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Required Information 
 

Name of the Unit School of Information 

Name of the Degree Program  Master of Library and Information Studies 

Director of the School of Information Dr. Luanne Sinnamon  

Chair of the MLIS Program Dr. Richard Arias-Hernández 

Name of the Institution University of British Columbia 

President of the University Dr. Benoit-Antoine Bacon 

Provost and Vice President Academic Dr. Gage Averill 

Dean of the Faculty of Arts Dr. Clare Haru Crowston 

Regional Accreditation Agency  N/A  

Authorization The MLIS degree is authorized by the British Columbia 
Ministry of Advanced Education on the recommendation of 
the Degree Quality Assessment Board 

Standards Version Standards for Accreditation of Master’s Programs in Library 
and Information Studies, 2015 

Brief Description of the MLIS Program 
The University of British Columbia’s Master of Library and Information Studies (MLIS) is a 48-credit 
program offered in person on a full-time and part-time basis at the UBC Vancouver campus. The MLIS 
prepares graduates to work in a variety of information settings and contribute to the library and 
information professions and the larger communities in which they live and work. Graduates go on to 
careers as librarians, information managers, researchers, analysts, interaction designers, web content 
specialists, and more. 

The MLIS is the largest program offered by the School of Information, with an average of 148 students 
enrolled per year.  The MLIS program is offered as a stand-alone degree and as part of a Dual degree, in 
which students complete both the MLIS and the Master of Archival Studies (MAS) program in a 
condensed format.  A further 76 students are enrolled in the Dual program annually.  The Dual degree 
requires 81 credits, of which at least 36 must be from the MLIS curriculum.  Students typically complete 
the stand-alone MLIS program over a 2-year period, and the Dual Degree over 3-4 years.  For most of 
the review period, two program start dates were offered for the MLIS, in September and in January.  As 
of the 2024-25 academic year, the program has shifted to a single large intake each September.  
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For most of the review period, the MLIS consisted of 15 credits of core and required courses and 33 
credits of electives, including a 6 credit Thesis option and a number of options for independent study 
and work-engaged learning. MLIS students can take 12 external elective credits of courses relevant to 
their degree.  As of 2023, we replaced the requirement to take LIBR 504, a 3-credit course in 
management with a 6-credit Management Requirement, in which students choose 2 courses from a set 
of designated management courses.  As of 2024, the core course requirement has been reduced to 9 
credits (3 courses) and a new end-of-program requirement (LIBR 598 Program Synthesis Portfolio) has 
been introduced, in response to a long-term need for an end-of-program learning outcomes assessment 
component. Therefore, the current MLIS program consists of 9 core course credits, 6 management 
credits, 3 summative course credits and 30 elective credits.  For Dual students, the same MLIS 
requirements apply, but students take fewer electives (minimum 18 credits) while also completing the 
MAS program. 

The MLIS program has one formal specialization, the First Nations Curriculum Concentration, designed 
to prepare information professionals to work effectively with Indigenous communities in support of 
Indigenous culture and language initiatives, self-government, treaty negotiation, and litigation. As an 
integral part of the concentration, students gain experience working with Indigenous-oriented 
information organizations.  The MLIS offers a number of informal pathways and opportunities for 
specialization through university-wide collaborative programs.  MLIS students may focus their studies by 
selecting courses associated with the following pathways: Librarianship, Data Services, Information 
Interaction and Design, and Community and Culture.  Students may also opt to participate in the Faculty 
of Arts Co-operative Education (Co-op) Program, which is a work-integrated learning program consisting 
of at least one 4-month (420 hour) paid work term.  

MLIS students benefit from complementary programs offered by the School of Information:  

• Master of Archival Studies (MAS), a 48-credit course-based master's program, similar in 
structure to the MLIS. It has its own curriculum of core and elective courses, and many cross-
listed MLIS/MAS courses benefit students in both programs. 

• Master of Arts in Children’s Literature (MACL), a small, multidisciplinary academic master’s 
program supported by four units: Language and Literacy Education, English, Creative Writing, 
and the School of Information. The MACL, which has a long-standing reputation in children’s and 
young adult literature and services and sustains a lively research community focused on 
children’s literature, complements the MLIS curriculum. 

• PhD in Library, Archival and Information Studies, a research degree with a typical total 
enrolment of 12 to 15 students. Doctoral students make substantial contributions to the MLIS 
program by serving as teaching assistants in the core courses, giving guest lectures, and 
contributing to the research environment. In recent years, a number of outstanding MLIS 
graduates have continued on to a PhD.  

• Minor in Informatics, a new (2022) undergraduate program that offers a pathway to the MLIS 
and in which MLIS students serve as Teaching Assistants.  

The MLIS and its predecessor degrees have been accredited continuously by the ALA since 1962.  The 
last review was in 2016-2017 following a brief period of Conditional Status.  In 2017, the School received 
confirmation of continued accreditation and removal of Conditional Status.  
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https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-45%20iSchool%20Charter?csf=1&web=1&e=8h12J6
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-46%20Important%20Information%20for%20Instructors%20Guide?csf=1&web=1&e=0KJXy2
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-47%20iSchool%20Policy%20on%20Visiting%20Faculty%20(101)?csf=1&web=1&e=2QQEvX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-48%20Template%20for%20Annual%20Review%20of%20Faculty?csf=1&web=1&e=cbOGLc
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-49%20iSchool%20Policy%20on%20Merit%20and%20Performance%20Salary%20Adjustments?csf=1&web=1&e=nsGchp
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-50%20Educational%20Services%20Manager%20Reports?csf=1&web=1&e=mJEfAs
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-51%20Admissions%20Rubric%20and%20Procedures%20(Policy%20211)?csf=1&web=1&e=rnikQX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-52%20iSchool%20Digest%20-%20Examples?csf=1&web=1&e=2zygA6
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-53%20iSchool%20Newsletters?csf=1&web=1&e=k7ycax
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-54%20COVID-19%20Plans%20and%20Guidelines?csf=1&web=1&e=FzTwAV
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-55%20Townhall%20Meeting%20Summaries?csf=1&web=1&e=BzTaL2
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-56%20Student%20Advisee%20Lists%20by%20Faculty%20Member?csf=1&web=1&e=lvmaqv
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-57%20Single%20Cohort%20Proposals?csf=1&web=1&e=Y8bnvE
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-58%20iSchool%20Name%20Change%20Proposal?csf=1&web=1&e=B3EQGL
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-59%20Summary%20of%20SIMPL%20Plans?csf=1&web=1&e=NW9Xyr
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-60%20iSchool%20Directors%27%20CVs%20(Drs.%20Sinnamon%20and%20Kwakkel)?csf=1&web=1&e=UkfEc0
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-61%20Keeping%20it%20ReAL%20Summary%20Reports?csf=1&web=1&e=6SyfhX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-62%20Agenda%20and%20Minutes%20of%20Committee%20Meetings?csf=1&web=1&e=3wuaeA
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-63%20Photographs%20of%20the%20iSchool%20Space%20and%20Facilities?csf=1&web=1&e=K3fYim
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-64%20Guidance%20Document%20for%20Planning%20and%20Assessment?csf=1&web=1&e=NpaUU5
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-65%20Summary%20of%20Outreach%20Activities%20with%20Information%20Professionals,%202017-2024?csf=1&web=1&e=c7Bi9W
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-66%20Merit%20and%20PSA%20Notices,%202017-2023?csf=1&web=1&e=womxhk
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-67%20Annual%20Budget%20Allocations?csf=1&web=1&e=q8Thoq
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-68%20Black%20Cohort%20Hiring%20Proposal?csf=1&web=1&e=YJqpQa
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Appendix 69. School Policies and Guidelines  
Appendix 70. ISchool Organizational Chart  

 

Glossary of Terms and Abbreviations 
 

APB Annual Planning Brief 
ACM  Association for Computing Machinery  
AMS UBC Alma Mater Society (Student Society) 
ALA  American Libraries Association  
ALISE  Association for Library and Information Science Education  
ARST  UBC subject area code for MAS courses  
Arts ISIT  Arts Instructional Support and Information Technology  
ASIS&T  Association for Information Science and Technology  
B.C.  British Columbia  
BCLA  British Columbia Library Association  
CAC Curriculum and Assessment Committee 
CCEL  Centre for Community-Engaged Learning  
CLOs Course Learning Outcomes 
COA  Committee on Accreditation  
Co-op Cooperative Education; the UBC Arts Co-op Program 
CTLT  Centre for Teaching, Learning and Technology  
CUPE  Canadian Union of Professional Public Employees  
CWL  Campus-wide login  
DFP Designing for People (Research cluster and Graduate Training Program) 
EDI Equity, Diversity and Inclusion 
EIO Equity and Inclusion Office 
ERP  External Review Panel  
FNCC  First Nations Curriculum Concentration  
G+PS  Faculty of Graduate and Postdoctoral Studies  
GPA  Grade point average  
GAA Graduate Academic Assistant (hourly student position) 
GRA Graduate Research Assistant (student position – research stipend) 
GSI  Graduate Support Initiative  
IBPOC Indigenous, Black, and People of Colour 
IEEE  Institute of Electrical and Electronics Engineers  
IELTS  International English Language Testing System  
IGF Indigenous Graduate Fellowship 
IKBLC  Irving K. Barber Learning Centre  
IOTA iSchool Online Teaching Assist  
iSchool UBC School of Information  
LAIS AIR LAIS Arts Internal Resources Intranet  
LASSA  Library and Archival Studies Student Association  
LGBTQ  Lesbian Gay Bisexual Transgendered Queer  
LIBR  UBC subject area code for MLIS courses  

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-69%20School%20Policies%20and%20Guidelines?csf=1&web=1&e=zGSZPL
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-70%20iSchool%20Organizational%20Chart?csf=1&web=1&e=Evcr8N
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LIS  Library and Information Studies  
LMS Learning Management System 
LOA  Learning outcomes assessment  
M&P  Management and Professional  
MACL  Master of Arts of Children's Literature  
MAS  Master of Archival Studies  
MLIS  Master of Library and Information Studies  
PSA  performance salary adjustments  
SEOI Student Experience of Instruction (course evaluations) 
SIGCHI  Special Interest Group on Computer-Human Interaction  
SLAIS  School of Library, Archival and Information Studies (former School name)  
SLOAP  SLAIS Learning Outcomes Assessment Program  
SLOs Student Learning Outcomes (MLIS) 
SPARC  Support Programs to Advance Research Capacity  
SSHRC  Social Sciences and Humanities Research Council  
TA  Teaching Assistant  
TLEF Teaching and Learning Enhancement Fund 
TOEFL  Test of English as a Foreign Language  
TOEFL iBT  TOEFL Internet Based Test  
U.S.  United States  
UBC-O University of British Columbia – Okanagan Campus 
UBC-V  University of British Columbia - Vancouver 
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Introduction 

Background 
The Master of Library and Information Studies (MLIS) program is the largest of five graduate programs 
offered by the School of Information, informally, the iSchool, at the University of British Columbia (UBC), 
which has been educating information professionals since 1961. To date, the iSchool has more than 
3500 graduates, many of whom play leading roles in libraries and information organizations in Western 
Canada, the Pacific Northwest, and internationally. For example, the Chief Librarian of the Vancouver 
Public Library, Christina de Castell, the Dean of Libraries at Simon Fraser University, Gwen Bird, and the 
University Librarian at Harvard University, Martha Whitehead, are all alumni of the UBC MLIS program. 
Building on this long history of educating future librarians, the iSchool’s MLIS program continues to offer 
educational experiences that are innovative and responsive to changing information practices and the 
evolving needs and contexts of our stakeholder institutions and communities. Notably, we have 
occupied a spot in the “top ten” of the QS World University Rankings in the category “Library and 
Information Management” since this ranking was introduced four years ago; in 2019 and 2020 our unit 
topped the ranking, making it the only academic unit in a Canadian university to rank first overall in any 
category.1 

UBC is recognized as a leading university in Canada and one of the top 40 research universities globally.   
The current President, Benoit-Antoine Bacon began a five-year term as the 17th President and Vice-
Chancellor on November 1, 2023.  This follows a 6-year term of President Santa Ono, from 2016 to 2022, 
during which UBC’s current strategic plan, Shaping UBC’s Next Century (2018-2028) was introduced.  
UBC has grown during the previous accreditation period, with 70,000 enrolled students, including 
12,500 graduate students, across the two main campuses, in Vancouver and Kelowna, in the BC 
Okanagan Valley.   

Within UBC, the iSchool is a unit within the Faculty of Arts, with academic oversight from the Faculty of 
Graduate and Postdoctoral Studies. UBC is incorporated under the University Act in the Province of 
British Columbia, Canada, and is a member of the Association of Universities and Colleges of Canada. 
Both the Faculty of Arts and the iSchool are regularly evaluated by UBC review committees. The iSchool 
Director reports to the Dean of Arts, Dr. Clare Crowston, whose term started on January 1, 2023. The 
previous Dean of Arts (2010-2022), Dr. Gage Averill, now serves as Provost and Vice President Academic, 
UBC Vancouver. 

In relation to scholarly library and information science communities, the MLIS degree is accredited by 
the American Library Association (ALA), and since 2011 is a member of the iSchool Organization. The 
relationship with ALA is maintained through the ALA accreditation process, through biennial reports, 
and, as needed, through supplementary reports. The relationship with the iSchool Organization is 
maintained through participation in Deans’ and directors’ meetings and meetings at the iConference. 
The School also maintains relationships with the Association for Library and Information Science 

                                                           

1 “UBC iSchool Ranks First in the World for Library and Information Management for the Second Consecutive Year,” 
School of Information, March 6, 2020, https://ischool.ubc.ca/news/ubc-ischool-ranks-first-in-the-world-for-library-
and-information-management-for-the-second-consecutive-year/.  

https://ischool.ubc.ca/news/ubc-ischool-ranks-first-in-the-world-for-library-and-information-management-for-the-second-consecutive-year/
https://ischool.ubc.ca/news/ubc-ischool-ranks-first-in-the-world-for-library-and-information-management-for-the-second-consecutive-year/
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Education (ALISE), through yearly provision of statistics on the program, and through attendance at 
Deans’ and directors’ meetings at ALISE. Its faculty are associated with other scholarly communities such 
as the Association for Information Science and Technology and the Canadian Association for Information 
Science, and participate in the Canadian Council of Information Studies, made up of the heads of all the 
Canadian information schools.  

In relation to professional communities, the MLIS program serves constituencies of librarians and 
information professionals in British Columbia, the Pacific Northwest, and Canada, as well as 
internationally, for public, academic, and special libraries. The relationship between the iSchool and 
these constituencies is maintained through contacts with individual students, alumni, term-appointed 
instructors, employers, and professional associations, such as the British Columbia Library Association, 
the American Library Association, the Canadian Association of Research Libraries, and the Special 
Libraries Association. 

Current Context 
Growth and development in response to changes in the field and the broader higher education 
environment are ongoing in the iSchool. Nonetheless, there have been several major initiatives and 
developments since our last accreditation review.   

At the time of the last review (2016-2017) the School was exploring the possibility of a merger with the 
School of Journalism. However, following extensive discussions, that merger did not take place, and the 
School of Journalism has since integrated with other units to form the School of Journalism, Writing and 
Media.  The iSchool continues to function as a stand-alone academic unit within the Faculty of Arts, with 
a renewed sense of its value and identity and support from all levels of the university.  

To reflect the interdisciplinary and changing nature of our work as academics and the degree programs 
we offer, in 2019-20 we went through a process of consultation and internal discussions to formally 
change our name from “School of Library, Archival and Information Studies” (SLAIS) to “School of 
Information” (iSchool) (Appendix-58). The name change, which came into effect in the summer of 2020, 
was an outcome of a decade-long evolution in our scope and orientation as an organization. The 
following year, in 2021, we introduced an undergraduate Minor in Informatics, which draws upon a suite 
of new iSchool courses and relevant electives from other academic units.  

The directorship of the School has changed since the last review. Luanne Sinnamon (formerly Freund) 
stepped down as Director in June 2020 after serving a 5-year term. Erik Kwakkel served as Director from 
July 2020 to June 2024 and in July 2024 Luanne Sinnamon has returned to the Director role for a 6-year 
term.  Eight full-time faculty members have been appointed since the previous accreditation review in 
2016, primarily in response to retirements and position vacancies, and the full-time faculty complement 
stands at 15. Two expansion positions were approved in 2023, which are committed to further 
increasing representation of Black and Indigenous faculty members2.  As of September 2024, we have 
successfully hired a new faculty member, Alexander Ross, into an Indigenous Information Studies 
position. Dr. Ross will join the iSchool in January 2025.   

                                                           
2 In May, 2024, approval to hire a faculty member in 2025-2026 as part of a UBC-wide Black Faculty Cohort Hiring 
Initiative has been put on hold due to budgetary constraints at the university level. 

https://ubcca.sharepoint.com/:b:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-58%20iSchool%20Name%20Change%20Proposal/08-2019_Name%20Change%20Proposal.pdf?csf=1&web=1&e=B2Uzeq
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The School has undergone two External Reviews directed by the Faculty of Arts that are relevant to this 
Self-Study. The first was in 2014-2015, and the many recommendations had a deeply positive and 
catalyzing effect on our unit. This is reflected in many of the developments through the recent 
accreditation period. A more recent External Review was carried out in 2023 with positive outcomes, 
including many generative recommendations for the MLIS program and the School as a whole.  The 
School outlined a roadmap in response to the recommendations in November 2023 and we report on 
progress in this Self Study.   

As we look forward to the 2024-2025 academic year, the School is well-situated for future success, with 
strong application numbers, a small but growing undergraduate program, a supportive Dean and 
Provost, a stable and experienced staff team, and dedicated faculty.  At the same time, the University is 
entering a period of budgetary shortfall and constraint, rather than growth, during which we will need 
to carefully steward our resources within the School along with other units at UBC.  This reality, together 
with the recommendations of the External Review, and the accreditation review process now underway, 
will guide and shape our strategic planning efforts over the coming year. 

Accreditation Plan and Process   
The previous accreditation review took place in 2016-2017.  We have regularly submitted Annual 
statistical reports and Biennial Narrative Reports since that time, with the most recent Biennial Report 
submitted in 2022. Beyond minor clarifications, no concerns have been raised by the Committee on 
Accreditation and all reports have been accepted without condition.  

This Self-Study provides the opportunity for analysis and self-reflection and for engagement with the 
School’s various communities to discuss its goals and achievements. Recognizing this, we designed the 
process to engage a wide range of stakeholders and to build upon other processes of assessment, 
planning and review.  Two planning committees have been involved: An Accreditation Oversight 
Committee to provide input and oversee the preparation of the Self-Study, and a Working Group on 
Accreditation to conduct the self-study and prepare the report.   

Areas of Special Emphasis 
During the accreditation period, the iSchool has been heavily engaged in strategic initiatives of the 
university and the Canadian higher education sector. Foremost among these are the UBC Indigenous 
Strategic Plan (2020), the calls to action of the Truth and Reconciliation Commission (2015), 
commitments to equity, diversity and inclusion outlined in the Strategic Equity and Anti-Racism 
Framework (StEAR), and the principles of the Scarborough Charter (2021), which aims to redress anti-
Black racism and foster Black inclusion. These initiatives have prompted widespread reflection, self-
education, and strategic structural responses in hiring, teaching and research priorities and practices in 
the School. Recognizing the state of emergency arising from the Climate Crisis and responding through 
new course offerings and research initiatives is a further area of activity, which aligns with an overall 
commitment to addressing social issues and injustices in many areas of work in the School.   

Notable also is a substantial review of the MLIS curriculum, underway since 2021, which involved a 
review and updating of MLIS Student Learning Outcomes (SLOs) and recommendations for changes in 
program requirements and curriculum. Commitments to strategic initiatives, changes in the faculty 
complement and broader shifts in LIS and librarianship were identified through a process of research 

https://isp.ubc.ca/
https://isp.ubc.ca/
https://www2.gov.bc.ca/gov/content/governments/indigenous-people/new-relationship/truth-and-reconciliation-commission-calls-to-action
https://equity.ubc.ca/stear-framework-and-roadmap-for-change/
https://equity.ubc.ca/stear-framework-and-roadmap-for-change/
https://events.ubc.ca/towards-black-flourishing/
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and consultation and by drawing upon multi-year outcomes of planning and assessment. The final 
report of the MLIS Curriculum Review was accepted by a vote of faculty in May 2023. Many of the 
recommendations are still in the process of implementation, including a lengthy process of university-
level approvals, but many components of the new curriculum will be in place by September 2024.  

Finally, for a period of about 2 years (2020-2022), the School’s normal planning activities were severely 
disrupted by the COVID-19 Pandemic. Teaching continued throughout, having shifted online, but many 
events and general planning and consultation activities related to the MLIS program were put on hold. In 
their place, other practices, such as a series of virtual iSchool Townhalls, were initiated to communicate 
and provide input to COVID-related planning. As we continue to adjust to the post-COVID situation, 
many former practices are in the process of being re-established, and some new ones instituted. 

Contributors to the Self-Study 
Accreditation Working Group (WG-A) 
Leadership Team 

Dr. Luanne Sinnamon, Director, (former) MLIS Chair and WG-A Chair; Dr. Erik Kwakkel, (former) 
iSchool Director, Dr. Tess Prendergast, Elizabeth Nolan, Administrator and Jerry He, Administrative 
Assistant.  

