries’ publishing services was, in many ways, a direct response 
to achieving and advancing this strategic plan. The launch of one such service, 
which will serve as the focus of this study, was North Broad Press (NBP), a 
joint open access imprint that provides Temple faculty with an opportunity 
to author their own open textbook or other digital scholarly project. The 
initiative falls under the purview of TULUP’s Center for Scholarly Commu-
nications and Open Publishing (SCOP), and the assistant director for open 
publishing initiatives and scholarly communications previously served as 
the editor-in-chief.5

All NBP projects go through a traditional production process, including 
peer review, all provided at no cost. However, projects are approved by SCOP 
staff rather than the TUP’s faculty editorial board. Some authors are given a 
$5,000 stipend to support writing an original open textbook to replace their 
existing course materials. At the time of its launch, TUP applied for and was 
selected as one of ten publishers to participate in a 2019 pilot program using 
Manifold, an open-source platform for publishing books online. Now, in 
addition to hosting titles from other open access projects, all NBP titles are 
published on Manifold in EPUB, digital PDF, and print on demand (POD) 
formats (which are printed at cost).6 The service was very well received by 
faculty, resulting in the acceptance of twenty projects within the first several 
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years, seven of which have been published to date.7 As NBP’s mission is to 
serve the broad Temple community across colleges/schools and departments, 
each project varies widely in both complexity and production needs. As 
such, it was clear from the outset that the service needed to call upon the 
collective expertise of staff across the libraries and the press to also facilitate 
the successful publication of each title. This unique partnership has allowed 
NBP to tackle challenges head on across several areas.

Although the libraries were already engaging in campus-wide conver-
sations about faculty’s textbook behaviors and leading other OER adoption 
efforts, gaining insight into their specific projects and authoring processes 
through NBP has revealed that they often have little knowledge or expe-
rience of publishing OER.8 This excludes those faculty who previously 
received grants through the Textbook Affordability Project (TAP), which 
awards funds to those who make their courses more affordable for their 
students by replacing costly educational resources with library-licensed 
materials or OER.9 Most NBP authors are established scholars and have had 
experience with publishing monographs or journal articles in well-known 
outlets. Yet, when it comes to publishing OER, there is often a predeter-
mined mindset that persists where faculty equate open access with faster 
publication due to lower costs, standards, or quality. Convincing faculty 
otherwise can sometimes prove to be difficult. For NBP, being transparent 
about the steps of the publishing workflow from the start of each project has 
helped authors recognize that the process of publishing an open textbook 
is no different from the process of publishing a traditional monograph, 
except for the final distribution stage. In fact, it could still take several or 
more years to go from contract to publication. Achieving this level of trust 
and understanding with authors cannot be done by leveraging the existing 
rapport between academic librarians and their faculty alone. Through its 
partnership, NBP also relies on the established prestige and high publica-
tion standards of TUP.

NBP strives to provide the same high-quality standards as TUP publi-
cations, so the publication process involves submitting a formal proposal, 
signing a contract, several rounds of drafting and revisions, peer review 
(preferably open) by two subject matter experts, reviewing permissions, 
copyediting, typesetting and design, discoverability, and printing services. 
Each project is also managed with accessibility in mind to ensure that the 
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final products meet accessibility standards. While library staff have proven 
from the start to be adept at providing feedback during the proposal stage, 
lending expertise in open access publishing trends, educating on Creative 
Commons licenses, and promoting the final publication, they lacked the 
expertise necessary to carry out the publishing workflows. Subsequently, 
NBP relies on TUP staff—including the associate director/financial manager, 
art manager, and rights and contracts coordinator—to manage several of 
these tasks, specifically drafting author contracts, designing covers, assign-
ing ISBNs, and facilitating POD services. In addition to this, TUP staff 
provide guidance on best practices for project management, conducting 
peer review, communicating with authors/vendors/freelancers, and type-
setting and design for POD versions. This professional level of expertise 
has proven to be invaluable for the service. With the publication of each 
project, NBP staff not only gain a clearer understanding of the publishing 
process of open textbooks but continue to learn new skills in other areas 
that may not have been explored otherwise (e.g., accessibility, preservation, 
digital humanities).

From its inception, there was no question that NBP’s goal was to publish 
high-quality open access textbooks authored by interested faculty. Yet after 
successfully completing several projects, it quickly became clear that the 
issue at hand was how to sustain the traditional service model that NBP 
authors preferred while both working with very few staff and having to deal 
with unexpected disruptions to the libraries’ operations. Moreover, because 
OER projects of this kind can take on new levels of complexity as they 
develop, it is difficult to anticipate any additional staff support (particularly 
specialized) that may be required further down the production line. The 
team has been able to address this in limited ways by using authoring plat-
forms, like Pressbooks, and by soliciting help from student assistants, Master 
of Library and Information Science student interns, and, time permitting, 
the libraries’ graphic designer. The press, however, is positioned in such a 
way that allows them to look for help outside of Temple by calling upon their 
connections with professionals in the publishing industry, including free-
lance copy editors and graphic designers. Building flexibility into the service 
model has enabled NBP to adapt to each project’s demands and extend the 
collective support and expertise of both the libraries and the press.
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University of Delaware
Library publishing has been happening informally and in fits and starts for 
many years at the University of Delaware Library, Museums and Press. At 
one time, the library and press supported journal publishing on campus 
through an instance of Open Journal Systems. This service was ultimately 
discontinued due to lack of interest and funds.10 The current library publish-
ing program was established in 2022 specifically to publish open educational 
resources (OER) authored by University of Delaware faculty. The press has 
played a key role in refining the program’s focus and provides many of the 
services offered. Indeed, this program would not have been possible without 
the press’s support and guidance.

Founded in 1922, the University of Delaware Press (UDP) is a small 
publisher with only two full-time staff members: a director and a publishing 
coordinator. Because of its size, it partners with Rutgers University Press for 
production work (e.g., typesetting and cover design) and distribution. UDP 
averages fifteen published books a year, with a particular focus on literary 
studies, art history, and material culture. It has just recently begun exper-
imenting with open access, publishing its first open access monograph in 
2023. It has never published textbooks. In 2003, UDP began to report to the 
library, and, in 2009, the press’s physical office moved to Morris Library. It 
is currently part of a larger unit within the library that encompasses digital 
initiatives and preservation, and library IT. These connections to the library 
set the stage for greater collaboration, building on shared scholarly commu-
nications work in which the press had already been engaged.

Collaborative activities between the library and UDP greatly expanded 
when the library decided to grow its Open and Affordable Teaching Materi-
als (OATM) initiative.11 Initially, this initiative was run by one librarian and 
focused on providing grants to faculty who wanted to replace costly text-
books with no- or low-cost materials for their classes. Support for publishing 
OER was identified early on as a need among faculty. In 2021, library staff 
attempted to help one faculty member who created an open anthology by 
offering copyright support and depositing the publication into the institu-
tional repository, UDSpace.12 However, staff knew that they could not provide 
formal publishing services. The opportunity to hire an OER publishing resi-
dent librarian, combined with a sizable internal grant from the university, 
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provided the library with the resources needed to finally support faculty 
who wanted to author open educational resources. While library staff in the 
digital initiatives and preservation department had a good understanding 
of OER, Creative Commons, and preservation, they did not have significant 
expertise in the publishing process. This is where UDP was able to step in 
and become a true partner in the work.

The director of UDP served on the hiring committee for the OER 
publishing resident librarian position, which was invaluable for identifying 
the skills needed for the position. In addition, once the first OER publishing 
project was identified, UDP staff shared workflows and templates for author 
contracts, as well as engaged in development editing and copyediting of the 
project. When the project was in production, the publishing coordinator for 
the UDP contributed to typesetting the OER in Pressbooks, working along-
side the OER publishing resident librarian. All OER projects are deposited 
in the institutional repository, UDSpace, and given a DOI.13

Additionally, the director currently sits on the advisory group for the 
OATM grants, consulting with grant applicants and helping to oversee grants 
given to faculty who want to author open educational resources. Moving 
forward, UDP’s role in library publishing efforts is likely to continue to grow, 
particularly as optional services such as cover design, print on demand, ISBN 
assignment, and more are explored. Two new publishing platforms that are 
being implemented thanks to grant funding, Manifold and Pressbooks, will also 
require close coordination among library and UDP staff. However, as UD’s open 
educational resources are not peer reviewed or reviewed by the press’s faculty 
editorial board, it is not expected that they will be published under the UDP 
imprint. Staff are still deciding whether a specific imprint for OER is needed.

While the relationship with UDP has ultimately been quite beneficial 
for the library’s publishing program, it has not been without its challenges. 
Delineating who does what between UDP staff and staff in the digital initia-
tives and preservation department has been one issue. Indeed, understanding 
UD’s library publishing efforts as a spectrum of services has been key when 
it comes to gaining clarity around roles and responsibilities. For example, it 
was decided that UDP staff will not provide copyright guidance. In addition, 
the OER publishing resident librarian is the project owner for Pressbooks. 
The expectation is that the more projects the team takes on, the more a clear 
workflow will crystalize.
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Discussion
Both Temple University and the University of Delaware have some common 
elements which have enabled closer collaboration around publishing, most 
notably, the fact that there is a formal reporting relationship. At Temple, 
the director of Temple University Press supervises the assistant director for 
scholarly communications, who manages the North Broad Press imprint as 
well as scholarly communications efforts within the libraries more generally. 
At Delaware, the UDP is part of a larger unit which is overseen by the asso-
ciate university librarian for publishing, preservation, research, and digital 
access. However, while there are similarities, specific circumstances remain 
quite distinct. Temple, for example, has a much larger press staff, most of 
whom are not involved in any of the library publishing efforts. At Delaware, 
on the other hand, the UDP is so small that both staff members have played 
important roles in getting OER publishing off the ground. Comparing both 
institutions demonstrates that their programs are also largely impacted by 
overarching organizational factors, most of which cannot be controlled, 
such as organizational hierarchies, department budgets, alignment of shared 
efforts/goals, availability of external funding, staff availability, and staff exper-
tise. The authors recognize that these elements, which vary by institution, 
drive the partnership and ultimately determine the kind of library publishing 
program an organization can undertake. In addition, because of these orga-
nizational factors, the authors believe that a library publishing program at 
an institution without a university press would have a hard time duplicating 
such a partnership with an outside press.

Conclusion
The development of the library publishing programs at both Temple Univer-
sity and the University of Delaware would not have come to fruition if not for 
the relationship that was cultivated with their respective university presses. 
Through their shared commitments to scholarly communications at their 
institutions, both universities took measured risks in establishing service 
models to support the evolving instructional and educational needs of their 
faculty and students, fully knowing that challenges would be inevitable, and 
lessons would need to be learned in the process. In looking at these cases, 
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both gained valuable insights on the limitations of their publishing expertise, 
their level of experience with OER publishing workflows, and their ability 
to implement a sustainable library publishing service model. While their 
libraries have established themselves as champions of advancing knowledge 
and learning for their campus communities and are tapped into developing 
trends of academic publishing, their university presses can leverage their 
prestige and professional publishing expertise to support new or experimen-
tal publishing service models, particularly those that champion open access. 
As both institutions advance their programs and ultimately encounter new 
challenges, they face different paths forward. For Temple University, this 
means supporting new multimodal OER and digital humanities projects 
through NBP, while continuing to assess publishing workflows through a 
critical lens. This will require closer collaboration with the press and engage-
ment in conversations with other library or press publishing programs to 
learn of their strategies for producing similar projects. For the University of 
Delaware, this means deepening the relationship between library and press 
staff through open support and communication. At whatever level these 
exchanges take place, ultimately it is the authors’ hope that other librar-
ies and their university presses will find takeaways from these experiences 
and consider partnering in similar ways, especially those with comparable 
small-scale presses. Undoubtedly, these case studies prove that partnerships 
between libraries and their university presses are not only mutually benefi-
cial, but they have the potential to help support the success of library publish-
ing programs in the long term.
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https://openaccessbooksnetwork.hcommons.org/2023/09/28/using-manifold-at-temple-university-press-and-libraries/
https://library.temple.edu/services/north-broad-press
https://library.temple.edu/services/north-broad-press
https://doi.org/10.5860/crln.80.6.317
https://library.temple.edu/categories/textbook-affordability-project
https://library.udel.edu/teaching-and-learning/oer/
https://udspace.udel.edu/handle/19716/29317.2
https://udspace.udel.edu/handle/19716/29317.2
https://udspace.udel.edu/handle/19716/29316
https://udspace.udel.edu/handle/19716/29316


77

Chapter 5

Publishing through 
Partnership:
Piloting a Library 
Publishing Program

Miranda Phair

Introduction
This chapter examines an emerging library publishing program at Towson 
University, a mid-sized public university located outside Baltimore, Mary-
land. As the university increases its research activity, a greater need for 
publishing support has arisen. As part of these efforts, the library created new 
a librarian position dedicated to publishing and open scholarship to manage 
the new library publishing program, among other scholarly communication 
initiatives and library responsibilities. In the American Library Association 
(ALA)’s Core Values of Librarianship, the Access section states that libraries 
and library workers “create systems that ensure members of their community 
can freely access the information they need.”1 The establishment of an open 
access publishing system contributes to this goal. This chapter examines the 
processes and considerations that contributed to developing the pilot jour-
nal as a partnership with faculty from the College of Education. It begins 
with discussing establishing a partnership, then delves into some practical 
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considerations of a new program: platform selection, funding, defining roles, 
and developing policy.

Cook Library at Towson University established this journal program, 
Cook Library Open Journals, because of growing demand; a past attempt to 
create a journal in a web-based blogging platform was not sustainable and 
was therefore short lived. The new program benefits from the strong support 
of library administration, which helps when it comes to justifying costs, 
though we installed our own instance of an open-source platform and have 
developed a grant-funded model. Cook Library was also fortunate to add a 
librarian position focused on publishing and open scholarship as part of the 
university’s shift to high research activity, or R2, classification. An example 
timeline of the process from inception to publication of the first journal issue 
follows (see Figure 5.1), but it is important to note that any timeline may 
vary considerably based on staff size, experience level, resources available, 
and other factors, including those outside staff control.

Figure 5.1. Possible Fourteen-Month Timeline for Implementing a 
Journal Platform and Program

Month Technical 
Preparation Editorial Preparation

1 Select Platform Planning 
conversations

Develop 
Memorandum of 
Understanding2

Set up platform

3

Develop journal, 
set policies, etc.

Learn to use 
platform4

5

6 Set up journal 
site7

8

Maintain 
platform/

install updates 
(ongoing)

Call for submissions

9

Review submissions, format journal

10

11

12

13

14 Publication
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Developing Partnerships
A library publishing program requires journals, books, or other content to 
produce, along with an earnest desire to increase openly accessible publica-
tions. Choosing a project to pilot can be tricky when faced with a breadth (or 
dearth) of options. Cook Library Open Journals emerged alongside its first 
journal, TAPESTRY: A Multimedia Journal for Teachers and English Learners. 
Two significant drawbacks to this approach presented immediately. First, 
at the beginning of the process, the librarians encountered a steep learning 
curve when learning an unfamiliar publishing platform. Second, a lack of 
experience with the platform prevented us from knowing when a crucial 
piece was missing. Nevertheless, having a practical and real application for 
new knowledge from the very beginning of the process has its benefits. Some 
of these applications, such as technical skills, development of documentation, 
and role definition, will be addressed below.

In our case, the library partnered with faculty from the College of 
Education who wished to start a journal as part of a grant they received. The 
journal they envisioned would be geared toward practitioners and teachers 
of English language learners and would accept submissions both in tradi-
tional formats (e.g., articles, narrative texts) and nontraditional formats (e.g., 
videos, podcasts, audio). The education faculty’s clear vision for the journal’s 
audience and scope, as well as their commitment to publishing openly avail-
able nontraditional scholarship, made it an ideal candidate for our library 
publishing program. Of course, “ideal” is subjective; goals and needs may 
vary.

An initial consultation with potential partners proved crucial. Many 
librarians are accustomed to conducting reference interviews and/or in-depth 
research consultations, and publishing consultations are not so different. 
Before signing a memorandum of understanding or even getting into tech-
nical specifics of the journal, it is worth having an open and informal conver-
sation with any potential publishing partner, even if this is a faculty member 
or department with which a relationship has already been established. It 
is important to ensure that all parties are on the same page when it comes 
to high-level decisions (e.g., will this journal be open access?) and to get a 
sense of the partner’s needs and expectations before agreeing to anything. It 
should also provide a sense of what they have and have not thought through 
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(and there will undoubtedly be aspects of the publishing process they have 
yet to consider). A few sample questions have been provided, but it is not a 
comprehensive list (see Appendix A).

Not every publication needs to be a traditional scholar-led journal. 
Library publishing programs can also be great places to develop (or onboard 
extant) faculty-led or student-led undergraduate research journals or gradu-
ate student journals. Additionally, library publishers may be a suitable home 
for nontraditional scholarship, for example, a digital humanities project, 
collection of oral histories, or works of art. Often, these digital projects are 
otherwise hosted on websites that do not have long-term preservation in 
place and may be lost over time.

Platform Considerations
There are myriad options for online hosting, but no one-size-fits-all answer 
yet exists. Considering the benefits and drawbacks of available platforms is 
only one piece of the equation; what works best for a library’s program may 
also depend heavily on personnel in terms of program size, time commit-
ment, and technical expertise. There are many commercial and noncom-
mercial platforms to assess, but the most important consideration is what is 
feasible. Guimont et al. created a thorough and detailed comparison table—
the authors call it a “crosswalk”—that synthesizes important information on 
major open source and academy-owned platforms.2 This crosswalk contains 
information beyond journal publishing as well; there are also sections for 
books and digital humanities projects. It covers hosting costs, preservation 
options, supported file formats, accessibility, and built-in editorial workflows, 
among other important considerations. Another important consideration is 
determining whether a self-hosted or cloud/subscription option is best. Some 
platforms offer a self-hosting option while others have paid subscriptions; 
some allow for both. While self-hosting does not cost money in the form of 
subscription fees, there may be associated server costs, as well as personnel 
with adequate expertise for installation, maintenance, and troubleshooting. 
If the library has its own IT department who is able and willing to do this, 
they should be part of the decision. It may also be necessary to involve a 
campus technology department for installation assistance or, in some cases, 
permissions to adopt the platform.
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Cook Library elected to use Public Knowledge Project (PKP)’s Open 
Journal Systems (OJS) as our platform, as it met our project needs. The plat-
form was selected once the library knew there was interest in publishing from 
the faculty but well before a journal was ready to launch. It took approxi-
mately six months for the OJS implementation. We are a small operation, 
with one server and one part-time server administrator who had not worked 
with a PKP platform previously. The library’s IT department installed OJS 
on local servers, and they remain involved in the project as the platform 
administrator. As the IT department retains administrator privileges, they 
also install updates and any new plugins we request as part of our publish-
ing operations. They were also able to create a private sandbox version of a 
journal for us to experiment, as learning by doing in a testing environment 
can be helpful.

PKP also offers comprehensive documentation on OJS that aids in learn-
ing initially and troubleshooting later in the process.3 For more of an immer-
sive learning experience, PKP school is a free, asynchronous online course 
that teaches setup and workflow.4 This also provides an opportunity to prac-
tice in a sandbox version of a journal site. While it is more time-consuming 
than the concise documentation, it can be incredibly effective in clarifying 
all the options and features the platform has to offer. Both the course and the 
documentation are also useful for teaching all or part of the OJS workflow 
and capabilities to journal editors who will be using it, which should elimi-
nate the need for library publishing staff to teach the entire process each time 
a new journal editor is brought into the publishing program.

It is also important to note that adopting a new platform is not always 
necessary. There may already be something in place, such as an institutional 
repository, that is perfectly suitable for the publishing program. In any case, 
library publishing programs must evaluate and consider their needs and the 
needs of the most relevant stakeholders when making these decisions.

Funding Through Grants
In our program, we only publish open access materials. We do not collect any 
article processing charges (APCs) or other author fees. We do not offer print 
services, so that is not a cost we need to factor in, but it may be an additional 
cost worth considering in some cases. A benefit of developing the publishing 
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program alongside its first journal is the opportunity to receive funding for 
the library’s contributions as part of a grant.

For the researcher, starting a new open access journal can be a great 
deliverable to include in a grant. For the library publisher, receiving money as 
part of a grant can contribute to a publishing program’s stability and sustain-
ability, especially in cases (such as this) where the publisher uses a diamond 
open access model (i.e., free to access and to publish) and does not collect 
fees from authors or readers. Cook Library’s website contains a grants menu 
that outlines ways the library can support researchers throughout the grant 
process. Publishing services are just one of many pieces of this menu, which 
also touches on research data management, evidence synthesis services, 
exhibits, and more. Each section contains a definition of the scope of the 
service, an example to help illustrate the service in practice, projected costs 
to guide the grant budget, and information about which librarian or office 
to contact.5

Because costs will need to be included in the budget when the researcher 
submits their proposal, it is important to have these conversations early in 
the process. Discussing cost up front (at the very least, providing a projected 
cost range) is helpful in letting grantseekers know what costs to anticipate 
for this piece of the project, but specifics can be negotiated depending on 
the scope of what they want to do. At our library, we ask for a specific dollar 
amount for the first two years of a project to cover labor and server costs, but 
we specify that we will absorb the hosting cost after two years6 (see Appendix 
B for considerations when deciding on projected costs).

Publishing partners may not think about all these pieces of the output 
of their proposal, especially when it comes to some of the less obvious costs, 
so participation in the conversation early is key. While researchers are the 
subject experts on the content of the research output, the library serves as the 
expert on the technical part of the publishing process. Transparency about 
costs and what the money will be used for can help strengthen the relation-
ship between the library publisher and the publishing partner.

Defining Roles
Another consideration when establishing partnerships is the size of the 
operation, both for the partnering department and the library publishing 
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program. Does the publishing partner consist of one faculty member as 
editor, or many? Is the editorial team involved in communications, or does 
most of the negotiating happen between the library and the editor-in-chief? 
Who is responsible for the look and feel of the website? Of the documents? 
Beyond determining an editorial board and journal manager, many roles 
need to be filled. Depending on the size of the team, this might mean that 
librarian publishers assume roles that would be filled by employees or volun-
teers in a commercial publishing operation, such as:

•	 Copyediting
•	 Designing the journal pages
•	 Designing the web presence
•	 Creating and managing user accounts for editors and editorial 

board members
•	 Posting announcements and calls for submission
•	 Marketing the journal
A memorandum of understanding (MOU) is especially important in 

delineating these roles. The MOU outlines the responsibilities for both the 
library and the publishing partner. In addition to some language about liabil-
ities, privacy, and copyright permissions, and a statement explaining what 
is required to dissolve the partnership should the editor relocate to another 
institution, the responsibilities of each party are listed (see Appendix C).

As a publishing program develops, some of these tasks may emerge 
as either the responsibility of the publishing team or of the editorial team; 
others are not as clear and must be discussed. While a commercial or society 
journal typically has a dedicated staff or contracts some of these tasks out 
to freelancers, library publishing often does not have such resources. For 
example, the publisher is usually responsible for typesetting and formatting, 
but in our case, the task is assigned to a graduate assistant who works for 
the journal editor. The editor is in charge of the journal issue as a document, 
and the library assumes responsibility for tasks pertaining to its online pres-
ence. This includes designing the look and feel of the journal site, creating 
user accounts, putting journal information online, maintaining the site, and 
ensuring perpetual access. The tasks do not need to be completely siloed, 
however; it can be rewarding to work closely with the journal editor in the 
development of the publication. For example, even though policy develop-
ment is not specifically addressed in the MOU, we informally decided that 
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the librarian would have a role in it because I have an interest in publication 
ethics. It is possible that this could change as the program expands.