Standard Leads and Committee Members 
Standard I: Systematic Planning  

Luanne Sinnamon, Erik Kwakkel, Jerry He, Kyler Ford (student member)  
Standard II: Curriculum  

Heather O’Brien, Richard Arias-Hernández, Fatemeh Salehian Kia, Cameron Pierson, Alice Li 
(student member)  

Standard III: Faculty  
Lisa Nathan, Julia Bullard, Jerry He, Celia Hagey (student member)  

Standard IV: Students  
Eric Meyers, Tess Prendergast, Kevin Day, Rachael Huegerich (student member)   

Standard V: Administrative, Finances and Resources  
Erik Kwakkel, Elizabeth Nolan, Hannah Turner, Katie Punia (student member)  

Cross-Standard Consultants  
 Amy Perreault, First Nations Curriculum Concentration  
 Elizabeth Shaffer, Equity, Diversity, Inclusion and Anti-Racism 

Victoria Lemieux, MAS and Dual Programs  

Accreditation Oversight Committee (AOC) 
Faculty: Luanne Sinnamon (MLIS Program Chair), Erik Kwakkel (iSchool Director); Tess Prendergast   
Staff: Elizabeth Nolan (Administrator)  
Members: 

Susan Parker, UBC University Librarian and Associate Faculty Member  
Rina Hadziev, Executive Director, British Columbia Library Association 
Allison Mander-Wionzek, President of the UBC Library and Archival Studies Student Association,  
Jorge Cardenas, Head of Belzberg Library at Simon Fraser University; iSchool Adjunct Instructor  
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Beth Davies, Chief Librarian, Burnaby Public Library  
Alissa Cherry, Research Manager, UBC Museum of Anthropology  
Suzanne Jay, Digital Library Specialist, British Columbia Housing Management Commission 
Christine Middlemass, Manager, Collections and Technical Services, Vancouver Public Library 
(Retired); iSchool Adjunct Instructor  

Logistics, Design and Editorial Work 
Debra Locke, Information Assistant 
Belinda Suen, Communication Assistant 
Alvionne Karpinski, PhD Candidate 
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Standard I: Systematic Planning    

Standard I.1  
The program’s mission and goals, both administrative and educational, are pursued, and 
its program objectives achieved, through implementation of an ongoing, broad-based, 
systematic planning process that involves the constituencies that the program seeks to 
serve.  

The UBC School of Information has four different statements that convey the mission, goals and 
objectives of the School and the MLIS program.     

The Mission of the School is intentionally broad to be inclusive of our various programs and 
constituencies and provides a statement of what we do as a School through teaching, research and 
administration. It reflects a fundamental commitment to the value and importance of information to 
individuals and society and recognizes the School’s role in preserving and shaping memory and culture 
and enabling education and democracy. The Mission was developed through consultation and approved 
by a vote of faculty on November 25, 2015:    

Through innovative research, education and design, our mission is to enhance humanity’s capacity to 
engage information in effective, creative and diverse ways.   

The Goals and Objectives identify the core areas of activity and focus within the School, together with 
priorities to guide our activities in the short and medium term. They form the basis for a rolling 
approach to planning in which we review goals and update objectives on an annual basis. The current 
goals were last revised on September 28, 2018: 

• Promote a thriving, responsive and diverse School of Information community  
• Foster educational experiences that enable our graduates to advance their fields of knowledge 

and practice.  
• Conduct innovative and meaningful research that informs practice, extends theory and 

addresses challenges of societal importance.  
• Build and sustain reciprocal and meaningful external relationships.  

The Mission of the MLIS program identifies the areas of activity and commitments specific to the MLIS 
program and is closely aligned with the MLIS Student Learning Outcomes  

The MLIS program prepares professionals to exercise creativity, integrity and leadership in designing, 
implementing and promoting programs and systems for the creation, organization, management, 
preservation and effective use of information and collections.  

The MLIS Student Learning Outcomes (SLOs) set out the educational commitments of the program and 
provide the basis for ongoing assessment and improvement of the program. The current MLIS SLOs 
(Figure I-1) were approved on November 8, 2022, following revision as part of the most recent MLIS 
Curriculum Review (2021-2023). Further discussion of the SLOs is presented in Standard I.2.  

https://ischool.ubc.ca/about/highlights/
https://ischool.ubc.ca/ubc-ischool-strategic-documentation/
https://ischool.ubc.ca/ubc-ischool-strategic-documentation/
https://ischool.ubc.ca/wp-content/uploads/sites/46/2023/06/MLIS-Program-Learning-Outcomes.pdf


September 23, 2024 

16 

 

Figure I-1: MLIS Student Learning Outcomes (Version 3) 

Graduates are able to:     
1. Draw upon knowledge of professional ethics, the rights of Indigenous Peoples, and principles of equity, 

diversity and inclusion to guide their practices;     
2. Identify information needs and respond through the design and provision of information products and 

services;      
3. Organize and manage information to facilitate access, reflection, and use in a range of contexts;    
4. Employ information systems and current technologies to address real-world situations, informed by 

social and cultural perspectives;     
5. Reflect in an informed and critical manner on information infrastructures and practices, acknowledging 

the role of power and privilege, the ongoing influence of colonization, and the value of diverse 
worldviews;    

6. Communicate clearly using a range of media suited to diverse audiences and goals;    
7. Demonstrate effective collaboration, decision-making and leadership in team settings;   
8. Design and conduct research and evaluation studies to inform evidence-based decision-making;    
9. Develop respectful reciprocal relationships with professional and community groups;     
10. Contribute to the advancement of the field through informed practice, service and/or research. 

All statements are publicly available on the School website and the School Mission and MLIS SLOs are 
referenced on every course syllabus. The School and Program Mission statements, Goals and Objectives 
and MLIS SLOs are integral to our strategic planning and review processes and serve to align our 
activities within the program and School with the strategic priorities of the Faculty of Arts and the 
University and with the LIS field and professions.  

The University carries out systematic strategic planning and assessment processes at all levels. As an 
academic unit within the Faculty of Arts offering graduate-level programs, the iSchool operates within 
and align its goals with the following frameworks:  

• Shaping UBC’s Next Century – Strategic Plan (2018-2028)  
• UBC Indigenous Strategic Plan (2020)  
• UBC Strategic Equity and Anti-Racism Framework (2023)  
• Faculty of Arts Strategic Plan (2019-2024)   
• Faculty of Graduate and Postdoctoral Studies Strategic Plan (2019-2024) 

In keeping with UBC Senate policy on Reviews of Academic Units the School is subject to periodic review 
by a committee appointed by the Dean of Arts.  The most recent External Review was conducted in 
March 2023. This included a self-study component (Appendix-1), a review and site visit by an external 
panel with representatives of peer institutions who produced a report (Appendix-2), and the School’s 
action plan, in response (Appendix-3). Follow-up reports will be submitted by the School to the Faculty 
of Arts to provide updates on the action plan over the next two to three years. One of the 
recommendations will are acting on in the coming year is to develop a formal Strategic Plan to replace 
the rolling approach to planning that has been the norm in the School. Specific recommendations and 
actions arising from the External Review will be discussed in relation to the relevant Standards.  

Within the School, we follow a systematic planning process, as outlined in the Guidance Document for 
Program Planning and Assessment (Appendix-64). Planning takes place continuously, in accordance with 
an annual cycle, mapped out in Figure I-2. The inner cycle indicates the primary activities carried out 
within the School through the activities of its Director, Administrator, and standing committees. Around 
the outside are the inputs and outputs relating to program constituents and stakeholders (employers, 

https://strategicplan.ubc.ca/
https://indigenous.ubc.ca/indigenous-engagement/indigenous-strategic-plan/
https://equity.ubc.ca/stear-framework-and-roadmap-for-change/
https://artf.cms.arts.ubc.ca/wp-content/uploads/sites/24/2019/06/2019-ArtsStrategicPlan-Full.pdf
https://www.grad.ubc.ca/strategic-priorities
https://senate.ubc.ca/vancouver/policies/reviews-administrative-units
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-01%20External%20Review%20-%20iSchool%20Self-Study,%202023?csf=1&web=1&e=RfnKpR
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-02%20External%20Review%20Report%20of%20the%20Review%20Committee,%202023?csf=1&web=1&e=EOhtCX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-03%20iSchool%20External%20Review%20Roadmap?csf=1&web=1&e=FIBRim
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-64%20Guidance%20Document%20for%20Planning%20and%20Assessment?csf=1&web=1&e=NpaUU5
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alumni, students, accrediting bodies, and university oversight units).  Formal means of gathering input 
from constituents are identified in Standard I.4.1.  

Figure I-2: Overview of the iSchool Planning Framework (Source: Appendix-64) 

 
There are several key steps in the planning process. 

August (iSchool Annual Retreat): Establish and communicate annual goals and objectives. Faculty and 
staff review the Annual Assessment Report (Appendix-4) prepared by the Curriculum and Assessment 
Committee to identify opportunities for improvement in learning outcomes and the overall learning 
environment and operations of the School. Goals and Objectives are reviewed and updated, and the 
Assessment Report is shared with constituents via the website.  

September/October: Set priorities and develop action plans. Inputs to this process include the 
institutional strategic plans, School Goals and Objectives, and faculty, student, and community feedback 
on the Annual Assessment Report. Objectives guide improvements to programs based on assessment 
results. The Director communicates these to the committee chairs, program chairs, and administrative 
staff, who establish action plans for the year.  At this stage, the Director reports to the Dean of Arts on 
goals, objectives and resource needs for the coming one to two years through Annual Planning Briefs 
(Appendix-9), which are submitted to the Dean for consideration. 

April/May (Annual Spring Planning Meeting, since 2018): Review and assess outcomes of action plans.  
Following the final faculty meeting of the academic year and submission of year-end reports of standing 
committees (Appendix-8), the faculty and staff meet for a planning session to discuss progress, share 
experiences, and provide input to the Director in future initiatives.  

June/July (Annual Assessment Report): Compile results of ongoing evaluation, including input from 
constituents; assess progress in achieving goals; communicate results. Monthly faculty meetings 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-64%20Guidance%20Document%20for%20Planning%20and%20Assessment?csf=1&web=1&e=NpaUU5
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-04%20Annual%20Assessment%20Reports?csf=1&web=1&e=bL0zNC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-09%20Planning%20Briefs%20for%20Dean%20of%20Arts?csf=1&web=1&e=1CLGm6
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-08%20Year-End%20Reports%20of%20Standing%20Committees?csf=1&web=1&e=peVQuU
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throughout the year provide the basis for updates, discussion, and decision-making concerning the 
action plans (Faculty Meeting Minutes in Appendix-10). These activities and the results of assessment 
are synthesized and presented in the Annual Assessment Report, which is discussed in the August 
retreat and published for community input.  

In addition to the annual planning cycle, we periodically engage in focused assessment and planning 
activities in response to University and School commitments. The Roadmap for Implementing the 2023 
External Review Recommendations (Appendix-3) is one example of such activities. The Roadmap is the 
result of a consultation with faculty and staff during the 2023 Annual Retreat on the External Review 
Recommendations.  A second example is our response to the UBC Indigenous Strategic Plan (ISP).  Staff 
and faculty engaged with the ISP and the ISP Self-Assessment Tool between April 2021 and April 2022 
(Appendix-11). The plan consists of 8 goals and 43 related actions to advance the human rights of 
Indigenous Peoples at UBC.  The engagement took many forms. We held large group sessions via Zoom, 
led by facilitators from the Office of Indigenous Strategic Initiatives, separate small group breakout 
sessions, and administered a survey. Dr. Heather O’Brien, then Associate Director, met with leaders of 
student associations at the Master and PhD levels in April 2021 to provide background and gather input.  

The following themes emerged from the process: 

• Desire for an iSchool-wide coordinated plan to guide work on Indigenous initiatives. In 2022-23, 
the iSchool started work on consolidating action plans through the Equity and Diversity 
Committee. 

• The need to and importance of hiring full-time Indigenous faculty and staff (see Standard III.3) 
• The need to develop ongoing relationships and partnerships with local Indigenous communities. 

(see Standard I.2.3) 
• Professional development for full-time and term-appointed faculty and staff on topics such as 

academic freedom, anti-racism, curriculum development, community engagement and ethics, 
and hiring and retention (see Standard III.2).  

In 2024-2025, the School will take the next step in responding to UBC’s ISP, by employing the Intent to 
Action Tool, which provides a structure for units to identify clear goals and actions.  This will take the 
form of a series of facilitated workshops within the School, in alignment with our broader strategic 
planning process. Subsequent standards will identify specific steps already taken and improvements 
made in response to the ISP, which extend across the curriculum, faculty, and student areas of the 
program.   

I.1.1 Elements of systematic planning include: continuous review and revision of the 
program’s vision, mission, goals, objectives, and student learning outcomes;  
The School’s mission, goals and objectives, and Student Learning Outcomes (SLOs) are living documents 
that are reviewed and revised on a regular basis. Procedures are in place to facilitate this. For example, 
review of the School’s Goals and Objectives is a standing item on Annual Retreat agendas (Appendix-6). 
Regarding the SLOs, the terms of reference for the Curriculum and Assessment Committee (Appendix-7) 
include the responsibility to regularly review the procedures and instruments of the Learning Outcomes 
Assessment (LOA) Program. Further, periodic curriculum reviews of the MLIS program (e.g. 2021-2023) 
(Appendix-12) provide an opportunity for more substantial revisions of the SLOs. In the period since the 
last review, some of these processes were disrupted by the COVID-19 pandemic and are in the process 
of being re-established.  

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-10%20Faculty%20Meeting%20Minutes?csf=1&web=1&e=RJhT2G
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-03%20iSchool%20External%20Review%20Roadmap?csf=1&web=1&e=fhMynR
https://indigenous.ubc.ca/indigenous-engagement/indigenous-strategic-plan/
https://isp.ubc.ca/implementation/implementation-tools-resources/#isp-self-assessment-tool
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-11%20Report%20on%20ISP%20Self-Assessment%20Process?csf=1&web=1&e=DLISPo
https://isp.ubc.ca/about-oisi/
https://isp.ubc.ca/implementation/implementation-tools-resources/#intent-to-action-tool
https://isp.ubc.ca/implementation/implementation-tools-resources/#intent-to-action-tool
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-06%20Meeting%20Agendas%20and%20Minutes%20of%20iSchool%20Annual%20Retreat%20(August)?csf=1&web=1&e=isP1TS
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-07%20Terms%20of%20Reference%20for%20Standing%20Committees?csf=1&web=1&e=ca6geL
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
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Mission, Vision and Identity Statements  

The School’s Mission, Vision, and Identity statements were developed in 2015. They have been 
discussed and reviewed periodically since the last Accreditation review but have not been revised to 
date.  Examples of review and discussion include: 

• 2019, Annual Retreat:  A substantial discussion of the Mission, Vision and Goals was held, 
identifying some priority areas, including sustainability. One outcome was the development of a 
Climate Commitment Statement, approved by a vote of faculty on September 20, 2019. The 
Leadership Committee took feedback from the general discussion forward to conduct a more 
thorough review and propose changes to the Mission, Vision and Goals, however, this process 
was interrupted by the COVID-19 Pandemic. 

• 2023, Annual Retreat: Faculty and staff discussed the Mission and Vision statement in detail, 
including an early discussion of adding values (Appendix-6). 

• 2024, Annual Retreat: a workshop activity was led by faculty member Lisa Nathan to generate a 
candidate set of iSchool values (Appendix-6).  

Building upon the 2023 and 2024 discussions, we are planning a substantial revision of the Mission, 
Vision, and Identity statements in the 2024-2025 academic year as the first step in the development of a 
formal strategic plan, to which the School has committed in response to the 2023 External Review, as 
per the School’s Roadmap (Appendix-3). 

Goals and Objectives  

Goals and Objectives are typically reviewed during the iSchool Annual Retreat at the end of August. The 
standard approach is for faculty and staff to review the data compiled in the Annual Assessment Report 
and then to work in small groups to review each Goal in detail and update the Objectives to reflect what 
has been accomplished in a given year and areas where more efforts are needed. The process is 
informed by LOA results and changing priorities in the broader professional and institutional 
environment. These are discussed as a group and revisions are brought forward for a formal vote at a 
Faculty Meeting in September or October of each year.  

• 2017: A review at the Annual Retreat led to revisions in Goals and Objectives approved at the 
October 27, 2017 faculty meeting. Changes were relatively minor and, in many cases, indicated a 
shift from introducing something to reinforcing it, for example, support for term-appointed 
faculty and ongoing support for curricular pathways in the MLIS program. Other changes 
emphasized priorities at the PhD and undergraduate levels.  

• 2018: A review at the Annual Retreat led to revisions in Goals and Objectives approved at the 
September 28, 2018 faculty meeting. Two new and revised objectives focused on equity and 
diversity, in keeping with emerging university-wide and professional goals. We identified the 
need to increase admissions of students from under-represented groups and committed to the 
creation of an equity and diversity statement. Other updates included a commitment to 
establish an end-of-program assessment, address student outcomes related to technology use, 
and increase guidance to term-appointed faculty on teaching expectations.   

• 2019-2023: The Goals and Objectives were not reviewed specifically during this period, primarily 
due to the impact of the COVID-19 pandemic and the need to shift focus rapidly to immediate 
needs and priorities. 

As noted above, a strategic planning process is underway in 2024-25, which will include a thorough 
review of Goals and Objectives and a shift away from a rolling approach to strategic planning, to identify 

https://ischool.ubc.ca/ubc-ischool-strategic-documentation/
https://ischool.ubc.ca/about/statements/#climate-commitment-statement-2
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-06%20Meeting%20Agendas%20and%20Minutes%20of%20iSchool%20Annual%20Retreat%20(August)?csf=1&web=1&e=isP1TS
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-06%20Meeting%20Agendas%20and%20Minutes%20of%20iSchool%20Annual%20Retreat%20(August)?csf=1&web=1&e=rVEYDX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-03%20iSchool%20External%20Review%20Roadmap?csf=1&web=1&e=FIBRim
https://ischool.ubc.ca/ubc-ischool-strategic-documentation/


September 23, 2024 

20 

 

a fixed set of goals and objectives for a 5-year period.  In light of these plans, a review of the current 
Goals and Objectives was not included in the 2024 Annual Retreat Agenda. 

School-wide Commitments  

In addition to the Goals and Objectives, one way in which priorities and commitments of the School 
have been communicated in recent years is to formulate statements in support of issues that our 
faculty, students and staff care deeply about. In taking this approach, we have been able to act quickly 
and in alignment with other groups and units in the University and society. The following statements 
have been developed, approved and posted on our website:  

• Climate Commitment Statement, approved unanimously by a vote of faculty on September 20, 
2019  

• Equity and Diversity Statement, approved unanimously by a vote of faculty on April 9, 2020  
• Black Lives Matter Statement, June 6, 2020   
• Statement on the discovery of unmarked graves at Canadian Residential Schools, June 25, 2021  

Student Learning Outcomes  

For most of this accreditation period the iSchool Graduate Competencies (Appendix-13) served as the 
MLIS SLOs. These were a shared set of learning outcomes for the MLIS and MAS programs. In 2020, the 
MAS program underwent a curriculum review and developed a distinct set of MAS SLOs, and the MLIS 
program followed suit, developing separate MLIS SLOs in 2022 as an outcome of the MLIS Curriculum 
Review (Appendix-12). 

In addition to this substantial revision of the SLOs, we have made minor updates arising from feedback 
from our constituents and results of the LOA program.  For example, Competency 1.3 was updated to 
clarify its focus on “knowledge of current and emerging technologies” in keeping with input from 
employers and alumni on the importance of technology skills (approved at the January 24, 2017 Faculty 
Meeting).  

I.1.2 Elements of systematic planning include: Assessment of attainment of program 
goals, program objectives, and student learning outcomes; 
As noted in Standard I.1, a major component of the overall planning process is a LOA program, which 
exists to ensure that the MLIS program satisfies its objectives. The MLIS Program Assessment and 
Evaluation Framework (Appendix-14) outlines the ongoing, iterative nature of assessment, decision-
making, and action in a loop of continuous improvement. The MLIS SLOs play a central role: these are 
informed by broader goals at the school and institution level and establish the basis for assessment. 
Other components of the LOA program are the data collection instruments, including surveys and rubric-
based assessments of student achievement and specific measures drawn from the data collected that 
are used to assess each SLO (Appendices-15, 25). Results of assessment are shared publicly and with 
constituents and feedback is gathered regularly to ensure that the SLOs, the data collection mechanisms 
and measures continue to be relevant and accurate. 

The LOA program in place during most of the review period was developed in 2014 and has been carried 
out and regularly reviewed and updated by the Curriculum and Assessment Committee. For example, in 
2018, direct and indirect measures were added to assess competency 5.2 relating to advocacy; in 2022-
2023 the survey questions asked of employers about management competencies were clarified 

https://ischool.ubc.ca/about/statements/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-13%20MLIS%20Program%20Learning%20Outcomes?csf=1&web=1&e=2g7S64
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-14%20MLIS%20Program%20Assessment%20and%20Evaluation%20Framework?csf=1&web=1&e=53FgqJ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-15%20Handbook%20on%20Data%20Collection,%20current?csf=1&web=1&e=FkwEeO
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-25%20Learning%20Outcomes%20Assessment%20Instruments%20-%20examples?csf=1&web=1&e=lX2j6f
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following an investigation of discrepancies in the data, arising from discussions during the August 
Planning Meeting in 2022 (Appendix-8). This helped us to understand that employers were assessing 
students on decision-making, problem solving and project management skills (Faculty Meeting Minutes, 
April 2023). 