Most librarians would probably say they embody a variety of roles in 
their jobs. For librarians as publishers, this is no different. At our library, we 
have a small scholarly publishing team. Multiple departments contribute to 
our scholarly publishing activities. For example, the IT department hosts 
and maintains OJS, the copyright librarian provides guidance on intellectual 
property, and the librarians and staff members maintain the institutional 
repository and electronic dissertations and theses. But running the publish-
ing program is not the most significant portion of their position descriptions. 
We are fortunate enough to have one librarian role with a substantive amount 
of the job dedicated to publishing activities, including journal management. 
Not every library will have a discrete position just for publishing activities; 
oftentimes, the responsibilities will be added on top of a librarian’s typical 
workload. It is especially important in these cases to delineate responsibilities 
clearly and realistically.

Journal Management
Some steps in the process of developing a publishing program may be more 
time-consuming, such as selecting a platform to host publications, but many 
of these decisions only need to be made once. One may hope for a “set it and 
forget it” situation when a journal is ready to launch, but there will almost 
certainly be more responsibilities on the publisher’s part. It is also possible 
that there will need to be further redefining of roles as more experience with 
the process is gained, especially early in the life of the publishing program.

It is also the publisher’s job to identify what has not been addressed and 
ensure that the right person addresses it. Advance preparation can help with 
this, but it is very likely that unanticipated needs will arise throughout the 
process. It is a good idea to have a point of contact from the library publish-
ing team to act as journal manager and liaison to the editor and to help with 
any technical issues.

At our library, a librarian acts as the journal manager and works along-
side the editor to manage the website, ensure requested plugins and features 
are available and up to date, assign DOIs, and maintain perpetual access 
to journal content. Our memorandum of understanding with the editor 
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outlines most of these details; however, in our first experience developing 
this relationship, there were aspects of the publishing process that were not 
considered in advance. One of these areas was in policy. We had decided 
upon some basic journal-level policies, such as an open access policy, a copy-
right policy, and a peer review policy, but we realized after the MOU had 
been settled that there was a need for other policies, particularly because 
we hoped to eventually have the journals indexed in the Directory of Open 
Access Journals (DOAJ) and similar outlets. In creating policy, COPE best 
practices7 and the DOAJ8 indexing guidelines are especially helpful as guid-
ing documents.

Developing Policy
As a small operation, it is possible to set what might normally be considered 
policy at a journal level as policy at the publisher level; for example, if it is 
consistent with the library’s mission to host only open access journals, a 
blanket policy could be applied to all journals in the program.

At our library, we strongly suggest an editor adopt a few policies that 
align with our publishing values and the way we want information to be 
shared. As the projects we take on typically have editors who share these 
goals, this is not a situation that breeds conflict—on the contrary, they are 
often pleased that the responsibility for setting these policies is not theirs. 
Examples of these include the following:

•	 Open access policy: all our journals are published diamond open 
access, so we do not charge authors or readers any fees to publish 
in or access the content.

•	 Copyright policy: all our journals allow authors to retain their 
copyright, and articles are typically published under a Creative 
Commons license. The specific license is up to the editors, but 
we usually suggest CC-BY or CC-BY-NC. (In the case of journals 
that publish student work, we usually suggest one of the more 
restrictive licenses).

Other policies may be left to the discretion of the journal editor to help 
the process go more smoothly. Sometimes this may be because the subject of 
the policy has more bearing on the editor than it does the publisher; some-
times this may be because the publisher does not want (and frankly, should 
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not have) the power to resolve breaches of the policy. Some policies where 
we have basic language they can use and adapt but ultimately allow them to 
make the decision on are as follows:

•	 Peer review policy: it is at the discretion of the editor whether 
they wish to use a double-anonymized peer review process, open 
peer review, or something else. In cases where audio or video 
content is accepted, a different policy may need to be adopted for 
these types as it may be impossible to remove all author identifi-
ers from the content.

•	 Authorship policy: the editor can decide what constitutes a 
significant contribution for the purposes of their journal.

The policies that should be left entirely up to the editor tend to be ones 
that involve disputes and corrections, as the editor is the one who is respon-
sible for the journal and its content. These might include:

•	 Complaints and appeals policy
•	 Corrections and retractions policy
•	 Conflict of interest policy
Some may be more applicable depending on the discipline(s) of the 

publication.

Lessons Learned
Most of the information shared in this chapter comes not from sage wisdom 
about implementing a library publishing program but from the seemingly 
endless barrage of snags encountered in the experience of starting a new 
program. In my situation, the initial conversations and the development 
(and signing) of the MOU between the library publishing program and the 
editor happened before I was hired, so I missed many of the early steps and 
had to double back upon realizing what had been missed. For example, it 
was not included in an early version of our MOU that the editor should be 
responsible for certain policies listed in the previous section, so the editor 
and I had to work through these pieces together.

Even if the roles are established and policies are set, new issues in 
scholarly communication can crop up at any time and shift the entire focus 
of the greater research conversation. When we began our library publish-
ing program, we did not think we would need to develop policies around 



Publishing through Partnership 87

generative artificial intelligence. It remains something we will have to navi-
gate and explore moving forward. Every time a new policy need arises, the 
process of determining who is responsible for developing and enforcing that 
policy may need to be repeated. Establishing a library publishing program is 
iterative, and starting small, with one pilot journal, can be an effective way 
to learn the process.
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Appendix A
Example questions to ask potential new editors when considering hosting 
their journals

•	 What is your overall vision for the project?
•	 Is there a timeline or deadline you need to stick to for this 

project?
•	 Are you looking to start a long-term publication, or do you want 

to publish once/a few times/infrequently? (If this is the case, it 
may be time to consider an open access book or other, non-peri-
odical format.)

•	 What are your file format needs? (e.g., HTML or PDF text files 
are straightforward, but some platforms may not support video, 
audio, or other kinds of files as easily.)

•	 If they want to start a journal:
	{ Is there a gap in current journal offerings you wish to fill?
	{ How many times a year do you see yourself publishing an 

issue?
•	 If it sounds like they want to publish a book:

	{ Will you act as editor (of a collected volume), or do you 
have one lined up for the project (a collected volume or 
monograph)?
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Appendix B
Questions to consider when anticipating asking for funding

•	 How much money do you need to support the program?
	{ Do you have a lot of library workers contributing to this 

project, or just one? What percentage of their workload will 
supporting this journal encompass?

	{ What are your hosting needs? This may include software 
or other subscriptions (e.g., a service that assigns DOIs, a 
long-term preservation service). Even with an open-source 
platform, there are server or cloud storage costs to consider.

	{ Do you have other sources of income for your publishing 
program?

•	 How long do you anticipate asking for money from this project?
	{ Do you set a time limit? Is absorbing hosting costs after this 

limit feasible?
	{ Does this vary based on the length of the grant?
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Appendix C
Examples of responsibilities to be allocated to each party in the Memoran-
dum of Understanding:

The journal editor(s) will:
1.	 Be responsible for creating and updating journal content, including 

managing content and author agreements
2.	 Manage reviewers in the system
3.	 Be responsible for obtaining necessary copyright permissions
4.	 Grant the library publisher the non-exclusive right to distribute the 

content
The library will:

1.	 Provide the systems and platforms necessary for publication
2.	 Manage the journal in the online platform
3.	 Assign necessary permissions to editor(s)
4.	 Install and maintain software and platforms
5.	 Provide training on the publishing platform
6.	 Implement the editors’ desired look and feel and functionality of the 

journal website within the bounds of the platform

Notes
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Chapter 6

Embedding 
Publishing in the 
Curriculum:
A Literary Publication 
Course

Allison P. Brown and Rachel Hall

Introduction
This chapter presents a case study of an undergraduate literary journal 
as embedded in an upper level, four-credit English course. The authors 
co-teach this editing and production workshop, which covers the history of 
literary journals, the current literary publishing landscape, various editorial 
roles, and the workflow and technology for publishing a print and online 
open access literary journal. The publication is a collaboration between the 
library publishing program and the English department; this case study 
will examine the founding of the journal, the major changes throughout 
the journal’s eleven-year history, assessment and grading in a project-based 
course, and strategies for embedding a print and online production schedule 
into a course.
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Early Days
In 2012, the SUNY Geneseo English department at Geneseo was engaged 
in revising the major to reflect the changes in the discipline. Faculty were 
rethinking both their notions about what an English major should know 
and what skills they would need entering a changing workforce. Meanwhile, 
literary and academic publishing were undergoing changes too.

Prestigious literary journals were moving online, while others were 
upping their online presence with websites and blogs. Some, like the Kenyon 
Review (https://kenyonreview.org/), established by the critic John Crowe 
Ransom in 1939, run online editions in addition to its gorgeous print jour-
nal. As these journals proliferated, more writers sought online homes for 
their poems, stories, and essays. And for many writers, the benefits of online 
publication outweighed any perceived stigma.

Meanwhile, much of academic publishing was already distributed online, 
but only through expensive database subscriptions, which forced libraries and 
universities to make difficult decisions about what resources to maintain and 
which to cancel. By the mid-2000s, libraries began looking for ways to support 
open access publishing to combat these costs, as well as to fill in gaps in the 
scholarly publishing landscape.1 SUNY Geneseo’s Milne Library began support-
ing open access publishing in 2011 and was looking for faculty partnerships 
and publications to support to grow its expertise and refine service offerings.

To prepare Geneseo students for careers in publishing, it seemed essential 
to provide some hands-on experience with the technology they would need 
to know. The creative writing program at SUNY Purchase provided a model 
with their student-led journal, Italics Mine (https://x.com/Italics_Mine). 
Perfect bound, visually appealing, and full of compelling student writing 
and art, Italics Mine is created by students enrolled in a semester-long editing 
class, an elective within the creative writing major. Professor of English and 
Creative Writing Rachel Hall thought this model could work at Geneseo, 
particularly with the new curriculum in English. She proposed a class, a 
400-level editing and production workshop, with the intention of starting an 
online literary journal called Gandy Dancer, soliciting and publishing work 
from all sixty-four State University of New York (SUNY) campuses (https://
www.suny.edu/attend/visit-us/campus-map/). The journal’s name, Gandy 
Dancer, is old railroad slang for the workers who tended the tracks, lifting 

https://kenyonreview.org/
https://x.com/Italics_Mine
https://www.suny.edu/attend/visit-us/campus-map/
https://www.suny.edu/attend/visit-us/campus-map/
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and leveling the railroad ties after a train passed.2 We like to think we, like 
the gandy dancers, are helping to take people to new places.

Geneseo’s Milne Library—already beginning to host and manage open-
source software to support digital scholarship and digital collections, as well 
as applying for grants to support digital publishing—was a willing partner. 
The library publishing/web services developer provided back-end support 
for the initial software used—Open Journal Systems and WordPress—and 
the electronic resources and digital scholarship librarian provided in-class 
training and support around customizing the workflow and design of the 
platform. The inaugural semester of the course focused on developing the 
journal’s mission and scope, aesthetic, submission requirements, and general 
structure. This class produced a short proof of concept issue with just twelve 
entries by Geneseo students, both as a trial run, and to be able to register for 
an ISSN. In the following semester, spring 2013, the journal opened to SUNY-
wide submissions and the course ran fully for the first time. The course has 
run continuously since then, save one semester when the primary instructor 
was on sabbatical. The library’s now-established publishing program supports 
this class, which is now co-taught by the digital publishing services manager, 
who serves in the role of production advisor for Gandy Dancer.

Optimization of the Production 
Schedule
Early in the journal’s years we would schedule the issue’s production on one 
day near the end of each semester and ask students to stay as long as possible 
to complete tasks. While this could be a good bonding experience and had 
the exciting energy of a newspaper staff trying to get their issue to press, it 
quickly became unsustainable. There were often more tasks than could be 
done in a single marathon session, students had other obligations, and some-
times these sessions would stretch into the evening, long after traditional 
work hours. This production approach was also designed to only produce 
PDFs for both the print and online; it did not allow time for students to learn 
two different technologies and workflows.

In fall 2014, the third year of the journal, the main website migrated 
from Open Journal Systems to a WordPress site, so we had the option to 
have the works available as HTML in addition to the typeset PDF version. 
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This was more in line with other online literary journals, though did bring 
in the complication of adding a new section into the class and skills into the 
curriculum. The first semester following the migration, the managing editors 
took it upon themselves to publish the issue online, so the class continued to 
focus on InDesign and the PDF and print production.

Over the course of the next few semesters, we experimented with adding 
the new online layout into the class. We struggled with how early to do train-
ing, how many classes to devote to print production, how many to online 
production, and what to do with downtime while we waited for print copies 
to arrive. We also had to add in the complication of reserving the appropriate 
lab spaces ahead of time, as the class needed a traditional classroom for most 
of the semester. The campus’s scheduling office assigned a regular classroom, 
and we were responsible for booking a computer lab for the specific dates we 
needed. Being on a small campus, the lab that was available was not always 
our preferred space, and we have had to move around campus over the years, 
frequently switching between computer operating systems, leading to more 
work in keeping training materials and documentation up to date.

Figure 6.1. The Journal Schedule and Corresponding Curriculum 
and Learning Outcomes

Our production schedule has most often consisted of:
•	 one class (an hour and forty minutes) of general InDesign train-

ing with a graded assignment
•	 one outside-of-class session for managing editors and section 

editors training on the journal template and production workflow
•	 one class of InDesign refresher and journal template training
•	 three classes of workshop time to complete the print layout of 

individual pieces, proofread, send galleys to contributors, enter 
editor and contributor corrections, and determine the print order
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•	 one class of basic HTML and WordPress training and online 
production

•	 one class additional class to finalize the online version
•	 one ‘overflow’ class period allowing for workshop time to either 

complete online production tasks or for students to complete 
extra credit projects of designing posters and zines

Each training day is led by the production advisor, a professional staff 
member of the library, and consists of a general introduction to the software, 
a demonstration of the assignment or workflow, and then open lab time. The 
content of the various training sessions has evolved as well, iterating on each 
semester and responding to pain points. For example, adding in information 
and emphasis on file types and naming conventions when working on the 
print layout, and commonly used HTML attributes and entities in our online 
issues. With variables of how many submissions will be accepted any given 
semester, how many students enroll in the class, and the various editors’ 
capacity and involvement, the schedule can feel either tight or too lengthy.

Figure 6.2. Slides from InDesign and WordPress Training Sessions
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After the students complete the training activities their work diverges, 
and each student works on separate pieces. We have tried different organi-
zational workflows for managing up to twenty-four students doing different 
tasks that then get passed along; this included, at one point, having printed 
cards to pass around that students would sign and notate. The current 
method is a blend of central management by the production advisor and 
student assistant and delegating specific areas of management to the editors. 
The production advisor and assistant receive the finalized list of acceptances 
from the managing and section editors and create assignment spreadsheets 
for both copy editing and production. On production days, the section 
editors are provided with their section’s checklist and asked to assign the 
specific submissions to other students in their group and act as the first line 
of communication for helping them complete their tasks. The managing 
editors maintain a miscellaneous assignment list to give out tasks to students 
after they complete their primary tasks. While we still have students finish-
ing earlier than others, this method has generally allowed the work to be 
distributed evenly and avoided the need for one individual to maintain a 
comprehensive list of all items to be tracked.

Student Roles and Positions
The student roles, too, have evolved over the years. Initially the only student 
leadership roles were one managing editor position, and section editor 
roles for each genre (e.g., fiction, poetry, creative nonfiction, and drama). 
Soon after, a second managing editor and public relations (PR) manager 
were added and the drama section editor swapped for an art section editor 
(see Appendix A for selected student job descriptions). Each of these posi-
tions served for one semester, though after the fourth year (2016-2017) we 
extended the term of the managing editor roles to serve a full academic year 
rather than one semester, which helped alleviate some of the loss of infor-
mation in student turnover and cut down on some administrative tasks of 
switching accounts and access, etc. This also allowed managing editors to 
experience a different genre, pool of submissions, and class dynamic. We 
have had trouble finding and retaining students to be PR managers, so that 
position has not been consistently filled. The person in this position orig-
inally oversaw the blog, which each student was assigned to contribute to. 
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More recently, the blog assignment has been removed from the syllabus, so, 
when it is filled, the PR role focuses mainly on promotion via social media. 
When the position is not filled, the managing editors generally take on social 
media marketing and promotion.

The latest position to be added is the production assistant. This position 
assists the production advisor in managing student accounts in Submittable 
and WordPress, creating and updating production checklists, and provides 
hands-on help in training sessions. The addition of this role helped relieve 
the managing editor’s workload at the end of the semester when they were 
expected to help with production on top of editorial tasks, and to assist the 
production advisor in managing multiple workflows. This position, like those 
of the managing editors, serves a full academic year.

Like many other journals in general, and student publications especially, 
turnover is a constant concern and cause for loss of knowledge. A group 
of early, motivated managing editors began a guide to pass along to future 
editors, which the faculty and production advisor then expanded into a more 
formal resource. It is a combination of workflows, account information, and 
advice. In addition, the managing and section editors have their own to-dos 
and deadlines written into the syllabus.

Figure 6.3. Current (2023-24) Student Positions Staffing the 
Gandy Dancer Journal

Assessing Student Work
One challenge of the course has been coming up with gradable work that 
complements the necessary work of pulling together a journal. The assign-
ment that best aligns with work of the journal is the reader report. For this 
assignment, students write about their top three choices of submissions for 

Managing Editor 1

Production Assistant Fiction Editor

Fiction Readers

Poetry Editor

Poetry Readers

CNF Editor

CNF Readers

Managing Editor 2
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inclusion in the journal explaining why they should be included. In prepa-
ration for this assignment, we read fiction writer Charles Baxter’s “Owl Crit-
icism” in which he discusses the need for a review to focus on the “formal 
properties” of the work under review.3 One can’t, for instance, say we should 
not publish this poem because it has an owl in it, and we do not like owls. 
Above all, student editors need to understand that they must argue for a 
story/poem/essay based on its success as a story/poem/essay.

Another goal of the course is for students to understand the rich history 
of literary journals, so they understand the tradition in which we are work-
ing. In the past, students have been assigned to write literary journal reviews, 
but more recently, the assignment has been transformed into a poster presen-
tation. Though the poster presentation isn’t used much in the humanities, 
it works well for literary journals since journals convey their aesthetic with 
visual markers such as font, cover art, journal shape, etc., all of which come 
across beautifully on a poster.

Figure 6.4. Examples of Student-Created Literary Journal Posters

The assignment that is the most fun for everyone is the prototype assign-
ment. In groups of four or five, depending on class size, the students come up 
with an idea for a new literary journal with a particular mission and aesthetic. 
To do this they need to familiarize themselves with existing literary journals, 
both in print and online. The goal is to think about what is missing in the 
current literary journal landscape and if there are gaps or silences that their 
journal might address. Alternatively, they might want to imitate or build on 
something that a journal is doing already. This assignment also asks them 
to think about the audience and the kind of writing they want to showcase.
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There are at least five parts to this assignment:
1.	 A mission statement or manifesto
2.	 A detailed call for submissions
3.	 A list of comparable or inspirational journals
4.	 A mock-up cover or webpage
5.	 A marketing plan. As literary journals are not big money makers, the 

main goal here is to learn the plans for getting the word out about the 
journal. How will they find and keep readers in a competitive landscape?

The results are highly creative and impressive, showing the students inter-
ests and values. For instance, students have proposed journals for underrep-
resented writers, for hybrid work, for neurodivergent writers, or for former 
and current restaurant workers. Students often go above and beyond with this 
assignment, creating logos and merch to go along with their journals. Besides 
being a fun and creative exercise, the students get a taste of the kind of collab-
oration and compromise necessary in running a literary journal.

For the hands-on work of putting the journal together, the grading is 
necessarily more attendance and participation based, because all students 
are working on separate projects at that point. However, to assess the skills 
they need for the editorial and production processes we have developed a few 
simple assessments. First, the students complete regular grammar quizzes 
after studying Rules for Writers to prepare them for copy editing.4 Similarly, 
at the start of the production process they do a graded assignment using 
InDesign to design and typeset a mini journal. This was added as a graded 
assignment in 2021 as we wanted to impress upon the students how crucial it 
was to develop those skills prior to the production process. They also submit 

Figure 6.5. Rubric for the Journal Publishing with InDesign 
Graded Assignment
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a call for submissions poster at the end of the course using any software they 
prefer that the editors can then circulate to other schools to solicit submis-
sions for the next issue.

Challenges and Impacts
The main challenges the journal and class have faced over the years are 
common for any publication: funding, submissions, and readership. In addi-
tion, we have unique challenges, such as trying to find a print vendor that can 
turn an order around before the end of semester so that copies are available 
at the journal’s launch.

For funding, the journal is supported by both the English department 
and the college library, as well as some donations through the local founda-
tion. The largest cost is purchasing and shipping print copies of the journal 
for contributors and the student editors. Web hosting is paid for out of the 
library budget, and other miscellaneous costs such as for the launch party or 
branded merchandise is supported by the English department.

The printing and shipping of the journals has been a challenge over 
the years as the time it takes to print has increased and the shipping speeds 
have slowed or gotten more expensive to rush. In the past few years, it has 
unfortunately not been possible to finalize the issue, upload it to the printer, 
and have it arrive by the official issue launch date without paying exorbitant 
shipping fees. However, more digital printers and distributors are available 
now, so we plan to explore new options and hopefully be able to find a printer 
that will fit our schedule and budget.

Even for a journal closely tied to an educational community, it has 
sometimes been difficult to increase the number of submissions. We do 
accept rolling submissions, yet our rates have largely stayed the same over 
the course of the journal’s life. The student editors are encouraged to solicit 
work, especially from outside our campus, and digital call for submission 
flyers are sent to other SUNY campuses for distribution. Even with these 
efforts, submissions from our own campus account for over a third of the 
submissions, with around twenty-two other campuses making up the rest. 
The other four-year colleges within the SUNY system that have similar 
English and writing programs generally represent the next highest percent-
age of submissions.