From 2014-2024, data on attainment of SLOs was collected through course-based measures drawn from 
assignment rubrics aligned with specific SLOs and feedback surveys of alumni, current students, and 
supervisors of work-based learning and Co-op Education placements (Appendix-16).  As an outcome of 
the MLIS Curriculum Review (2021-2023) and in response to the planned introduction of a portfolio-
based end-of-program assessment in 2024, a substantial revision of the LOA program was carried out by 
a working group of the Curriculum and Assessment Committee. The new LOA program will come into 
operation in 2024-2025.  Details of this program are mapped out in detail in the following appendices:   

• MLIS Program Assessment and Evaluation Framework (V 4.2, 2024) (Appendix-14) 

• Assessment Committee Handbook on Data Collection, (V 4.2, 2024) (Appendix-15) 

• LIBR 598 Program Synthesis Portfolio and Rubric (Appendix-17) 

In the revised framework, course-based measures are replaced by a more robust end-of-program 
assessment. In their final term of study, all MLIS students will complete LIBR 598, a 3-credit portfolio 
course, in which they will provide evidence of achievement of the MLIS SLOs. A committee of 
information professionals will assess the resulting portfolios using a rubric that addresses all SLOs. The 
course and new program requirements are approved as of July 2024, and the Portfolio course will be 
offered twice annually starting from January 2025.  The development of this end-of-program assessment 
component has been a long-term goal of the School, in direct response to the ALA Accreditation 
requirements.  For a period of several years, we experimented with a Capstone Project course to serve a 
similar purpose, but we faced challenges in scaling the course up to be offered to all MLIS students. The 
Program Synthesis Portfolio course approach was developed as part of the MLIS Curriculum review and 
based on an environmental scan of ALA accredited programs with portfolio requirements and best 
practices drawn from the LIS pedagogical literature.  The syllabus is available in Appendix-17. 

I.1.3 Elements of systematic planning include: Improvements to the program based on 
analysis of assessment data;   
Previous sections have outlined the role of LOA within the overall planning process and the components, 
data sources and measures (Standard I.1). The primary mechanism to identify areas for potential 
program improvement is the Annual Assessment Report (Appendix-4), which is produced by the 
Curriculum and Assessment Committee, summarizes the LOA results and makes these accessible to 
faculty, staff and other constituents each summer. Review and discussion of this data at the Annual 
iSchool Retreat in late summer provides an opportunity to decide upon actions in response to the 
results at the level of the School and MLIS program and by faculty who develop and deliver courses 
(Appendix-6).   

In addition to the annual cycle of data collection, review and program improvement, the cumulative 
review of assessment data, particularly the Assessment Reports, the Biennial “Learning from our 
Students” Surveys (Appendix-18) and annual Alumni surveys (Appendix-19) was an important step in the 
MLIS Curriculum Review (2021-2023), as outlined in the Report (Appendix-12). Specifically, sections 3.1 
and 3.2 of the Report offer an analysis of multi-year data collected from faculty, students and alumni.   

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-08%20Year-End%20Reports%20of%20Standing%20Committees?csf=1&web=1&e=peVQuU
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-16%20SLOAP%20document%20%E2%80%93%20older%20version%20of%20the%20LOA%20plan?csf=1&web=1&e=0QiZDA
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-14%20MLIS%20Program%20Assessment%20and%20Evaluation%20Framework?csf=1&web=1&e=53FgqJ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-15%20Handbook%20on%20Data%20Collection,%20current?csf=1&web=1&e=FkwEeO
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-17%20LIBR%20598%20Program%20Synthesis%20Portfolio%20and%20Rubric?csf=1&web=1&e=j91fZL
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-17%20LIBR%20598%20Program%20Synthesis%20Portfolio%20and%20Rubric?csf=1&web=1&e=okphTR
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-04%20Annual%20Assessment%20Reports?csf=1&web=1&e=bL0zNC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-06%20Meeting%20Agendas%20and%20Minutes%20of%20iSchool%20Annual%20Retreat%20(August)?csf=1&web=1&e=Fr1gvm
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-18%20Biennial%20Student%20Surveys?csf=1&web=1&e=yOHKSX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-19%20Annual%20Alumni%20Surveys?csf=1&web=1&e=olGFOl
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
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Specific examples of improvements to the MLIS program based on the results of LOA (summarized in 
Table I-2) include the following (and are discussed and expanded upon in remaining Standards):  

• Lower scores on some measures of technology competencies:  
• Increased course offerings that expose students to current developments in technology 

and hands-on skills development, e.g. LIBR 559C Python Programming   
• Expanded the role of Peer Technology Assistants to offer a wider range of workshops, 

drop-in lab support hours, and dedicated assistance for courses with a technology focus  
• Developed a technology requirement (minimum of 3 credits from a set of approved 

courses), to be implemented in 2025 
• Lower scores on employer evaluations of research competencies:  

• Based on student feedback over several years that the thesis option had low uptake due 
to the substantial number of credits (12), the Curriculum and Assessment Committee 
put forward a proposal to change to a 6-credit thesis.  

• Lower scores on employer evaluations of, and low student engagement in, management 
competencies  

• Invested in the development of a “flipped” version of the required Management of 
Information Organizations course, considering input from employers, students and 
alumni in the redesign of the course, which was introduced in 2018.  

• Implemented a more flexible and demanding management requirement in 2023. 
Revised management requirement shifted from a single required course to at least 6-
credits (two courses) from a set of management electives. 

I.1.4 Elements of systematic planning include: Communication of planning policies and 
processes to program constituents. The program has a written mission statement and 
a written strategic or long-range plan that provides vision and direction for its future, 
identifies needs and resources for its mission and goals, and is supported by university 
administration. The program’s goals and objectives are consistent with the values of 
the parent institution and the culture and mission of the program and foster quality 
education.  
School and program level planning processes are described in the iSchool Guidance Document for 
Program Planning and Assessment (Appendix-64). Strategic planning is guided by the Mission, Vision, 
Goals and Objectives of the School, as outlined in Standard I.1 and shared publicly on the iSchool 
website. Through a conscious effort, iSchool plans are aligned with the strategic plans of three levels of 
institutional oversight: the University, the Faculty of Arts, which provides financial and administrative 
oversight, and the Faculty of Graduate and Postdoctoral Studies, which provides academic oversight for 
the MLIS and other graduate programs.  

Given that substantial consistency exists in strategic planning across these levels, the iSchool has found 
it effective to use a rolling approach to planning, by maintaining and updating a set of school-wide goals 
and objectives that allow us to plan and operate within this broader strategic context, rather than 
developing a formal independent strategic plan. However, one of the outcomes of the 2023 External 
Review of the iSchool is a recommendation and commitment to develop a school-level strategic plan 
(Appendix-3). As of August 2024, School level strategic planning is underway.  We have adopted an 
Appreciative Inquiry planning framework and initial “Discovery Phase” steps were taken at a Staff 
Retreat and Annual iSchool Retreat, both held in August 2024 (Appendix-6).  Committee mandates and 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-64%20Guidance%20Document%20for%20Planning%20and%20Assessment?csf=1&web=1&e=NpaUU5
https://ischool.ubc.ca/about/highlights/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-03%20iSchool%20External%20Review%20Roadmap?csf=1&web=1&e=FIBRim
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-06%20Meeting%20Agendas%20and%20Minutes%20of%20iSchool%20Annual%20Retreat%20(August)?csf=1&web=1&e=tPeDEk
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staff projects for the current year include contributions to strategic planning on equity and diversity, 
curriculum, admissions, and other program-level priorities.  The Director will lead the strategic planning 
process in collaboration with the Leadership Team, consisting of the Program Chairs and the Graduate 
Advisor.  

The Faculty of Arts has initiated its own strategic planning process in 2023 and iSchool faculty are 
represented on 4 of the 5 working groups: Heather O’Brien – Research, Richard Arias-Hernández – 
Teaching and Learning, Lisa Nathan – Sustainability, and several faculty including the Director (Luanne 
Sinnamon) on the Digital Strategy working group. In this way, we will be able to align iSchool strategic 
planning with the most current Faculty-level strategic planning priorities. 

The School is responsive to the priorities of the university, the LIS field and broader society. This can be 
seen in this review period through our statements and actions in response to the Truth and 
Reconciliation process and EDI and anti-racism initiatives (see Standards II, III, and IV). The COVID-19 
response is another area where the School has followed the lead of the University and best practices 
with respect to policy and resources to support students and faculty and in communicating directly with 
students and other constituents (Standard IV.6).  COVID-19 priorities were emergent rather than 
strategic in nature, but it is important to acknowledge the major pivot of energies and resources that 
they prompted over an extended period of time.  

The current UBC Strategic Plan, 2018-2028 identifies values, themes, goals, core areas and strategies. 
There is substantial alignment between the iSchool planning goals and objectives and the UBC plan, 
although it is challenging to summarize this relationship given the complexity of the UBC plan. We have 
chosen to highlight alignment with the 3 themes and the 10 goals of the plan. The themes are inclusion, 
collaboration and innovation, all of which are strongly represented in the iSchool goals.  

• Inclusion signifies the incorporation of equity and diversity across university systems and 
structures. This is reflected in iSchool goal (1) to promote a thriving, responsive and diverse 
community, and in specific objectives to develop and carry out an action plan on Equity, 
Diversity and Inclusion (EDI) and to recruit students from under-represented communities.  

• Collaboration highlights the need to advance coordinated action within the university and with 
external communities to increase the university’s impact. This theme is aligned with iSchool 
goals (2) to foster education experiences that enable graduates to advance their fields and (3) to 
build and sustain reciprocal and meaningful external relationships. Objectives relate to 
sustaining community input processes and building internal and external relationships.  

• Innovation refers to cultivating creativity and resilience in the development of new approaches 
to challenges. This is highlighted in iSchool goal (3) to conduct innovative and meaningful 
research that informs practice, extends theory and addresses challenges.  

Table I-1 shows a mapping between the goals and strategies of the UBC Plan and iSchool Goals and 
Objectives.  The mapping identifies only two UBC goals (8,9) not addressed in iSchool goals, both of 
which relate to issues beyond the scope of the School. There are several UBC goals (3,4,5) which are 
only generally referenced in iSchool goals, even though they have been the focus of substantial activity, 
which suggests that these should take a more central position in our future strategic plan.      

 

 

https://www.arts.ubc.ca/about/strategic-plan/
https://ischool.ubc.ca/about/statements/
https://strategicplan.ubc.ca/


September 23, 2024 

24 

 

Table I-1: Mapping of iSchool Goals and Objectives to UBC Planning Goals 

Shaping UBC’s Next Century Strategic 
Plan 2018-2028  - Goals iSchool Goals and Objectives (2023-2024)  

1) Lead globally in research 
excellence, discovery, scholarship 
and creative endeavours     
      

Goal 3: Conduct innovative and meaningful research that informs 
practice, extends theory and addresses challenges of societal 
importance.   
Nurture a culture of inquiry;   
Sustain societally relevant research agendas;  
Increase public exposure to iSchool research.      

2) Inspire and enable students 
through excellence in transformative 
teaching, mentoring, advising and 
the student experience  

Goal 2: Foster educational experiences that enable our graduates to 
advance their fields of knowledge and practice.   
Continue to strengthen and support pathways that enable students to 
specialize;   
Foster an intellectual milieu that stimulates a positive commitment to 
professions, scholarship, and life-long learning;  
Increase the level and quality of technology-enhanced learning.  

3) Partner with Indigenous 
communities on and off campus to 
address the legacy of colonialism and 
to co-develop knowledge and 
relationships     

Goal 4: Build and sustain reciprocal and meaningful external 
relationships.   
iSchool Statement on Canadian Residential Schools (2021)  

4) Build a diverse culture that 
integrates our themes of innovation, 
collaboration and inclusion, and 
infuses them through all our 
activities     

Goal 1: Promote a thriving, responsive and diverse School of Information 
community.    
Develop an equity and diversity statement and associated action plan;  
iSchool Equity and Diversity Statement (2020).  

5) Lead globally and locally in 
sustainability and wellbeing across 
our campuses and communities     
      

Goal 3: Conduct innovative and meaningful research that informs 
practice, extends theory and addresses challenges of societal 
importance.   
Sustain societally relevant research agendas;  
iSchool Climate Commitment Statement (2019)   

6) Significantly expand student 
access, alumni networks and 
institutional partnerships to reinforce 
global and local connections    
      

Goal 1: Promote a thriving, responsive and diverse School of Information 
community.    
Reinforce the reputation and identity of the School of Information to 
external partners and the broader community.    
Goal 4: Build and sustain reciprocal and meaningful external 
relationships.   
Encourage student engagement in scholarly and professional 
communities.   
Initiate and develop collaborations with international academic 
institutions.  

7) Lead as a first-choice place to learn 
and work     
      

Goal 2: Foster educational experiences that enable our graduates to 
advance their fields of knowledge and practice.   
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Develop and implement a comprehensive recruiting plan to encourage 
and support high-quality applicants, especially those from under-
represented communities.   

8) Define and leverage the distinctive 
and complementary strengths of our 
campuses and learning sites     

[The iSchool is situated solely on the Vancouver campus and this has not 
been identified as a strategic priority]  

9) Achieve agility in academic 
support and administration through 
thoughtful systemic change and 
simplification     

[Major system changes through the introduction of the Workday Finance,  
HR and Student Systems at UBC have and continue to impact the iSchool, 
but have not been identified as a strategic priority]  

10) Lead as a model public 
institution, fostering discourse, 
knowledge exchange and 
engagement    
     

Goal 2: Foster educational experiences that enable our graduates to 
advance their fields of knowledge and practice.   
Foster an intellectual milieu that stimulates a positive commitment to 
professions, scholarship, and life-long learning (MLIS/MAS).  
Goal 3: Conduct innovative and meaningful research that informs 
practice, extends theory and addresses challenges of societal 
importance.   
Sustain societally relevant research agendas leading to scholarly 
publication and knowledge exchange.  
Goal 4: Build and sustain reciprocal and meaningful external 
relationships.   
Reinforce core values of reciprocity, social responsibility, and 
professional ethics in teaching, research and service commitments.   

The current Faculty of Arts Strategic Plan (2019-2024) was modelled closely on the broader UBC Plan, 
and the iSchool goals are similarly closely aligned. As noted previously, a strategic planning process is 
currently underway within the Faculty of Arts, in which iSchool faculty and staff are involved through 
consultation. Launch of the plan is expected in April 2025.   

The strategic priorities laid out in the Faculty of Graduate and Postdoctoral Studies Strategic Plan (2019-
2024) are aligned with the general UBC plan but focus specifically on graduate student education and 
research. The plan outlines 6 guiding principles: excellence, integrity and high standards, relevance to 
the 21st century, local and global engagement, equity, diversity and inclusion, and well-being, all of 
which align with the Goals and Objectives of the iSchool. The plan also outlines 16 strategies, of which 
several are closely aligned with initiatives within the iSchool. These include:  

• Increased recruitment and support of Indigenous students, which aligns with iSchool 
commitments and recruiting priorities  

• Promotion of research and learning opportunities across disciplines and units, which the MLIS 
program supports through participation in two cross-campus graduate training initiatives in 
Blockchain and Human-Centred Design  

• Implement graduate student and postdoctoral well-being strategies, which relates to the iSchool 
goal of supporting a thriving and diverse community and emerged as an acute concern during 
the COVID-19 pandemic 

A strong thread running through these plans is the emphasis on high-quality, student-centred and 
transformative education. UBC provides an environment in which excellent graduate educational 
experiences are valued. This is expressed in the care with which programs are reviewed (e.g. External 

https://artf.cms.arts.ubc.ca/wp-content/uploads/sites/24/2019/06/2019-ArtsStrategicPlan-Full.pdf
https://www.arts.ubc.ca/about/strategic-plan/
https://www.grad.ubc.ca/strategic-priorities
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Review, Appendix-2) and instructors are evaluated (e.g. policies on Peer Review of Teaching, Appendix-
43), and is evident in the program we offer our students. This is expressed in the iSchool Goal (2) to 
foster educational experiences that enable our graduates to advance their field of knowledge and 
practice, and in our vision statement: “a thriving iSchool, known for exceptional student experiences and 
outcomes”.  

Standard I.2  
Clearly defined student learning outcomes are a critical part of the program's goals. 
These outcomes describe what students are expected to know and be able to do by 
the time of graduation. They enable a faculty to arrive at a common understanding 
of the expectations for student learning and to achieve consistency across the 
curriculum. Student learning outcomes reflect the entirety of the learning experience 
to which students have been exposed.  

The current MLIS SLOs (Version 3, approved November 8, 2022; in effect from July 1, 2023) are a 
modified and updated version of the previous Graduate Competencies (Appendix-13). While the older 
SLOs were in effect for most of this review period, we have chosen to reference the current SLOs in this 
section, as our course offerings are now mapped to this version. Further, the current SLOs are used as 
the basis for the design of the portfolio course that will be used for end-of-program assessment going 
forward (Appendix-17).  This course will provide a framework for students to compile and reflect on 
evidence of achievement of SLOs, drawing on their entire learning experience. Evidence will include 
course assignment deliverables, work-engaged learning experiences, research and publications, and 
volunteer activities in student groups and professional associations.   

The MLIS Student Learning Outcomes were introduced in Standard I.1 (Figure I-1) and are repeated here 
for ease of reference. 

1. Draw upon knowledge of professional ethics, the rights of Indigenous Peoples, and principles of 
equity, diversity and inclusion to guide their practices;     

2. Identify information needs and respond through the design and provision of information 
products and services;      

3. Organize and manage information to facilitate access, reflection, and use in a range of contexts;    
4. Employ information systems and current technologies to address real-world situations, 

informed by social and cultural perspectives;     
5. Reflect in an informed and critical manner on information infrastructures and practices, 

acknowledging the role of power and privilege, the ongoing influence of colonization, and the 
value of diverse worldviews;    

6. Communicate clearly using a range of media suited to diverse audiences and goals;    
7. Demonstrate effective collaboration, decision-making and leadership in team settings;   
8. Design and conduct research and evaluation studies to inform evidence-based decision-making;    
9. Develop respectful reciprocal relationships with professional and community groups;     
10. Contribute to the advancement of the field through informed practice, service and/or research. 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-02%20External%20Review%20Report%20of%20the%20Review%20Committee,%202023?csf=1&web=1&e=EOhtCX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-43%20Faculty%20of%20Arts,%20Peer%20Review%20of%20Teaching%20Guide?csf=1&web=1&e=T5V0c5
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-43%20Faculty%20of%20Arts,%20Peer%20Review%20of%20Teaching%20Guide?csf=1&web=1&e=T5V0c5
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-13%20MLIS%20Program%20Learning%20Outcomes?csf=1&web=1&e=2g7S64
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-17%20LIBR%20598%20Program%20Synthesis%20Portfolio%20and%20Rubric?csf=1&web=1&e=j91fZL
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In each of the I.2 subsections below, we reference the relevant SLOs by number and, where relevant, list 
core and elective courses that support these SLOs and standards.  

Student learning outcomes address:  

I.2.1 The essential character of the field of library and information studies;  
MLIS SLOs: 2, 3, 4, 8   

Collectively, the 10 MLIS SLOs address the fundamental perspectives and areas of knowledge in LIS; 
however, we highlight here four specific SLOs that concern fundamental areas of knowledge. These are 
the primary areas of focus in the MLIS core courses, reinforced throughout the electives.  

Relevant Core MLIS Courses    

• LIBR 506: Human Information Interaction   
• LIBR 507: Methods of Research and Evaluation in Information Organizations    
• LIBR 509: Foundations of Bibliographic Control    

Relevant MLIS Electives    

• LIBR 511: Cataloguing and Classification      
• LIBR 514L: Metadata    
• LIBR 516: Information Asset Management      
• LIBR 553 Understanding Information Users in Diverse Environments    
• LIBR 554: Database Design      
• LIBR 555: Information Design I: Systems   
• LIBR 557: Information Retrieval Concepts and Practice      
• LIBR 580: Collection Management     
• LIBR 599: Thesis  

I.2.2 The philosophy, principles, and ethics of the field;  
MLIS SLOs: 1, 2, 7   

We highlight here SLOs and program components that relate to professional ethics as well as concepts 
of central importance to LIS in the Canadian context, including commitments to Indigenous rights, 
equity, diversity and inclusion, social justice and critical perspectives.  

Relevant Core MLIS Courses    

• LIBR 506: Human Information Interaction   
• LIBR 507: Methods of Research and Evaluation in Information Organizations    

Relevant MLIS Electives   

• LIBR 561: Information Policy     
• LIBR 565: Progressive and Radical Information Work   
• LIBR 564: Information Practice and Protocol in Support of Indigenous Initiatives   
• LIBR 533: Legal Information Sources and Services     
• LIBR 569J: Foundations of Intellectual Freedom in Librarianship 
• LIBR 571: Human Resources Management  
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I.2.3 Appropriate principles of specialization identified in applicable policy statements 
and documents of relevant professional organizations;  
The MLIS program is a generalist Library and Information Studies (LIS) degree, with only one formal 
specialization, the First Nations Curriculum Concentration (FNCC), which does not have distinct SLOs. In 
framing the MLIS learning outcomes, we have considered principles relevant to broad professional 
practice in LIS and to more specialized sectors. When undertaking program reviews and when designing 
new courses, we monitor developments in the broader field and in specialized areas. For example, in the 
MLIS Curriculum Review process, we reviewed various competency frameworks, as noted in section 2.3 
of the Curriculum Review Report (Appendix-12). We also reviewed current LIS educational research in 
specific subject areas, including data science and technology and cultural heritage informatics.  

In relation to the FNCC and Indigenous Librarianship specifically, the MLIS Curriculum Review included 
consultation with faculty members and a review of relevant literature in support of revision of the MLIS 
SLOs (1,5) and increased coverage of Indigenous content and perspectives across the MLIS curriculum. 
Suggestions are summarized in a document shared with iSchool faculty in June 2023 – Indigenous Topics 
and Perspectives in the MLIS Curriculum (Appendix-21). A more substantial and consultative review of 
the FNCC was carried out in 2021-2022, with results summarized in the report Re-Envisioning the First 
Nations Curriculum Concentration (Appendix-23). The review involved interviews, conversations and 
sharing circles with UBC faculty members, staff, current and past FNCC students, and members of 
Musqueam Archives & Research Department, and literature related to Indigenous scholarship and 
reciprocity. The report identifies important structural components and approaches that need to be in 
place for the program to be successful. These include the further development and maintenance of 
relationships between Indigenous communities and organizations and iSchool students and faculty 
(those teaching in the FNCC and others). A priority is to build relationships with the Musqueam nation 
on whose traditional and unceded territories UBC is situated. An example of steps in this direction is the 
Musqueam Resource Curation Project, a collaborative project in which iSchool faculty and students have 
been involved for the past several years.  