Embedding Publishing in the Curriculum 103

Figure 6.6. Representation of SUNY Schools in Gandy Dancer 
Submissions Since 2020

The mission of the journal has always been to introduce students to the 
literary magazine world, what it means to be a literary citizen, and provide 
some concrete and transferable skills to help them succeed. Since Gandy 
Dancer was founded, the campus has seen a flurry of student activity around 
the literary arts, including the creation of a local chapter of the Forum for 
Undergraduate Student Editors (FUSE, https://www.fuse-national.org/), 
multiple completely student-run literary magazines that have started up5 
and sunset,6 and two directed studies involving students delving into the 
archives of the campus’s historical literary magazines.7

We can see the most impact in the career trajectories of students that 
served as managing editors of the journal. Many are still working in publish-
ing or doing advanced coursework in writing or publishing. When asked 
about Gandy Dancer’s impact on their professional life, Lucia LoTempio 
(class of 2015) responded:

I developed an ability to engage with the work in a way that uplifts 
other writers. [Gandy Dancer] also laid the foundation for other 
editorial roles, like with Alice James Books, The Offing, Aster(ix), 
and The Adroit Journal. My editorial roles have lent themselves to 
an adjacent career in literary arts nonprofits and initiatives, and I 

https://www.fuse-national.org/
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was even asked to write a few columns for the Poetry Foundation 
from my perspective as a literary journal reader/editor!8

Jennifer Galvão (class of 2019) similarly continued in the literary arts:

The experience and sense of legitimacy I gained working on 
Gandy Dancer encouraged me to pursue writing. Since graduat-
ing, I’ve received an MFA in fiction from the University of Mich-
igan’s Helen Zell Writers’ Program. Now, as a Kenyon Review 
fellow, I frequently return to the conversations we had in the 
Gandy Dancer classroom.9

A more recent graduate, Julia Grunes (class of 2023), said: “because of 
my experience as fiction editor, and then managing editor, of Gandy Dancer, 
I was able to book my first freelance editing job for a novel!”10 From the same 
class, Elizabeth Roos (2023) said:

Being a managing editor for Gandy Dancer helped me land the 
job I have now. I often find myself referencing the work I did—
the skills I developed in InDesign and as a copyeditor have aided 
me greatly in my curriculum project manager position as I help 
produce textbooks.11

All alumni cited the practicality of learning both InDesign and Submit-
table platforms, as well as communication and editorial skills: “I learned 
how to communicate possibly difficult topics of critique to other writers 
from a place of power as an editor rather than as a fellow workshop-mate,”12 
and “I learned how to work collaboratively and found that a creative vision 
is rarely conceived in isolation. I learned to move beyond a single submis-
sion to think about the ‘arc’ of the wider issue.”13

Conclusion
Clearly, the partnership between the library and English department is reach-
ing many of the initial goals of the course and publication. Alongside a robust 
and unique curriculum, the library provides essential resources and expertise 



Embedding Publishing in the Curriculum 105

necessary for the creation, publication, and dissemination of the journal. 
The library’s contribution includes offering a robust web infrastructure to 
host and archive the journal’s digital platform, ensuring proper ISSN and 
ISBN registration, and providing technical training and ongoing support to 

Figure 6.7. Covers of Gandy Dancer.
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ensure smooth publication processes. Additionally, the library publishing 
program collaborates with faculty in setting realistic production schedules 
and communicating clear expectations to enrolled students. Having well-de-
fined and documented deadlines and specifications helps all parties stay 
on schedule, preserves the information for future editorial teams, allows 
students to understand the expectations of a professional, and ultimately 
produces high-quality content.

Throughout the eleven years of the journal’s existence, this partner-
ship has proven vital to its growth and success. By working together, the 
library publishing program and the English department were able to establish 
a sustainable and effective workflow for creating a print and online open 
access literary journal. As more institutions explore similar initiatives, we 
hope this case study offers valuable insights into the importance of strong 
library-department relationships and the role they play in shaping the future 
of scholarly communication.
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Appendix A 
Selected Student Role Descriptions

Section Head Position Description
The section heads will appear on the masthead as the editors of the genre that 
they oversee. They do not, however, have more say in determining selections. 
Each reader has an equal vote.

Desired skills and knowledge:
•	 Experience reading and/or writing in a particular genre
•	 Excellent organizational skills
•	 Ability to meet deadlines
•	 Strong communication skills, including ability to lead productive 

discussions

Description:
Section heads will organize the reading order and lead discussions of submis-
sions in the genre groups. They will communicate with the group and keep 
the faculty advisor current regarding progress. Section heads should not 
communicate with writers regarding their submissions without faculty 
approval.

Near the end of our reading period, section heads will be asked to report 
to the rest of the class. As we move into production, they must attend an 
extra training session with the production advisor, so they can take more 
of a leadership role with the others in their group as we lay out the journal.

Production Assistant Position Description
The production assistant works closely with the production advisor to ensure 
that the journal’s editorial and production workflows progress smoothly. 
They provide account management and technical support to the class in 
all platforms used, prepare checklists and files for print and online layout, 
and assist with various outside of class trainings and editorial tasks. More 
specifically these include:
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•	 Managing the class’s accounts in our submission platform 
(Submittable) and our website (WordPress).

•	 Preparing art presentations/slideshows for reviewing art submis-
sions and accepted art for launch party. 

•	 Check resolution of art to determine contenders for the cover.
•	 After copy edits have been approved by the managing editors, 

you need to download the finalized files as .DOCX (Microsoft 
Word) files and copy them into the network folder BEFORE in 
class layout begins.

•	 Monitor the author agreement list and communicate with the 
managing editors if contributors have not completed it by the 
first day of print layout.

•	 During Layout—both InDesign and WordPress—you are 
expected to help the production advisor assist the class with their 
assignments as needed.

•	 Work with the production advisor to compile the book 
document.

•	 Assist with proofing the galley outside of class, and coordinate 
adding corrections from contributors and the faculty advisor

•	 Meet outside of class to review the final PDF and upload it to 
KDP

•	 Assist with finalizing the online issue and set it to go live before 
the launch party

Notes
1.	 Rebecca Griffiths et al., “University Publishing in a Digital Age” (Ithaka S+R, July 26, 

2007), http://sr.ithaka.org/?p=22345.
2.	 “Gandy Dancer (n.),” n.d., https://doi.org/10.1093/OED/9276476720.
3.	 Charles Baxter, “Owl Criticism,” Fiction Writers Review, February 23, 2011, https://

fictionwritersreview.com/essay/owl-criticism/.
4.	 Diana Hacker and Nancy Sommers, Rules for Writers, Tenth edition (Bedford/St. 

Martin’s, 2022).
5.	 Frances Sharples, “Club Spotlight: Recess Magazine’s Footprint on Geneseo’s 

Creative Community,” The Lamron, February 10, 2022, https://www.thelamron.com/
knights-life/wcl56fyuvh0ruvhjdizdyxnzrlaxf0.

6.	 “Guerrilla Shakes up Geneseo Literary Scene,” The Lamron, April 23, 
2015, https://thelamronarchive.squarespace.com/posts/2015/04/24/
guerrilla-shakes-up-geneseo-literary-scene.
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8.	 Lucia LoTempio, email message to authors, March 15, 2024.
9.	 Jennifer Galvão, email message to authors, March 6, 2024.
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Chapter 7

Campus 
Collaboration and 
Student Success 
with Library 
Publishing
Kristin Van Diest

Introduction
Library publishing programs can enhance student capacity by engaging 
students in the greater campus mission and community. Integrating a 
publishing program into campus life supports student research and digi-
tal scholarship, and it helps students gain valuable project management 
and publishing skillsets. For a library publishing program to accomplish 
this integration, it is important to identify and incorporate key campus 
partnerships. This chapter reviews existing research on library led, 
cross-campus collaboration, student-focused publishing initiatives, and 
the importance of publishing for student success. It then offers sugges-
tions to consider when incorporating student publications into a library 
publishing program.
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Literature Review
Collaboration
Research trends have shown the importance of librarians leaning into the role 
of partner instead of service provider due to librarianship evolving into an 
innovative space for technology, information literacy, and research.1 Library 
publishing programs are a perfect place for librarians to take up this role and 
forge productive external collaborative relationships with the larger campus 
community, and librarians are more supported in their endeavor when they 
have identified key stakeholders and needs. Successful campus partnerships 
align with institutional goals to focus on the “specific purpose and indicators 
of success.”2 Mapping a library’s publishing program to organizational stra-
tegic initiatives can help market a program to interested stakeholders such 
as administrators, faculty members, or other campus departments. In this 
way, a program can facilitate partnership-style engagement across campus by 
identifying a need before crafting a service.3 In partnership with cross-cam-
pus teams, librarians can provide innovative student-success initiatives in the 
name of furthering scholarly discourse; they are uniquely situated to experi-
ment with new and exciting opportunities. Both Amherst College and Duke 
University cite larger campus initiatives as the impetus for increased and 
innovative involvement of embedded librarians in undergraduate research 
initiatives.4 The five goals Texas State University identified for the 2023-2029 
academic years are examples of common directives in higher education: (1) 
supporting student success, (2) advancing academic excellence, (3) expand-
ing discovery, innovation, creativity, and research, (4) enriching commu-
nity, collaboration, and partnerships, and (5) developing infrastructure and 
resources.5 In the following sections we see how a library publishing program 
can support similar goals.

Identifying Stakeholders
When beginning a publishing program, it is not uncommon in the library 
publishing world of small- to mid-sized universities to feel that faculty 
members are unaware of its existence or even the need for such a program. 
However, a recent study has shown that the work librarians have been doing 
to increase awareness about their expertise has yielded positive results, 



Campus Collaboration and Student Success with Library Publishing 113

indicating that faculty “value librarians’ knowledge, skills, and ability highly,” 
and that they perceive librarians as having the qualities that contribute to 
positive collaborative relationships.6 Developing strong documentation and a 
thorough understanding of the service can help foster buy-in among commu-
nity members.

Campus Collaboration
Campus collaborations can happen with a variety of stakeholders. Many 
librarians have already worked with students or faculty either in teaching 
roles or as research consultants. However, it is important when starting or 
enhancing a publishing program to reach out to other, potentially underuti-
lized areas of campus.

Campus Centers
One key resource on campus that is often eager to collaborate is the campus 
writing center. Writing centers tailor their consultations to student needs, 
and have proven to both help lower writing anxiety and to increase writing 
self-efficacy for students.7 Bolin surveyed seventy-one US public institutions 
of higher education; of these, thirty-five had a writing center located in a 
campus library.8 Campus writing centers share many information literacy 
goals with libraries already, such as citation formatting, plagiarism awareness, 
and reliable source evaluation.9 While there is little evidence to show that 
libraries and writing centers collaborate on more than information liter-
acy training, the existence of common goals lays the groundwork for more 
shared projects. Collaboration with the writing center could enhance these 
already-existing connections, and it could also support the publication work-
flow with editing, formatting, and reviewing pre-submission. A partnership 
between a campus library and writing center could also support workshops 
on writing for publication, reviewing and editing one’s own work, formatting 
citations, and reviewing others’ writing.

An undergraduate research center can also be a key stakeholder in 
library publishing initiatives. It is important to note here that, while many 
libraries engage with the undergraduate research center by providing access 
to research services and hosted platforms, students benefit more when 
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librarians are actively involved in the work being done.10 When students are 
exposed to support systems that consist of faculty, librarians, and adminis-
trators, they will “experience an authentic and complete research process.”11 
On many campuses, this office sponsors an undergraduate research journal 
and provides mentorship to students throughout the publishing process. 
Johnson et al. discuss their experience of a collaborative partnership with 
the Center for Undergraduate Research and the Augusta University Libraries 
that supported The Arsenal: The Undergraduate Research Journal of Augusta 
University.12 In determining the governance structure, the two campus part-
ners recommended that the students form a student organization to facilitate 
funding and sponsorship across campus, as well as an editorial board that 
included faculty, librarians, and the leaders of the student organization. This 
trifold collaboration allowed librarians and faculty to provide students with 
deep mentorship and information literacy education as they worked together 
to establish policies, infrastructure, and publication formats.

Students
Working with students can prove tricky sometimes, and libraries may hesitate 
to support student publications. Common problems that face student-led 
publications are the frequency of turnover for editors or support staff,13 lack 
of understanding of the relevancy or greater publishing ethos,14 and negative 
views of the legitimacy of student contributions to the scholarly landscape.15 
When confronted with doubt about the necessity to host student publishing 
services, we must remind ourselves that continuing to only support tradi-
tional faculty-first research practices “risks undermining the very premise 
and promise of open access publishing.”16 Student publishing initiatives can 
provide an innovative space for the research contributions of the emerging 
generation of scholars and are an important piece of university history.17 
Walkington and Jenkins suggest that librarians, faculty, and administrators 
broaden their idea of what “counts as research” to allow for students to fully 
engage in the research process, advocating that undergraduates learn from 
all parts of the process, not just the publication of a highly polished article in 
a well-regarded journal.18 Research shows that centering students as collabo-
rators in the publishing process allows them to gain important experience in 
their field and to find their own voice in their chosen research communities.19 
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Ho outlines three areas for librarians to lend their expertise when supporting 
student-led journals: (1) assisting students in the overall planning of journal 
operations, (2) providing resources through campus networks and support 
systems, and (3) providing support for post-production content manage-
ment.20 Aiming to support these three aspects of student publishing is a 
great place to start.

Faculty
Faculty engagement with a library publishing program can show up at differ-
ent levels. Most frequently, faculty engage with the institutional repository 
by submitting their work or by self-archiving a preprint of accepted articles 
in accordance with some journals’ open access agreements. When faculty 
serve as mentors on student-run journals or choose to enhance their curric-
ulum with publishing activities, it is important to note that the independence 
level of students varies, and substantial support is necessary throughout this 
time-consuming process.21,22 If faculty are to engage in open access publish-
ing practices, substantial advocacy and education on the part of the librarian 
might be necessary to inform faculty about the benefits and ethical implica-
tions of publishing open access using library resources. Not only are libraries 
continuing to push the boundaries of the traditional publishing system, they 
are also on the forefront of research surrounding research theory and prac-
tice. Helping faculty to understand that there is a substantial, deep rooted 
history of library publishing can help them to see librarians as researchers 
and partners.

Internal Collaboration
Internal collaboration between library departments can also be integral to 
supporting a publishing program, particularly one focused on students. It 
may be necessary to consult with copyright and open licensing specialists, 
preservation or digital archivists, institutional repository managers, or func-
tional support teams, many of which may be housed in the campus library.23 
Collaboration with the teaching and learning team can also be extremely 
helpful in marketing the library’s publishing program as an open pedagog-
ical tool.
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External Collaboration
Occasionally, there may be opportunities to work with partners outside of the 
immediate campus community. One study showcases the use of professionals 
as peer reviewers in a graduate-level library instruction course at the Univer-
sity of Denver.24 Instructors introduced students to the idea of publishing their 
work open access at the beginning of the semester and subsequently worked 
toward this goal with the instructors’ guidance. The students’ papers were 
double-blind peer reviewed by librarians who had professional experience 
as peer reviewers. It is worth noting that the instructor encouraged the peer 
reviewers to remember the papers were written by students, implying that the 
peer reviewers should not be as rigorous as they might be when reviewing a 
professional’s writing for a journal; however, this does not ultimately benefit 
students as it leaves them less prepared for the high standards that professional 
publishing requires.25 It is important to have clear goals for projects that incor-
porate external collaborators and student work, as well as ensuring that those 
expectations are clearly communicated to all parties involved.

High-Impact Practices and Open 
Pedagogy
In their paper discussing undergraduates and high-impact practices (HIPs), 
Trogden et al. begin with the following questions:

What if every undergraduate college student had opportunities 
to do more than just sit in a desk or in front of a screen, take 
tests, and receive a degree? If doing more meant that they were 
able to be co-creators of their own education rather than mere 
participants in it?26

These questions can frame an understanding of how publishing can be 
a high-impact educational practice. After decades of studies discussing how 
to implement HIPs, and the benefits of doing so, it is clear they enhance 
student learning by supporting students in becoming more independent and 
in experiencing deeper learning.27 Table 7.1 shows how publishing practices 
inherently fulfill the main characteristics of HIPs as described by Kuh et al.28
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Table 7.1. HIP Characteristics Compared to Skills Gained Through 
Engaging in Publishing Practices

Main Characteristics of 
HIPs

Publishing Practices

Performance expectations 
will be set appropriately high

Students are expected to publish 
their work open access, encouraging 
them to take responsibility for their 
final product

Investment of student effort 
over an extended period of 
time

Timeframes range from one semester 
(course journals or transformative 
assignments) to a student’s whole 
academic career (undergraduate or 
graduate research journals)

Student interactions with 
faculty and peers about 
substantive matters

Faculty acts as mentors either in 
semester-long projects or on student 
publications; students engage 
meaningfully with each other through 
peer review, editorial projects, or 
management of publications

Students will be exposed to 
greater diversity

Students who publish their research 
open access will be more integrated 
into the scholarly publishing 
community

Students will be provided 
with frequent, timely, and 
constructive feedback

All types of student publishing 
integrate the peer review process, 
whether it is with peers, faculty, or 
professionals in the field

Opportunities for ‘real world’ 
application of knowledge will 
arise

Students experience a supported 
real-world publishing workflow, 
including taking ownership of their 
work and responding to feedback

Students will be obligated to 
publicly demonstrate their 
competence in a subject

Students publishing open access 
are responsible for publicly 
demonstrating their competence

Students will be provided 
with periodic, structured 
opportunities to reflect and 
integrate learning

The traditional publishing workflow 
incorporates structured feedback and 
review periods to allow students to 
assess and reflect on their work
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In discussing the effectiveness of HIPs, Greenman et al. show that access 
to and interest in HIPs are not always equitable, illuminating the inequalities 
that underrepresented groups of students face.29 They offer three possible 
solutions: (1) modifying HIPs offered through assessment of barriers to 
access, (2) building HIPs into core curriculum, and (3) targeting students 
at the beginning of their academic careers.30 To be mindful of this, librari-
ans and faculty can ensure that their publishing options are adaptable to fit 
classroom or student needs. Incorporating course journals or transformative 
assignments into the syllabus can also allow all students access to important 
skillsets, and prioritizing undergraduate research projects can help target 
students early in their academic careers. Offering students the ability to opt 
out of the final open access publication decision may also be a way to provide 
equitable options for students who are unsure about having their writing 
accessible in perpetuity. In assessing publishing practices for effectiveness, 
Finley advises educators to be mindful against inequitable processes, the 
inherent bias that comes from simply designing something believed to be 
high impact and, finally, to assess more than just the targeted outcomes of 
the project.31

In the interest of adhering to equitable HIPs, library publishing programs 
can be used as open pedagogical spaces where students can leverage what 
they are learning to create new research outputs. “An educational practice 
that encourages students to synthesize their existing knowledge and expe-
rience with course content,” open pedagogy envisions “students as knowl-
edge creators rather than information consumers.”32 In this sense, publishing 
programs provide the technological support and specialized expertise neces-
sary to support students in adding new perspectives and research outputs 
to the scholarly record, helping students become more incorporated into 
the scholarly community.33,34 Publishing practices provide numerous related 
skillsets including communication refinement through feedback and peer 
review,35 research literacy and information literacy,36 public engagement,37 
responsibility for ideas,38,39 written and oral communication skills, criti-
cal questioning, the ability to gather, analyze, and evaluate evidence, and 
intellectual integrity and responsibility for their work.40,41 Using the phrase 
“publishing as pedagogy,” Alexander et al. describe how the process changes 
from focusing on the “product” (i.e., an open access journal) to the “process” 
(i.e., course work designed to mirror the publishing process and enhance 
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student learning).42 In engaging in publishing as an open pedagogical prac-
tice, students gain valuable experience in professional writing43 and learning 
opportunities that mirror professional research processes;44 they participate 
in established communities of practice,45 take responsibility for their ideas 
and work,46 and have a product to enhance their curriculum vitae (CV).47 The 
following section discusses common types of student publishing practices 
and assignments.

Types of Student Publications
It is important to consider different modalities for involving students in 
publishing programs. Here we will discuss four different types of student 
involvement in publishing practices.

Student Journal
The student journal is defined here as a publication fully operated by students 
and overseen by a faculty mentor. As of 2024, the Council of Undergrad-
uate Research lists 262 international undergraduate research journals.48 
This information is self-submitted by journal members, therefore it does 
not necessarily illustrate a full view of the prevalence of student journals. It 
does, however, provide a strong indicator for the success of student publish-
ing endeavors.

Where faculty-led journals involve students as authors, student-led jour-
nals rely on faculty as advisors or editorial board members. One example 
of a student-led publication is Aleph: UCLA Undergraduate Research Jour-
nal for Humanities and Social Sciences, sponsored by the Undergraduate 
Research Center. The faculty advisor is the assistant director of the center, 
and its publishing platform is hosted through the California Digital Library.49 
Another example of collaborative work with faculty is The Michigan Journal 
of Medicine. This journal requires student editors to enroll in a high-level 
course, providing them with publishing training that includes advanced 
writing skills, journal management, and publishing workflows. The faculty 
and librarians planned the project together, with librarians consulting on 
syllabus development and meeting with student editors to plan workflows; 
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in addition, the library funds the program that hosts the journal publishing 
platform.50

Even without enough staff or resources for actively working with 
faculty or campus collaborators, it is important to incorporate resources and 
opportunities for learning into library websites and curriculum. Dartmouth 
College published Best Practices for Student-Led Publishing in 2020 as a guide 
for students who want to engage in publishing practices.51 Interestingly, this 
guide recommends that students should consider reviving historical student 
journals that are on hiatus or have stopped publishing as it might lend them 
more support from the campus community or a more established scope to 
align with when they are forming their journal.

Course Journals
While The Michigan Journal of Medicine can be seen as a course journal 
in the sense that it integrates into a course syllabus and pedagogy, there 
are other structures for course journals. Shuttleworth et al. describe two 
different models for course journals and their practical and theoretical appli-
cations. They define a course journal as an exercise in writing and produc-
tion “within a structured classroom environment.”52 Their first model has 
students focused on researching, writing, and peer reviewing a paper for 
publication, changing a “disposable assignment” into a pedagogical practice 
and a product that can enhance their CVs. In addition to the multitude of 
benefits already discussed, it is interesting to note a side effect that might 
help students to become more interested in the process: engaging students in 
the review process gives them the opportunity to incorporate vital feedback 
before submitting work for a final grade which, theoretically, gives them 
the chance to earn higher marks.53 The second model engages students in 
the publishing workflow, designing, managing, and promoting a journal for 
which they recruit content from peers and community members. This model 
is more aligned with the student journal and might engender the same type 
of support from librarians: invited lessons or lectures, workshops on aspects 
of publishing, or supporting publishing efforts through content management 
systems and documentation.
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Assignment to Publication
While the second model noted above might align more with the course jour-
nal, the first model aligns more with the method of transforming an assign-
ment into a publication over one semester. This allows students to go through 
the kind of author workflow they may experience in the future, should they 
decide to continue working in research or academia. It also helps to develop 
their critical thinking skills,54 a deeper sense of responsibility for their work,55 
and to understand that they hold a vital place in the research community and 
university history.56 As mentioned above, the case study published by Hicks 
describes the process of turning an assignment into a publication through a 
series of mapped course goals, engaging students with external professional 
peer reviewers.57 Another case study published by Björklund builds upon 
this process by engaging medical students to publish their master’s thesis.58 
While both studies noted the significant increase in support and time given 
by faculty and librarians, they also advocated for the value of the practice.

Student Employees
Employing students in the library publishing unit also has other benefits. It is 
an obvious way for students to enhance their employment history and CV, and 
they can gain vital skills employers look for outside of the student employment 
opportunities traditionally offered by libraries. It is important to set students 
up for success by providing intentional mentorship to them and ensuring they 
know why they are doing this work.59 Engaging students in the philosophy 
and ethical implications of their employment is a form of information literacy; 
as librarians, it is imperative that the students we work with are privy to the 
specialized nature of our profession and community of practice. For example, 
the Digital Initiatives (DI) unit at Utah State University singles out one of its 
goals for the 2019-2020 academic year: “DI student employees obtain new 
skills and feel valued as contributors to overall mission.”60 Students are the 
future of professional communities and to train capable future employees, 
we must value the work they do under our supervision.
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Challenges and Considerations
In nearly every publication reviewed about the execution of a student 
publishing project one of the main challenges is time and increased work-
load for the librarian or faculty member.61,62,63 The large workload that it 
takes to incorporate a publishing workflow into a classroom can be reduced 
when librarians and faculty work together prior to beginning the endeavor, 
as well as working to become partners and collaborators in the information 
literacy training.64 It is important to create clear expectations and position the 
library as a partner in the process.65 Creating memoranda of understanding 
and other structured policy documents for hosting student publications can 
help when conflicts arise. When working with faculty to create an open peda-
gogical assignment, it is important to ensure active librarian involvement in 
consulting roles, providing any needed mentorship to students throughout 
the publishing project.66 As noted above, students benefit the most from an 
engaged mentor or faculty.67

While there is always tension in academic communities as new ideas 
are put forward and processes evolve, students and professionals who work 
together to negotiate these challenges in a more sheltered environment 
can produce transformative learning experiences on both sides.68 Creating 
collaboration between student publishers is also something that can help 
alleviate the workload from the library or faculty members as students learn 
to mentor themselves.69 Finally, it is important for the library to make space 
for student publications by providing an accessible archive of retired student 
work that can act as a point of reference for new or existing student journals.70
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Chapter 8

Inside and Out:
The Student Publication 
Experience Inside and 
Outside of the Classroom 
at a Regional Four-Year 
University

Steven R. Liebel and Juan J. Morales

Introduction
Four-year regional universities are responsible for shepherding an immensely 
diverse pool of students through their education. Most Colorado State 
University Pueblo (CSU Pueblo) students are from the Colorado/Southwest 
region of the United States, with many being first generation students who 
exhibit highly variable socio-economic backgrounds, or identify as a demo-
graphic minority (e.g., racial, ethnic, or military). In this space, the university 
provides tremendous and understated opportunities for student growth that 
elevate student trajectories upon entering their post-graduate lives. Two such 
experiential learning opportunities are institutional publications Tempered 
Steel and El Río.

Tempered Steel is the university’s student literary magazine that publishes 
annually every spring semester. It features original creative writing (e.g., fiction, 



Chapter 8128

poetry, creative nonfiction, drama, hybrid forms) and artwork. Tempered Steel 
is run and institutionalized in the university’s English program. Though most 
submissions come from English and creative writing majors and minors, 
students from all disciplines submit original creative work for peer review.

El Río is CSU Pueblo’s student-led, peer review journal that publishes 
undergraduate and graduate work from most campus disciplines, with the 
lone exception being creative writing. El Río publishes on a rolling basis, 
with recently published works coming from students majoring in mathe-
matics, political science, construction management, and biology, to name 
a few. Student submissions require a faculty mentor, and work must “make 
an original intellectual or creative contribution to the discipline.”1 In many 
ways, El Río mimics other popularized student-led journals, such as Fields.2

The chapter’s focus is to explore how two separate publication outlets, 
at the same university with the same student pool, experience variation in 
their ability to sustain and enhance the student experience. It covers topics 
related to student reach and engagement, fiscal management in a resource 
limited environment, pedagogical innovation, creative learning methods, 
technological innovation and access, faculty support, mentorship, and the 
positive effects derived from student-driven publications on both student 
employees and the broader university community. The chapter first details 
how each publication outlet has historically enhanced and sustained the 
student experience. Second, it analyzes how variations between publication 
approaches succeed and are challenged in terms of publication process and 
student experience. The chapter concludes by addressing the value of expe-
riential education, and how these publications support and develop students 
for collective and future achievement.

Sustaining and Enhancing El Río 
and Tempered Steel
El Río
El Río’s charge is to evaluate and publish the highest quality research 
produced by CSU Pueblo students and their faculty mentors. As an experi-
ential learning opportunity, students manage day-to-day operations of the 
journal while being overseen and mentored by a university employee with a 
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record of publication experience. This student team framework and publi-
cation process has evolved substantially through the years.

Sustainment
El Río has consistently been a project housed in and supported by the univer-
sity library. The journal receives financial support from the library or ancil-
lary grant funded sources, has the strong backing of the library dean, and is 
organized/directed by either a full-time librarian or faculty member. El Río 
also has a Faculty Advisory Board (FAB), with faculty members from across 
the university’s diverse academic areas, who provide advice to the journal 
head and assists with peer reviews and student mentoring, as necessary. The 
goal is to create a generalist journal that advocates for student experience 
in publishing as well as buttressing a burgeoning undergraduate research 
culture by providing an outlet for outstanding work.

Each fall semester between 2017 and 2020, the journal head recruited 
students from every discipline on campus to work one-year terms as student 
editors. The team ranged from six to ten students based on the journal’s needs 
and the number of qualified applicants. These students would then partic-
ipate in a fall semester class learning and practicing the intricacies of peer 
review. Then, in the following spring semester, the student editors facilitated 
the publication process from beginning to end, including everything from 
generating the call for papers, performing peer review, making acceptance 
and rejection decisions, copyediting, and layout.

Notably, this annual process presented some challenges. First, it came 
with a single round of submissions in February. The once-per-year submis-
sion deadline meant many submissions came in all at once early in the spring 
term, though the number of submissions varied from year to year. The call was 
widely advertised, faculty worked with their students to submit manuscripts 
by the deadline, and the student team at El Río worked feverishly to process, 
review, and potentially publish all submissions in three months between the 
February deadline and semester’s end in early May. Student editors led this 
complete process. The journal head would oversee the process, but students 
retained much of the decision-making power. Second, the system was not 
truly blind peer review as the student editors owned the whole process, 
including receiving manuscripts, performing reviews, and making decisions.
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Enhancement
In 2020, through consultation with the FAB and the student editors, El Río 
made several changes to its structure and publication process with the intent of 
professionalizing the journal. First, the journal moved to a rolling submission 
calendar instead of continuing to have a once per year submissions in February, 
which did not fit neatly with class project schedules. When enough manu-
scripts were reviewed and accepted, an issue would be compiled and published. 
This opened the door for the possibility of more than one issue being published 
per year and allowed faculty/student collaboration to take place outside of the 
academic course calendar. This also removed the crush of manuscripts the 
journal office had to produce entirely between February and May.

Second, the decision was made to move to a smaller team of two to three 
permanent student employees as opposed to the cyclical course-based annual 
structure. Selected through an open call and application process, all current 
students were eligible with a heavy preference for students with exceptional 
writing ability, team skills, and interests in publication. Secondarily, the FAB 
sought students with the maturity to handle simultaneous tasks while protect-
ing the integrity of the peer review process, and for students from varied 
areas of academic interest (e.g., sociology, engineering, political science). 
These exceptional students would in effect behave as an editorial team at any 
professional peer review journal. Instead of taking a team-based class to learn 
peer-review before processing manuscripts, they would maintain their posi-
tion in perpetuity, based on performance, and personally train new editorial 
staff who joined the team. These student editors receive new submissions 
year-round (except summers when the journal is on break) and ferry them 
through the peer review process. Students thus balanced their schoolwork 
with responsibilities in the El Río office by managing a small number of manu-
scripts at any one time, as opposed to a large glut of submissions once per year.

Tempered Steel
Formerly known as The Hungry Eye, Tempered Steel was founded by former 
University of Southern Colorado (now CSU Pueblo) professor, Will Hock-
man, in 1994. The Hungry Eye continued to publish until 2008 when it 
became Tempered Steel. After careful deliberation with the student editorial 
staff, the faculty sponsor, Professor Juan J. Morales, worked with the editorial 
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staff to update its name and mission. The staff supported the agreed-upon 
name because it not only honored Pueblo’s working-class legacy and ties to 
the city’s steel mill, but it also symbolized the manufacturing process of steel 
and a larger metaphor for writing process.

Sustainment
The magazine’s renaming became a relaunching step while ensuring the 
magazine’s publication remained a student-driven process. It also estab-
lished new opportunities to enhance and update other production aspects. 
Between 2008 and 2014, Tempered Steel remained a student club, chartered 
by the Associated Students’ Government (ASG). Students ran the club with 
elected officers and broke down the publication process over two semesters:

•	 Calls for submission: The staff promoted and solicited submis-
sions in the fall and spring semesters until the start of April. 
It also included a migration to online submissions in spring 
2011, using the Submittable platform (founded in 2010, first as 
Submishmash).

•	 Events/programming: The club organized generative workshops, 
open mic events, and release readings to celebrate publication 
and build community.

•	 Reviewing submissions: Students rated anonymous submissions.
•	 Process submissions: The staff accepted and declined submis-

sions and corresponded with contributors.
•	 Layout and editorial work: This included ordering, copyediting, 

and completing the masthead, introduction, bios, and other 
content.

•	 Selecting cover art: The staff solicited student artwork and 
worked with a student artist, who created the front and back 
cover.

•	 Printing production: Tempered Steel maintained a partnership 
with My Friend the Printer, a local business in Pueblo, to publish 
each issue annually. The staff reviewed proofs and finalized the 
issue for release.

Overall, gradually implementing these publication steps established 
a sustainable production schedule for students with a faculty sponsor’s 
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guidance. However, the club model had challenges with completing each 
issue. Students remained enthusiastic about reviewing and selecting submis-
sions, but many students disengaged during the editorial, layout, and design 
work. The club model for the magazine was eventually changed to keep 
Tempered Steel sustainable.

Enhancement
The Spring 2015 semester students published Tempered Steel for the first time 
as a class. This approach enhanced the magazine by giving students class 
credit, and it proved successful with the use of experiential and creative learn-
ing methodologies, which challenged conventional classroom assignments 
with “a combination of intrapsychological and interpsychological processes 
that result[ed] in new and personally meaningful understandings for oneself 
and others.”3 It also established accountability and solidified the magazine’s 
production schedule. The English program ran the course as English 445: 
Magazine Editing and Production. To transition from club to course, Morales 
consulted with colleagues and literary editors to establish best practices in 
publishing and focused teaching of the literary magazine, publishing indus-
try, the business of writing, and literary citizenship. Students brought limited 
experience and exposure (e.g., previous experience with high school year-
book clubs and school newspapers), but they remained eager to learn and 
publish Tempered Steel.

Each semester, the professor made gradual course enhancements and 
continued the balancing act of teaching literary magazines and the publish-
ing work. Generally, the semester’s first half focused on promotion, review-
ing submissions, and establishing foundational knowledge; the second half 
shifted the class into a flexible environment where students discovered 
their editorial identities. Specific assignments required students to read 
and analyze contemporary literary magazines with reflection-based essays, 
flier design work, discussions in-person and on Blackboard, and additional 
readings that focused on diversity, editorial, and other issues with print and 
online publishing. The professor then facilitated interviews with the editors 
of literary magazines, who generously met with students via Skype and 
Zoom, including founders and editors of lit magazines like www.terrain.

http://www.terrain.org
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org, Crazyhorse/Swamp Pink, Colorado University Denver’s Copper Nickel, 
Pilgrimage, and the indie poetry press Sugar House Review.

Student-guided interviews allowed them to develop their analytical and 
interviewing skills while learning with established editors in the field. It also 
gave students professional modeling. It contributed insights for students to 
write a midterm where they proposed practical and inspired ideas for the 
issue (e.g., new issue features or font suggestions), ensuring a student-driven 
process even when all ideas could not be implemented. The professor graded 
all assignments and incorporated the student work into the class discus-
sions and editorial work time to help student work guide the magazine’s 
publication.

Tempered Steel’s production process had other enhancements that 
allowed students to build on the previous year’s issue, a strategy that allowed 
them to focus “on the creative contributions to one’s own and others’ under-
standings, which emerge from the combination of new learning stimuli and 
existing knowledge and experiences.”4 As a class, students would learn and 
complete the Adobe InDesign work, which gave students invaluable profes-
sional skills. The staff would use the previous year’s issue as a starting point. 
They would then make editorial and layout changes based on their goals—as 
well as considering what they wish to add to Tempered Steel’s legacy—while 
maintaining the production schedule. Even with the tight schedule and the 
unpredictable challenges of publishing, Tempered Steel maintained its annual 
publication track, even throughout the COVID-19 pandemic.

Variation in Outcomes for 
Publication and Students at CSU 
Pueblo
There are dramatic differences in terms of the effectiveness of policies enacted 
at El Río and Tempered Steel. Controlling for student body—both publica-
tions are housed at the same university with the same diverse student popu-
lation—it is apparent that there are numerous methods by which students 
can be best served via experiential learning in a publication environment. 
Numerous methods demonstrate the diverse range of editorial and educa-
tional learning opportunities for university students.

http://www.terrain.org
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Experiential Class Based Learning 
Versus Professional Office
Perhaps the most powerful tool universities can use to instill in their students 
positive learning outcomes is the skillful application of experiential learn-
ing. Field trips and tactile, hands-on experiences are highly correlated with 
increases in student grades, academic retention, and success.5 El Río’s shift 
from a class-based approach and annual publication schedule to a small team 
on a professional publication schedule marked a dramatic shift in how the 
office operated. Gone was the collaborative, large-team environment and 
experience that took place every fall semester. Jettisoned also was the crucible 
of the spring semester when the student team struggled to meet an intense 
publication schedule under a crush of submissions. The move to a profes-
sional publication schedule and smaller team introduced efficiencies for the 
team by removing the constant cycle of training new student editors, allowed 
more flexibility for authors on submission, and eliminated the cyclical stress 
of spring that forced students to make compromises between schoolwork and 
a tidal wave of new submissions. Ultimately, this transition would also allow 
for increased publication opportunities for students across the university by 
opening a wider submission window.

The impact of this change at El Río is, however, debatable. Transitioning 
away from the large team format to a small professional student staff cordons 
off the experiential learning experience to fewer students. It also means that 
students have fewer opportunities to meaningfully bond with others from 
across the university. Large-team cohort building and experiential education 
are widely recognized as important for students of diverse backgrounds in 
terms of retention and matriculation.6 Thus, while the changes at El Río 
did ultimately create internal office efficiencies and increase external oppor-
tunities for all university students, the impact of the experiential learning 
opportunity was potentially dampened significantly for students inside of 
the journal itself.

As referenced, Tempered Steel has varied in this capacity due to its migra-
tion from student club to class format. It is a balancing act to utilize tradi-
tional learning elements (e.g., textual analysis, assigned papers, etc.) and the 
experiential learning elements of curating, publishing, and producing an 
annual issue. Similar creative learning elements allow students to embrace 
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challenges, discover resolutions, and new understanding.7 Editorial staff time 
happens during class time, and accomplishing this can create anxiety and 
pressure for students to complete tasks while having limited exposure and 
guidance on the process. However, the clear objective of completing the issue 
within the semester timeline leads students to succeed by delegating, priori-
tizing, and dividing tasks while acquiring practical and standardized publish-
ing skills. For instance, some classes create subgroups, allowing students 
to identify and play to their various strengths. The students also consider 
assignments based on individuals who wish to strengthen and learn new 
skills. For example, a student with limited Adobe InDesign exposure works 
with an experienced classmate, extroverted students may select public-facing 
and event-based tasks, and students with a preference for behind-the-scenes 
work opt to complete layout and ordering. In the process, students learn to 
hold each other accountable and quickly discover how it all connects.

Like El Río, Tempered Steel’s staff size creates different learning dynam-
ics. In the more successful staffing, students have class time to bond as a 
team. As modeled by professional editorial staffs, five to eight students is an 
ideal staff size, and a larger staff may become harder to manage. However, 
class size is dictated by university course caps and are also subject to admin-
istrative pressures, where class enrollment minimums compel larger course 
sections. A larger staff may create other challenges, such as competition for 
limited tasks or difficulties with coordination. Fortunately, Tempered Steel 
has strong support from faculty and administrative leadership, but it does 
not mean the magazine could not be vulnerable to a less supportive envi-
ronment in the future, which echoes anxieties found with many established 
literary magazines and university presses closing in these uncertain times. 
To assist, English faculty continue recruiting English majors, making the 
course required for majors and minors, and distributing the annual issue 
at university events for faculty, staff, and current and prospective students.

Peer Review Journal Versus 
Literary Magazine
El Río practices double-blind peer review (i.e., authors do not know the 
identity of their reviewers, and the reviewers do not know the authors’ iden-
tities). This is the approach used by most professional academic outlets as it 
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preserves a core tenant of academic research: that research should be judged 
on the research quality and not the author’s identity. Practicing double-blind 
peer review at El Río was extremely challenging. Under the initial system 
of a fall class followed by a spring submissions window, the student team 
was large, and students were recruited from every academic corner of the 
university. Students studying each respective area would, under the eyes of a 
team leader (e.g., librarian or faculty), perform manuscript reviews in their 
specialized areas. Following the professionalization of the journal and reduc-
tion in the editorial team size, it could not be guaranteed that a student on 
staff would have any expertise in the area of any one manuscript. For exam-
ple, a team of two students might have one with a background in political 
science and the other in chemistry; neither is necessarily qualified to review 
a manuscript submitted in a field such as construction management.

In conjunction with the reduced team size and knowledge base, the 
journal moved to soliciting faculty field experts to collaboratively complete 
reviews with or for the student team. Faculty were encouraged to list the 
review as service for their annual performance reviews and brought a mento-
ring component to the process; however, it removed the student team from 
one of the core tasks in the previously utilized class-based system. While 
students facilitated a true double-blind review, they themselves did not have 
the experience of writing a constructive, meaningful review. As such, the 
experience changed from performing the review, to identifying a suitable 
reviewer, soliciting the review, and assessing a review once submitted. This 
change permeated every aspect of the journal’s goal of experiential educa-
tion. The earlier approach was extremely thorough, as in, the student literally 
assumed the title role of every position within the process, from running the 
journal, to reviewing manuscripts, to also making decisions. In the profes-
sional office, they facilitated the process while faculty performed reviews, and 
the editor assisted in reading reviews and decisions. This is a very different 
student experience indeed. The difference is feeling the pressure of drafting 
a fair and constructive, if imposing review, versus assessing if someone else 
has done so.

Tempered Steel’s editorial staff follows the peer review process modeled by 
literary journals, which includes blind submissions and the online platform 
Submittable to collaboratively collect, read, and review submissions. Submit-
table is an industry-standardized method for this and other applications. 
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Using Submittable has also become valuable for students with its interface 
and organizational methods. Blind submissions set the precedence of eval-
uating work based on its overall quality within the creative genre. It also 
reduces instances of cronyism or gatekeeping. This submission method also 
allows editorial staff members to submit their own writing for consideration. 
While this is not normal practice with literary magazines, Tempered Steel 
ensures all students, including editorial staff members, can be considered 
for publication. It also maintains the accessibility and inclusion of as many 
diverse, student voices as possible. However, the blind peer review process 
does have its vulnerabilities at a smaller, regional comprehensive university. 
For example, an editorial staff member may be familiar with a submission 
from a previous creative writing class, or they might be friends with the 
author. In anticipation, the professor moderates a constructive discussion 
of the work’s strengths, weaknesses, or possible contributions to the issue. 
During the voting process, students may choose to recuse themselves.

After the staff uses Submittable to assign submissions, the class deter-
mines best practices and criteria with reviewing the writing. The Submittable 
interface allows students to vote (Yes, Maybe, No) on the work, and students 
write notes to help them track reactions, questions, and concerns. The 
professor provides students guidance on how to read the work. Many times, 
students require encouragement to help them overcome imposter syndrome 
because they may not feel experienced or worthy enough to make decisions.

Once all votes are in, higher quality writing rises with higher scores and 
work most likely to be rejected receive lower scores. Several class periods 
focus on discussion and decisions of what work will be accepted. Top and low 
rated works usually do not require lengthy discussion as the staff generally 
agrees. Meanwhile, submissions in the middle require more conversation 
with students advocating to publish or decline submissions. This may also 
cause students to come up with compromises or “passion votes” for pieces 
they really want to appear in the issue. Other considerations that determine 
accepted work include multiple pieces by a single author (once identities 
are revealed), balancing writing that engages in similar themes and subject 
matter, the work’s length, and the editorial attention the writing may require. 
This process also allows students to critically consider what they are publish-
ing and affirms the issue remains open to diverse voices and backgrounds. 
It prompts discussion on how to approach difficult subject matter, harmful 



Chapter 8138

or hurtful content, and free speech. This is how the staff comes to select 
publications tied to local issues, identity-affirmed writing, bilingual works, 
and selections written by incarcerated individuals for publication. Time is 
limited, so the staff cannot go back and forth with authors for major edits. 
They may accept work needing minor editorial changes or copyedits.

Another important collaboration is the cover selection process. To ensure 
each issue features student cover art, Tempered Steel partners with a CSU 
Pueblo graphic design art course. The art professor instructs the students, who 
receive general dimensions and guidelines to design proposed issue covers. 
Once ready, student artists present their proposed cover designs to the edito-
rial staff. The editorial staff reviews and selects their cover for the issue and 
then works with the selected artist to make final changes and revisions. The art 
selection process also requires the staff to be decisive, constructive, and able to 
collaborate with the artist. When students finalize decisions on art and written 
work, they use Submittable to notify writers if their work has been accepted 
or declined. Accepted work then requires correspondence with the authors 
for confirmation and author bios. Declined submissions receive a general or 
personalized rejection if the work was almost accepted and if the staff wishes 
to encourage the author to submit again in the future. Afterward, the editorial 
staff moves on to the next steps in the publication process.

Funding: Paid Student Employees 
Versus Class Credit
Funding experiential opportunities such as El Río or Tempered Steel offers 
challenges. Every university will have a different system by which they 
support and enhance student participation, and all will possess different 
resources to support initiatives. For example, Tempered Steel exists within an 
established curriculum as a class, which is subject to tuition, course caps, etc. 
This may imply that a publication’s operations are far more expensive than 
is readily apparent if one counts tuition dollars in their cost basis. As such, 
it is instructive to visit the numerous options available to office managers 
and editors.

In El Río’s original format, the CSU Pueblo University Library created 
an inexpensive class through the university’s remote learning program that 
students could enroll in for the experience. The class was led by a full-time 
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library employee as a part of their daily responsibilities. Outside of the 
bureaucratic mechanisms needed to support a formal class, the class itself 
was nearly cost free to students via reimbursement from the library and 
provided students with the opportunity to spend a fall semester learning 
the intricacies of peer review free of additional work requirements or costs. 
When the journal professionalized by removing the class and retaining full 
time student employees, the challenge became a question of if the students 
should receive credit or be paid. Ultimately the determination was made 
that students should be paid. As a regional four-year institution, CSU Pueblo 
has limited resources, so the journal utilized an amalgamation of sources 
to provide work-study support to the student editors. A successful grant 
funded program known as Discovery Scholars, which pairs professors with 
students to perform research projects, provided some funds, and the library 
continued their unbridled support. Students were paid a fair wage for their 
work. However, it meant that students and supervisors needed to keep track 
of weekly hours and tasks, and supervisors needed to constantly surveil for 
funding opportunities. In an increasingly resource-strapped environment 
reliant on grant-funded programs, this contributes to instability in terms 
of funding sources, and office practices must adapt to comply with funding 
expectations and requirements.

Throughout Tempered Steel’s history, it has gone through various fund-
ing strategies, and it has always been a fiscally frugal endeavor. The bulk of 
the budget pays for publishing physical copies of Tempered Steel, and the 
remaining pays for promotional materials and refreshments at readings and 
events. The number of issues printed is also a factor. The magazine itself 
has remained free of charge to simplify budgetary logistics, to emphasize 
its educational focus, and most importantly to keep its access open to the 
campus community. When it was a student organization, the magazine 
applied for ASG funds. Additional funding came from the university offices 
of the president, provost, the dean of the College of Humanities, Arts and 
Social Sciences, and the department of English and world languages. This 
financial support also allowed Tempered Steel to avoid selling advertisements 
and similar fundraising methods. As university budgets tightened, the home 
department became the sole budgetary source. The department’s strong 
commitment to the magazine’s embedment in the curriculum makes this 
a secure source, though course fees and other methods could be secured, if 
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necessary. As a student organization and then a class, editorial staff positions 
are not paid; however, students receive class credit toward their degree and 
marketable publishing experience.

Printing and Production
El Río publishes exclusively online in an open access format. Though the 
journal office and team itself have been through many modifications, open 
access publication has remained constant. This distribution takes place 
through the manuscript management and publication system, Open Jour-
nal System (OJS). Open access publication allows student authors to retain 
the copyright on their original works and enables a wide readership and 
opportunity for exposure. As an additional benefit, publishing online keeps 
journal office costs down as there is no need to produce and disseminate 
expensive physical copies of issues, and there are no expensive licenses for 
libraries to purchase. Finally, while keeping costs down, online publication 
still requires the student team to proficiently copyedit accepted manuscripts 
and type-set them with the appropriate technology (e.g., Adobe InDesign), 
which is an excellent tool kit to master. With the current publishing land-
scape, there are literary journals that remain in print and many showcase 
writing as online journals. Journals and publishers must determine what 
mode best serves their community. Tempered Steel has remained a print 
journal based on its goals to publish and showcase creative writing and 
artwork by university students and to provide experiential learning oppor-
tunities for its students.