I.2.4 The importance of research to the advancement of the field's knowledge base;  
MLIS SLOs: 8, 10   

All students take a core research methods course in their first year and most MLIS courses include 
weekly readings of relevant research literature and research-based assignments. Students have the 
option to complete a thesis and select from several independent research courses. It is notable that a 
substantial number of the iSchool’s current PhD students and recent graduates came through the MLIS 
program.  

Relevant Core MLIS Courses    

• LIBR 507: Methods of Research and Evaluation in Information Organizations    

Relevant MLIS Electives   

• LIBR 553: Understanding Information Users in Diverse Environments    
• LIBR 557: Information Retrieval Systems  
• LIBR 559S: Research Data Management  
• LIBR 559L: Issues in Scholarly Communication and Publishing  
• LIBR 592: Directed Research Project    

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-21%20Indigenous%20Topics%20and%20Perspectives%20in%20the%20MLIS%20Curriculum?csf=1&web=1&e=rXaEhB
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-23%20Re-Envisioning%20the%20FNCC%20Report?csf=1&web=1&e=ZnOLGE
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• LIBR 594: Directed Study    
• LIBR 597: Research Collaboration (students work on a faculty-led research project)   
• LIBR 599: Thesis (6 credits)  

I.2.5 The symbiotic relationship of library and information studies with other fields;  
MLIS SLOs: 4, 5, 6, 7, 9, 10   

The SLOs do not address this sub-standard directly, although it is implicit in the range of subject areas 
and perspectives included in the SLOs, which reference information systems and technology; social and 
cultural perspectives, critical perspectives, media and communications, law, management and 
leadership. Course topics and readings are multi-disciplinary, and, notably, many MLIS courses are cross-
listed with courses in the MAS program or the MA in Children’s literature. MLIS students can take up to 
12 credits outside the program and school; students in the FNCC often take courses in First Nations and 
Indigenous Studies. The result is a program rooted in LIS, with clear connections to a wide range of 
related disciplines and a commitment to build respectful relationships with, learn from and contribute to 
related fields.  

I.2.6 The role of library and information services in a diverse global society, including 
the role of serving the needs of underserved groups;  
MLIS SLOs: 1, 2, 3, 4, 5, 6, 9   

SLOs emphasize the need to understand the sources of diversity and inequity in society and gain the 
skills to address these through the design and application of technologies and services that respect 
differences in needs and contexts.   

Relevant Core MLIS Courses    

• LIBR 506: Human Information Interaction   
• LIBR 507: Methods of Research and Evaluation in Information Organizations    

Relevant MLIS Electives   

• LIBR 553: Understanding Information Users in Diverse Environments    
• LIBR 559A: Sociotechnical Perspectives of Information Systems   
• LIBR 564: Information Practice and Protocol in Support of Indigenous Initiatives    
• LIBR 565: Progressive and Radical Information Work   
• LIBR 576: Public Libraries   
• LIBR 579J: Community-Led Libraries    

I.2.7 The role of library and information services in a rapidly changing technological 
society;  
MLIS SLOs: 2, 4   

Basic technology skills are expected from all students and are supported by the Technology in the Core 
online training modules, in-person workshops and support from Peer Technology Assistants (see 
Standard II.2.3). Many electives are directed at established and emerging technology skills and 
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understanding. Further, we are developing a 3-credit technology course requirement, as proposed in the 
recent MLIS Curriculum Review (Appendix-12).  

Relevant Core MLIS Courses    

• LIBR 506: Human Information Interaction   

Relevant MLIS Electives   

• LIBR 514L: Metadata 
• LIBR 543: Information Visualization and Visual Analytics  
• LIBR 546: Python Programming   
• LIBR 547: Learning by Making with Digital Technologies   
• LIBR 555: Information Design I: Systems   
• LIBR 559S: Research Data Management  
• LIBR 559T: Blockchain Technology for Information Professionals  
• LIBR 581: Digital Libraries     
• LIBR 582: Digital Text and Image Collections 

I.2.8 The needs of the constituencies that the program seeks to serve.  
MLIS SLOs: 1, 2, 9, 10  

Human-centered, needs-based, sustainable, equitable and inclusive approaches to the design and 
delivery of systems and services to constituencies are emphasized throughout the MLIS program. SLOs 
express the importance of building relationships with constituencies, including through direct 
contributions to the LIS field.  

Relevant Core MLIS Courses    

• LIBR 506: Human Information Interaction   

Relevant MLIS Electives   

• LIBR 526: Literature and other Materials for Young Adults  
• LIBR 528: Services for Young Adults  
• LIBR 533 Legal Information Sources and Services  
• LIBR 545: Adult Popular Reading and Media Interests  
• LIBR 555: Information Design I: Systems  
• LIBR 564: Information Practice and Protocol in Support of Indigenous Initiatives 
• LIBR 569S: The Information Worlds of Climate Justice 
• LIBR 574: Project Management in Information Organizations  

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
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Standard I.3  
Program goals and objectives incorporate the value of teaching and service to the 
field. 

The value of teaching and service to the field are expressed in the iSchool Goals and Objectives and the 
MLIS SLOs and supported through the MLIS curriculum and the availability of extra-curricular activities, 
such as student clubs and volunteer activities.   

ISchool Goal (2) is to foster educational experiences that enable our graduates to advance their fields of 
knowledge and practice. We prepare our graduates to build and lead their fields of practice through, “a 
positive commitment to the professions,” including through teaching and services roles. Goal (4) is to 
build and sustain reciprocal and meaningful external relationships, with objectives to “encourage 
student engagement in scholarly and professional communities” and to “reinforce core values of social 
responsibility and professional ethics in teaching, research and service commitments”.  

MLIS SLOs emphasize communication and service provision, skills strongly associated with teaching:  

• SLO 2 - Identify information needs and respond through the design and provision of information 
products and services;     

• SLO 6 - Communicate clearly using a range of media suited to diverse audiences and goals;  
• and the value of building relationships and contributing through service:    
• SLO 9 - Develop respectful reciprocal relationships with professional and community groups;  
• SLO 10 - Contribute to the advancement of the field through informed practice, service and/or 

research.  

The value of teaching and service to the field is introduced in MLIS core courses LIBR 506 - Human 
Information Interaction (e.g., information literacy and information services) and LIBR 507 Methods of 
Research and Evaluation (e.g., research and knowledge exchange in relation to professional practice). It 
is common for course assignments to include student-led seminars and peer-teaching sessions. Key MLIS 
electives include:   

• LIBR 535: The Instructional Role of the Librarian (offered 2x/year due to high demand)  
• LIBR 582: Digital Images and Text Collections (employs a community-engaged learning model)  
• LIBR 504: Management of Information Organizations (includes the nature and value of 

leadership, advocacy and service)  
• LIBR 541: New Media for Children and Youth (emphasizes use of media in educational contexts)  

Students can take on volunteer service roles in various iSchool student associations, including the 
Library and Archival Studies Students Association (LASSA) and the iSchool Students of the Global 
Majority, and graduates become involved in professional associations, including the BCLA (see Standard 
IV.5). Results of the student and alumni surveys indicate substantial levels of service, with 49% of 
respondents reporting belonging to a student or professional association (see Table IV-7). A high 
commitment to teaching and service is exemplified by the many alumni who return to the School as 
term-appointed Adjunct instructors, bringing their professional experience and teaching skills back to 
benefit current students and serving as role models by contributing to the field in this way.  
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Standard I.4  
Within the context of these Standards each program is judged on the extent to which 
it attains its objectives. In accord with the mission of the program, clearly defined, 
publicly stated, and regularly reviewed program goals and objectives form the 
essential frame of reference for meaningful external and internal evaluation.  

Results of the planning and assessment activities within the iSchool are shared publicly on the Program 
Assessment page of our website. One indicator that the MLIS achieves its objectives is the reported rate 
of employment among our graduates. Apart from 2020, during the pandemic, the average rate of post-
graduate employment since 2017 is 90% (range 79% - 96%), based on data from our annual Alumni 
Survey. The program has a retention rate of close to 100% in recent years, and the average duration of 
studies is just over two years, which is in line with expectations for a 48-credit program (see also 
Standard IV.1).  

Publicly available Annual Assessment Reports (Appendix-4) report all measures in relation to the pre-
2023 MLIS SLOs (for SLOs, see Table II-1 and Appendix-13). We compiled the quantitative results of the 
MLIS LOA program between 2017 and 2023 and provide a summary in Table I-2.  A more detailed 
compilation of the data is available in Appendix-4. Throughout the review period, there are a small 
number of cases where the scores on one or more measures have fallen below the target threshold of 
80%, which can be seen in the dark green areas of the table. When this has occurred, it has been flagged 
for response and follow up actions taken. The main focus of these efforts has been in the SLO areas of 
technology (1.3), management (3.1 and 3.2), and to a lesser extent, communication (2) and ability to 
contribute to the profession (5.3).  Examples of responses to these results are cited in Standard I.1.3. In 
the case of 5.3, it has been difficult to find direct measures to assess students’ contributions, as activities 
such as community service, professional development, etc. occur outside the classroom and increase 
post-graduation.  We anticipate gaining stronger evidence of this once the portfolio-based assessment is 
in place.  

Table I-2: Summary of LOA Results, 2017-2023 (Source: Appendix-13) 

 SLOs Data Source 22/23  21/22 20/21  19/20  18/19 17/18 

Foundations 

1.1 LIBR 506 In Class Search Assignment 
[Assignment 1B Reflections] 93% 96% 100% 97.50% 99% 96% 

1.1 LIBR 506 Term Project [Assignment 3c] 99% 97% 99% 92% 98% 88% 

1.1 Alumni Survey Question #19 (Self Assessment 
of Level of Job Market Preparation, 1-5) 86% 92% 93% 92.5% 92% 85% 

1.2 LIBR 509 Thesaurus [Assignment 2] 100% 96% 96% 73.5% 100% 95% 

1.2 LIBR 580 Collection Sector Assessment, 
Evaluation &  Selection Report [Project 2] 100% 100% N/A 100% N/A 100% 

1.2 Alumni Survey Question #20 (Self Assessment 
of Level of Job Market Preparation) 76% 89% 93% 92.50% 100% 89% 

https://ischool.ubc.ca/about/highlights/program-assessment/
https://ischool.ubc.ca/about/highlights/program-assessment/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-04%20Annual%20Assessment%20Reports?csf=1&web=1&e=bL0zNC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-13%20MLIS%20Program%20Learning%20Outcomes?csf=1&web=1&e=2g7S64
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-04%20Annual%20Assessment%20Reports?csf=1&web=1&e=bL0zNC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-13%20MLIS%20Program%20Learning%20Outcomes?csf=1&web=1&e=2g7S64
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1.3 Practicum and Prof. Exp. Supervisor Reports Q1  90% 100% 96% 86% 94% 71% 

1.3 LIBR 506 In Class Search Assignment [1B. 
Reflection] 93% 96% 100% 97.5% 99% 96% 

1.3 LIBR 554 SQL Queries & Physical Design 
[Assignment 3] 97% 100% 97% 90% 91% 91% 

1.3 LIBR 581 Term Project (# 5) N/A 100% N/A N/A 93% 93% 

1.3 Alumni Survey Question 21 (Self Assessment of 
Level of Job Market Preparation, 1-5) 79% 92% 90% 92.5% 95% 78% 

1.3 Coop Employer Evaluation -Competencies 
Section Q15 94% 91% 88% 85% 87.5% 85% 

1.4 LIBR 508 Topics Briefing Final [Assignment3c] 95% 99% 94% 95% 93% 100% 

1.4 LIBR565 Reflective Essay 94% 100% 100% 100% 100% 96% 

1.4 LIBR564 Problematic Situation Reflections N/A 100% 100% N/A 100% 100% 

1.4 Alumni Survey Question 22 (Self Assessment of 
Level of Job Market Preparation, 1-5) 90% 97% 98% 95% 95% 89% 

Communication 

2 Practicum and Prof. Exp. Supervisor Reports Q2  87% 100% 92% 86% 91% 83% 

2 Alumni Survey Question 23 (Self Assessment of 
Level of Job Market Preparation) 97% 97% 98% 100% 97% 100% 

2 Coop Employer Evaluation Competencies 
Section Q16 91% 87% 84% 77% 77.5% 74% 

2.1 LIBR 508 Seminar Facilitation  Assignment 2a 91% 96% 92.25% 97.50% 100% 100% 

2.1 LIBR 506  Search Assignment 3b 93% 96% 100% 97.50% 99% 96% 

2.1 LIBR 535 Face-to-Face Teaching [Assignment 3] 100% 100% 100% 100% 100% 82% 

2.2 LIBR 508 Topics Briefing Final [Assignment 3c] 95% 99% 94% 95% 93% 100% 

2.2 LIBR 535 E-Learning Project [Assignment 4] 100% 100% 100% 100% 100% 86% 

Management 

3 Alumni Survey Question #24 (Self Assessment 
of Level of Job Market Preparation, 1-5) 72% 86% 76% 70% 57% 63% 

3.1 Practicum and Prof Exp. Supervisor Reports Q3  77% 100% 88% 85% 91% 79% 

3.1 LIBR 504 Environmental Scan - Assignment 1 92% 100% 100% 100% 100% 86% 

3.1 LIBR 506 In Class Search Assignment [3.c. 
Report/Product] 93% 96% 100% 97.50% 99% 88% 

3.2 LIBR 504 Budget Presentation [Assignment 3] 87% 100% 100% 100% 100% 100% 
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3.2 LIBR574 [Final Closing Assignment] 90% N/A 100% 100% 100% 90% 

3.2 Coop Employer Evaluation - Competencies 
Section Q18 67% 79% 75% 73% 61% 56% 

Research 

4 Alumni Survey Question 25 (Self Assessment of 
Level of Job Market Preparation, 1-5) 97% 97% 95% 97.5% 97% 93% 

4 Coop Employer Evaluation Competencies 
Section Q19 95% 89% 88% 89% 91% 79% 

4.1 LIBR 507 Evidence-based Review [Assignment 
2] 96% 99% 100% 97.25% 98% 88% 

4.1 LIBR 581 Issues Paper [Assignment #4] N/A 100% N/A N/A 86% N/A 

4.1 LIBR 592 Directed Research Project  100% 100% 100% N/A 100% 100% 

4.2 LIBR 507 Research Design [Assignment 3] 96% 99% 97.5% 94.7% 91% 88% 

  Professionalism             

5 Alumni Survey Question 26 (Self Assessment of 
Level of Job Market Preparation, 1-5) 86% 92% 90% 87.5% 95% 78% 

5.1 Practicum and Prof. Exp. Supervisor Reports Q6 97% 100% 96% 83.3% 94% 92% 

5.1 Coop Employer Evaluation Competencies 
Section Q20 94% 93% 96% 90% 87.5% 90% 

5.1 LIBR561 Policy Briefing [Assignment 4] N/A 100% 100% 100% N/A 100% 

5.1 LIBR565 Leading Discussion 100% 100% 100% 100% 100% 100% 

5.2 LIBR 508 Topics Briefing Final [Assignment 3c] 95% 99% 94% 95% 93% 100% 

5.2 LIBR565 Briefing Topic 100% 96% 94% 100% 100% 96% 

5.2 LIBR504 Budget Presentation assignment 
[Assignment 3] 87% 100% 100% 100% 100% 100% 

5.2 Coop Employer Evaluation Competencies 
Section Q21 84% 88% 87% 83% 82%  

5.3 Alumni Survey Question 18 (Self Assessment of 
Level of Job Market Preparation, 1-5) 59% 72% 54% 60% 73% 81% 

As outlined in Standard I.1, iSchool Goals are stated in broad terms and reflect commitments to 
excellence in education, research, collegiality and service, and relationships with constituents. 
Objectives are identified, and when we determine through review and self-assessment that they have 
been met, we identify and establish new objectives to move us further toward these broad goals. For 
example, based on our annual review and planning process over the past accreditation period, we 
accomplished the following stated objectives, and either substantially revised them or removed them 
from our list. 
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• Built alliances within the Faculty of Arts and the University that increased the campus-wide 
visibility of the iSchool (accomplished in 2020/2021 through Informatics Program and faculty 
involvement in campus-wide Research Clusters) 

• Invested in (and established) an undergraduate program (Informatics Minor) to increase impact 
and visibility of the iSchool and support recruitment to its graduate programs (accomplished in 
2021) 

• Increased opportunities for Master students to carry out independent research projects and 
theses by reducing the MLIS thesis credit requirements from 12-6 and participating in Designing 
for People and Blockchain Graduate Training Initiatives ((accomplished in 2020) 

• Increased mentorship and professional development opportunities for faculty and 
staff (accomplished in 2019/20 with hiring of Adjunct Liaison role and steady program of 
learning opportunities (see Table III-4). 

• Increased the quality of teaching by providing support and professional development 
opportunities for term-appointed faculty (accomplished in 2019) 

• Nurtured a culture of openness, inclusiveness and respect through policy and curriculum 
development (accomplished a positive shift by 2019 by moving to a “Whole of School” 
perspective and professional development leading to a staff and faculty Team Charter 
(Appendix-45)). 

• Hired outstanding faculty members in areas that strengthen multiple programs (accomplished in 
2019 and ongoing) 

• Develop an equity and diversity statement and associated action plan (accomplished through 
establishment of Equity and Diversity Committee, from 2019). 

• Implemented a sustainable four-year funding model for the PhD program (Accomplished in 2018 
in alignment with UBC policy shift) 

• Implement and publicize pathways and concentrations that enable students to specialize in 
areas of interest (accomplished in 2017/18) 

I.4.1 The evaluation of program goals and objectives involves those served: students, 
faculty, employers, alumni, and other constituents.  
Faculty are involved in many stages of evaluation, most prominently in their roles as instructors, peer 
reviewers and mentors, committee chairs, and reviewers of the Annual Assessment Report.  

Students are involved by providing Student Experience of Instruction (SEoI) feedback on courses, which 
are reviewed each term by the iSchool Director (Appendix-24); as student representatives on School 
committees, respondents in the Biennial Student Survey, participants in Director’s Lunches and 
Townhalls, and respondents in ad hoc focus groups. For example, student focus groups were held during 
the MLIS Curriculum Review and summarized in the report (Appendix-12), and in 2017, when we 
undertook a special initiative to better understand and improve the student experience within the 
School (Appendix-20). The Co-Directors of LASSA also meet with the Director regularly from September 
to April to share information and raise issues or concerns, and a Master’s student representative attends 
Faculty Meetings (as of 2022). 

Employers provide feedback on student Co-op employees and work-learn placements as part of the LOA 
program (Appendix-25); they also provide informal feedback through the Arts Co-Op Education Manager 
for the iSchool. The implementation of the Program Synthesis Portfolio in 2024-2025 as an end-of-
program assessment will further involve employers in LOA by inviting representatives to serve on a 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-45%20iSchool%20Charter?csf=1&web=1&e=8h12J6
https://www.grad.ubc.ca/awards/minimum-funding-policy-phd-students
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-24%20Student%20Experience%20of%20Instruction%20%E2%80%93%20Summary%20Evaluations?csf=1&web=1&e=MBq61W
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-20%20Student%20Experience%20Focus%20Groups,%202017?csf=1&web=1&e=wd4iM7
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-25%20Learning%20Outcomes%20Assessment%20Instruments%20-%20examples?csf=1&web=1&e=lX2j6f
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portfolio assessment panel, which will form the primary means of assessing student achievement of 
SLOs going forward (see Standard I.1.2).  

Alumni provide valuable feedback through the annual Alumni Surveys (Appendix-19) and participate in 
consultations, town halls, and professional events where ad hoc feedback is provided. Many of the 
term-appointed faculty members who teach in the School are alumni, who contribute to evaluation 
efforts in their faculty roles.  Outreach events, such as iSchool presentations at professional conferences 
and workshops provide further opportunities to consult with and gather feedback from information 
professionals, including alumni and employers.  For example, the MLIS program chair recently presented 
at the Canadian Urban Library Council (2023) and received valuable feedback on current needs and 
priorities within the public library sector.  A list of outreach events in the review period is available in 
Appendix-65. 

University stakeholders and other LIS programs are involved in program evaluation, primarily through 
mandated External Reviews of the Program. A successful review with valuable recommendations for 
improvement was conducted in 2023 (Appendix-2). The reputation of the School, its program and 
graduates are indirectly assessed through international rankings, including the QS World University 
Rankings, where the School is highly ranked.   

Standard I.5  
The program has explicit, documented evidence of its ongoing decision-making 
processes and the data to substantiate the evaluation of the program’s success in 
achieving its mission, goals, and objectives.  

The iSchool LOA program uses direct and indirect measures of student achievement to assess outcomes 
for each of the graduate competencies.  Measures are drawn from a range of data sources, both internal 
and external to the School, including courses and rubrics, surveys of students and alumni, and reports 
from employers and supervisors of experiential learning placements.   

Direct Measures provide evidence in the form of student accomplishments to show that learning has 
occurred. Indirect Measures do not strictly reflect student achievements or reflect achievements not 
directly associated with the stated learning objectives. These measures contextualize and clarify direct 
measures and assess other aspects of program quality, such as student satisfaction.  A more detailed 
description is provided in the MLIS Program Assessment and Evaluation Framework (Appendix-14).  