Once Tempered Steel selects its work prior to publication, the editorial 
staff completes several important steps. The students divide the workload to 
order content, create additional content (e.g., masthead, table of contents, 
introduction, bios, and other content), establish design elements (e.g., select-
ing fonts and paragraphing), and then assemble the issue into an Adobe 
InDesign file. The work empowers them to master the practical elements 
and to make the issue as polished as possible. It also leads to innovative and 
unique additions to each issue. Some editorial teams have added tarot cards, 
QR codes linked to music playlists, horoscopes, reading recommendations, 
and other content that allows them to leave their mark.
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Tempered Steel publishes every issue at the end of each spring semester. 
The Pueblo company My Friend the Printer publishes the issue and allows 
students to collaborate with a professional printing company. Working with 
the printer also ensures the issue can be published in a book format and not 
as a magazine or periodical. To ensure the editorial staff meets the due dates, 
all steps to assemble a digital file of the completed issue must be delivered to 
the printer by mid-to-late April. This allows time to produce a final mock-up 
for review before full production. Along with hard copies, the printer also 
provides a digital version, which can be archived and shared online. This was 
a practice introduced with the 2020 issue when students had to migrate to 
remote learning during the pandemic. The quantity of printed issues is also 
dictated by the length of each issue and accepted work. Generally, a print 
run was 450-500 issues; however, the number of issues has been reduced to 
300 issues for the 2024 edition. The issue’s completion and release reading 
serve as the capstone for the course. Students, faculty, friends, family, and 
other community gather and get their copies of Tempered Steel. The editorial 
staff and contributors feel a strong sense of accomplishment, admiring the 
elegant cover, cherishing the experience of flipping to a page where they see 
their name and work in print.

Conclusion and the Future
There are known practices that enhance learning, close achievement gaps, 
and increase persistence for under-represented or socio-economically chal-
lenged students. Three examples, certainly non-exhaustive, include: spread-
ing grades over many smaller assignments such as daily quizzes instead of 
several large exams,8 instructors who “lean in” with active interventions and 
assistance with group networking,9 and high-quality mentorship and practi-
cal experience that increases persistence amongst students when the field of 
experience and study are the same.10 Experiential education in a university 
level publishing environment facilitates similar pathways to success. Whether 
it is creative learning or scholarly work, the team environment, close proxi-
mal relationship with faculty, and student-to-student interactions, all mimic 
tried and true practices for increasing retention, closing attainment gaps, and 
fostering success. Indeed, participating in the running of a student journal 
has been shown to directly promote student-faculty engagement and student 
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involvement.11 The team environment further builds close research relation-
ships between students and faculty and is strongly associated with increased 
retention among the most at-risk students.12 This happens to be the exact 
type of student CSU Pueblo largely educates.

University-led publications that facilitate experiential education are 
prime methods by which we can create mentorship opportunities, allow 
students networking, and develop a supportive framework for their long-
term academic success. The overwhelming majority of students who partic-
ipated in El Río’s class based and professional office iterations were female or 
ethnic/racial minorities and have since matriculated to high level graduate 
and law schools, or careers. Similarly, many past Tempered Steel contribu-
tors cite the journal as their first publication that led to many more. Other 
students have gone on to MFA programs, jobs in professional writing, or 
found other editorial positions.

Whether the type of experience El Río and Tempered Steel offers facilitates 
students onto this trajectory or if students who are exceedingly capable are 
attracted to environments like El Río and Tempered Steel, we cannot be certain 
and requires further research. However, we can ascertain that there is little 
bad that comes from the supportive, team based, experiential education that 
emerges from the peer review publication process. The impact that occurs 
because of the shift from an annual class to a smaller professional office can 
certainly be debated, but the impact on the broader university community is 
undoubtedly positive in terms of research opportunities and faculty engage-
ment. Most importantly, student publishing allows the students to acquire 
adaptable professional skills with digital and hard copy print environments, 
and it creatively empowers them in how they can see themselves on the page 
or on the editorial staff when they never thought it possible.
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Chapter 9

Sustainable Digital 
Scholarship:
Lessons from the Columbia 
University Libraries 
Podcast Publishing 
Initiative

Michelle E. Wilson and Esther M. 
Jackson

Introduction
Beginning a new library publishing program is an exciting and challeng-
ing proposition. At the start of any program, sustainability must be inte-
grated into program planning. In this chapter we will share information 
about the technical infrastructure used to launch, maintain, and preserve 
a podcast publishing program in an academic library setting, from within 
a digital scholarship unit. We will also expound upon our decision-mak-
ing rationale and include discussion about how the workflows we utilized 
or developed can be and have been used in the management of other elec-
tronic scholarly publishing programs offered by the Columbia University 
Libraries (CUL).
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Program History
Library publishing has a reasonably long and varied history at Columbia 
University Libraries, beginning with the Center for Digital Research and 
Scholarship (CDRS) which was founded in 2007.1 In 2018, CDRS was folded 
into Columbia University Libraries, and its staff and functions dispersed 
across several divisions. Developers and project managers moved to existing 
development and project management teams, while digital humanities and 
repository management staff became part of a new Digital Scholarship unit 
(DS). The new DS division hired an assistant director of scholarly commu-
nications who would, in turn, hire a digital publishing librarian (2018) and 
a scholarly communications technologies librarian (2020). These were the 
positions held by the authors during their time working together in CUL’s 
DS unit.

The DS unit took a broad approach in defining “publications.” In addi-
tion to taking over the administration of the journals program, the publishing 
program inherited stewardship for a variety of digital humanities projects, 
including notable works like the Women Film Pioneers Project (https://wfpp.
columbia.edu/) and Digital Dante (https://digitaldante.columbia.edu/).2 Not 
all projects that CRDS had previously published enjoyed the same level of 
ongoing stewardship by project owners, and some projects had reached the 
end of active authoring and development. This meant that there were several 
projects that the division no longer had access to edit; several were endan-
gered due to expired domains or outdated server infrastructure and technol-
ogies. Even in the case of projects with ongoing stewardship and active use, 
project managers had not always developed systems to archive and index 
scholarly content beyond creating web-archived versions of the websites 
through Archive-It, which meant that the DS team was unable to provide 
the same level of searchability and access to archived, individually-authored 
items within these websites.

From the start, the digital publishing program began to address preser-
vation issues and to develop a philosophy around novel forms of scholarly 
communication that defined each of these items as objects of scholarship, 
worthy both of preservation and a place in the scholarly record. As new 
services developed under the umbrella of publishing, preservation and 
responsible sunsetting were treated as critically important aspects of the 

https://wfpp.columbia.edu/
https://wfpp.columbia.edu/
https://digitaldante.columbia.edu/).2


Sustainable Digital Scholarship 149

digital publishing lifecycle. The digital publishing librarian created a frame-
work to ensure that that all digital projects would be:

1.	 Discoverable and citable: The overall project and each individu-
ally authored and/or citable component must be web-searchable, 
indexed and/or cataloged as appropriate, and provided a DOI.

2.	 Archivable: In addition to utilizing web archiving to preserve the 
overall project and look and feel, it must be possible to provide long-
term access at the level of individual citable artifacts and make those 
preserved artifacts searchable at the item level.

3.	 Divestible: It must be possible to sunset and migrate each project. 
This was achieved both through technical means, by preserving 
website data, metadata, and media files and by generating docu-
mentation that would allow us to reconstitute and migrate proj-
ects wholesale. Digital scholarship staff also developed policies and 
partnership agreements that would allow us to limit our periods of 
engagement with projects and to transfer ownership.

Podcasting Program Development
Podcasting was the first new service designed by the digital publishing 
librarian. During the 2018-2019 academic year, numerous informational 
interviews and surveys were conducted across campus to pinpoint publish-
ing interests and needs. Podcasting was a medium drawing intense interest 
across campus, including among professional schools like the Columbia 
School of Journalism, Teacher’s College, and Columbia Law School.

For faculty at the university, podcasting appealed as a novel way to 
share research and to converse with audiences outside of the academy. As 
an increasingly popular format that is considered especially “portable” as an 
asynchronous and mobile-delivered media, podcasts are much more broadly 
consumed than traditional academic publications. Yet their immersive and 
episodic qualities make them an excellent medium for breaking down 
complex concepts into digestible information and introducing scholarly 
information in a relatable, conversational, and entertaining way.3

This cultural relevance and ubiquity made podcasting a popular service 
proposal for students at all levels who were interested in professionalizing or 
publicizing their research with audiences within and outside of the school. 
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Most students can record and edit a podcast with only a laptop and a mobile 
phone, although acquiring a facility with professional recording equipment 
and sound editing tools also appeals to students studying the arts and jour-
nalism because of the relevance those skills might have to their future careers.

For educators, podcasting was intriguing as a form of open pedagogy. In 
lieu or in addition to crafting academic papers, many faculty found podcast-
ing to be a fun way to engage students, especially during the semesters of 
remote learning necessitated by the global pandemic in 2020 and 2021. 
Podcasting also offered the opportunity to engage students in discussions 
about narrative, storytelling, and other effective and creative ways to commu-
nicate scholarship.4

Each of these partners would need to utilize the same technologies, but 
would have different goals for publishing and discoverability, the need to 
quantify impact, and the longevity of the scholarship. Faculty and graduate 
students creating podcasting projects would have the largest need to treat 
podcasts as scholarly artifacts. These partners would put time and effort 
into podcasts they hoped might become well known and would want to 
demonstrate the impact of their work and add it to their permanent schol-
arly resumes. Students, especially undergraduates, might want to be able to 
share their podcasts as portfolio items, especially in the immediate period 
after they graduate. But in many cases, young students may be indifferent 
to the ongoing or indefinite availability of these material; we know from 
our work partnering with students on other kinds of publishing partner-
ships that it is often desirable to set an expiration date on those materials or 
to make it possible to request their removal from the web down the line.* 
Faculty working with students in curricular settings may not want to have 
the works publicly published at all. Students with coursework designed to be 
published would need to sign consent forms and author agreements, receiv-
ing education about the implication of signing those documents, but it was 

*   The Morningside Review (https://morningsidereview.org) is a journal publishing essays written 
by undergraduate students in Columbia University’s first-year writing program. Morningside 
Review texts used to be archived in the Academic Commons repository, but there were numerous 
incidents where alumni requested for their work to be removed as their opinions, style, and careers 
evolved. When items were hosted in the repository at permanent links and given DOIs, it was un-
desirable to remove access to the item and felt irresponsible to eliminate the record of the citation 
entirely. Due to the volume of takedown requests and with the support of the writing program’s 
faculty, we chose to exempt The Morningside Review from our repository archiving program. 

https://morningsidereview.org
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often desirable to have a plan to take down these materials after a period 
without archiving or to be able to take them offline by request.

Because of the demographics of our podcast platform users, CUL’s DS 
unit firstly is cautious about depositing works to Academic Commons that 
have been created by students and may be of a personal nature. Instruc-
tors who teach using the podcasting program are similarly cautious. Even 
with this caution, DS staff do sometimes receive requests to have podcast 
course websites removed from the CUL’s platform(s) before the planned 
date of sunsetting. In these cases, DS staff respect the wishes of the creators 
and remove the content from the public web, working with them to have 
the content removed from the browsable Wayback Machine and/or CU 
Archive-It instance as needed. In addition, it is important that students—
especially undergraduate students—have the choice to exclude their early 
work from the scholarly record, so far it is possible.

Podcast Publishing Services
Although several third-party platforms were considered for podcast distri-
bution, CUL selected WordPress as our content platform.† Given our desire 
to control access and potentially to delete content, we eschewed commercial 
podcasting tools in favor of open-source software that provided this greater 
degree of intellectual property management. WordPress was designed as a 
blogging platform, and the serial nature of podcasts mimics the publish-
ing practice of blogs. Podcasts are published to the various podcast direc-
tories and their applications, such as Apple Podcasts, Spotify, Stitcher, via 
a longstanding metadata protocol called RSS (Really Simple Syndication). 
Blogs and other serially publishing websites have also utilized RSS to deliver 
content to centralized feeds and so WordPress, although primarily consid-
ered a textual publishing platform, had several key capabilities that would 
allow us to deliver podcasting services to our community.

†   Deciding where to host a content platform is complex and dependent on institutional policies 
and resources. It is helpful to consider several options, including internally-managed services as 
well as externally-hosted solutions. Decision makers may find it cost-effective to work with an 
external vendor for some period of time, such as for a pilot program duration, with clear docu-
mentation about future migration and/or the process for ending an agreement with a vendor. See 
Chapter 1 (Guimont and Potter) of this volume for additional considerations.
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CUL created a custom template that would allow podcasts episodes to 
preview on the front page of each podcast website in lieu of blog posts. 
The Castos Seriously Simple Podcasting plugin (https://castos.com/seri-
ously-simple-podcasting/) allowed our podcasters to easily upload mp3 
audio files for each episode as well as space to author show notes and post 
transcripts.5 The plugin also collects metadata on each episode, and this 
information is bundled into an RSS feed that we could distribute to four 
major podcast apps/aggregators. Podcasters were given access to the soft-
ware platform for a period of three years, during which time, CUL provided 
hosting and performed basic maintenance and technical support. A fifth-
level custom domain based on the URL podcasts.library.columbia.edu was 
assigned to each site.

Podcasters were required to attend a two-part training. For the first 
part of the training, they were walked through the partnership agreement in 
detail, which included an author agreement, wherein the podcasters licensed 
their content to CUL for publication on the live websites and in the university 
repository, Academic Commons. They consented to practices such as the use 
of guest consent forms and creation of transcripts for accessibility. To enable 
preservation, podcasters were required to generate preservation copies of 
the transcripts and show notes they posted to their WordPress sites. In a 
secondary training podcasters were introduced to the WordPress platform, 
and the Seriously Simple Podcasting plugin. Asynchronous training mate-
rials were also provided.

Podcast Publishing and 
Preservation
With the tools available to us, we decided that depositing individual podcast 
episodes into the Academic Commons repository annually was the best 
way to publish and present the content as “official” scholarly works, as well 
as preserve the materials using existing library infrastructure. Academic 
Commons provides DOIs to all deposited materials and facilitates index-
ing of those materials through various platforms including Google Scholar 
(https://scholar.google.com/) and OpenAlex (https://openalex.org/) (via 
DataCite records). Works included in the repository are also accessible to 
researchers through both a rest API and an OAI-PMH endpoint.6

https://castos.com/seriously-simple-podcasting/
https://castos.com/seriously-simple-podcasting/
http://podcasts.library.columbia.edu
https://scholar.google.com/
https://openalex.org/
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It’s helpful to pause here and consider the differences between preserv-
ing and publishing. In some ways, the institutional repository exists in a 
liminal space within library and archival storage as a service. Depending on 
the needs of the person or organization depositing works into the repository, 
it may fill the need of publishing (i.e., the primary platform from which a 
work is distributed) or of preservation (i.e., a permanent, additional copy 
of a work, which may or may not be exactly usable in the same way as the 
original). What’s important to remember is that once a work is added to the 
institutional repository, CUL has made a commitment to provide continu-
ous, permanent access to that work. Although the repository may provide 
some services that are similar to a publishing platform (e.g., the creation of 
DOIs, indexing in Google Scholar), it is first and foremost a preservation 
platform.

We would be remiss if we didn’t refer readers to the extensive, semi-
nal, and helpful work done by Molly Schwartz, Mary Kidd, and Dana 
Gerber-Margie in the Preserve This Podcast series (https://preservethispod-
cast.org/),7 its associated GitHub project,8 and resulting publications.9 Addi-
tionally, the monograph Saving New Sounds, edited by Jeremy Morris and 
Eric Hoyt is essential reading for those who are interested in exploring the 
topic of podcast preservation in greater depth and detail.10

Because of our continuous work with digital projects of all vintages and 
needs, we knew that the preservation of podcasts was an essential compo-
nent of the program. Podcast preservation is not a term that has an agreed-
upon meaning across industries. From an audio preservation standpoint, to 
preserve a podcast one should first meet certain standards of audio produc-
tion.11 From a podcast production standpoint, one would ideally preserve 
each separate element of the materials used to create the episodes, or at least 
as many elements as might be useful to producers later. This could involve 
raw footage, such as interviews, work files created in a specific audio editing 
program, caption files, media (e.g., stock) that has been sampled within the 
edit, and even stock logs. If an episode is preserved as a whole, that episode 
should be in a lossless format, such as WAV or FLAC. Another aspect of pres-
ervation that is emphasized in existing literature is the importance of naming 
conventions, so that collections of materials are usable if metadata is not 
created, or associated metadata is lost, and so that component pieces of media 
are retrievable based on project templates or work files. Fixity checks, using 

https://preservethispodcast.org/
https://preservethispodcast.org/
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technologies such as checksum, are recommended, but not often utilized 
unless preservation happens at an institutional level.12

From a library perspective, preservation should involve keeping multi-
ple copies of a work in different locations, such as on-prem and cloud stor-
age, and even working with external preservation services, such as LOCKSS 
(https://www.lockss.org/) or CLOCKSS (https://clockss.org/).13 An emphasis 
is placed on metadata, including descriptive, administrative, and structural 
metadata, which travels with the object throughout its lifetime.14 Fixity 
checks and forward-migration are other important concerns for libraries 
and archives that seek to preserve digital content, including audiovisual/
multimodal works.

In the case of Columbia University Libraries, born-digital materials 
are often deposited into Academic Commons (https://academiccommons.
columbia.edu/), the digital/institutional repository. Works deposited into 
the repository are typically stored in two locations. The software stack/suite 
that powers the repository provides the ability to host a preservation copy of 
a work, as well as an access copy, allowing for the storage of larger files and 
quick user access to web copies. Fedora, the preservation layer, supports fixity 
checks. For materials requiring a higher level of preservation, Archivematica 
workflows are used. 

In addition to the repository, Columbia University Libraries runs a web 
resources collection program through the Columbia University Archives: 
“The Columbia University Libraries (CUL) web resources collection program 
archives selected websites in thematic areas corresponding to existing CUL 
collection strengths, websites produced by affiliates of Columbia University, 
and websites from organizations or individuals whose papers or records are 
held in CUL’s physical archives.”15 This program utilizes Archive-It, a web 
archiving platform from the Internet Archive which uses the same technol-
ogy as the Wayback Machine. “Archive-It is a service that allows institutions 
to preserve materials they have archived from the web … and includes forever 
storage of archived materials. Archive-It partners also have perpetual access 
to these archives, even after they discontinue active use of the service.”16

With all that in mind, both Academic Commons and the Columbia 
University Archives’ instance of Archive-It were selected as the mechanisms 
by which podcasts produced through the CUL podcasting program would 
be preserved.

https://www.lockss.org/
https://clockss.org/).13
https://academiccommons.columbia.edu/
https://academiccommons.columbia.edu/
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Preservation Workflow
The preservation, or what we call “archiving,” process is done annually. Based 
on a set of automations, our task management software, Jira, creates tickets 
annually in a specific project for each podcast title, where staff can track their 
work. Not every podcast is archived in Academic Commons. Some podcast 
series are meant to be more ephemeral and not preserved. Jira tickets are 
created only for the podcasts for which creators have agreed that content 
should be preserved in Academic Commons. Once the Jira tickets have been 
created, staff reach out to the partners to let them know that the annual 
archiving process is about to begin and ask for a point person to help with 
preparing metadata.

A shareable folder is created for each podcast into which are put the 
episode audio files, episode transcript PDFs, and a metadata spreadsheet. 
The metadata spreadsheet is created by munging the RSS file in OpenRe-
fine (https://openrefine.org/), and running a series of transformations (or a 
“recipe”) on the resulting data, normalizing it for partner edits and eventual 
ingest into Hyacinth (https://github.com/cul/ldpd-hyacinth), the cataloging 
backend for Academic Commons and other CUL products. FAST subject 
headings (https://fast.oclc.org/searchfast/) are also applied in OpenRefine as 
a part of this process. Working in OpenRefine has the benefit of users being 
able to export their JSON recipes and reuse them in future years, thereby 
reducing the staff time needed for cataloging processes as time goes on.

After the spreadsheet is complete, there is some manual review needed to 
remove all episodes that have already been deposited in Academic Commons. 
This can be done relatively quickly by looking at episode date stamps. Once 
the final set of episodes is ready, the spreadsheet is shared with the partner 
so that they can add creator information for each episode (e.g., names and 
Columbia identifiers, also known as “UNIs,” which are used to send monthly 
usage statistics to creators) and fix any errors that may be present. After all 
edits are complete and all files are present, CUL staff can use a bulk process 
to deposit all new episode content into Academic Commons.

In Academic Commons, each podcast is set up as a featured series. This 
means that each podcast can be accessed through a custom/friendly URL, 
and that a logo and blurb for each podcast are returned in search results for 

https://openrefine.org/
https://github.com/cul/ldpd-hyacinth
https://fast.oclc.org/searchfast/
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users of the repository (e.g., Voices in Bioethics podcast [https://voicesinbio-
ethics.podcasts.library.columbia.edu/]).17)

Extensibility
One can’t delve into podcast preservation without being at turns delighted 
and frustrated by RSS, an XML-based protocol:

the metadata and the open feed [of RSS] are what separate a 
podcast from other media files on the internet, including other 
forms of on-demand audio (for example, music streaming plat-
forms and audio book companies). Because RSS feeds are open, 
podcasting is platform-independent. Listeners can subscribe to 
feeds through a number of different podcatching apps and a 
variety of platforms.18

Developed to share text-based content,19 embraced by blogs,20 and 
adopted by podcasters (initially as “audio blogs”),21 RSS is a flexible protocol 
now in its twenty-fifth year of life on the internet. We leveraged RSS in our 
workflow to do the heavy lifting of crosswalking creator-generated descrip-
tive metadata into our repository.

While RSS is currently the protocol of choice for podcasting, with text-
based RSS feeds a thing of the (recent) past, could there be a future in which 
RSS is used to serve scholarship from our repository, as part of the preserva-
tion process? When we consider more traditional mechanisms of scholarly 
content dissemination, such as OAI-PMH endpoints, KBART files, and rest 
APIs, perhaps RSS still has a role to play. Even if RSS has no place as a distri-
bution protocol outside of podcasting, the files themselves can be leveraged 
to create descriptive metadata, and as research materials and guides.22

Takeaways
While not wishing to stray too far from our case study and discussion of the 
podcasting program at CUL, over the course of developing these workflows 
we noted that our research and conceptual framing of a published, digital 
artifact affected the way we managed and designed other partnerships and 

https://voicesinbioethics.podcasts.library.columbia.edu/)).17
https://voicesinbioethics.podcasts.library.columbia.edu/)).17
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projects within our portfolio. The basic criteria we developed for publish-
ing podcasts—that they must be discoverable, citable, available long term, 
and divestible—were adopted as a set of essential services across the entire 
publishing program.

A Project is the Sum of Its Parts
Our work to identify strategies for publishing and preserving the podcast on 
the episodic level, as a series, and a web-based project informed our under-
standing of whether we had met these criteria for the individual objects a 
researcher might want to access and cite within a larger digital project. As 
Owens notes, “The fuzziness of boundaries of digital objects means that the 
concept of ‘item’ and ‘collection’ is less clear than with analog items. For 
example, a website might be an item in a web archive, but it is also func-
tionally a serial publication which changes over time. A collection of web 
pages are themselves a collections [sic] of files.”23 This meant that we needed 
to be flexible and develop workflows around individual projects, instead of 
expecting the projects to fit existing workflows.

For instance, one of our longstanding digital reference publications, 
Women Film Pioneers Project (WFPP), has been published on WordPress 
since its debut in 2013. WFPP publishes valuable information on female 
figures in the early film industry, some of whom are not biographized 
anywhere else online. CUL had generated a MARC catalog record for the 
project, which was thus displayed both in CLIO, the CUL catalog, and in 
WorldCat. The site was web archived via the Columbia University Archive-It 
account and searchable via the Wayback Machine. By providing indexing and 
archival services at the level of the site overall, we were indeed preserving 
the content, but we were unable, through the Wordpress platform, to make 
individually authored biographies and topical essays searchable and discov-
erable in academic indexes and did not offer DOIs or permanent links to 
these items for those who might wish to cite the WFPP. These failings would 
be especially profound if the site might be deprecated or cease to operate.

WFPP provides two primary forms of peer-reviewed scholarship—
single subject biographies and thematic essays—but also offers valuable and 
novel ways to explore the landscape and network of female film professionals 
through occupational and geographic metadata that is built into the site 
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architecture. To fully provide long term access and discoverability to the 
project, we generated preservation copies of all individually authored compo-
nents to catalog into the repository, where they would be published with a 
DOI and indexed to several academic databases. However, to capture the full 
value of the project, it is necessary for the site structure and functionality to 
be preserved via more holistic archiving via Archive-it.

Partnership Structures and Management
This change in our services also necessitated revisions to our partnership 
agreement with the WFPP team. To streamline the preservation process and 
ensure timeliness, we requested that the partner generate the PDF versions 
of newly published materials and provide metadata for each new essay and 
biography to the repository manager. They would also be responsible for 
publishing the DOI and a link to the repository-hosted version of the object 
on the live website once these items were cataloged into Academic Commons.

In addition to amending individual or programmatic partnership agree-
ments, we needed to examine the alignment of existing preservation proto-
cols with new services. The right to be forgotten and our efforts to customize 
how long materials would be made available via the web are complicated by 
blanket web archiving practices that are deployed across all websites bear-
ing “columbia.edu” domains. To truly offer the level of control we desire for 
students and educators using digital publishing tools to learn and ideate, we 
need to consider website protections like password protected sites and scripts 
to block web crawlers. We also need to speak frankly about the implications 
of web publishing with our prospective partners and have policies in place 
to protect all participants with informed consent, through partnership and 
author agreements, as well as guest consent forms.

Conclusion
Library preservation feels, at times, like a constantly moving target. When 
we think about the mammoth challenge of preserving the born-digital—and 
often dynamic—content of our institutions, we should look to what already 
exists, adapt it to our needs, and be creative when it comes to developing 
workflows and utilizing existing technologies.

http://columbia.edu
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In this chapter we outline an ethos and technical workflow that we 
believe can serve as a starting point for other programs who are interested 
in publishing podcasts. We also hope that this set of strategies may provide 
a guide for sustainably publishing other varieties of digital projects. We 
urge other library publishers to consider a holistic approach to indexing 
and archiving projects as a whole and a set of component parts, and to select 
technologies and policies that work together to accommodate migration, 
sunsetting, and responsible stewardship for born-digital artifacts.
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Chapter 10

Open Education 
Resources Publishing 
through Consortial 
and University Press 
Collaboration:
Lessons from Two 
Statewide Initiatives

John D. Morgenstern, Yang Wu, B.J. 
Robinson, and Jeff Gallant

Introduction
Common Challenges to OER Library 
Publishing Programs
Free for all to use, Open Educational Resources (OER) are key to academic 
success for millions of college students at a time when textbooks have 
become unaffordable. OER are especially beneficial to students from 
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under-represented populations, who often struggle to purchase textbooks 
which, in turn, helps foster equity, diversity, and inclusion in higher educa-
tion.1 With strong commitments to equity and access, academic libraries have 
taken the lead in funding and operationalizing OER publishing, supported by 
a growing community of library publishers through the Library Publishing 
Coalition and communities of practice such as the Open Education Network 
and Rebus Community, who offer training, guidance, and even platforms 
to support those who lack resources, know-how, or institutional funding 
to publish open textbooks.2 Despite the growing demand for OER and the 
network of support that has developed to bolster library publishing, many 
OER publishing initiatives still face significant hurdles, stemming from the 
high costs of OER publishing and a shortage of publishing expertise among 
library staff. Seeking to overcome these challenges, some academic libraries 
have partnered with university presses on OER publishing initiatives. While 
these collaborations are often limited to a single high-priority publication, 
others have taken a more systemic approach, leveraging the interinstitu-
tional resources of library consortia to support a statewide OER publishing 
program.

Nevertheless, significant questions remain in the face of ongoing chal-
lenges: How are broader-scale OER publishing collaborations established? 
What are their operating and funding models? What challenges have they 
faced, and what explains their successes? This chapter explores these ques-
tions through case studies of two trailblazing collaborations between state-
wide library consortia and university presses. For more than a decade, 
Affordable Learning Georgia has collaborated with the University of North 
Georgia Press. More recently, Clemson University Press has developed an 
initiative with the Partnership Among South Carolina Academic Libraries 
(PASCAL), the state’s academic library consortium.

Why University Press and Consortial 
Collaboration?
Most academic libraries have approached OER publishing on their own, 
by fundraising, allocating staff time, and developing expertise independent 
of other campus units. As a result, existing literature on OER publishing 
focuses on case studies of individual institutions and their OER publishing 
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initiatives.3 However, OER publishing at the individual library level faces 
several challenges. Producing OER textbooks is cost intensive and requires 
navigating many organizational and logistical hurdles, including the devel-
opment of workflows to ensure the timely production of openly licensed 
textbooks, finding an appropriate publishing platform and the expertise 
to support professional publishing, creating publicity and visibility for the 
textbooks after publication, and ensuring sustainable funding to update 
individual OER and open publishing initiatives at large. Academic librar-
ies often lack the funding, staff time, and publishing experience required 
to produce OER, such as the oversight of peer review to evaluate content 
critically, manuscript preparation, vetting for copyright and permissions, 
copyediting, design, typesetting, metadata, distribution, and marketing. 
Despite an increased priority on affordable learning at many institutions, a 
lack of appropriately skilled staff and funding preempt the success of OER 
publishing initiatives that stand to reduce the burden placed on students by 
for-profit commercial textbook publishers. Moreover, prospective authors 
often lack the requisite support to publish OER efficiently and effectively.

University press and library consortia partnerships considerably miti-
gate these challenges. Under this model, the consortium sustains the OER 
publishing program using shared funding while publishing experts over-
see the manuscript-to-bound-book process. This strategy aligns academic 
libraries with mission-driven publishing professionals trained to produce 
high-quality books (including OER) and support prospective authors at 
all member institutions, including those at under-resourced colleges and 
universities. Two larger developments in recent years have facilitated collab-
oration between university presses and library consortia: a growing trend for 
university presses to migrate under the administrative umbrella of library 
organizations,4 and the increased role of library consortia and university 
systems in advocacy for affordable learning, including lobbying state govern-
ments for funding, organizing statewide initiatives to foster OER publishing, 
and outreach to faculty and administrators at member institutions.5 Together, 
these trends have paved the way for partnerships between university presses 
and academic library consortia to support more sustainable OER publishing 
initiatives.
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Affordable Learning Georgia/
University of North Georgia Press
Creating the First University System of 
Georgia (USG) Open Textbook
The University of North Georgia Press (UNG Press) currently serves as the 
partner university press for Affordable Learning Georgia (ALG), an initiative 
within USG to lower textbook costs by supporting faculty in the adoption, 
adaptation, and creation of open textbooks and other affordable resources. 
In this role, ALG offers two types of grants in which OER authors benefit 
from a full suite of publishing services: Transformation Grants, where faculty 
transform their learning materials in a course from commercial materials to 
open, no-cost, and possibly low-cost resources (maximum total forty dollars 
per student), and Continuous Improvement Grants, where faculty create or 
improve open resources in order to sustain a course using OER. Working 
directly with ALG, eCampus, a unit that facilitates affordable online degrees, 
and eCore, a multi-institutional alliance offering online general-education 
courses, UNG Press publishes course-specific open textbooks, several of 
which will complete USG’s first zero-textbook-cost major in organizational 
leadership.

This partnership developed from a single proof-of-concept open text-
book on US history solicited in 2011 by USG’s representative Marie Lasse-
ter, then director of academic technologies at the Board of Regents (BOR). 
In 2000, USG launched eCore, a program making core curriculum courses 
available online for USG students. As part of her role as a faculty developer, 
Lasseter explored ways to share eCore’s modular online course materials 
throughout the system. The result was a pilot of USG’s first institutional 
repository, USG Share. Before the formation of ALG, Lasseter’s 2011 Report 
on Textbook Costs and Trends for Delivery and Cost Reduction white paper 
noted “the potential impact of open textbooks to reduce costs” and explored 
the idea of USG-created open textbooks.6

Because UNG Press had recently been awarded a National Endowment 
for the Humanities digital startup grant to research peer review processes 
for electronic texts and had also just published its first low-cost textbook, 
Lasseter asked the press to develop USG’s first (and proof-of-concept) open 
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textbook. After researching such early consortia models as Florida’s Orange 
Grove Digital Repository—research that included meeting with Meredith 
Babb, then director of the University Press of Florida, and Susie Henderson, 
director of the Orange Grove—UNG Press agreed to participate. The project 
goals met joint aims to support student success, in this case by providing 
high-quality, no-cost or low-cost open textbooks and by encouraging future 
open textbook development, particularly by providing promotion and tenure 
review support for faculty.

For this project, UNG Press developed a model for the BOR, the press, 
and USG faculty and/or teams of eCore course- and instructional-design-
ers and assigned eCore faculty authors to produce open textbooks for use 
in other courses. Additionally, UNG Press identified tactical and logistical 
limitations and publicized information about the open textbook and project 
through faculty workshops, conferences, and seminars. The press would also 
determine a functional process and method for providing low-cost/at-cost 
print copies on demand, which involved lengthy contract reviews before 
the press established an account with its printer and distributor, Lightning 
Source. Finally, the press would develop procedures and guidelines for revis-
ing completed projects, which became increasingly necessary due to new 
editions and updates as well as to maintain active hyperlinks.

This model included traditional press work ranging from editing and 
copyediting to marketing and dissemination. It also included the signif-
icant element of managing double-blind peer review. The review process 
followed the best practices as prescribed by the Association of University 
Presses and permitted the press to provide authors’ parent institutions with 
support letters for peer-reviewed publication credit. To help earn such 
credit, UNG Press provided promotion and tenure review committees 
with information on its peer-review process, including its methodology 
for soliciting qualified reviewers (each of whom received an honorarium) 
and details as to how it ensured an ethical implementation of reviewer 
recommendations. Surprisingly, given lingering apprehensions about the 
quality of open publications among many academics, no member of any 
promotion and tenure committee to whom the press provided this infor-
mation either questioned or expressed concerns about the value, validity, 
and integrity of the peer-review process or its applicability to an author’s 
publication.
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In developing this model, the press’s concerns centered on costs, sustain-
ability, quality, and integrity of content. It followed in-house editing of the 
first edition of History in the Making: A History of the People of the United 
States of America to 1877, written by Catherine Locks et al., with rigorous 
double-blind peer review. This process involved more than thirty scholars 
who reviewed the material carefully, objectively, and candidly to ensure not 
only its scholarly integrity but also its effectiveness for course instruction. 
Securing these reviews alone cost the press more than the service level agree-
ment fee it earned. But these reviews buttressed the press’s goals for student 
success and faculty development, necessary corollaries to OER sustainability.

After its eCore course beta testing, which secured both post-course 
faculty and student surveys as well as measures of student pass/fail and 
retention rates, the textbook was officially implemented into eCore History 
I courses. The success of this project supported collaborative efforts of USG 
Faculty Development, UNG Press, eCore administrators, and faculty authors/
eCore instructors from USG institutions to develop future open textbooks.

Establishment of Affordable 
Learning Georgia and UNG Press 
Partnership
In 2013, a pilot team of librarians, faculty, and instructional designers, 
including Lasseter, formed ALG, an initiative within USG to lower text-
book costs by supporting faculty in the adoption, adaptation, and creation of 
open textbooks and other affordable resources. Because of the newly estab-
lished workflow and lessons learned along the way between eCore and UNG 
Press, ALG quickly partnered with both organizations with a shared goal of 
having every eCore course use zero-cost textbooks while maintaining eCore’s 
high standards in instructional design and student success. The partnership 
started by a gap analysis within eCore to determine which courses required 
the creation of new OER and resulted in a shared service level agreement 
between USG, eCore, and UNG Press to create new peer-reviewed open 
textbooks with instructor resources (e.g., lectures, class and group activities, 
writing assignments, and tests) and to either purchase or lease previously 
existing press textbooks. Each organization worked to improve upon the 
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original textbook creation model, setting the stage for a more efficient and 
effective way to create and revise OER, both created at an accelerated rate 
(optimally in one fiscal year) and designed turnkey-ready for instructional 
use.

Funding Model
Affordable Learning Georgia offers Transformation Grants and Continuous 
Improvement Grants, both of which can include more than one institution 
and involve the assistance of faculty and staff librarians, instructional design-
ers, and open education publishers. It is through the addition of UNG Press 
as team members on a grant that funds an ALG Partner Text with UNG 
Press as publisher.

UNG Press offers grant teams various fixed-fee services and assistance 
with their projects to produce quality OER as partner texts. These services 
match those traditionally provided by university presses but with additional 
flexibility for grant applicants to partake in services on an à la carte basis 
and to build fixed costs into their proposed project budgets. These services 
include developmental-, line-, and copy-editing, as well as double-blind peer 
review, layout and design, proofreading, copyright clearance, and manifold 
conversion. To determine fair pricing for each of these services, the press 
researched small-to-midsize presses’ standard publishing costs in the low, 
mid-, and high range, and ultimately decided to use the low range in its fee 
schedule.

Since introducing these services, UNG Press has participated in numer-
ous Textbook Transformation and Continuous Improvement Grants, 
supporting a diverse range of OER. Among these are a widely adopted music 
open textbook, used in more than forty music appreciation programs, includ-
ing at Yale University; a Latinx media open textbook that earned an honor-
able mention at the 2022 Southern Books Competition for excellence in 
design, typography, and production; and a human geography open textbook, 
now in its second edition, demonstrating ongoing relevance and impact.

A decade in the making, the ALG/UNG Press collaboration is the most 
developed partnership between a university press and a statewide library 
consortium or university system in the United States. While its success is 
due in part to Georgia’s significant and ongoing investment in transformative 
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affordable learning initiatives, the consortial model provides a pathway for 
sustainable OER publishing programs in other states with historically lower 
degrees of investment, including the neighboring state of South Carolina.

Clemson University Press/
Partnership Among South Carolina 
Academic Libraries Imprint
Origins in an Affordable Learning Grant 
Program
Established in 2000 as a pedagogical center publishing approximately three 
books per annum, Clemson University Press experienced significant growth 
catalyzed by a change in leadership in 2014 and a series of strategic external 
partnerships. By 2019, the press had increased its output by nearly a thou-
sand percent, outgrowing its administrative home within the College of Arts, 
Architecture, and Humanities. To raise its profile as a service hub supporting 
faculty and students in all disciplines—and reflecting a shift toward a more 
capacious publishing program—the press joined the libraries organization. 
The press would also realign its focus to coincide with the strategic priorities 
of the libraries; the development of an OER publishing program was a natural 
extension of the libraries’ ongoing efforts to promote affordable learning.

Expanding the press’s publishing program to include OER would require 
both additional funding and expertise: with little opportunity to recover costs 
through traditional sales channels, the press would require institutional or 
grant funding; the measure of acquisitions and marketing success would 
depend on meeting instructional needs and the reduction of textbook costs 
as opposed to more traditional indicators: book reviews, scholarly citations, 
award nominations, and sales. To garner both the requisite funding and the 
expanded knowledge base to publish the most impactful OER possible, the 
press researched external partnership models, including Florida’s Orange 
Grove Digital Repository and UNG Press’s partnership with ALG. While the 
publishing partnership in Georgia was initiated from the top down—from 
a statewide initiative launched under the auspices of the BOR—the model 
nevertheless appeared to press leadership to be the most appropriate for the 
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only university press in the state of South Carolina administratively situated 
within a libraries organization. At the suggestion of Clemson’s OER librar-
ian, who represented the institution as an affordable learning coordinator 
with the Partnership Among South Carolina Academic Libraries (PASCAL), 
the statewide library consortium, the press responded in late 2020 to a call 
for applications to an affordable learning grant program administered by 
PASCAL. With limited funding available, the program offered a maximum 
grant of $5,000 to increase institutional awareness of OER at member insti-
tutions, promote their use of library-licensed content in course design, and 
establish or expand existing outreach programs to encourage the adoption 
or creation of OER. Inspired by UNG Press and ALG’s pioneering approach 
to sustainable OER publishing, Clemson submitted a grant application for 
startup funding to establish a dedicated imprint to publish open textbooks 
in collaboration with PASCAL. As initially conceived, the imprint would 
publish professional-quality open textbooks with an affordable print option 
using subvention funds from the author’s institution. At the suggestion of 
UNG Press leadership, who generously consulted on the application, Clem-
son requested funding for the creation of a design template to defray layout 
and typesetting costs, thereby reducing the subvention required for each 
OER. The grant application also anticipated challenges, namely: 1) deter-
mining the greatest needs for OER across the state and identifying authors 
with the requisite expertise and time to develop them, 2) marketing the 
published OER to member institutions, 3) the lack of ancillary materials such 
as quizzes, tests, discussion questions, and tailored assignments (which stand 
to increase the likelihood of broad-scale course adoption), and 4) the reli-
ance on subventions. Clemson proposed broader statewide collaboration to 
overcome these challenges, including outreach to affordable-learning coor-
dinators at all PASCAL member institutions to identify local instructional 
needs, authors, funding sources, and probable OER adopters.

Establishing a Dedicated OER Publishing 
Imprint
While external assessors commended Clemson’s grant application, they 
rightly observed that the imprint’s scope fell outside the limited resources of 
the grant program. Rather than reject the application, however, leadership 
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at PASCAL seized an opportunity to augment its commitment to afford-
able learning in partnership with Clemson by aligning the imprint with a 
recent initiative from the state’s Commission on Higher Education (CHE) to 
increase higher degree attainment. In February 2021, the Commission had 
launched the 60x30 Ascend initiative, aimed at raising the attainment rate 
from 46.8 percent (among the lowest in the country) to 60 percent by 2030. 
PASCAL leadership invited Clemson to pitch the project to their board of 
directors, which resulted in its approval of start-up funding, pending CHE’s 
support. In a fortuitous confluence of events, Clemson’s OER librarian had 
recently spearheaded a successful grant application to the US Department of 
Education’s Open Textbook Pilot program to develop nine open textbooks 
on robotics, mechatronics, and advanced manufacturing processes, three 
in-demand subjects to support South Carolina’s burgeoning advanced manu-
facturing industry. Intended for technical colleges, four-year colleges, and 
institutions that offer graduate degree programs, these nine fully funded OER 
would cement Clemon’s leadership in OER development statewide. With 
ambitious, clearly defined objectives and generous funding ($2 million), the 
federal grant provided a structured pathway to work through key challenges 
facing the imprint: it furnished the support of an instructional designer, 
a team to develop ancillaries, and, importantly, a limited-term production 
editor to manage the significant workload of OER publishing at the press. 
With the federal grant poised to deliver nine high-impact textbooks as proofs 
of concept, PASCAL’s executive director successfully presented the imprint 
initiative to the CHE in late 2021, resulting in more generous startup funding 
to build and sustain the imprint beyond the term of the federal grant.

Collaboration in Practice: Imprint 
Workflows Between Clemson UP 
and PASCAL
Named after PASCAL’s affordable-learning program, SCALE (South Carolina 
Affordable Learning), the imprint provides an avenue for authors from any 
of the consortium’s fifty-five member institutions to publish open textbooks 
through the press. Individuals and groups from member institutions submit 
proposals for textbooks, which are reviewed by a board of affordable-learning 
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coordinators and OER librarians at member institutions to ensure that 
imprint publications meet the greatest instructional needs and maximize the 
impact of investments. OER in the imprint are published under the imprima-
tur of an R1 university by trained publishing professionals following a rigor-
ous peer-review process, ensuring high-quality OER comparable in content 
to commercial textbooks. Press staff likewise guide faculty throughout the 
publishing process and provide professional development to prospective 
authors through a series of statewide workshops on OER publishing.

Members of PASCAL’s affordable learning committee, who manage 
SCALE activities, serve as local ambassadors for the imprint. These repre-
sentatives help local faculty integrate OER into their teaching and encourage 
their institutions to incentivize OER publishing by offering micro-grants to 
support publication in the imprint or by advocating for OER in the imprint 
to count as publications in the annual-review process. Affordable learning 
committee members also promote the published OER and PASCAL leverages 
its shared Primo discovery platform, used by fifty-three member institutions, 
to improve discoverability of published OER. Finally, PASCAL leadership 
uses its relationships with higher education leaders across the state to encour-
age further investments in OER at the institutional and state levels.

While far less established than UNG Press’s partnership with ALG—and 
operating with neither recurring funds nor a robust grant program compa-
rable to Georgia’s Transformation Grants or Continuous Improvement 
Grants—South Carolina’s iteration of the consortial model will nevertheless 
benefit from established interinstitutional collaboration and some central 
funding. Initial startup funds will need to be supplemented by additional 
federal and foundation grants to expand beyond the nine proof-of-concept 
textbooks on robotics, mechatronics, and advanced manufacturing, the first 
of which, Foundational Robotics, appeared in fall 2024.

The SCALE imprint originated from a micro-grant application and has 
grown into a statewide collaboration that advances a CHE initiative aimed 
at increasing higher- degrees of attainment. The imprint introduces repre-
sentatives from a broad range of PASCAL institutions to the process of OER 
publishing; it reinforces the value of open textbooks tailored to local learners 
that meet the needs of industries in the state, such as advanced manufactur-
ing and agriculture; and it provides inter-institutional infrastructure to maxi-
mize pre-existing investments in affordable learning across South Carolina.
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Start Small, Think Big
Modeled directly on UNG Press’s partnership with ALG, the SCALE imprint 
demonstrates the replicability and adaptability across state lines of the consor-
tial approach to OER publishing in collaboration with university presses. 
While the two initiatives differ slightly in funding models and sources, they 
are fundamentally aligned in their early development and approach to collab-
oration. Parallels between the two case studies provide a roadmap for other 
consortia and/or university presses seeking to establish similar collaborations 
in other states or regions.

Both the UNG Press/ALG partnership and the SCALE imprint grew 
out of statewide initiatives to promote affordable learning. University presses 
seeking to establish similar collaborations should research statewide afford-
able-learning programs and take advantage of any grants, community calls, 
or other opportunities to introduce the prospect of a partnership. Univer-
sity presses who have already invested in open textbook publishing (e.g., 
UNG Press prior to their partnership with ALG) or who are administratively 
embedded within a library organization (e.g., Clemson) are most likely to be 
mission-aligned with affordable-learning programs. Secondly, both the UNG 
Press/ALG partnership and the SCALE imprint began with a single proof-
of-concept project. Marie Lasseter of the BOR in Georgia solicited from 
UNG Press an open textbook, which positioned them as the ideal publishing 
partner after establishing ALG; Clemson’s Department of Education Grant to 
publish open robotics textbooks made it the ideal press to spearhead a state-
wide initiative in partnership with PASCAL. In both cases, a limited-scope 
project blossomed into broader collaboration between a university press and 
a statewide consortium.