Table I-3 shows the data sources for direct and indirect measures of SLOs. It reflects the 2024 revision of 
the LOA program, in which course assignment-based data have been replaced with the summative 
portfolio-based assessment, which will be used going forward. The data collected for the previous 
period can be seen in the Annual Assessment Reports from 2017 to 2022 (Appendix-4). A full table of 
measures used to assess each of the SLOs is available in Appendix-14. 

 

 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-19%20Annual%20Alumni%20Surveys?csf=1&web=1&e=olGFOl
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-65%20Summary%20of%20Outreach%20Activities%20with%20Information%20Professionals,%202017-2024?csf=1&web=1&e=c7Bi9W
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-02%20External%20Review%20Report%20of%20the%20Review%20Committee,%202023?csf=1&web=1&e=EOhtCX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-14%20MLIS%20Program%20Assessment%20and%20Evaluation%20Framework?csf=1&web=1&e=53FgqJ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-04%20Annual%20Assessment%20Reports?csf=1&web=1&e=bL0zNC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-14%20MLIS%20Program%20Assessment%20and%20Evaluation%20Framework?csf=1&web=1&e=53FgqJ
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Table I-3: Direct and Indirect Measures of SLOs, Student Experience, and Success 

Direct Measures of SLOs 

Measures  Details  

Rubric scores on all capstone portfolios for 
each of the SLOs  
  

Evaluation rubrics completed by Assessment Committee and invited 
external professionals on all the student’s portfolios. 
Comprehensive evaluation data on all MLIS students is collected.  

Indirect Measures of SLOs, student experience, and success after graduation 

Measures   Details  

Co-op employer and experiential learning 
supervisor ratings of students’ 
performance  

Employers and supervisors assess the extent to which students 
demonstrate relevant SLOs during their placements, such as 
management-related SLOs. A standardized feedback form is used 
for all placements. However, students self-select to participate in 
Co-op and experiential learning and not all students choose to 
enroll in these experiences during the MLIS (not a degree 
requirement).  

Job placements  Data on the rates of employment and types of positions obtained 
by our graduates is collected in the annual Alumni Survey. Not all 
MLIS graduates respond to the survey.  

Student experience survey  
  

The Learning from our Students survey is conducted every 2 years. 
It collects data on student engagement, self-perceived learning, and 
perceptions of the program facilities, curriculum, and teaching. Not 
all MLIS students respond to the survey.  

Alumni perception survey  
  

The Alumni Survey collects data on graduates’ perceptions of their 
learning and preparedness for the workplace. Not all MLIS 
graduates respond to the survey.  

Appendix-25 provides examples of some of the other assessment instruments used.  These include 
scripts used to conduct focus groups with students in 2017 and supervisor feedback forms for 
experiential learning and Co-op placements. These forms ask supervisors to rate student achievement in 
relation to the SLOs.  The Alumni Survey, conducted every year (Appendix-19) and the Biennial Student 
Survey (Appendix-18) are lengthy surveys that gather a wide range of data.  In both cases we ask 
respondents to assess their own abilities using the SLOs as a framework, among other questions.     

Other program assessment data is used to identify program strengths and areas for improvement. The 
Director regularly reviews final course grades, peer teaching evaluations and student experience of 
instruction reports and provides feedback and recommends support to instructors, as needed, to ensure 
that courses are of high quality. This review and feedback cycle occurs at the end of each teaching term 
when student course evaluations become available and as part of the annual review of performance for 
all full-time faculty.  

Institutional effectiveness measures are collected by the Curriculum and Assessment Committee and 
reported annually in the Assessment Reports (Appendix-4), as follows:   

• Annual enrolment data by program: numbers of applications, offers, registrations and total 
enrolments  

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-25%20Learning%20Outcomes%20Assessment%20Instruments%20-%20examples?csf=1&web=1&e=lX2j6f
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-19%20Annual%20Alumni%20Surveys?csf=1&web=1&e=olGFOl
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-18%20Biennial%20Student%20Surveys?csf=1&web=1&e=yOHKSX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-04%20Annual%20Assessment%20Reports?csf=1&web=1&e=bL0zNC
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• Employment data of recent graduates by program  
• Student experience of their programs and courses  
• Percentage of courses with average Course Evaluation Scores of greater than 4 out of 5  

Documentation of decision-making based on the assessment data collected can be found primarily in 
the minutes of twice-yearly planning meetings, usually in May and in August (Appendices-5,6) and 
monthly Standing Committee Reports and minutes of Faculty Meetings, where formal decisions are 
made (Appendix-10). Records of curriculum proposals, which include new and revised course syllabi and 
updates to program requirements and policies are further evidence of program changes (Appendix-38). 
For this Accreditation Cycle, the MLIS Curriculum Review Report, which was formally voted upon and 
approved by the faculty provides evidence and rationale for program-wide revisions (Appendix-12).  

Standard I.6  
The program demonstrates how the results of the evaluation are systematically used 
to improve the program and to plan for the future.  

There are several different formal mechanisms for demonstrating how we systematically apply the 
results of our evaluation to improve the program and planning.   

• As required by ALA, we share evidence of program effectiveness on our website: 
https://ischool.ubc.ca/about/highlights/program-assessment/  

• External reporting includes Annual Planning Briefs (Appendix-9) submitted to the Dean of Arts, 
which identify plans and priorities based on data regarding admissions, enrolments and 
outcomes and relate these to the strategic plans of the University and the Faculty.  

• Annual reports to ALISE and ALA (Appendix-26) track quantitative indicators related to students, 
faculty and funding, and ALA Biennial Reports (Appendix-27) provide evidence of the application 
of evaluation data to decision-making and program improvements.  

• The most substantial external demonstration comes from the Self-Study and External Review of 
the School (2023) (Appendices-1,2), which required extensive data analysis, evaluation and 
planning components.   

• Internally, the faculty and staff come together for full-day planning retreats in August, during 
which the Annual Assessment Report (Appendix-4) is reviewed and plans are made for the 
coming academic year.   

• The Curriculum Review Report (Appendix-12), completed in 2023, is another way the program 
shows how evaluation results influence the plans and steps toward program improvement.   

These means are described in more detail in Standard I.1 and Standard I.2. 

 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-05%20Meeting%20Agendas%20and%20Minutes%20of%20May%20Planning%20Meetings?csf=1&web=1&e=hPo6hC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-06%20Meeting%20Agendas%20and%20Minutes%20of%20iSchool%20Annual%20Retreat%20(August)?csf=1&web=1&e=isP1TS
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-10%20Faculty%20Meeting%20Minutes?csf=1&web=1&e=RJhT2G
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-38%20Category%201%20and%202%20Curriculum%20Proposals,%202017-2024?csf=1&web=1&e=FvwIG4
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
https://ischool.ubc.ca/about/highlights/program-assessment/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-09%20Planning%20Briefs%20for%20Dean%20of%20Arts?csf=1&web=1&e=1CLGm6
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-26%20ALA%20Statistical%20Trends%20Report?csf=1&web=1&e=VeOlmj
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-27%20Biennial%20Narrative%20Reports%20to%20ALA?csf=1&web=1&e=2sbzG8
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-01%20External%20Review%20-%20iSchool%20Self-Study,%202023?csf=1&web=1&e=RfnKpR
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-02%20External%20Review%20Report%20of%20the%20Review%20Committee,%202023?csf=1&web=1&e=EOhtCX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-04%20Annual%20Assessment%20Reports?csf=1&web=1&e=bL0zNC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
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Standard II: Curriculum  

Standard II.1  
The curriculum is based on goals and objectives and evolves in response to an 
ongoing systematic planning process involving representation from all 
constituencies. Within this general framework, the curriculum provides, through a 
variety of educational experiences, for the study of theory, principles, practice, and 
legal and ethical issues and values necessary for the provision of service in libraries 
and information agencies and in other contexts. The curriculum is revised regularly 
to keep it current.  

The MLIS program mission is to  "prepare professionals to exercise creativity, integrity and leadership in 
designing, implementing and promoting programs and systems for the creation, organization, 
management, preservation and effective use of information and collections.” The MLIS SLOs set out the 
program goals and objectives in the form of educational commitments.  The program is committed to 
fostering meaningful educational experiences that enable students to take on leadership roles and 
advance their professional fields. This commitment is reflected in the alignment between curricula, 
program objectives, and the needs of the professions.  

Standard I.1 has presented the School’s overall planning framework, as detailed in the Guidance 
Document for Program Planning and Assessment (Appendix-64). Curriculum planning operates within 
this framework, and is similarly influenced by university-level strategic plans, policies and goals. These 
include the UBC Strategic Plan (2018-2028), the  Indigenous Strategic Plan,  Strategic Equity and Anti-
Racism Framework, and the Climate Action and Sustainability Plan. Curriculum policies and procedures 
are aligned with those of the Faculty of Graduate and Postdoctoral Studies (G&PS).  

The MLIS curriculum is subject to continuous and systematic evaluation. This is outlined in the MLIS 
Program Assessment and Evaluation Framework (Appendix-14), which is visualized in Figure II-1. The 
figure shows that institutional goals and commitments influence School and program goals, which in 
turn influence the MLIS curriculum (program offerings) and the performance criteria used for 
assessment. A formal LOA process operates throughout each year, with evidence of achievement for 
each of the MLIS SLOs gathered from multiple sources, including student experience of teaching surveys, 
alumni, student and employer surveys, and as of 2024, an end of program portfolio (Appendix-17).  A 
summary report of student achievement is shared with our constituents in the form of an Annual 
Assessment Report (Appendix-4). These results and feedback on them are used to update School and 
program goals and prompt improvements in the curriculum and other aspects of the program, such as 
administration and facilities.  

Periodically, a full curriculum review is carried out, which draws upon the LOA results over multiple 
years.  Between 2021 and 2024, such a review was undertaken, which recommended updates to the 
MLIS SLOs and curricular changes, including the discontinuation of courses no longer relevant or 
regularly offered, the introduction of new courses in response to LOA outcomes and emerging topics, 
and some changes in program requirements (Appendix -12).  As of mid-2024, we are in the process of 

https://ischool.ubc.ca/graduate/masters-programs/master-of-library-and-information-studies/
https://ischool.ubc.ca/wp-content/uploads/sites/46/2023/06/MLIS-Program-Learning-Outcomes.pdf
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-64%20Guidance%20Document%20for%20Planning%20and%20Assessment?csf=1&web=1&e=NpaUU5
https://strategicplan.ubc.ca/
https://isp.ubc.ca/implementation/the-action-plan/
https://equity.ubc.ca/about/our-approach/
https://equity.ubc.ca/about/our-approach/
https://www.sustain.ubc.ca/campus/climate-action
https://www.grad.ubc.ca/faculty-staff/policies-procedures
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-14%20MLIS%20Program%20Assessment%20and%20Evaluation%20Framework?csf=1&web=1&e=53FgqJ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-17%20LIBR%20598%20Program%20Synthesis%20Portfolio%20and%20Rubric?csf=1&web=1&e=jwYjf7
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-04%20Annual%20Assessment%20Reports?csf=1&web=1&e=bL0zNC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
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implementing these recommendations. Specific examples of improvements to the curriculum based on 
this ongoing planning and assessment process are provided in Standard II.5 and Standard II.7. 

Figure II-1: Schematic of the MLIS Assessment and Evaluation Framework (Source: Appendix-14) 

 
 
The MLIS SLOs are regularly reviewed by the Curriculum and Assessment Committee and small updates 
have been made during the review period, as outlined in Standard I.1.1.  As part of the recent MLIS 
Curriculum Review, we carried out a more substantial review of the SLOs involving direct consultation 
with students, faculty and LIS professionals. For example, we consulted with faculty members leading 
the FNCC Renewal Project (Appendix-23) to ensure that the perspectives of Indigenous students and 
community members consulted during that process would be included. The revised MLIS SLOs were 
approved on November 8, 2022 and came into effect July 1, 2023. In the summer of 2023, the Chair of 
the Curriculum Committee held an online meeting (August 1, 2023) with full-time and term-appointed 
faculty to introduce the new SLOs and share resources to support updates in readings and assignments 
to align courses with the new SLOs (Appendices-21, 35).  All instructors were responsible for aligning 
their courses with the new SLOs for the start of the 2023-2024 academic year. 

Table II-1 shows the SLOs pre-2023, called the iSchool Graduate Competencies, and the new SLOs. While 
competency areas (foundational knowledge, communication, leadership and teamwork, research, and 
professionalism) are retained in the revised version, we made several changes:  

• Simplified the structure and streamlined the descriptions to make the SLOs easier for 
our constituents to understand and for use in our syllabi and LOA program;  

• Removed some less relevant skills (e.g., “appraisal”), as these SLOs are now specific to 
the MLIS rather than joint with the MAS program; 

• Commitments to the Indigenous Strategic Plan and EDI are now expressed in SLOs 1, 5, 
and 9; 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-14%20MLIS%20Program%20Assessment%20and%20Evaluation%20Framework?csf=1&web=1&e=53FgqJ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-23%20Re-Envisioning%20the%20FNCC%20Report?csf=1&web=1&e=ZnOLGE
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-21%20Indigenous%20Topics%20and%20Perspectives%20in%20the%20MLIS%20Curriculum?csf=1&web=1&e=rXaEhB
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-35%20Anti-Racism%20Curriculum%20Resources?csf=1&web=1&e=idA1ea
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• Technology outcomes are clarified to include information systems and current 
technologies in SLO4, in order to better reflect LOA results and community feedback on 
the kinds of technology outcomes needed. 

Table II-1: Student Learning Outcomes (SLOs), pre-2023 and Current  

iSchool Graduate Competencies (pre-2023) MLIS Student Learning Outcomes (2023-) 

1. Apply the foundational knowledge and skills of the 
profession:   
• Identify, analyze and assess the information needs of 

diverse individuals, communities and organizations, and 
respond to those needs through the design, provision and 
assessment of information resources, services and 
systems;  

• Appraise, organize and manage information for effective 
preservation, discovery, access and use;  

• Apply knowledge of information technologies and 
resources to real world situations, taking into account the 
perspectives of institutional and community stakeholders;  

• Reflect in a critical and informed manner on individual and 
institutional practices and on the role of the information 
professions in society. 

2. Communicate effectively:  
• Articulate ideas and concepts fluently and thoughtfully in 

a variety of communication modes;  
• Assess, select and employ communication and 

instructional tools based on an understanding of diverse 
communicative goals and audiences.  

3. Work effectively in team and institutional settings  
• Demonstrate leadership, initiative and effective 

collaboration within team and small group settings;  
•  Apply principles of effective management and decision-

making to organizational issues and challenges;  

4. Conduct original research and assessment:  
• Synthesize and apply existing scholarship from their field 

of knowledge and from related fields to identify and 
analyze significant theoretical and practical questions;  

• Design and execute programs of inquiry and assessment 
informed by relevant theory and method  

5. Represent their chosen profession.  
• Conduct themselves in a manner consistent with the 

philosophy, principles and ethics of the profession, while 
maintaining a critical perspective on the role of the 
professional in society;  

• Advocate on behalf of the profession and the diverse 
constituencies that the profession serves;  

1. Draw upon knowledge of 
professional ethics, the rights of 
Indigenous Peoples, and principles 
of equity, diversity and inclusion to 
guide their practices;  

2. Identify information needs and 
respond through the design and 
provision of information products 
and services;  

3. Organize and manage information to 
facilitate access, reflection, and use 
in a range of contexts;  

4. Employ information systems and 
current technologies to address real-
world situations, informed by social 
and cultural perspectives;  

5. Reflect in an informed and critical 
manner on information 
infrastructures and practices, 
acknowledging the role of power 
and privilege, the ongoing influence 
of colonization, and the value of 
diverse worldviews;  

6. Communicate clearly using a range 
of media suited to diverse audiences 
and goals;  

7. Demonstrate effective collaboration, 
decision-making and leadership in 
team settings;  

8. Design and conduct research and 
evaluation studies to inform 
evidence-based decision-making;  

9. Develop respectful reciprocal 
relationships with professional and 
community groups;  

10. Contribute to the advancement of 
the field through informed practice, 
service and/or research.  
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• Contribute to the advancement of the field through 
participation in professional development, teaching, 
research or community service.  

Course learning outcomes (CLOs) outlined on all course syllabi are linked to SLOs to demonstrate how 
individual courses contribute to the program objectives.  Further, all course assignments are linked to 
CLOs, and through them to the SLOs.  This practice is reinforced by use of a standard syllabus template 
and instructions (Appendix-28), which ensures that instructors intentionally design their courses in 
relation to the SLOs and make those connections transparent to students. Current course syllabi 
showing the mapping are shared in Appendix-29.  

Notably, the CLOs of the core courses, which all MLIS students are required to take at the start of their 
program, are closely aligned with the SLOs and, collectively, these courses serve as a foundational 
learning experience. Table II-2 shows the core CLOs and the mapping to the previous and current SLOs.  
In this table, we chose to include the four core courses required throughout the majority of the review 
period.  As an outcome of the MLIS Curriculum Review, the core course requirements will be reduced 
from four to three courses, as of September 2024. The new core requirement is: LIBR 506, LIBR 507 and 
LIBR 509, and minor revisions of these courses are now in process in order to ensure that the reduced 
core continues to offer a foundation for all SLOs.  

Table II-2: Core Course Learning Outcomes Mapped to SLOs 

Core Course Description SLOs  
(2017-2023)  

SLOs  
(2023-)  

LIBR 506: Human Information Interaction  

• Identify, analyze, and assess the information needs of diverse individuals, 
communities and organizations, and consider how to respond to those 
needs through the design, provision and assessment of information 
resources, services and systems;  

• Apply knowledge of information technologies and resources to the 
information needs and interactions of a real-world information client.  

• Reflect in a critical and informed manner on individual and institutional 
information practices.  

• Articulate ideas and concepts fluently and thoughtfully in oral and written 
communications.  

• Assess, select, and employ communication and instructional tools based on 
an understanding of diverse communicative goals and audiences.  

• Demonstrate leadership, initiative, and effective collaboration within team 
and small group settings.  

• Synthesize and apply research and professional literature to identify and 
analyze significant theoretical and practical questions in information-seeking 
behavior and use.  

1.1, 1.3, 1.4, 
2.1, 2.2, 3.1, 
3.2, 4.1  

  

1, 2, 4, 5, 6, 7, 
8, 9, 10  

LIBR 507: Methods of Research and Evaluation in Information Organizations  

• Identify, analyze, and assess the information needs of diverse individuals, 
communities and organizations, and consider how to respond to those 
needs through the design, provision and assessment of information 
resources, services and systems  

1.1, 1.3, 1.4, 
2.1, 3.1, 4.1, 
4.2, 5.1, 5.3  

  

1, 2, 4, 5, 6, 8, 
9, 10  

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-28%20iSchool%20Course%20Syllabus%20Template?csf=1&web=1&e=tAeT56
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-29%20Course%20Syllabi?csf=1&web=1&e=ECheXs
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Core Course Description SLOs  
(2017-2023)  

SLOs  
(2023-)  

• Critically assess and employ the results of published and unpublished 
research studies.  

• Contribute to the advancement of the field through evidence-based 
practice.  

• Reflect critically and informedly on the role that research plays in the 
information professions and society.  

• Effectively communicate the results of research to the profession and to the 
community at large  

• Design a detailed research plan including assessment of existing literature, 
problem identification and selection, clear statement of research questions, 
choice of sampling method.  

• Carry out research using appropriate research methodologies and methods 
relevant to the identified research problem.  

• Recognize and respond in an appropriate manner to ethical issues relevant 
to the research process  

LIBR 508: Information Practices in Contemporary Society (discontinued from 2024) 

• Identify and analyze information-related problems of a community or 
organization  

• Frame and articulate information resources, services and systems that can 
address the information-related problems of a community or organization   

• Describe influences on individual and institutional information practices  
• Assess the implications of a contemporary information issue for an 

information organization  
• Apply knowledge of information technologies and resources to a real-world 

situation, considering the perspectives of institutional and community 
stakeholders  

• Articulate ideas and concepts in a variety of communication modes including 
oral, written and multimedia  

• Provide direction and feedback within a team or small group setting  
• Synthesize scholarship from information studies and related fields, along 

with media accounts  
• Apply knowledge from existing scholarship to real-world information 

problems  
• Describe principles and ethics of the information professions  
• Critically evaluate the role of the information professions in societies  
• Describe the contributions of the information professions  
• Participate meaningfully in professional development opportunities   

1.1, 1.4, 2.1, 
3.1, 4.1, 5.1, 
5.2, 5.3   

  

1, 2, 4, 5, 6, 7, 
9, 10  

LIBR 509: Foundations of Resource Description and Knowledge Organization  

• Describe the basic nature and characteristics of documents   
• Describe the basic purposes and processes of authority control  
• Explain core issues in the selection, arrangement, and formation of 

metadata elements in surrogates   
• Analyze and classify subjects on a conceptual level   
• Compare different types of classification schemes and controlled 

vocabularies   

1.1, 1.2, 2.1, 
3.1  

3, 4, 5, 7  
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Core Course Description SLOs  
(2017-2023)  

SLOs  
(2023-)  

• Describe the purposes of bibliographic control and resource discovery   
• Describe the general role of resource description and access in the 

information transfer process, and its role in information systems design and 
operation   

The CLOs for elective courses in the MLIS curriculum are strategically linked to the SLOs.  In Table II-3 we 
provide a sample of elective courses that reinforce foundational skills and knowledge for the current 
SLOs.  