Conclusion
The consortial approach to OER publishing offers a unique, replicable model 
for funding open textbook publishing even in states lacking sufficient public 
funds by engaging a larger community of librarians and stakeholders in 
higher education and workforce development. On a practical level, it offers 
benefits that can mitigate perennial challenges faced by OER publishers both 
in the early phases of development and in maintaining long-term stability: 
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the historical absence of publishing expertise in libraries; the imperative 
for university presses to generate revenue as operating funds; the historical 
focus of university presses on scholarship rather than on pedagogical needs; 
and the lack of incentive structures for prospective faculty authors who are 
assessed for tenure/promotion on the basis of peer-reviewed publications. 
Pooling expertise and resources, libraries and presses working in collabora-
tion are better positioned to publish high-quality OER that address urgent 
pedagogical needs. The consortial model leverages the benefits of these align-
ments at scale, combining funding and boots-on-the-ground insight from 
multiple institutions to ensure the development of high-demand, high-im-
pact OER that meet the needs of students across an entire state or region.
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Chapter 11

Empowering 
Knowledge:
Sustaining a Library 
Publishing Program at a 
Consortial HBCU

Vanesa Evers and Christine Wiseman

Introduction
Library publishing programs play a major role in contributing to scholarly 
communication and to promoting digital and open access publishing for 
academic institutions. This chapter examines unique challenges, strategies, 
and lessons learned in building and sustaining a library publishing program 
within a consortium of Historically Black Colleges and Universities (HBCUs) 
intended to support the expansion of perspectives and voices in born digital 
scholarly publishing. As the world’s largest consortium of HBCUs, the Atlanta 
University Center (AUC) Woodruff Library supports the teaching, learning 
and research missions of four institutions of higher education: Clark Atlanta 
University, the Interdenominational Theological Center, Morehouse College, 
and Spelman College. Consequently, the library hosts and supports digital 
scholarly publishing for all four member institutions, each with diverse and 
unique needs. A library publishing program situated in a consortial setting 
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serving four independent HBCUs faces unique challenges and opportunities. 
There are few models or precedents to follow because the AUC Woodruff 
Library is truly unique. As an independent, non-profit, academic library 
which partners with member academic institutions of the Atlanta University 
Center—Clark Atlanta University, Interdenominational Theological Center, 
Morehouse College and Spelman College—the AUC Woodruff Library is the 
intellectual and information hub of the largest consortium of HBCUs. The 
library’s mission is to provide information management, instruction and 
access to a variety of global information resources acquired and organized 
in support of teaching and learning, scholarship and cultural preservation 
of the AUC. The AUC Woodruff Library has significant collections of rare 
and unique archival collections in a variety of formats documenting African 
American and Diasporic experiences, many of which have been digitized 
for access. To complement the historical collections, the AUC Woodruff 
Library has a robust program supporting current AUC faculty and student 
open access digital scholarship and research through its library publishing 
program.

Literature Review
Because library publishing programs are still a developing area within 
HBCUs, the research for this section relies heavily on diverse interests and 
initiatives relating to publishing within academic and research libraries (e.g., 
community initiatives, website user experience, and intellectual leadership of 
scholarly publishing). There is an abundant amount of information on library 
publishing at Predominantly White Institutions (PWIs). However, current 
literature for HBCUs is sparse, which is why this chapter is so important 
in undertaking how to approach and create sustainable library publishing 
programs within HBCUs.

In their article on library websites at HBCUs, Agingu presents findings 
of a study that sought to determine how useful library websites of HBUCs are 
as tools for disseminating information.1 The initial project started at South 
Carolina University—a publicly supported HBCU—and then extended to 
the southeastern United States. In the study, sixty-five schools were selected: 
fifty-two non-HBCUs and thirteen HBCUs. The results between the HBCUs 
and non-HBCUs showed that HBCUs were lacking in terms of the resources 
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and services they provide via their websites. This study is important to this 
chapter because it shows the importance of not only supporting ways that 
HBCUs can assist their students in accessing resources, but also the need 
to maintain their role as information providers in an ever-changing digital 
environment. If HBCUs can increase their budgets to hire staff with technical 
expertise in online scholarship, and if they are also willing to connect new 
hires to professional technical development, there will be more research and 
online services to provide to students.

In “Diversifying the Intellectual Leadership of Scholarly Publishing,” 
Schonfeld shares his findings on an initiative intended to diversify the acqui-
sition departments at university presses.2 The University Press Diversity 
Fellowship Program is funded by The Andrew W. Mellon Foundation and 
supported by the Association of American University Presses. In this article, 
Schonfeld identifies programs like the University Press Diversity Fellowship 
Program as important because university presses are among the least diverse 
in scholarly publishing. The fellows selected for this program were commit-
ted to using their understanding of the diversity of human experiences in 
creating, recruiting and marketing manuscripts, books, research materials, 
and publishing opportunities. The fellows were compensated as members of 
the department which is a necessary benefit for anyone seeking an intern-
ship, especially in a diversity program. This program acknowledged the roles 
and responsibilities that university presses should have regarding the lack of 
diversity and the need to expand their own pool directly. Diversifying schol-
arly publishing bodies and institutions at selection and recruitment level will 
have a positive impact on the overall state of scholarly publishing as well as 
the work that is happening at HBCUs like the AUC Woodruff Library.

The HBCU Library Alliance and the Council on Library and Informa-
tion (CLIR) embarked upon a long-term partnership “that aims to posi-
tion HBCUs as centers of scholarly distinction with unparalleled special 
collections that illuminate clearly the value, significance, and contributions 
of HBCUs.” Johnson shared insights on this collaboration, stating that the 
partnership will foster “awareness and access to diverse historical records that 
shaped American history, thus informing dialog to promote the common 
good.”3 One goal that stands out in this collaboration is “improving scholarly 
and public access through digitization,” which is why this work is so import-
ant, especially in diversifying scholarly publishing.
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Lastly, in “Engaging the Public with and Preserving the History of 
Texas’s First Historically Black University,” Robinson and Earles implore the 
reader to understand that the silences and erasures surrounding the histo-
ries of HBCUs are, in many cases, caused by lack of technology, lack of 
financial resources, and institutional priorities.4 The article considers “the 
collaborative efforts of the history faculty and the Special Collections and 
Archives staff at the HBCU, Prairie View A&M University to bring light to 
this important history through preservation projects, etc.” To bring aware-
ness to endangered collections at this institution and other HBCUs, Robin-
son and Earles suggested creating opportunities for community outreach 
and student engagement activities. In the same vein, it is important to bring 
awareness to scholarly research and publishing born at HBCUs.

Digital Publishing at the AUC 
Woodruff Library
AUC Woodruff Library has over ten years of experience in developing digital 
programs, services and collections that expand access to primary resource 
collections, promote the scholarship of the AUC community, and preserve 
digital collections through using traditional and emerging technologies. 
To that end, the library utilizes several platforms to showcase and preserve 
digital content, providing searchable online archival finding aids with links 
to digital objects, digital exhibits, and digital collections in a wide array 
of formats. From 2008 to 2018, the library utilized the Digital Commons 
platform as the primary repository for both AUC scholarship and digitized 
archival content. Over the subsequent decade, digitized archival collections 
grew significantly, and those platforms no longer met the library’s needs for 
digital content accessibility. In 2017, AUC Woodruff Library embarked upon 
an in-depth search for a consolidated repository platform; this resulted in 
the library’s transition to a customized, hosted Islandora 7 instance (branded 
RADAR, https://radar.auctr.edu/). RADAR enables enhanced discovery 
and access to digital collections, scholarship and research produced within 
the AUC community including full text searching of printed documents 
and publications, persistent URLs, and access to a variety of formats. The 
repository currently houses over 100,000 digital objects—including publica-
tions, archival documents and photographs, faculty scholarship, theses and 

https://radar.auctr.edu/
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dissertations, and audio and video recordings which are publicly available 
online.

Concurrent with the institutional repository search, there was a need 
to provide enhanced services to meet digital publishing functionality not 
available in the Islandora repository. Librarians conducted a separate search 
to identify a platform that would better support electronic theses and disser-
tations (ETD) submission and journal hosting including the backend peer 
review workflow processes. After researching and testing several options, 
the library decided to implement Open Journal Systems (OJS), open-source 
software hosted by the Public Knowledge Project (PKP). The library selected 
OJS because it is widely used, open source with support and hosting options, 
reasonably priced, and because its functionality met outstanding needs. 
Currently the library hosts the following five journals in OJS (https://jour-
nals.auctr.edu/) representing all the member institutions:

•	 The Journal of the Interdenominational Center (ITC, https://jour-
nals.auctr.edu/index.php/jitc)

•	 Challenge (Morehouse College, https://journals.auctr.edu/index.
php/challenge)

•	 Litteratus, (Morehouse College, https://journals.auctr.edu/index.
php/litteratus)

•	 Aunt Chloe: A Journal of Artful Candor (Spelman College, 
https://journals.auctr.edu/index.php/auntchloe)

•	 The Journal of Equity in Behavioral Health Therapy (Clark Atlanta 
University, https://journals.auctr.edu/index.php/jebht)

These publications represent four different institutions; therefore, long 
term sustainability has required the library to provide one-on-one support as 
each has unique needs and challenges. Migrating existing publications to OJS 
was a slow process that required consulting with each editor. For example, 
some editors were not interested or ready to adopt the backend workflows 
offered by OJS but, rather, wanted to continue past practices of submission 
and review as a separate process. Also, for older publications, conversion 
to an online platform required digitizing and ingesting back issues; the 
library provided this service, but it required equipment, time, and labor. 
In all instances converting to a new system necessitated training. Although 
PKP provides online tutorials, it was still necessary to develop customized 
tutorials and instructions geared to the editors’ specific needs.

https://journals.auctr.edu/
https://journals.auctr.edu/
https://journals.auctr.edu/index.php/jitc
https://journals.auctr.edu/index.php/jitc
https://journals.auctr.edu/index.php/challenge
https://journals.auctr.edu/index.php/challenge
https://journals.auctr.edu/index.php/litteratus
https://journals.auctr.edu/index.php/litteratus
https://journals.auctr.edu/index.php/litteratus
https://journals.auctr.edu/index.php/auntchloe
https://journals.auctr.edu/index.php/jebht
https://journals.auctr.edu/index.php/jebht
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Faculty at historically under-resourced institutions are stretched thin 
with heavy teaching loads and limited support from teaching assistants and 
students. Taking on digital publishing and scholarship projects, while valu-
able, can be difficult to initiate and sustain. As a result, AUC Woodruff librar-
ians strive to ease the burden on faculty by providing as much one-on-one 
support as possible. A national survey conducted in 2016 of HBCU faculty 
found that “when asked what was needed to assist with their research, faculty 
members indicated that library staff with technical and scholarly exper-
tise and a reference or research librarian were the most important experts 
needed.” However, only 22 percent of HBCU faculty members surveyed 
reported that their libraries assisted with executing, planning, and publish-
ing research.5 Although hosting five journals may sound like a small number 
overall, each title has specific needs and requires customized services. In 
2021, the AUC Woodruff Library demonstrated its commitment to support-
ing faculty and student scholarship by hiring a permanent, full-time digital 
publishing librarian as part of the digital services department (DSD). More-
over, in 2023, to support an expanding interest in open access textbooks 
and to reduce costs for students, the library launched Pressbooks (https://
pressbooks.com/), a new service to support open access book publishing. 
Now AUC faculty can use Pressbooks to create and disseminate open access 
books. To date, there is one completed publicly available open educational 
book and several in development.

Overview of Current Workflows
Electronic Theses and Dissertations Workflow
Although OJS is a platform designed for managing and publishing scholarly 
journals, AUC Woodruff Library has adapted it to manage the submission of 
electronic theses and dissertations. With some modifications, this platform 
provides a way to manage ETD submissions through workflows created by 
the DSD and shared with Clark Atlanta University’s graduate programs. On 
the backend, DSD staff tweaked the language in several auto generated emails 
customized to reflect the workflow of the ETD review process. The digital 
publishing librarian creates and distributes training materials including writ-
ten procedures and videos for the graduate programs’ staff and faculty and 

https://pressbooks.com/
https://pressbooks.com/
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participates in graduate student workshops at the beginning and end of each 
semester to review the submission process. The librarian also holds train-
ing sessions for graduate programs’ staff and faculty, especially when there’s 
turnover. During these sessions, user roles like editor, author, and reviewer 
are discussed. As the graduate programs’ staff work directly with graduate 
students and ETD submissions, this is just one out of many opportunities to 
troubleshoot some issues that may arise.

As follows, is a summary of the customized workflow developed for ETD 
submissions by the AUC Woodruff Library

•	 The digital publishing librarian participates in graduate student 
workshops each semester which provides an overview of the OJS 
workflow for ETD submissions. The session covers account regis-
tration, ETD submission, key platform features, and possible noti-
fications that students will receive from the graduate programs.

•	 Graduate students create an author account in OJS and submit 
their work through the submission form before the established 
deadline.

•	 Editors/assigned readers from graduate programs review the 
submitted ETDs for compliance with the thesis/dissertation stan-
dards and guidelines.

•	 Graduate programs’ staff and faculty send the ETDs through 
several rounds of review. Graduate students may be required to 
make revisions based on feedback received during the editorial 
review process.

•	 Once the document meets the requirements, it is approved for 
publication within OJS.

•	 After the student is cleared for graduation, the digital publish-
ing librarian downloads the word document files from OJS and 
converts them to keyword searchable PDF files.

•	 An internal RADAR metadata spreadsheet is completed with 
MODS compliant metadata fields including title, abstract, author, 
date, department, school, etc.

•	 PDF files and associated metadata spreadsheet are batch ingested 
into RADAR for access.

Using OJS for ETD submission has proven to be a successful process 
and the students seem to intuitively navigate through the platform. Also, OJS 
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provides quick and efficient customer service through PKP support. The digi-
tal publishing librarian handles the majority of the technical support requests 
from the students, staff, and faculty and passes the more complex requests 
to PKP. The most common examples of technical issues that students face 
are error messages while creating user accounts and duplicate submissions.

Aunt Chloe Workflow
The digital services department has created several customized workflows for 
OJS. This section outlines the workflow developed to convert OJS materials 
for RADAR uploads and Aunt Chloe website migration. Aunt Chloe: A Jour-
nal of Artful Candor, (https://www.auntchloelitmag.com/) is a multi-format 
literary journal published by Spelman College. Issues feature art, poetry, 
photography, music, and more. The journal publishes annually on a visually 
appealing website. However, when a new issue is published the editors lack 
a means for creating an archived version. After meeting with the digital 
publishing librarian, a workflow was developed that involved reproducing 
the content from the website and creating an archived version of Aunt Chloe 
in OJS. In addition, the library digitized the back issues originally published 
in print, making the entire run available through OJS. As the archived 
version is visually different from the website version of the journal, the digi-
tal publishing librarian captures a snapshot of the website using Archive-It, 
a website preservation tool. To implement the Aunt Chloe workflow, the 
digital publishing librarian meets with the staff and student editors regularly 
to ensure the library meets the unique needs for the journal.

The Aunt Chloe literary journal website to OJS workflow is as follows:
•	 The digital publishing librarian discusses possible layouts with 

the journal editors that match their style from the live site.
•	 Student editors provide the digital publishing librarian original 

submissions through DropBox. These can include Microsoft 
word documents, video links, and image files.

•	 The digital publishing librarian converts and formats each liter-
ary work from Microsoft word documents into PDF/A. Each 
issue could have between twenty-five to forty separate files.

•	 The digital publishing librarian creates the new issue and ingests 
content and associated metadata into OJS.

https://www.auntchloelitmag.com/
https://www.auntchloelitmag.com/
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•	 The site is presented to journal editors for final approval before 
publishing the issue.

In comparing the ETD workflow for OJS and the Aunt Chloe workflow 
for OJS (see Figure 11.1), it is evidenced that the ETD workflow requires 
more personnel support as well as more communication between students 
and staff. However, even though more personnel support is needed, the digi-
tal publishing librarian provides support, feedback, and acts as the go-be-
tween for staff, students and customer support for OJS. Though there are 
fewer steps in the Aunt Chloe workflow for OJS, the process takes several 
months to gather the final files on Dropbox and many delays can come from 
turnover in working with student editors. The ETD workflow for OJS is repet-
itive and does not rely on much involvement from students once their final 
version is accepted. The conversion for both processes takes several hours 
and includes a final quality check from the digital publishing librarian. From 
start to finish, both processes are completed within at least three months of 
receiving final versions of the ETDs or the literary journal content.

Figure 11.1. A comparison of the OJS workflows for ETDs and 
Aunt Chloe
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The most recent library publishing platform available to faculty of AUC 
institutions is Pressbooks. Pressbooks is an online software that enables 
authors and publishers to design and format any kind of book, including 
PDF for print or print or demand; EPUB for Apple iBooks, Nook, Kobo, 
Kindle and most other ebook platforms, and Webbook for private and public 
books. The digital publishing librarian is responsible for fostering relation-
ships with faculty across institutions to create cost effective and open access 
OERs for students. Outreach efforts are achieved through presentations on 
the importance of OER’s in the HBCU classroom as well as training sessions 
on the platform. The advantages for using Pressbooks include its simple 
interface, professionally designed book files, ease of software usage, and the 
author’s complete control over the content. Since publishing the first OER 
book—African Traditional Religions Textbook: Ifa,6—into the Pressbooks 
platform, there have been, between October 2023 to January 2024, over 
7,550 page views. Faculty members are granted accounts while the book is 
under development. The digital publishing librarian provides support and 
assistance as needed. In one case, a subject librarian migrated an existing 
book into the PressBooks platform; the process was quite simple and did 
not take very long.

Challenges
There is a recognized lack of diversity in born-digital scholarly publishing 
in the humanities; faculties lack the opportunity and resources required to 
shift traditional publishing to born-digital formats.7 There are few programs 
designed to address this need which poses challenges for academic libraries 
charged with supporting these efforts. Recognizing this gap, Brown Univer-
sity launched a summer institute focused on under-resourced institutions 
“to amplify and to further expand the range of voices and perspectives repre-
sented in born-digital publishing. Born Digital Scholarly Publishing: Resources 
and Roadmaps, a first-of-its-kind national training program designed for 
scholars who wish to produce digital publications but may lack the neces-
sary resources and capacity at their home institutions.”8 The 2023 session 
included “fifteen scholars from all career ranks representing 13 academic 
institutions—including five Historically Black Colleges or Universities—were 
invited to the program.”9 Although valuable, the reach of this institute is 
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somewhat limited as it only accommodates fifteen scholars per year and its 
sustainability is dependent on continued funding.

A library publishing program aimed at supporting the transformation 
from traditional to digital publishing requires librarians to be flexible and 
well versed in new tools, platforms, and best practices. For example, to meet 
the ETD submission needs for one of the member institutions, the AUC 
Woodruff Library had to adapt a journal management tool. This workaround 
required minor customizations to the open journal system platform as well 
as specialized training. It also requires the digital publishing librarian to 
manually export the approved theses and dissertations from the journal 
management system at the end of each semester and then manually ingest 
the files and related metadata into the library’s institutional repository for 
online access. Another adaptation of traditional journal publishing work-
flows also was implemented for Aunt Chloe. As visual formats can be difficult 
to display in a traditional journal management system, the library worked out 
a custom process where the content from the live website is transformed by 
the student editor and the digital publishing librarian before the new issue 
is launched into a format that can be archived in the journal management 
system. The digital publishing librarian has presented on this complex work-
flow at numerous conferences to demonstrate the unique needs and uses for 
others utilizing OJS. Working with Spelman College’s Aunt Chloe is just one 
example of how collaborative and proactive the digital publishing librarian 
must be when working with dynamic groups for digital publishing support.

Another challenge encountered is the sustainability of journals and 
maintaining the frequency of publication. Journals published by AUC insti-
tutions depend on faculty members, student editors and assistants; there-
fore, the frequency of publication can be inconsistent. For example, one 
of the recent journals lost its editor after the first issue published due to a 
job change. Thus far, no one else has stepped up to continue the publica-
tion. Some students have more time to devote to side projects than others. 
Underfunding of HBCUs trickles down and has a broad impact on students. 
A recent study found a $12 billion gap in funding for land grant HBCUs 
and non-HBCU land grant peers in states between 1987–2020.10 Moreover, 
“students who attend historically black colleges and universities (HBCUs) 
borrow student loans at higher rates and, consequently, graduate with 
substantially higher debt than their peers at non-HBUCs.”11 Many students 
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at the AUC institutions juggle a full class load along with working and other 
responsibilities and may not have the time to volunteer to edit journals for 
example. A possible remedy for this issue is the ability for faculty members 
to offer stipends and/or class credit to students for their participation in 
the journal editorial board. External funds and support from grants would 
be needed for this to be possible. The digital publishing librarian has been 
in conversation with the Aunt Chloe faculty members about the possibility 
of applying for funding, however; the status of these efforts needs further 
investigation.

Additionally, the library hosts several journals that only have one or two 
issues and have since ceased publishing. Others remain dormant for many 
years only to be re-booted and re-focused with an entirely new editorial 
team that requires onboarding and training. Because journal management 
systems charge based on the number of publications hosted, the library 
requires that journals must publish a new issue within a three-year period 
or risk being removed from the system. Removal does not mean content will 
be lost, however. Instead, the issues are moved into the library’s institutional 
repository for long term access. If the journal resumes publishing, it will 
not be able to take advantage of the backend peer review workflows. Other 
factors to consider when working with publishing platforms is the upkeep 
of the systems and managing updates. The process of handling ETDs in OJS 
varies depending on the specific need and version of the OJS instance being 
used. OJS recently upgraded from 2.4.8 to 3.1 which provided small tweaks 
and improvements to the platform. It is important to keep up with upgrades 
and system site administration tasks to ensure the site remains secure and 
accessible.

Lessons Learned, Future Needs
Expanding the library’s digital publishing role has led to developing new 
workflows, addressing challenges, and learning about what is needed to 
sustain and grow the program into the future. One significant takeaway 
is managing expectations around the speed in which digital publishing 
programs are developed. It can take several years from the initial conversation 
with a faculty member about starting a new journal to the launch of its first 
issue. Developing new scholarship is time consuming and labor-intensive 
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work and can take a long time to come to fruition. The library’s role is to 
provide support, patience, and an open door when questions arise. Building 
trust within the internal community is essential and this can be achieved 
by following up quickly, responding to queries efficiently, and checking in 
regularly without being bothersome.

Continuing to expand technical skills and keeping up with develop-
ments in this rapidly evolving field is critical to success and is also a chal-
lenge. The digital publishing librarian takes every opportunity to participate 
in training and mentoring programs. In 2022 they participated in a Digital 
Library Forum/CLIR/HBCU Library Alliance-sponsored mentor program 
for HBCU librarians on digital stewardship and plans to participate in the 
Open Educational Publishing Institute in 2024. Also in 2023, the AUC Wood-
ruff Library was the first HBCU to join the Library Publishing Coalition, an 
association of allied professionals that offers opportunities for collaboration 
and networking.

Participating in grants has proven extremely beneficial to a smaller 
library publishing program. From 2019-2022, the AUC Woodruff Library 
participated in a grant funded project sponsored by Educopia, Inc. that 
investigated and documented journal publishing workflows in libraries. 
The Library Publishing Workflows (https://educopia.org/library-publish-
ing-workflows/) project engaged with twelve partner libraries from around 
the United States and Canada to increase the capacity of libraries to publish 
open access, peer-reviewed scholarly journals. Participants shared documen-
tation, forms, and best practices. As a result, several new resources were 
produced including documentation, tools, and workflow diagrams from 
each partner institution. The library’s representation, as the only HBCU, 
provided the opportunity for predominantly white institutions to be exposed 
to a library that represents a more diverse population.

The library aims to grow its digital publishing program by sustaining 
current publications, as well as by adding new journals, open educational 
resources, and digital humanities projects. Strategies to support sustainabil-
ity include offering faculty webinars and training on new tools to aid with 
digital scholarship. Also, partnering with subject librarians in their instruc-
tional courses reminds faculty about digital publishing support provided 
by the library. Creating a cross-institutional group of faculty and librarians 
involved in digital publishing could be a means to share ideas and cross 

https://educopia.org/library-publishing-workflows/
https://educopia.org/library-publishing-workflows/
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cultivate scholarship endeavors. Further initiatives worth exploring include 
expanding access and preservation by including all AUC journals in the 
Directory of Open Access Journals and ingesting OJS content into PKP’s 
LOCKSS network for digital preservation. Supporting these activities as well 
as planning for significant growth of the program will likely require addi-
tional resources and staffing.

In alignment with the AUC Woodruff Library’s mission to provide 
access to a variety of global information resources, scholarship, and cultural 
preservation of the AUC, the digital services department has found bene-
ficial ways to broaden access to faculty and student digital scholarship 
and research. Despite the challenges faced in sustaining a library publish-
ing program within an HBCU, the benefits around diversifying academic 
publishing cannot be understated. To this end, further research is needed on 
methods and results of diversifying academic publishing, as well as models 
for best practices for sustainability and expanded opportunities for resources, 
staffing and training.
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Chapter 12

Capacity in 
Open Education 
Programming
Haley Janelle Norris

Introduction
Open initiatives have cultivated a working environment that does not always 
fit set job responsibilities. Openness is a crucial step towards making all 
knowledge accessible, but workplaces do not always have the infrastructure 
to support time-intensive facilitation of programming related to promoting 
such open initiatives. Novices in this area often hear stories about starting a 
program at their institution without support, or with inadequate compensa-
tion for the additional time they allocated to the project. New advancements 
and opportunities do not always line up with budget schedules and staffing, so 
librarians need to know where to put their labor and where to draw boundar-
ies around realistic goals. Librarians and educators often have a work culture 
of exceeding job responsibilities and continuing to work past their contracted 
hours;1 open education is no exception. Librarians supporting open educa-
tional resource (OER) programs often do not have OER as their primary job 
task; it is one of the tasks that accumulates, increasing their daily job require-
ments. Acknowledging workplace and personal capacity when building and 
sustaining a program is the first step because the program will either decline 
in quality or cease all together if the program manager becomes overwhelmed. 
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A goal of a library publishing program should be to sustain it over time so its 
impact can be felt and measured. An important way to build, enhance, and 
sustain a program is to have adequate time during work hours and have that 
program’s objectives reflected in the job description so the program manager 
receives support and recognition for their work. This chapter illustrates my 
personal narrative being an early career librarian working within the open 
community and the hurdles I have experienced or witnessed.

Literature Review
Emotional Labor in Open Access Advocacy: A 
Librarian’s Perspective
Librarianship is a public facing position even for librarians not at a refer-
ence desk. Working in the field of open access, specifically open education 
resources, librarians process emotions involved with rising tuition and course 
material costs. These costs affect student retention and librarians often work to 
temper these costs while experiencing financial strain from their own student 
debt (due to the graduate schooling often required of professional library 
work).2 Financial stress labor remediation differs by campus, as community 
colleges, research universities, and liberal art institutions differ in affordability, 
not only for tuition, but also for living and course material costs. Community 
colleges have lower tuition than research universities making their adminis-
tration more aware of how cost impacts student recruitment and retention.3

Campus culture plays a role in how faculty react to open materials. Librari-
ans not only have to care for their own emotional labor but that of faculty as well. 
Faculty grow attached to their materials and, in an environment of growing labor 
inequities, it can be challenging to restructure a class around new material. Open 
education advocates navigate these emotions to manage stress among faculty and 
students during the transition and implementation of open resources.

Insights and Practical Tips on Practicing 
Mindful Librarianship to Manage Stress
Information is always shifting and growing, so librarians face constant 
changes to user needs. Moreover, making information accessible without 
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adequate resources causes overload.4 Techniques to balance user care and 
self-care are essential to every librarian’s toolkit. Multitasking interrupts one’s 
ability to finish projects especially when that project requires full presence 
and engagement. Some daily project management techniques break the 
workday into smaller, more attainable tasks, allowing for a hectic workday 
to become more efficient.5 To preserve motivation and create an environ-
ment of retention, it is suggested to take a day of mindfulness between large 
projects. This is where workers can schedule professional development and 
fewer meetings, to balance patron work with career progression.6

Slow Librarianship
Meredith Farkas applied principles from the “slow food” movement to library 
work to attempt to curb burnout and inspire retention within the profes-
sion. Slow librarianship re-evaluates library work’s quality over quantity 
and focuses on taking more time to assess and reflect rather than speeding 
through tasks. Moving quickly is not always a negative, but career ambi-
tion can blind people to the inequities of their work.7 Slow librarianship 
and capacity in open education programming intersect as open education 
is a community of practitioners building materials that they hope others 
will build upon in the future. Both need to focus on collective care despite 
academia’s predation and solitary advancement focus.

Determining Capacity
Timeline
Conflicts between OER programming deadlines and timing can exceed a 
manager’s control when working with faculty balancing other commitments. 
At Indiana University- Bloomington, I manage/facilitate our open text-
book creation initiative. The Course Material Fellowship Program (CMFP) 
supports Bloomington faculty members to adapt and create openly licensed 
course materials, specifically OER. Fellows develop projects that use OER, 
library-licensed, and public domain materials, and some fellows create orig-
inal, open-licensed resources. The program’s purpose is to eliminate text-
book costs for students while giving faculty academic flexibility to tailor their 
materials to their learning objectives and pedagogical preferences. CMFP 
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accepts new fellows every year, even when the previous fellows are still work-
ing on their projects. Creating an OER takes approximately two years to 
complete and, given teaching loads, adaptations can take just as long. In an 
annual program, the cohorts and the work compound.

The two-year timeline that CMFP follows has led to several project 
management issues. To remedy this, I restructured the program to be complete 
in one year with an emphasis on summer work. As most faculty who join 
CMFP are on ten-month appointment, the program comes with a stipend to 
compensate them for their summer work time. CMFP requires an implemen-
tation semester for testing their OER builds in the classroom which is vital to 
ensuring success. That is, if the OER does not work for a class, instructors will 
not use it. I have emphasized that fellows can publicly post their OER to meet 
the end-of-year deadline if the assigned course falls outside that year, even if 
the posted version is still only a draft. Open educational resources are defined 
by their ability to be edited and shared, and imperfect versions are welcome.

Capacity Audit
Capacity is gauging commitments and allocating time; however, within 
academia, those choices need to be made to ensure positive career progres-
sion while being in scope of set job responsibilities. Capacity for program 
and project management is difficult to determine until a manager is doing all 
the daily tasks to facilitate progress. There are a variety of ways to determine 
and track capacity such as keeping a spreadsheet of commitments, having a 
master list of program personnel and a chronology of actions, and tracking 
time spent on tasks. If someone is new or beginning a library publishing 
program, the program’s success relies on developing a knowledge of person-
nel and time. When I first entered academia as a faculty member, I struggled 
with how to assign time or block time for tasks because I did not know how 
long something would take me to complete. Others suggested that I track 
how long tasks take so I can figure out how to allocate time, so I began track-
ing how long it took me to curate OER resources for consultations, to prep a 
presentation, and to write five hundred words for an article. Now when I have 
deadlines, I block my calendar for those tasks instead of trying to squeeze it 
in between meetings. Valuing time creates sustainability where full capacity 
and long-term programming are concerned.
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Barriers to Capacity
Being a New Librarian
The biggest obstacle I have encountered when determining capacity is being 
new. I was thrilled to have my first academic librarian job and thought I could 
be involved in many, many committees because, when I was a student, I’d 
had multiple jobs and club memberships on top of coursework. At my job, 
I wanted to join every committee and working group to grow as a librarian, 
but I failed to realize how much time I would need for my job responsibili-
ties. I think this is a common situation: to be overly enthusiastic about every 
opportunity first starting a career and then to become overwhelmed as the 
commitments accumulate. Luckily, I have others in my work life that reigned 
in my “yes” attitude, and they encouraged me to question which commit-
ments I needed to let run their course and which commitments I needed to 
prioritize for tenure.8

Labor Inequity
Creating OER is time intensive both for facilitators and practitioners. These 
parties are not always supported adequately by their institutions and can be 
exploitative if a support framework is not in place. Like facilitators, authors 
and practitioners—often swept up in how impactful and important their 
projects are—forget to balance their labor. When building a program, facil-
itators need to think about if the work structure to complete the task is 
replicable and sustainable. Amy Nusbaum mentions this practice in their 
appearance on Knowledge Spectrums. For context, they led a DEI adaptation 
of an existing Psychology OER text with student input, which was later sent 
to OpenStax and required a larger revision of the text. A point they make is 
how lucky they were that their research mentors did not mind them taking 
on a side project, but only if they were able to complete all their other tasks. 
When other faculty reach out to them about doing a similar project, it is 
difficult to figure out equitable support since their project was only doable 
since they were single, childfree, and working sixty hours a week. The project 
needed undergraduate assistants and enough time to send 1,200 cold emails 
looking for collaborators. All the pieces in this project relied on a specific 
working and life situation. Program sustainability depends on considering 
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how the program can grow alongside life changes, as well as having an achiev-
able model for the program that is accessible to a variety of practitioners.9

It is hard to gauge capacity and decide when, or if, to take on a program 
or project when the subject is personal. Having passion and drive for a project 
is not bad and can ensure that the project reaches the finish line. However, 
one must acknowledge capacity exploitation, leaning on certain groups for 
labor, and the misuse of people’s goodwill. A system I use for balancing my 
workload is tracking every task and commitment I make. This can seem 
daunting, but it really helps to keep a list of the committees, projects, and 
professional development opportunities that I intend to do. A workload list 
is essential for filling out yearly evaluations and for tenure and promotion 
documentation at my institution, so I block thirty minutes every Monday 
morning to update my list.

Inheriting a Program
Inheriting an established program has many positives because it is difficult to 
propose and fund a program; however, being able to scale the program down 
is not always an option. A hefty portion of my time is managing, checking, 
and facilitating OER creation, so I have come to realize that I do not have the 
capacity to develop a new program or project. As such, I consistently struggle 
with the feeling that I am not bringing any innovation to our OER efforts. A 
full OER creation on average takes at least two years of project management 
so having a cohort every year leads to fellows being at many different levels 
of support. Being the only Open Education Librarian, I have struggled with 
tracking and shifting my mindset between the two working cohorts since 
one is starting their OER journey while the other is in the middle of their 
work. CMFP is interdisciplinary, too, so balancing everyone’s subject areas, 
project progress, and what additional support they need quickly becomes 
overwhelming with cohorts needing more time.

Building Capacity
Leveraging Support
Whether building, enhancing, or sustaining a program, departmental and 
administrative support greatly impacts project management capacity. As 
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stated, a disproportionate number of OER facilitators do OER with many 
other job responsibilities. Life happens and project management plans can 
change mid-project. As a facilitator, it is helpful to cross train someone else 
on the basics of a project or program.10 For example, my department head 
helped cover OER responsibilities in previous years, so now when I have 
unexpected commitments or personal matters, I can reach out to my depart-
ment head to cover project tasks while I re-adjust my capacity. Administra-
tion is very active in our OER efforts and has been receptive to changes I 
have made since starting in my position. I know this is not the norm, so I am 
very grateful for my departmental and administrative support. A way open 
education advocates gain departmental and administrative report is through 
framing OER use to support strategic planning. Higher education institu-
tions are trying to reduce costs for students and presenting OER as a cost-sav-
ing option when tuition cannot be lowered is attractive to administration.

Without funding or staff, OER is a field of practice with accessible entry. 
OER differs from other forms of library publication because it is more a 
community than a means of production.11 The mindset of sharing one’s work 
in an open way to allow for revision extends beyond the creators of OER to 
the facilitators of such programs. This means that many resources, presenta-
tions, and studies are openly licensed and available for use to build a program. 
These resources and studies can allow a facilitator to make an evidence-based 
proposal for program funding while never having had the program.

AI as a Tool
A way to build capacity is to find innovative ways to save time on tasks. AI, 
or artificial intelligence, has become a popular topic among information 
professionals and educators. When using AI to assist in OER development, 
practitioners need to be mindful of the ethical arguments presently voiced.12 
AI-generated work is not copyrightable in the United States so those mate-
rials cannot be openly licensed.13 It can be a great tool to use for resource 
searching, outlining, and other steps in the authorship process while not 
being a licensable form of authoring.

Our OER creation and adaptation program’s structure relies on the 
faculty member inputting their work into Pressbooks after training for acces-
sibility and pedagogical devices. One of the requirements is having alt text 
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for any non-decorative images. If someone has never written alt text it can 
feel daunting, especially for graphs and STEM figures. For these authors, I 
often recommend feeding the image to an AI tool and developing alt text 
out of the tool’s response, to create a more-detailed alt text description. This 
gives a good starting point to customize the language for a specific image.

Outside the formal open education resource creation program, one of my 
job responsibilities is to consult on alternative low-cost course materials. This is 
through a syllabus review where I pull material that I think aligns with learning 
objectives and learning level. While I facilitate OER creation, I am not a content 
expert in every discipline that I service and that is a barrier when additional 
literature is needed. AI has its inaccuracies regarding pulling citations, but 
it generates a starting point for pulling research that is not in your content 
area. This process requires human intervention like all AI authoring assis-
tance should such as checking citations, adding appropriate disclaimers, and 
organizing the information into a useful review format for faculty to review.

Changes I Made
Our OER program began in 2020, but we are still trying to figure out what 
structure works best. This year’s program had multiple changes to improve 
capacity for the fellows and me. In the past, the program had a monthly 
workshop during the standard academic year on topics such as outlining and 
pedagogical devices. I shifted the monthly workshops to working sessions 
during the summer and put the pre-work into an asynchronous Canvas 
course. It was hard for faculty to find the time for the workshops while having 
full teaching loads. When I had a group of faculty do adoption sprints during 
the summer, they preferred it because summertime is normally when they 
do most of their lesson planning. This schedule benefits me, too, since the 
summer is slower with faculty and students away. Summers are primarily 
filled with conference travel and most faculty are on ten-month appoint-
ments, so my workload is significantly lighter in the summer.

Adoption Canvas Course
Outside of program facilitation and project management, I am charged and 
available for consultations on OER and zero-cost course material. These 
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consultations can consume significant amounts of time; thus, my student 
workers and I co-created an asynchronous Canvas course to assist instructors 
with finding and adopting an OER for their course.14 The purpose is to aid 
with OER adoptions without overextending my capacity. While it was a lot of 
work upfront to create the course, we were able to fit it into a time where my 
schedule and commitments were lighter. This taught me a great lesson about 
how I should utilize my slower moments to build materials and workflows 
that alleviate my daily tasks.

Conclusion
Open education publishing within a library is a balance of career progres-
sion, self-preservation, and resisting overcommitment. Frequent emotional 
and workload capacity checks provide self-assessment into the workflows’ 
sustainability for the library workers and patrons. Libraries already strug-
gle balancing patron service, understaffing, and the increasing needs of a 
population with ever-changing needs. Open education publishing services 
within libraries experience this imbalance throughout lingering timelines 
and project management uncertainty. Capacity comes in many forms when 
work falls into the public gaze whether that is emotional or professional. The 
best ways to navigate capacity are through evaluating possible barriers, find-
ing supportive administration and peers, and curating a toolkit of methods 
to streamline tasks.
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Glossary of Terms
About
This collaborative glossary developed out of a recognition that many terms 
in library publishing have multiple meanings, and that the authors who 
wrote chapters for this book did not want to use space in those chapters to 
define those terms in a library publishing context. Instead, many authors 
contributed definitions or parts of definitions to a glossary, with the hope 
that multiple perspectives would develop a tool useful to those working to 
develop, enhance, and sustain a library program. These definitions are likely 
incomplete, and their meanings will change over time. Some of the terms are 
relevant to a specific piece of software; others are rather broad.

The following authors contributed to these definitions:

Christopher A. Barnes
Allison P. Brown
Jonathan Grunert
Corinne Guimont
Esther M. Jackson
Steven R. Liebel
Juan J. Morales
Miranda Phair
Tammy Stitz
Trevor Watkins
Michelle E. Wilson



Glossary  of Terms204

Terms
A
Adobe InDesign
A desktop publishing and page layout designing software application 
produced by Adobe and first released in 1999. Used as the industry stan-
dard editing and publication software, it can be used to create posters, flyers, 
brochures, magazines, newspapers, presentations, books, as well as long-
form print and digital publications.

Article Processing Charges (APCs)
Fees that publishers charge an author (or an institution on the author’s 
behalf) to make their article open access on the publisher’s platform. A fee 
is charged once an article has been accepted for publication.

B
BibTeX
An executable file (bibtex.exe) that is part of a TeX distribution and formats 
citations in a LaTeX document. See also TeX distribution.

BibTeX bib file
A structured text file with the extension .bib that contains all the information 
about a reference that can be used by BibTeX.

BibTeX bst file
A text file with the extension .bst that contains the format that BibTeX uses 
to typeset the citations in the bibliography in a LaTeX document.

C
Creative learning
A combination of personal and social processes that result in new and 
personally meaningful understandings for oneself in others, especially in 
classrooms and student engagement.
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D
Device independent file
A file with the extension .dvi that is the output when latex.exe is used. This 
file can be printed by any printer.

Documentation
Detailed records, workflows, directions, and systems specific to a role, soft-
ware, or process to maintain consistency, set standards, and/or pass on vital 
information.

E
Embargo for theses and dissertations
A temporary delay in the public release of a thesis or dissertation after it has 
been submitted and approved. During the embargo period, access to the 
thesis or dissertation is restricted, usually to protect the author’s rights, such 
as when they plan to publish the work in a book or journal, secure a patent, 
or protect sensitive information.

Experiential learning
A teaching methodology that educators engage with students in direct expe-
rience and learning opportunities that help them achieve engaging learning 
outcomes.

I
Instance
A single application or installation of a software application. An organization 
may run multiple instances of the same application; for example, one “live” 
and one for development and testing purposes, or multiple instances for 
separate journals or imprints.

L
LaTeX
A document preparation system built on the TeX typesetting system. A TeX 
distribution is required to create a PDF from a LaTeX document. A front 
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end or LaTeX editor is not required, but it makes document creation easier. 
See also TeX typesetting system.

LaTeX babel package
The package babel.sty enables users to create LaTeX documents in one or 
more languages.

LaTeX command
Commands begin with backslash and are a string of characters. They can 
have optional and required arguments. Commands are defined by class files, 
packages, or created in a LaTeX document.

LaTeX document class file
A file with the .cls extension that contains definitions of commands and 
environments, which sets up the formatting of the document. It is written 
in LaTeX2e.

LaTeX koma-script bundle
A bundle that contains several packages, and it intends to replace three of the 
class files that come with LaTeX: article, report, and book class.

LaTeX package
Files that are used to extend the functionality of LaTeX or to make LaTeX 
documents easier to create. Core packages are part of every TeX distribution 
and there are user-created packages.

LuaTeX
A TeX engine that is an extended version of pdfTeX.

M
Memorandum of Understanding
A memorandum of understanding (MOU) is a document that outlines the 
responsibilities of each party in an endeavor that two or more parties have 
agreed to undertake together.
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Mentor
A faculty or staff member that serves as an advisor and guide for the student 
editors through professional training, who also provide professional and 
practical advice with the purpose of furthering their career paths toward 
success in their field and beyond the university experience.

N
Naming conventions
A system of applying names consistently to files to ensure uniqueness, and/
or allow easy grouping or versioning.

O
Open Access (OA)
A set of principles and practices that distributes copyrightable publications 
to readers free of charges or barriers such as log-in, and within reuse rights. 
OA content is freely available to read, download, copy, and distribute without 
permission from the publisher or author.

Open license
A legal document enabling the creators of a work to ensure free access to it 
and stipulate the conditions under which it can be reused (i.e., downloaded, 
shared, republished, etc.). Creators retain copyright in the work and stipu-
late whether it can be reused, redistributed, revised, or republished. Open 
licenses created and maintained by Creative Commons USA are the most 
widely used, and they can be combined to enable the creators to grant only 
those permissions they deem appropriate or desirable.

Open peer review
A system of review in which the identity of participants is not disguised. 
Open peer review can encompass a variety of practices, from a traditional 
form of editor-mediated conversations, to publishing reviews and hosting 
public commenting on published works. Proponents of open peer review 
believe that it may help to combat inherent bias and improve the quality and 
tone of reviewer feedback by increasing accountability. Scholars may also 
be more incentivized to participate in open reviewing activities as they will 
receive public credit for their work and time.
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Open source
Software for which the source code is openly available for free use and free 
redistribution, by anyone and for any purpose, and for which the license 
allows modifications and derivative works.

Overleaf
An online multi-platform LaTeX editor that allows users to write, edit, and 
collaborate on LaTeX documents via a web browser.

P
Pdflatex.exe
An executable file that is part of a TeX distribution, it creates a PDF file from 
the LaTeX document. See also TeX distribution.

pdfTeX
An extension that produces a PDF directly from TeX source.

PDF/UA
PDFs that are written for universal accessibility, defined in ISO 14289-1.

Peer review
The scholarly process of independently reviewing and assessing of a manu-
script by experts in the same field, generally for purposes of suitability for 
publication.

Platform
An online environment or piece of software on which content (e.g., publica-
tions) can be stored, shared, and accessed by readers; a technology designed 
to host finished publications to be accessed online.

S
Schedule
An appendix that can be added to contracts as needed and includes infor-
mation that is too complicated to include in the body of the document or 
is only needed in certain cases. Schedules include The Work, Distribution 
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and Re-Use of the Work, Funding and Stakeholders, Publication Schedule, 
Royalties and Revenue Sharing, Contributors to be Credited or Acknowl-
edged, Content Not Original to Author, and Marketing Efforts of Author 
and Publisher.

Service provider
A third-party company that offers publishing services to support either 
production processes or publishing operations. Service providers may facil-
itate the use of a tool or platform, or they might take over the work of tools 
and platforms so that publishers do not have to do this work themselves.

Software as a Service (SaaS) platform
A software distribution model in which applications are hosted by a third-
party provider and made available to customers over the internet. Instead 
of purchasing and installing software on individual computers or servers, 
users access the software through a web browser or web application on a 
subscription basis.

Student editor
Students working as part of a team to complete essential work in the editorial 
processes and production work for a publication, such as soliciting submis-
sions, making editorial decisions on manuscripts, and layout/design work.

T
TeX distribution
A collection of software that supports the TeX typesetting system.

TeX engine
The engine typesets a document using a particular format. In processing the 
LaTeX file, it does the typesetting work.

TeX typesetting system
A collection of executable files created by a Stanford Computer Science 
Professor, Donald Knuth, to improve the look of documents. It is known for 
improving the typesetting of mathematics.
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Tool 
Any technology that a publisher uses in the production process (e.g., writ-
ing, communication, typesetting) or a technology that provides operational 
support for the publishing business (e.g., title management systems and 
databases).

U
Underrepresented
A systematically marginalized group whose representation is disproportion-
ately low in an educational environment, not limited to but includes Black, 
indigenous, and people of color (BIPOC), people with disabilities, first-gen-
eration and low-income students.

X
XeTeX
A TeX engine that extends character support by supporting Unicode and 
OpenType. See also TeX engine.
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