Table II-3: Selected Elective Courses that MLIS SLOs  

MLIS SLOs (2023-) Exemplar Electives 

1. Draw upon knowledge of professional 
ethics, the rights of Indigenous Peoples, and 
principles of equity, diversity and inclusion to 
guide their practices   

LIBR 561: Information Policy  
LIBR 565: Progressive and Radical Information Work  
LIBR 569J: Foundations of Intellectual Freedom in Librarianship  

2. Identify information needs and respond 
through the design and provision of 
information products and services  

LIBR 527: Services for Children  
LIBR 535: Instructional Role of the Librarian  
LIBR 533: Legal Information Sources and Services  
LIBR 534: Health Information Sources and Services  
LIBR 553: Understanding Information Users in Diverse 
Environments  
LIBR 555: Information Design I: Systems 
LIBR 580: Collections Management  

3. Organize and manage information to 
facilitate access, reflection, and use in a range 
of contexts 

LIBR 511: Cataloguing and Classification  
LIBR 514L: Metadata  
LIBR 516: Information Asset Management  
LIBR 579D: Rare Book and Special Collections Librarianship  
LIBR 587: Preservation  

4. Employ information systems and current 
technologies to address real-world situations, 
informed by social and cultural perspectives  

LIBR 514F: Information Visualization and Visual Analytics   
LIBR 541: New Media for Children and Young Adults   
LIBR 554: Database Design  
LIBR 555: Information Design I (Web Design)  
LIBR 582: Digital Images and Text Collections  

5. Reflect in an informed and critical manner 
on information infrastructures and practices, 
acknowledging the role of power and privilege, 
the ongoing influence of colonization, and the 
value of diverse worldviews 

LIBR 561: Information Policy  
LIBR 569A: Practice and Protocols in Support of Indigenous 
Initiatives  
LIBR 565: Progressive and Radical Information Work  
LIBR 559A: Sociotechnical Perspectives of Information Systems  

6. Communicate clearly using a range of media 
suited to diverse audiences and goals 

LIBR 535: Instructional Role of the Librarian  
LIBR 541: New Media for Children and Young Adults  
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LIBR 559L: Scholarly Communications and Publishing  
LIBR 570: Marketing in Information Organizations   

7. Demonstrate effective collaboration, 
decision-making and leadership in team 
settings  

LIBR 504: Management of information organizations   
LIBR 555: Information Design I: Systems 
LIBR 571: Human Resource Management  
LIBR 574: Project Management  
LIBR 575: Academic Libraries (management of) 
LIBR 576: Public Libraries (management of)   

8. Design and conduct research and evaluation 
studies to inform evidence-based decision-
making 

LIBR 541: New Media for Children and Young Adults   
LIBR 553: Understanding Information Users in Diverse 
Environments 
LIBR 594: Directed Study  

9. Develop respectful reciprocal relationships 
with professional and community groups  

LIBR 564: Information Practice and Protocol in Support of 
Indigenous Initiatives   
LIBR 565: Progressive and Radical Information Work   
LIBR 576: Public Libraries   
LIBR 575: Academic Libraries  
LIBR 579J: Community-Led Libraries 

10. Contribute to the advancement of the field 
through informed practice, service and/or 
research  

LIBR 561: Information Policy  
LIBR 569S The Information Worlds of Climate Justice 
LIBR 581: Digital Libraries   
LIBR 582: Digital Images and Text Collections 
LIBR 596: Professional Experience 

Starting in September 2024, MLIS students must complete the LIBR 598 Program Synthesis Portfolio in 
their final term in addition to the core and electives courses. LIBR 598 serves as an opportunity for 
students to reflect upon and demonstrate their learning outcomes as they prepare for employment and 
careers.  The SLOs function as a framework for the course, which also serves as an end-of-program 
assessment component of the LOA program. Table II-4 provides a brief description of LIBR 598 and 
Appendix-17 contains the full syllabus and assessment rubric. More detail on the development of LIBR 
598 is provided in Standard II.7. 

Table II-4: Description and CLOs of LIBR 598 Program Synthesis Portfolio course 

As information professionals, graduates of the MLIS program need to be skilled at assessing their own learning 
and identifying additional areas of knowledge and opportunities for self-development in this rapidly changing 
field. This course will prepare graduates for future careers by providing: a framework for reflection and self-
assessment of learning; an opportunity to further develop essential digital literacy skills; and an interactive forum 
in which to discuss current topics and reinforce knowledge of professional ethics and core commitments. 
Students will be graded on course assignments, building up to completing an e-portfolio.  

• Make effective use of an e-Portfolio for career planning and development;   
• Reflect in an informed and critical manner on personal learning, knowledge, assumptions and practices, 

for purposes of self-development;   

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-17%20LIBR%20598%20Program%20Synthesis%20Portfolio%20and%20Rubric?csf=1&web=1&e=j91fZL
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• Apply relevant theories of communication and principles of user-centred design in the creation of a 
digital media object;   

• Organize and manage information to facilitate access and use in a professional context;   
• Communicate effectively to professional audiences using digital media;   
• Demonstrate collaboration and leadership in a small group setting;  
• Draw upon knowledge of professional ethics, Indigenous Peoples’ rights, and principles of equity, 

diversity and inclusion to guide their practices.  

The MLIS curriculum, through its various components, provides the necessary underpinnings for human-
centred and value-driven service provision in libraries and other information environments.  The MLIS 
SLOs reflect the importance of theory, principles, practice, ethics and values.  

• SLO1 asks students to “Draw upon knowledge of professional ethics, the rights of Indigenous 
Peoples, and principles of equity, diversity and inclusion to guide their practices,” linking 
theoretical understanding and principles of EDI to professional practice.  

• SLO10, “Contribute to the advancement of the field through informed practice, service and/or 
research" indicates a capacity to make contributions to the field of LIS through multiple routes. 

• SLO4, “Employ information systems and current technologies to address real-world situations, 
informed by social and cultural perspectives” and SLO5, “Reflect in an informed and critical 
manner on information infrastructures and practices, acknowledging the role of power and 
privilege, the ongoing influence of colonization, and the value of diverse worldviews" highlight 
the importance of recognizing diverse perspectives and values as we design and use information 
systems.  

MLIS courses, designed to support the SLOs, offer a balance of theoretical and applied components, with 
required readings, lectures, and discussions serving as the basis for theoretical knowledge and 
understanding of basic principles, and in-class exercises and assignments providing opportunities for 
practical skills development. Full-time and term-appointed faculty promote the integration of theory 
and practice in the classroom. On average during the review period, just under 50% of courses are 
taught by term-appointed instructors. Included in the latter category are many outstanding information 
professionals working, for example, in the UBC library system and in regional public and academic library 
systems, such as the Burnaby Public Library and Langara College, who bring an applied and practice-
based perspective into the classroom (see also Standard III.1). This perspective is further strengthened 
through the experiential learning components of the curriculum, including Co-op Education, Practicum 
(LIBR 595) and Professional Experience (LIBR 596) (see also Standard III.3).  Relationships with non-
academic units at UBC provide rich opportunities for learning and work-placements, including the 
Residential School History and Dialogue Centre and the many UBC Library branches, such as the 
X̱wi7xw̱a Library.  

The School encourages a research culture for students in which students are active participants. This 
past year (March 15, 2024) saw the return of the annual iSchool Research Day, which had lapsed during 
the pandemic. This event showcases student research, e.g., class projects, thesis/dissertation work, and 
faculty research. The iSchool Colloquium Series (Appendix-30) invites internal and external experts to 
present on widely-ranging research areas and many relevant research talks, online and in-person, from 
across UBC are advertised in the main communication channel for faculty, staff and students – the 
iSchool weekly Digest.  Many students work as paid research assistants for research projects and co-
author publications with faculty members, as detailed in Standard IV.4. Faculty leadership and 

https://artscoop.ubc.ca/graduate/ubc-ischool-co-op/
https://irshdc.ubc.ca/
https://hours.library.ubc.ca/
https://xwi7xwa.library.ubc.ca/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-30%20List%20of%20iSchool%20Colloquia,%202017-2023?csf=1&web=1&e=c1BTGH
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participation in cross-campus research and training initiatives opens up further opportunities for 
students (see Standard III.1).  

The professional values associated with librarianship and the provision of information services are 
embedded in the curriculum, first in the core courses, which serve as a critical socialization experience 
for students entering the program, and throughout the electives. More than 25 courses focused on 
information service provision for children and adults emphasize service-oriented values. Our courses 
also raise questions and invite critical reflection on the role of values in the professions, notably in the 
courses devoted to policy, ethics, and professional practice, such as LIBR 561 Information Policy, LIBR 
564 Information Practice and Protocol in Support of Indigenous Initiatives, LIBR 565 Progressive and 
Radical Information Work and LIBR 569J Foundations of Intellectual Freedom in Librarianship.  

Courses taught by Adjunct faculty, in which real-world experiences and cases are regularly discussed 
with students, are important sources of learning about professional values and their application in 
service-oriented work. Students’ direct experiences of the workplace through Co-op and other work 
placements, along with their experiences participating in student groups and chapters of professional 
associations, also strengthen their knowledge and understanding of professional values.   

Standard II.2  
The curriculum is concerned with information resources and the services and 
technologies to facilitate their management and use. Within this overarching 
concept, the curriculum of library and information studies encompasses information 
and knowledge creation, communication, identification, selection, acquisition, 
organization and description, storage and retrieval, preservation and curation, 
analysis, interpretation, evaluation, synthesis, dissemination, use and users, and 
management of human and information resources.  

The MLIS curriculum, through its core and elective courses, encompasses the areas of knowledge 
identified in this standard. The structure of the curriculum ensures that students are introduced to the 
broad scope of foundational knowledge and have the opportunity to build upon that foundation 
throughout the remainder of the program, drawing upon a wide range of electives. Table II-5 shows the 
number of core, elective and total courses offered by year between 2017-2023. Note that some courses 
are offered annually, some biennially, and those most in demand are offered two or three times per 
year. Therefore the total number of courses offered is greater than the number of unique courses 
offered per year.  

MLIS courses are organized in a decile classification structure to reflect broad groupings. Table II-6 
shows the 10 course categories, the number of unique courses offered in each category in the most 
recent academic year, and the relevant curricular areas.  A list of courses and current syllabi are 
available in Appendix-29. 

 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-29%20Course%20Syllabi?csf=1&web=1&e=ECheXs
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Table II-5: Number of MLIS Course Offerings per Year, over the Accreditation Period 

  2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24 

Core 8  8  8  8  8 8  8  

Electives  42 48 49 50 42 48  50  

Total  50 56  57 58  50  56  58  

Total Unique 
Courses 

38 47 47 44 42 48 45 

Table II-6: MLIS Course Groups and Offerings (2017-2023) Mapped to Standard II.2 Curricular Areas 

Decade Category 

Average # of 
course 
offerings per 
year 

Coverage of II.2 Curricular Areas 

500-509  Foundations of Library and 
Information Studies (core and 
required courses)  

10 All areas identified in the standard, at an 
introductory level  

510-519  Information Organization and 
Resources Description (e.g., 
Cataloguing, Indexing, Records 
Management)  

6 Organization and description, management, and 
to a lesser extent identification, selection, and 
analysis   

520-529  Information Behaviour, 
Materials, and Services for 
Children and Youth (e.g., 
Illustrated Literature and Other 
Materials for Children, Services 
for Young Adults)  

6 Services: information and knowledge creation, 
communication, identification, selection, 
acquisition, evaluation, synthesis, and 
dissemination  

530-539  Information Behaviour, 
Materials, and Services for Adults 
(e.g., Instructional Role of the 
Librarian, Legal Information 
Sources and Services)   

5 Services: information and knowledge creation, 
communication, identification, selection, 
acquisition, evaluation, synthesis, and 
dissemination  

540-549  Information in the Public Sphere 
(e.g., Community Informatics, 
New Media for Children and 
Young Adults)  

2 Services: information and knowledge creation, 
communication, identification, selection, 
acquisition, evaluation, synthesis, and 
dissemination  

550-559  Information Retrieval, Systems 
and Technology (e.g., Database 
Design, Information Design)  

9 Technology: acquisition, storage and retrieval, 
preservation, dissemination, and management.  

560-569  Information and Society (e.g., 
Information Policy, 

4 Information and knowledge creation, 
communication, dissemination, and management  
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Sociotechnical Perspectives on 
Information Systems)  

570-579  Management (e.g., Project 
Management, Marketing, Human 
Resources)  

6 Management [of human and information 
resources]   

580-589  Information Collections (e.g., 
Collection Management, Digital 
Libraries, Preservation)  

5 Organization and description, storage and 
retrieval, preservation, analysis, interpretation, 
evaluation, synthesis, dissemination, and 
management [of information]  

590-599  Research and Reflective Practice 
(e.g., Independent Studies, 
Professional Experience, Thesis)  

6 Analysis, interpretation, evaluation, synthesis, 
and dissemination  

II.2.1 The curriculum fosters development of library and information professionals 
who will assume a leadership role in providing services and collections appropriate for 
the communities that are served.  
The MLIS curriculum offers both formal and informal leadership preparation. During the reporting 
period, we changed the requirement that all students take LIBR 504: Management of Information 
Organizations, to requiring that students take at least two management courses from an approved list:  

• LIBR 504: Management of Information Organizations  
• LIBR 570: Marketing in Information Organizations  
• LIBR 571: Human Resource Management  
• LIBR 574: Project Management in Information Organizations  
• LIBR 575: Academic Libraries 
• LIBR 576: Public Libraries 

This approach provides a flexible means for students to learn about management processes in 
information organizations, with some courses focused on specific types of management work, such as 
project management, human resources and marketing, and some on specific work contexts such as 
academic and public libraries. As outlined further in Standard II.5, this expanded management 
requirement was developed in response to consistently lower student outcomes for management SLOs 
and feedback from our constituents that at least a basic level of capability for supervision, management 
and leadership is expected of our graduates.  

With respect to serving communities, the MLIS program has a strong orientation towards community 
service and needs-based perspectives, which is introduced in the core courses and reinforced 
throughout numerous courses focusing on “sources and services” for different populations. For 
example, we have been able to offer a specialized course in Community-Led Librarianship (LIBR 579J) 
throughout the review period, developed and taught by a series of library leaders who are experts in 
this area of practice. Other aspects of leadership are supported in courses that develop: 

• expertise in designing user-centred collections and services (LIBR 555, LIBR 580, LIBR 581 and 
582; LIBR 532); 

• critical thinking skills (LIBR 561, LIBR 565, LIBR 559A); 
• communication skills (LIBR 535, LIBR 556,  
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• advocacy and relationship building skills (LIBR 564, LIBR 569J, LIBR 569S, LIBR 579J).  

Students hone the skills developed through coursework and from their prior work and life experience by 
volunteering and leading student associations (e.g., LASSA), participating in professional associations 
(e.g., BCLA), presenting their work at academic and professional conferences, and taking on community-
engaged work placements, for example, at the UBC Learning Exchange, located in the Vancouver 
Downtown East Side, the Residential School History and Dialogue Centre, and public libraries throughout 
the Vancouver metropolitan area. More information on student engagement and leadership can be 
found in Standard IV.4. 

II.2.2 The curriculum emphasizes an evolving body of knowledge that reflects the 
findings of basic and applied research from relevant fields.  
All MLIS student take a core research methods course (LIBR 507) at the start of their program, which 
introduces the research process and social science research methods. Weekly modules focus on 
motivations to conduct research (e.g., evidence-based practice), ethical engagement with research 
participants and communities, and specific methods and types of studies, including literature reviews, 
surveys, interviews, experiments, arts-based methods and usability studies. Students apply their 
understanding during in-class lab sessions that consist of building or critiquing research instruments or 
study designs, practicing a method (e.g., interviewing), and analyzing qualitative and quantitative data. 
They gain experience with informed consent and human-subjects research ethics and learn also from 
taking part in peer research, reflecting on what it means to be a research participant, and deciding 
whether or not to allow their data to be used.  

Alongside research methods, students take LIBR 506, which introduces database searching, use of 
libraries to conduct research and citation management. These skills serve them throughout the program 
as they conduct literature-based research and original research studies. Engagement with scholarly and 
applied research is embedded in all courses through assigned readings. As noted in the Faculty 
Handbook (Appendix-33), “All courses are expected to have assigned readings, whether from a textbook 
or a reading list made up of book chapters, journal articles and other sources”.  As a standard practice in 
this fast-moving field, instructors update their readings regularly.  In addition, many assignments require 
students to gather evidence from academic and practice-based research publications, grey literature, 
data sources, and/or people to understand a topic or community and to design programs, services and 
systems based on that evidence. This type of assignment is typical of information services courses in the 
520, 530, and 540 deciles. 

Courses that promote the use of more formal research competencies include:  

• LIBR 553: Information Users in Diverse Environments  
• LIBR 559L: Scholarly Communication and Publishing  
• LIBR 592 (3): Directed Research Project  
• LIBR 594 (3): Directed Study  
• LIBR 597 (3): Research Collaboration  
• LIBR 599 (6): Thesis  

For illustration, LIBR 553 asks students to undertake a small research study related to information 
seeking and user experience. Students independently select an area of interest and engage in the 
research process from conducting an interdisciplinary literature review to identifying a research 
question, designing a study protocol (usually a survey or interview), collecting data with a small sample 

https://learningexchange.ubc.ca/
https://irshdc.ubc.ca/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-33%20iSchool%20Faculty%20Handbook?csf=1&web=1&e=xqnnWt
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of people, and analyzing the findings. Students must draft consent forms, survey or interview questions, 
study protocols, debriefing forms, and so on. Recent projects have focused on specific populations, such 
as people living with dementia, parents of transgender, non-binary or gender-questioning children, 
older adults, and migrants; and on use of current media and technology, such as ChatGPT and TikTok.  

One of the mechanisms by which the MLIS curriculum evolves and stays current is through the use of 
“Topics” courses, which can be proposed by a faculty member to address a current issue or new area of 
research. Such courses require approval within the School, but do not require the lengthy process of 
Faculty and University level review that is required of permanent courses.  After a Topics course is 
taught one or more times, it can be put forward for full review and added to the curriculum. New topics 
courses since 2023 include: 

• LIBR 569S The Information Worlds of Climate Justice, first offered in 2023-24 in response to the climate 
crisis and growing commitments within the university and the library sector. 

• LIBR 569J Foundations of Intellectual Freedom in Librarianship is being introduced in summer 
2024; it was developed in direct response to the growing pressure on libraries and information 
professionals throughout North America to ban books and engage in other forms of censorship. 
More information on Topics courses is provided in Standard II.5. 

II.2.3 The curriculum integrates technology and the theories that underpin its design, 
application, and use.  
The MLIS curriculum includes a wide range of courses that integrate technology. Relevant examples 
include:  

• LIBR 514F: Information Visualization and Visual Analytics   
• LIBR 514L: Metadata 
• LIBR 541: New Media for Children and Young Adults   
• LIBR 554: Database Design  
• LIBR 555: Information Design I: Systems  
• LIBR 556: Information Design II: Documents  
• LIBR 557: Information Retrieval Concepts and Practice  
• LIBR 559A: Sociotechnical Perspectives of Information Systems  
• LIBR 559C: Python Programming  
• LIBR 559S: Research Data Management for Information Professionals  
• LIBR 559T: Blockchain Technology for Information Professionals  
• LIBR 581: Digital Libraries  
• LIBR 582: Digital Images and Text Collections   

Some of these courses focus on building systems, such as databases (LIBR 554), digital collections (LIBR 
582) and interactive applications (LIBR 555), and the skills required to do so (LIBR 559C). Others are 
concerned with use of technology to manage, preserve, and distribute information (LIBR 514F, LIBR 
514L, LIBR 559S, LIBR 581, LIBR 582) or in the provision of services and programs (LIBR 541). For 
example, LIBR 541 uses Raspberry Pi kits and Sphero robots and features coding, physical computing, 
and developing creative library programming ideas for children. LIBR 582 takes a community-engaged 
approach to technology by partnering students with community organizations to build digital 
collections. Many of these courses include theoretical aspects and critical reflections on the role of 
technology in society (e.g., LIBR 559A).  



September 23, 2024 

52 

 

Technology course offerings are constantly evolving in response to technical and societal change. As an 
outcome of the recent MLIS Curriculum Review, two additional courses were developed and approved 
at the April 26, 2024 Faculty Meeting (Appendix-10). These courses are now in the first stages of the 
university curriculum approval process; we anticipate they will be offered in 2025-2026.   

• LIBR 547: Learning by Making with Digital Technologies: This course offers a hands-on and 
social space for collaborative learning through making. Students will gain confidence through 
self-directed mastery of an information technology, lead and participate in workshops, and 
critically examine the cultural contexts of information technologies through their life cycle.  

• LIBR 568: Social Media and Digital Information Cultures: This course provides the opportunity 
to develop skills and critical engagement with social media platforms, practices and 
communities. Topics include the emerging role of social media in LIS; ethical issues in digital 
spaces; platform affordances; misinformation and extremism; and online communities. LIBR 568 
will replace earlier courses, LIBR 548X: Social Media and Digital Outreach and LIBR 559D: Social 
Media Intelligence, which, while novel in their time, have become dated.  

Our most recently hired faculty member, Fatemeh Salehian Kia, is developing an additional new course, 
tentatively titled Human-Centred Artificial Intelligence. It is in process and will begin the approval 
process shortly. Further, faculty and students participate in technology-based research and educational 
initiatives across the university, through programs such as Designing for People (DFP) and 
Blockchain@UBC.  

In addition to formal course offerings, the Technology in the Core initiative provides students the 
opportunity to reach a baseline level of competency program prior to or early in their first year of 
studies. This initiative recognizes the wide disparity of skill levels of our incoming students and the need 
to ensure that all students can succeed in technology electives, such as LIBR 554: Databases or LIBR 555: 
Information Design I: Systems.  The program consists of three components: 

• Online, self-administered information technology literacy test: Students can use this test to 
evaluate their current level of comfort with technology, and compare their current skills to the 
skills and capabilities expected from an iSchool student and from an information professional. 
The test is the first section of the UBC iSchool Information Technology Literacy course on edX, 
named “Evaluate your Information Technology Literacy”. 

• Educational web portal with a series of online modules: This is the second section of the same 
course. Each module in this section of the course corresponds with a module in the test, 
providing step-by-step solutions to the tasks they were asked to complete and allowing students 
who could not complete the test module to learn the right way to perform those tasks. Students 
can choose to engage with modules they find relevant to their particular needs and are not 
required to complete the entire course. 

• Series of face-to-face technology workshops: These are offered numerous times each year, and 
since the COVID-19 pandemic, they are offered online and in person. The workshops cover four 
topics that might be intimidating to students with no technological background (HTML, e-
portfolios, Javascript, CSS), providing students with foundational information and an 
opportunity to engage with the digital tools and environments when support and guidance are 
available, allowing them to gain the confidence to explore further on their own, if they are 
interested.  

Each year we hire qualified students to serve as Peer Technology Advisors, and the program is overseen 
by two faculty members who serve as Educational Technology Leads. We adopted a peer teaching 
model to promote greater comfort with learning new technology skills.  Peer Technology Advisors 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-10%20Faculty%20Meeting%20Minutes?csf=1&web=1&e=RJhT2G
https://dfp.ubc.ca/
https://www.grad.ubc.ca/research-cluster/blockchain-ubc
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provide additional services, including drop-in advising sessions, support for students enrolled in 
technology-focused courses, and ongoing review and updating of online tutorials.  In tracking the 
operation of this program over the past year, we have noted a decline in workshop enrollment; Faculty 
leads and Peer Technology Advisors are surveying current students to understand this decline in order 
to make improvements in this program in future. Further detail on the Technology in the Core program 
is available in Standard IV.2. 

In addition to providing opportunities to learn about technology, we employ current technologies to 
deliver the program.  The Canvas e-learning management system, was adopted across the university in 
2017, offering significant improvements in terms of usability and functionality over the previous 
Blackboard system.  The MLIS program is taught primarily in face-to-face mode, apart from the COVID-
19 period when most courses were delivered online. Nevertheless, all MLIS courses are managed 
through Canvas, for consistency.  Instructors use Canvas, to support the delivery of course information 
and content (e.g., syllabi, readings, assignment descriptions). Students submit assignments and receive 
instructor feedback through Canvas and it serves as a communication tool for course emails and 
announcements. During the COVID-19 pandemic, by necessity, instructors developed greater facility 
with Canvas, offering synchronous and asynchronous courses through the platform and in combination 
with Zoom. Although we have returned to in-person learning, instructors have maintained some 
practices established during the pandemic. For example, some teachers record and post lectures to 
increase accessibility and flexibility, host online guest lectures, make creative use of online discussions 
and group work, and are able to shift to remote learning to accommodate students due to inclement 
weather, transit disruptions, or other circumstances. We also offer a small number of online courses as 
part of the MLIS program, typically one or two per term, and these make full use of Canvas capabilities. 
More information on facilities and equipment (e.g. computer labs, scanners, videoconferencing) 
available for technology-based teaching and learning is provided in Standard V.9. 

An important emerging issue in relation to technology is the use of AI tools. The increasing salience of 
generative AI tools and recommender systems (e.g., AI-powered search, ChatGPT, Dall-E, Grammarly, 
etc.) has raised questions about how best to integrate AI in instruction and the implications for 
academic integrity. At UBC, individual instructors are permitted to generate their own guidance for 
students about how these tools may be employed, or how they are to be acknowledged in the 
development of submitted work, and these local guidelines are published in each instructor’s course 
syllabi. These statements must align with UBC’s framework for academic integrity. Faculty in the School 
are rapidly gaining expertise in this area and participating in broader conversations and working groups 
at the university level, to ensure that our curriculum keeps pace with these developments. Faculty with 
expertise in this area include Lisa Nathan, Richard Arias-Hernández, Muhammad Abdul Mageed, Luanne 
Sinnamon and Eric Meyers. 

 II.2.4 The curriculum responds to the needs of a diverse and global society, including 
the needs of underserved groups.  
The MLIS program supports this standard, which has been an important focus for improvement in the 
content and delivery of the curriculum during the review period.  This reflects strategic goals and 
commitments to EDI and Indigenous rights, expressed in the updated SLOs.  All core courses in the MLIS 
include a focus on diversity, whether through the lens of professional values and human-centred 
research (LIBR 506); ethical research practices (LIBR 507); or issues of representation for marginalized 
groups (LIBR 509).  Needs and services in support of equity, diversity and inclusion are further reinforced 
throughout electives courses, including:  

https://academicintegrity.ubc.ca/
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• LIBR 561: Information Policy  
• LIBR 564: Information Practice and Protocol in Support of Indigenous Initiatives  
• LIBR 565: Progressive and Radical Information Work   
• LIBR 579J: Community-Led Libraries  
• LIBR 527: Services for Children   

One example of MLIS course offerings that prioritize a focus on diverse perspectives and understandings 
is LIBR 559L: Scholarly Communication. In this course, Dr. Heather O’Brien employs the Downtown 
Eastside Research Access Portal as a case study throughout the term to discuss: the role of community-
generated knowledge and materials in shaping research; what “access” means for non-university 
affiliated individuals; and how description and representation in systems can perpetuate stigma among 
different groups. The DTES Manifesto is used to ground discussions in this course about relationships 
between communities and researchers.  

In a second example, LIBR 539K: Material Culture for Information Professionals is a new course to be 
offered in January 2025.  Dr. Turner will focus on local (Northwest Coast) and international examples to 
discuss laws, policies and perspectives on repatriation, ownership, control, and care of material culture.  

As we report in Standards III and IV, the student body and faculty of the School more fully represent the 
diverse and global society than was the case a decade ago.  This wider range of knowledge and lived 
experiences is expressed in MLIS courses through presentations, discussions, and assignments and 
through conscious efforts to update course topics and reading lists to more consistently include 
Indigenous and anti-racist perspectives (Appendices-21,35).  A challenge in effectively responding to this 
standard and to university and school-level commitments is to ensure that faculty have the knowledge, 
resources and pedagogical skills to undertake this work.  In response, and through the leadership of the 
Equity and Diversity Committee, we have increased the professional development opportunities for 
term-appointed and full-time faculty within the School, which complement those provided by other 
units on campus, such as the Centre for Teaching, Learning and Technology. Standard III.2 provides 
more detail on the many workshops, talks and trainings offered during the review period. While there is 
a great deal left to learn for many of us, there has been a substantial shift towards broadening pedagogy 
and perspectives. 

II.2.5 The curriculum provides direction for future development of a rapidly changing 
field.  
Social, legal, political, technological, and cultural considerations are woven into the MLIS curriculum, 
with implications for how students respond to and develop new skills to cope with uncertainty and a 
rapidly changing field. The proliferation of Generative AI in higher education is the latest instantiation of 
how students, instructors and learning must adapt to change. In 2023, we introduced statements about 
the use of Chat GPT and other generative AI technologies on course syllabi and have started to bring this 
into the curriculum to discuss existing topics in new ways. For example, copyright in relation to 
generative AI was discussed in LIBR 559L: Scholarly Communication and Publishing this year and was the 
subject of several students’ term projects.  

At the course level, Drs. Luanne Sinnamon and Fatemeh Salehian Kia co-taught LIBR 539J: Data Sources 
in the Public Domain in 2023. This course focuses on data literacy and AI literacy, and in this offering, 
included foundational knowledge of machine learning and generative AI. One of the assignments asked 
student groups to present a specific machine learning or AI method or issue, which required many 
students to explore areas of knowledge completely new to them.  A full course on Human-Centred AI is 

https://dtesresearchaccess.ubc.ca/
https://dtesresearchaccess.ubc.ca/
https://open.library.ubc.ca/cIRcle/collections/ubccommunityandpartnerspublicati/52387/items/1.0377565
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-21%20Indigenous%20Topics%20and%20Perspectives%20in%20the%20MLIS%20Curriculum?csf=1&web=1&e=rXaEhB
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-35%20Anti-Racism%20Curriculum%20Resources?csf=1&web=1&e=idA1ea
https://ctlt.ubc.ca/programs/
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now in development and scheduled to be taught by Dr. Salehian Kia in January 2025.  In LIBR 541 (New 
Media for Children and Young Adults), Dr. Eric Meyers incorporates short stories and selections from 
science fiction (including print and movies) to talk about the rapidly changing nature of youth media. 
After they unpack different examples in class, students are invited to write a short story for their final 
project, a piece of “design fiction,” that illustrates their thinking and learning. In a third example, as 
noted in Standard II.2.2, we have developed a new Topics course, LIBR 569J: Foundations of Intellectual 
Freedom in Librarianship, to build upon existing course content and address critical contemporary 
issues, such as the relationship between intellectual freedom and human rights and issues in 
professional practice, e.g., censorship challenges and meeting space policies. The course was offered 
successfully in summer 2024 and will be offered a second time in the current academic year. 

II.2.6 The curriculum promotes commitment to continuous professional development 
and lifelong learning, including the skills and competencies that are needed for the 
practitioner of the future.  
The research, technology, leadership and instructional competencies noted in the previous standards 
(II.2.1-II.2.5) all contribute to students’ ability and motivation to engage in lifelong learning. In addition, 
many courses aim to bridge theory and practice and instill an appreciation for engaging with the 
scholarly literature and learning from colleagues.  

In LIBR 506 Human Information Interaction, students research a theory or model of information 
behaviour and create a brochure to explain it in lay terms and provide an example of how it can be 
applied in a real-world situation. This encourages the practice of approaching new and difficult 
situations by drawing upon research and theory for guidance.  

In LIBR 526 Young Adult Literature and Materials students complete a “reading log” assignment. This 
models an activity that youth librarians can and should engage in: tracking and reviewing their reading 
to improve skills in reader’s advisory, collection development, and addressing material challenges. 
Students are encouraged to read widely, tackle different genres, forms and formats (podcasts, graphica, 
audiobooks, poetry), and expand their notion of what a young person’s text is/does.  

New courses, LIBR 547: Learning by Making with Digital Technologies and LIBR 598: Program Synthesis 
Portfolio, will promote self-directed learning of information technologies and reflection on program-
wide learning, respectively.  

LIBR 569S: The Information Worlds of Climate Justice, seeks to “help us identify, question, and assess 
opportunities for information professionals to align their practices towards climate justice, while staying 
alert to forces that can derail well-intentioned initiatives.” Dr. Lisa Nathan asks students to compile a 
“playlist of hope” related to climate change and climate justice. Playlists are compilations of 30 thematic 
items (e.g., memes, podcast episodes, books, research articles, videos, blogs, artwork, songs, artifacts, 
information visualizations) selected, briefly annotated, shared and reflected on. The assignment 
supports lifelong learning through “the need to adapt to/ accept the uncertainty of our collective 
futures.”    

As noted in Standard II.2.1, MLIS students are actively involved in professional development through 
their service in student organizations, joining local and international library associations (e.g., BCLA, 
ALA), and attending/organizing colloquia, workshops, and conferences. While students benefit from 
networking with information professionals, they also gain exposure to ongoing and emerging issues in 
the field and how they can become more involved. Within the School, the many extra-curricular events 
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supported and/or run by faculty and staff, e.g., the Colloquium Series, Research Day, iProD talks by 
Alumni and Employers, are well attended by students, eager to take advantage of these kinds of learning 
and development opportunities. 

Standard II.3  
The curriculum provides the opportunity for students to construct coherent programs 
of study that allow individual needs, goals, and aspirations to be met within the 
context of program requirements established by the school and that will foster the 
attainment of student learning outcomes. The curriculum includes as appropriate 
cooperative degree programs, interdisciplinary coursework and research, 
experiential opportunities, and other similar activities. Course content and sequence 
relationships within the curriculum are evident.  

The MLIS program emphasizes flexibility in how students achieve their degrees. MLIS students take core 
courses, required courses in the management area, and select from a wide array of electives. Table II-7 
reports on core and elective course enrolments over the reporting period. MLIS program changes 
introduced in September 2024 reduce the number of core courses from 4 to 3 and add an end-of-
program requirement (the Portfolio course), such that the same ratio of required and elective courses 
(4:12) continues in the new framework. 

All students are assigned a Faculty Advisor when starting the program who is available for academic 
advising and support; students may change advisors based on their specific needs and interests in 
consultation with the Educational Services Manager. On their first day of studies, students attend a 
group advising session to allow them to meet their Faculty Advisor in person and learn about their role 
in supporting students in program planning. Orientation sessions for all incoming students are led by the 
Director, the MLIS Program Chair, the Graduate Advisor and the Educational Services Manager. These 
sessions are a forum for answering students’ questions about course selection and sequencing, and the 
School’s Specializations and Pathways, which are discussed in this standard. Specializations and 
Pathways provide frameworks for students in course selection and career planning.  

Table II-7: Core and Elective Course Enrolments over the Reporting Period 

  2017  2018  2019  2020  2021  2022  2023  

Core  323  327  332  354  383  322  303  

Electives  593  784  793  808  756  1032  879  

Total  916  1111  1125  1162  1139  1354  1182  

The core courses are offered in students’ first year of study to provide them with foundational skills and 
knowledge in knowledge organization, information behaviour, seeking and retrieval and research 
methods. Students select two management courses (6 credits total) to fulfill the management 
requirement. We do not require that students take management courses at a specific time in their 
degree because this type of knowledge can benefit from students’ developing understanding and 

https://ischool.ubc.ca/graduate/welcome-to-ischool/
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experience as they engage in other coursework and group projects, work experience, and extracurricular 
involvements through the program. In the 2024-2025 academic year, we will teach the Portfolio course 
(LIBR 598) for the first time, providing an opportunity for students to consolidate and reflect on their 
learning throughout the program and prepare for job-seeking. In the coming year, in keeping with the 
Curriculum Review plan (Appendix-12) we plan to implement a technology requirement, similar in 
structure to the management requirement, that allows students to flexibly choose courses that enhance 
technology competencies. The requirement will be minimal (3 credits) but will ensure that no student 
graduates without at least one learning experience centred around information technology. The 
majority of MLIS students already take multiple technology-centred courses.  

The “decile” course numbering system (Table II-6) conveys the general subject area of courses to 
students, and more information about each course e.g., Course goals, objectives and topics) can be 
accessed through the online course descriptions and syllabi (Appendix-29). Throughout the review 
period, the School has posted timetables for each term, with public links to syllabi available several 
weeks prior to the start of each term. 

Students may elect to do a course-based degree or write a master's thesis (LIBR 599 - 6 credits). 
Independent study courses, LIBR 592, LIBR 594, LIBR 597 and LIBR 599 are opportunities for students to 
engage in scholarly inquiry that allows in-depth exploration of a topic or addresses a topic not currently 
covered in the curriculum. Table II-8 shows the number of students pursuing self-directed learning 
options during the reporting period.  Note that these options are not included in the above tally of 
electives and are distinguished here for greater granularity.  

Directed Research (LIBR 592) provides students an opportunity to conduct original research under the 
supervision of a faculty member and Directed Study (LIBR 594) is chosen when a topic of interest is not 
covered in an existing School course, or the student wants to pursue in greater depth a subject begun in 
another course. Directed studies are overseen by faculty members with expertise in the area of interest 
and who guide the student’s exploration of literature and determine what outcomes will best serve the 
student undertaking this study (i.e., literature reviews, annotated bibliographies, specialized search 
strategies and professional development workshop designs are some examples of the work students 
have completed in these directed studies courses). Research Collaboration, as the title suggests, involves 
collaboration between a student and faculty member where the focus is on the faculty member’s 
research. A thesis is a larger undertaking representing the equivalent of two full courses. While only a 
small number of students choose to do a thesis in a given year, it is a valuable option for students 
choosing to continue to study towards a PhD, which has become more common over the past 10 years. 

With respect to theses, we moved from a 12- to 6-credit thesis option during the review period, to make 
this a more accessible option to students and increase engagement and skills-development in research. 
This is why both LIBR 599 options are mentioned in Table II-8. Numbers vary based on when the change 
was implemented and when students started or completed the thesis. A notable rise in the number of 
theses during the pandemic years (2020-2021) reflects both the change in required credits and the 
flexibility that independent study courses offered at this time.  

Students may take up to 12 credits external to the MLIS program (9 for Dual degree students). While 
these may include courses in other School programs (MAS, Informatics Minor 300 or 400 level courses, 
PhD), many students seek opportunities to broaden their learning through coursework in other UBC 
units. A recent project led by Dr. Tess Prendergast and recent MLIS graduate Olenna Hardie identified 
potential electives of interest to MLIS students from units across UBC, including Asian Studies, Computer 
Science, Anthropology, Education, History, First Nations and Indigenous Studies, Gender, Race, Sexuality 
& Social Justice, Engineering, etc. This curated list is available for students to consult in the School’s 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
https://ischool.ubc.ca/course-list/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-29%20Course%20Syllabi?csf=1&web=1&e=ECheXs
https://ischool.ubc.ca/timetables-archive-2017-onward/
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internal webspace and faculty advisors are encouraged to direct their advisees to this list of course 
options (Appendix-37).   

Table II-8: Students Enrolled in Self-Directed and Experiential Learning Courses 

  2017  2018  2019  2020  2021  2022  2023  

LIBR 592 Directed Research 5  8  8  1  16  11  16  

LIBR 594 Directed Study 14  11  16  15  17  11  25  

LIBR 595 Practicum 26  16  5  0  3  5  2  

LIBR 596 Professional 
Experience 40  33  47  23  29  36  27  

LIBR 597 Collaborative 
Research 9  2  4  9  7  10  3  

LIBR 599 Thesis (6-credits)  0  1  6  11  12  6  2  

LIBR 599 Thesis (12-credits)  6  0  4  1  0  0  0  

  
Another option is to take a course at another institution through the Western Deans’ Agreement. This 
applies in cases where the student is able to justify, in agreement with the Graduate Advisor, the value 
of a class not otherwise offered at UBC to their degree progress and course of study. 

Specializations 
One formal specialization is available to MLIS students - the First Nations Curriculum Concentration 
(FNCC). This specialization is unique in Canada. It was established in 1998 to prepare information 
professionals to work effectively with Indigenous communities and in cultural heritage organizations in 
support of First Nations governance, Indigenous languages and language revitalization, stewardship of 
community records and materials, community research, and records management for Indigenous 
organizations. The FNCC requires 12-credits of First Nations coursework from within and outside the 
School. Most students take the elective LIBR 564 Information Practice and Protocol in Support of 
Indigenous Initiatives, which has been taught by Indigenous term-appointed faculty since 2018, most 
recently by Dr. Tricia Logan and Kristin Kozar (current iSchool PhD student), both of whom are in 
leadership roles in the  Residential School History and Dialogue Centre.  In addition, students are 
required to complete 120 hours of experiential learning with an Indigenous community or Indigenous-
oriented organizations.  The specialization had a slow start, but an important consultative review in 
2011 led by Dr. Lisa Nathan resulted in a restructuring and a substantial increase in the number of 
graduates. Since 2012 there has been an average of 10 per year, with a marked increase in enrolment in 
recent years.  

Throughout the review period, term-appointed FNCC Coordinators holding MLIS degrees have provided 
Indigenous leadership, mentorship and instruction for students: Sarah Dupont (2017-2019) and Amy 
Perreault (2019-present). Standard III.1 provides more detail on their contributions.  A recent review of 
the specialization was conducted in 2021-2022 (Appendix-23), in part to address structural changes 
needed to address the growing interest among students and to consider the implications of the UBC 
Indigenous Strategic Plan.  The School is in the process of addressing these recommendations, including 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-37%20List%20of%20Recommended%20External%20Courses?csf=1&web=1&e=KcTEmU
https://www.grad.ubc.ca/forms/western-deans-agreement-authorization-course-registration
https://ischool.ubc.ca/graduate/areas-of-focus/first-nations-curriculum-concentration/
https://irshdc.ubc.ca/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-23%20Re-Envisioning%20the%20FNCC%20Report?csf=1&web=1&e=ZnOLGE
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hiring a full-time tenure track Indigenous faculty member, Dr. Alex Ross, who will join the School in 
January 2025.    

Other specializations are informal. Two important opportunities during the review period arose in the 
context of cross-campus research clusters with funding from the Natural Sciences and Engineering 
Research Council of Canada (NSERC) to offer graduate training programs (Collaborative Research and 
Training Experience (CREATE) program). ISchool faculty leadership in these programs ensured that our 
MLIS students were able to benefit, which afforded unique educational and research experiences and, in 
some cases, student funding.  

The Graduate Pathway on Blockchain and Decentralized Trust Technologies (Blockchain@UBC) is a 12-
credit non-degree training program open to existing Master and PhD students at UBC, including 
students within the iSchool. The training path focuses on four primary sectors: health and wellness, 
clean energy, regulatory technology and Indigenous issues. It is complemented with experiential 
learning opportunities, including paid industry internships through MITACS. To date 12 iSchool graduate 
students have enrolled in this program.  

The Designing for People (DFP) program (2017-2023) was a cross-disciplinary non-degree training 
program in human-centered design of interactive technologies. Students came from participating units 
in the Faculties of Applied Science, Arts, Education, Science and Medicine. Each cohort completed 6-
credits of foundational coursework. Students also completed DFP-approved elective courses, a suite of 
professional development modules, and a thesis or project within their home units under the 
supervision of a DFP faculty member.  During its operation,  27 MLIS students participated in the DFP 
and collectively received $198,000 of funding in support of their studies through their DFP faculty 
supervisors.   

Students pursuing the MLIS may opt to customize their programs by selecting courses in areas such as 
children and youth librarianship, public or academic librarianship, or digital collections. MLIS students 
may also focus their studies through one of three program pathways (established in 2016). These 
pathways (Data Services, Information Interaction and Design, and Community and Culture) are not 
formally identified on students’ transcripts but provide guidance for course selection and career 
planning. Each pathway lists a series of courses offered within the School that focus on areas of interest 
and career direction.   

A review of the pathways was an important focus in the recent MLIS Curriculum Review, as their 
informal nature and the challenge of consistently offering sufficient electives for each pathway raised 
questions as to their value and effectiveness.  Students raised concerns about course availability, for 
example, in the most recent External Review (Appendix-2). Changes recommended in the Curriculum 
Review are to sunset the existing pathways, but to update advising tools to ensure that students have 
access to information about how strategic selection of electives can support their diverse career goals; 
and, to:  

• develop and seek formal approval for an information science specialization in the MLIS, that 
would include two areas of focus: data management and information interaction and design. A 
new course will be developed and introduced as a requirement for this specialization.   

Because of the time needed to develop a new course and proposal for the specializations and to seek 
approval within the university, this recommendation is currently on hold, with the goal of implementing 
it within the next 3-4 years. 

https://blockchain.ubc.ca/education-programs/blockchain-graduate-training-path
https://dfp.ubc.ca/grad-training
https://ischool.ubc.ca/graduate/areas-of-focus/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-02%20External%20Review%20Report%20of%20the%20Review%20Committee,%202023?csf=1&web=1&e=EOhtCX
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Experiential Learning  

Another way to customize the MLIS program is to take advantage of one or more experiential learning 
opportunities. Curricular opportunities are described here, and information on extra-curricular 
opportunities are provided in Standard IV.4. The School’s Educational Services Manager facilitates 
experiential learning, which involves liaising with students and potential sites and supervisors, 
identifying and advertising opportunities on the School website and providing oversight and assessment 
for these courses.  Detailed information on experiential learning is available online, including 
descriptions of the range of opportunities, applications forms and examples, a Hands-on Learning 
Toolkit, and sample agreements. LIBR 595: Practicum (Non-Credit)  

The practicum involves a 2-week placement in a library or information organization of the student’s 
choice. The practicum gives the student an overview of the organization and an understanding of its 
mandate, structure, and challenges. The student can apply theory and practice learned in the classroom, 
participate in the daily activities of information professionals, and learn through observation as they are 
embedded in the organization.  Below are examples of the many organizations that have hosted practica 
over the review period. 

• UBC Digital Initiatives 
• UBC Chapman Learning Commons 
• UBC Central Technical Services 
• UBC Rare Books and Special Collections 
• Surrey Libraries 
• Kwantlen Polytechnic University Library 
• Simon Fraser University Belzberg Library 
• Langara College Library 
• Museum of Vancouver 
• Museum of Anthropology 
• Vancouver Maritime Museum 
• BC First Nations Justice Council 
• Emily Carr University Library and Archives 
• Canadian Coalition for Senior’s Mental Health 
• En’owkin Centre 
• Vancouver Holocaust Education Centre 
• Squamish Nation 
• Lawson Lundell LLP 
• First Nations Summit BC 
• Taku River Tlingit 

LIBR 596: Professional Experience (3 Credits)  

The popularity of LIBR 596 Professional Experience is evident from Table II-8. Professional Experience is 
a project-oriented work-study course (unpaid) in which the student focuses on an area of professional 
work. The student is supervised by a professional who monitors and evaluates the work in collaboration 
with the Educational Services Manager. The Educational Services Manager vets potential Professional 
experience projects from external professionals and organizations and posts these opportunities on the 
UBC iSchool Job Board. Students may also approach organizations to establish projects of mutual benefit 
and interest to be approved by the Educational Services Manager.  

https://ischool.ubc.ca/graduate/opportunities/experiential-learning/
https://ischool.ubc.ca/about/job-opportunities/student-job-board/?filter=&search=
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Some recent examples of Professional Experience projects include:   

• The Carrier Sekani Tribal Council (CSTC) is situated in the central interior region of BC, 
representing six First Nations communities. For the Professional Experience, a Dual degree 
student worked with the CSTC librarian and archivist to develop a toolkit for archival practices to 
assist Indigenous communities in developing their own archival initiatives.  

• The Vancouver Black Library is a young organization dedicated to Black education, liberation, 
and community. The MLIS student had the opportunity to work with colleagues dedicated to 
anti-racist education and Black empowerment by developing a digital collection plan and a 
circulation and cataloguing policy and by training volunteers.  

• Arrow Lakes Historical Society (ALHS) partnered with UBC Okanagan Library to provide a Dual 
Degree student with the opportunity to engage in policy work. The student was tasked with 
identifying ALHS’s archival policy needs and putting forward a Collections Management Policy 
and a Digital Strategy Document.   

UBC iSchool Co-operative Education Program  

The UBC iSchool Co-op is a work-integrated learning program consisting of 4-month paid work terms, 
averaging 420 hours each. Salaries vary according to the type of organization, with an average monthly 
wage in the range of $3,757 ($24-30 per hour). Acceptance into the Co-op Program is competitive and 
students also compete for Co-op positions, which helps to prepare them for the realities of the job 
market. Approximately half of all international and domestic iSchool students participate in the Co-op 
Program. Students accepted into the program must attend a one-day pre-employment conference 
facilitated by UBC iSchool Co-op managers, employers, alumni, and current students. Co-op students 
also receive individual career advising support, job search training, interview practice and feedback on 
their resumes and cover letters. Employers advertise positions through the Co-op Office, then interview 
short-listed applicants and hire the students that meet their requirements. In addition, Co-op students 
complete several career-related assignments during their work terms and receive 3 non-academic 
credits on their transcript for each work term successfully completed. They must finish at least one 420-
hour work term (and up to a maximum of three) in order to complete the Co-op Program.  

Typical employment areas include records management, collection evaluation and needs assessment, 
database design, library instruction, public programming, reference and information services, metadata 
creation and resource description, research and analysis, and archival appraisal, arrangement and 
description. Employers include municipal, provincial and federal government, higher education, the 
corporate sector and the non-profit sector. 

Standard II.4  
Design of general and specialized curricula takes into account the statements of 
knowledge and competencies developed by relevant professional organizations.  

The MLIS Curriculum Review was an opportunity to ensure alignment between student competencies 
and the needs and demands of the LIS profession. Multiple sources of evidence were consulted: 
published literature, professional competency frameworks, and UBC and national frameworks for 
equity, diversity and inclusion, as documented in the Curriculum Review Report (Appendix-12). In this 

https://carriersekani.ca/
https://linktr.ee/vanblacklibrary
https://alhs-archives.com/
https://artscoop.ubc.ca/graduate/ubc-ischool-co-op/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=rhiDrp
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section we discuss the alignment between the revised SLOs and the ALA Core Competencies (Table II-9) 
and other sources of evidence that have informed the SLO revisions.  

 

Table II-9: Current MLIS SLOs (2023) mapped to ALA Core Competencies 

MLIS SLOs ALA Core 
Competencies (2022) 

Draw upon knowledge of professional ethics, the rights of Indigenous Peoples, and 
principles of equity, diversity and inclusion to guide their practices;  

1A, 1B, 1C, 1G  

Identify information needs and respond through the design and provision of information 
products and services;  

2C, 3D, 6A, 6B, 6C, 6D, 
8D  

Organize and manage information to facilitate access, reflection, and use in a range of 
contexts;  

1D, 2A, 2B, 5A, 5B, 5C  

Employ information systems and current technologies to address real-world situations, 
informed by social and cultural perspectives;  

1I, 2C, 8D, 9A, 9B  

Reflect in an informed and critical manner on information infrastructures and practices, 
acknowledging the role of power and privilege, the ongoing influence of colonization, 
and the value of diverse worldviews;  

1E, 1F, 5D, 6F, 8A, 8C, 
9B  

Communicate clearly using a range of media suited to diverse audiences and goals;  1J, 3C, 3D, 4G  

Demonstrate effective collaboration, decision-making and leadership in team settings;  4A, 4B, 4E, 4F, 8E  

Design and conduct research and evaluation studies to inform evidence-based decision-
making  

4C, 6E, 7A, 7B, 7C, 7D, 
9C  

Develop respectful reciprocal relationships with professional and community groups;  4D, 6F, 8D  

Contribute to the advancement of the field through informed practice, service and/or 
research.  

1H, 3A, 3B, 8E  

  

The ALA Core Competencies (2022) focus explicitly on EDI and social justice; these have been embedded 
in the iSchool’s SLOs. This emphasis is reinforced by our situatedness at the University of British 
Columbia, Canada, where we are influenced by institutional and national EDI frameworks:  

• The UBC Strategic Plan: Shaping UBC’s Next Century, 2018-2028, which emphasizes 
collaboration, interdisciplinarity, inclusion, commitment to Indigenous engagement, innovative 
pedagogy including experiential and research-based learning, well-being and sustainability.  

• Strategic Equity and Anti-Racism (StEAR) Framework, which provides guiding priorities for EDI 
action across UBC.  

• The Scarborough Charter, committing to concrete action in addressing anti-Black racism and 
promoting Black inclusion within academia. 

• The UBC Climate Action Plan 2030 to reduce emissions and address climate impacts.  

In addition to the ALA core competencies, the MLIS program and recent curriculum review have also 
taken into consideration other professional competency frameworks, such as the Competencies for 

https://www.ala.org/educationcareers/careers/corecomp/corecompetences
https://strategicplan.ubc.ca/
https://equity.ubc.ca/about/our-approach/
https://events.ubc.ca/towards-black-flourishing/
https://planning.ubc.ca/cap2030
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Librarians in Canadian Research Libraries (Canadian Association for Research Libraries). CARL’s Core 
Competencies are embedded in courses and non-academic initiatives.  

As noted in Standard II.2.3, the only formal MLIS specialization is the FNCC, which does not have distinct 
SLOs.  Nevertheless, faculty serving as instructors and mentors in the FNCC, including the FNCC 
Manager, maintain ties with organizations, such as the   Association of Tribal Archives, Museums and 
Libraries, and with colleagues at Indigenous information organizations, such as the X̱wi7xw̱a Library and 
the Union of BC Indian Chiefs Library.  They are further informed by relevant frameworks:  

• UBC’s Indigenous Strategic Plan, which outlines eight goals and associated recommendations for 
advancing the human rights and respect for Indigenous Peoples throughout the university  

• UN Declaration on the Rights of Indigenous People (UNDRIP), which became law in British 
Columbia in 2019, and recognizes the culture and rights of local and international Indigenous 
Peoples and groups.  

• The Truth and Reconciliation process and recommendations, including those geared toward 
memory institutions and professionals  

• The First Nations principles of ownership, control, access, and possession (OCAP) that describe 
Indigenous self-sovereignty over cultural and intellectual property  

Although not associated with specializations, specific courses and instructors also draw upon specialized 
guidelines. For example, LIBR 527 Library Services for Children draws upon the Association for Library 
Services to Children’s Competencies for Librarians Serving Children in Libraries. 

Standard II.5  
Procedures for the continual evaluation of the curriculum are established with input 
not only from faculty but also representatives from those served. The curriculum is 
continually evaluated with input not only from faculty, but also representatives from 
those served including students, employers, alumni, and other constituents. 
Curricular evaluation is used for ongoing appraisal and to make improvements. 
Evaluation of the curriculum includes assessment of students' achievements.  

The ongoing evaluation of the MLIS curriculum occurs in the context of the broader planning and LOA 
processes that operate in the School. While curriculum is not the only factor that impacts students’ 
learning outcomes and achievements, it is the most significant, such that LOA and curriculum evaluation 
are closely connected. Processes of planning and assessment have been outlined in Standard I.1 and II.1 
with reference to documented procedures in Appendix-64 and Appendix-14. Standard I.4.1 identifies 
how input is obtained from a range of constituents who are served by the MLIS program. The addition of 
an end-of-program assessment mechanism based on the required portfolio course will increase the 
involvement of employers and professions in program and curriculum evaluation, as portfolios will be 
assessed by a panel of working information professionals. We expect that this process will offer 
invaluable feedback to guide ongoing improvements to the MLIS curriculum.  

Periodically, we conduct a focused review of the curriculum, which occurred from 2021-2023, as 
reported in the MLIS Curriculum Review report (Appendix-12). The review gathered input from diverse 
sources and constituents as outlined in Standard II.4. To gather feedback, we presented the 

https://www.atalm.org/
https://www.atalm.org/
https://xwi7xwa.library.ubc.ca/
https://www.ubcic.bc.ca/library
https://indigenous.ubc.ca/indigenous-engagement/indigenous-strategic-plan/
https://laws-lois.justice.gc.ca/eng/acts/U-2.2/
https://www2.gov.bc.ca/gov/content/governments/indigenous-people/new-relationship/united-nations-declaration-on-the-rights-of-indigenous-peoples
https://www.rcaanc-cirnac.gc.ca/eng/1450124405592/1529106060525
https://fnigc.ca/ocap-training/
https://www.ala.org/alsc/edcareeers/alsccorecomps
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-64%20Guidance%20Document%20for%20Planning%20and%20Assessment?csf=1&web=1&e=NpaUU5
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-14%20MLIS%20Program%20Assessment%20and%20Evaluation%20Framework?csf=1&web=1&e=53FgqJ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
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recommendations of the Curriculum Review internally, to students at the Director’s Forum in 2023 and 
to term-appointed faculty (Instructor Orientation, August, 2023) and in two external venues: 

• Bullard, J., Nathan, L., Prendergast, T., Shaffer, E. & Sinnamon, L. Opening the window on 
curriculum renewal at the UBC iSchool. [Panel Presentation]  British Columbia Library 
Association (BCLA) Meeting, April 13, 2023.  

• Sinnamon, L. LIS Curriculum at the UBC iSchool and Beyond. Canadian Urban Libraries Council, 
Fall Meeting, October 23, 2023, Vancouver.  

The work of the Standing Committee on Curriculum and Assessment, guided by its Terms of Reference 
(Appendix-7), is essential to the ongoing process of curriculum evaluation and improvement. Committee 
membership consists of 4-5 faculty members, one or two of whom may serve as Committee Co/Chair, 
the Educational Services Manager, and one student representative. Administrative support is provided 
by the Program Assistant.  

The work of the Curriculum and Assessment Committee includes reviewing/initiating proposed changes 
to courses and programs, and bringing them forward for approval at faculty meetings. Once approved, 
the committee prepares documentation and manages the process of consulting with other units and 
putting proposals forward for review by the Faculty of Arts Curriculum Committee, Graduate Studies 
Curriculum Committee, and the UBC Senate. Examples of the documentation required to request major 
(Category 1) and minor curricular (Category 2) changes are available in Appendix-38. 

The Curriculum and Assessment Committee also provides oversight for the LOA program, which includes 
the annual cycle of data collection from relevant constituents (e.g., faculty, students, alumni) and 
reporting of direct and indirect measures of student achievement. Assessment activities are regularly 
reported through the Annual Assessment Reports (Appendix-4) and other indicators shared publicly via 
the iSchool website.  As reported in Standard I.1.2, revisions to the SLOs in 2022-2023 and curricular 
changes arising from the MLIS Curriculum Review in 2023 (e.g., the introduction of the Portfolio course 
as an end-of-program assessment) made it necessary to revise the LOA framework, measures and 
instruments, which was carried out by a working group of the Curriculum and Assessment Committee in 
early 2024. The revised plan is documented in the MLIS Program Assessment and Evaluation Framework  
(Appendix-14) and the Committee Handbook on Data Collection (Appendix-15). In the current year 
(2024) we are in a transitional stage, which will involve some disruption of data collection. We expect to 
transition fully to the new LOA framework by 2026.   

Curricular Improvements 

The Curriculum and Assessment Committee has been responsible for implementing many improvements 
in response to LOA and ongoing curriculum evaluation over the review period. Some have been outlined 
in Standard I.1.3.   

Many curricular improvements undertaken in the past year were prompted by the MLIS Curriculum 
Review, and a number of additional changes are pending.  For example, the Curriculum Review 
identified several Topics courses that have been taught consistently for many years with steady 
enrolment and have become “staples” of the program. During the 2023-2024 academic year the 
committee worked with course instructors to develop Category 1 proposals that will make these 
permanent offerings of the School. This was also an opportunity for small revisions and updates to these 
courses and consultation with faculty, since all proposals were brought forward to and approved by the 
Curriculum and Assessment Committee and other faculty members and representatives. These courses 
will be offered with their new course codes and titles in the 2025-2026 academic year, pending approval 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-07%20Terms%20of%20Reference%20for%20Standing%20Committees?csf=1&web=1&e=ca6geL
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-38%20Category%201%20and%202%20Curriculum%20Proposals,%202017-2024?csf=1&web=1&e=FvwIG4
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-04%20Annual%20Assessment%20Reports?csf=1&web=1&e=bL0zNC
https://ischool.ubc.ca/about/highlights/program-assessment/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-14%20MLIS%20Program%20Assessment%20and%20Evaluation%20Framework?csf=1&web=1&e=53FgqJ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-15%20Handbook%20on%20Data%20Collection,%20current?csf=1&web=1&e=FkwEeO
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at the Faculty of Arts and university level. Table II-10 lists Topics courses that are in the process of 
approval at various stages.  

Table II-10: Overview of Current Topics Courses that will become Permanent Courses 

Current Topics Course Future Permanent Course 

LIBR 514F: Information Visualization and Visual 
Analytics  

LIBR 515: Information Visualization and Visual 
Analytics  

LIBR 559C: Python Programming  LIBR 546: Computer Programming for Information 
Professionals  

LIBR 559L: Issues in Scholarly Communication and 
Publishing  

LIBR 567: Scholarly Communication and 
Knowledge Mobilization  

LIBR 548F: History of the Book  LIBR 583: History of the Book to 1500  

LIBR 514G: Records Systems in the Digital 
Environment  

Proposal in progress  

LIBR 514J: Administering Records under Freedom 
of Information and Protection of Privacy 
Legislation  

Proposal in progress   

LIBR 514K: IT Security, Information Assurance and 
Risk Management  

Proposal in progress   

LIBR 559A: Sociotechnical Perspectives of 
Information Systems  

Proposal in progress  

LIBR 559S: Research Data Management for 
Information Professionals  

Proposal in progress  

LIBR 579D: Rare Books and Special Collections  Proposal in progress  

  
In addition to transitioning long-standing Topics courses to permanent offerings, we added three 
additional Topics courses to the curriculum in 2023-2024 to reflect faculty strengths and respond to 
professional feedback and UBC strategic priorities:  

• LIBR 569C: Climate Information and Adaptation (taught in 2023-2024 Winter Term 2)  
• LIBR 569J: Foundations of Intellectual Freedom in Librarianship (taught in 2024 Summer Term 2)  
• LIBR 539K/ARST 556Q: Topics in Material Culture for Information Professionals (scheduled for 

2024-2025)  

We have also begun the process of addressing gaps articulated in the MLIS Curriculum Review that 
indicate new courses are required to support SLOs. One such course is LIBR 547: Learning by Making 
with Digital Technologies, which has been submitted as a Category 1 proposal to the Faculty of Arts 
Curriculum Committee, with the aim of offering it  in 2025-2026. This course will emphasize self-
directed, applied learning of technology skills in a collaborative environment.  

In a further step, we have removed courses from the curriculum that have not been offered for some 
time, lacked an instructor, or contained redundant or outdated content. These curriculum maintenance 
tasks respond to feedback from students through various channels, that listing courses seldom or no 
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longer offered makes program planning more difficult. Examples of discontinued courses are listed here; 
the full list is available in the MLIS Curriculum Review Report (Appendix-12). 

• LIBR 510: Taxonomies Research and Evaluation  
• LIBR 512: Indexing  
• LIBR 521: Contemporary Literature & Materials for Children  
• LIBR 551: Library Automation and Systems  
• LIBR 558: Information Retrieval Systems: Structures & Algorithms  
• LIBR 577: Special Libraries  
• LIBR 578: Planning and Design of Libraries  
• LIBR 588: Theory and Practice of Oral History  

Standard II.6  
The program has explicit, documented evidence of its ongoing decision-making 
processes and the data to substantiate the evaluation of the curriculum.  

Evaluation of the curriculum includes ongoing and periodic reviews.  Individual courses and the 
curriculum as a whole draw upon both formal processes, including student course evaluations and the 
various instruments and metrics that constitute the LOA program; and less formal processes, such as 
presentations at professional conferences and meetings, professional development workshops, where 
faculty share and discuss teaching experiences and methods, and through open forums, such as 
Townhalls and Director’s lunches with students.  

A wide range of data is collected through these processes, both ongoing (cyclical) and periodic. Many of 
these are described in the Handbook on Data Collection (Appendix-15).  The Annual Assessment Reports 
(Appendix-4) serve to consolidate and summarize data gathered in a given year, in a format that can be 
easily reviewed and discussed by Faculty and Staff during planning meetings. The main sources of data 
are summarized here.  

• Alumni Surveys, which provide feedback on courses and learning experiences that were 
particularly valuable in post-graduate work and careers (Appendix-19) 

• Biennial Student Experience Survey, which provide quantitative and qualitative feedback on the 
perceived quality and value of curriculum, instruction and many other aspects of the student 
experience in the program (Appendix-18) 

• FNCC Graduation Forms, which include a qualitative reflection written by each student when 
they complete the specialization, reviewed by the FNCC Manager 

• Professional Experience Supervisor surveys and Co-op Employer surveys, which provide 
quantitative feedback on student capabilities in relation to the SLOs (Appendix-25) 

• Course-based measures, based on student achievement on specific assignments, as outlined in 
the LOA framework (these will be phased out as we begin to collect data from the end-of-
program portfolio in 2024-2025) 

• Student Experience of Instruction Surveys, which provide qualitative and quantitative feedback 
on individual courses and instructors. This data is seen by the instructor and Director and used 
to support improvement in course structure and content and pedagogy and make decisions 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-15%20Handbook%20on%20Data%20Collection,%20current?csf=1&web=1&e=FkwEeO
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-04%20Annual%20Assessment%20Reports?csf=1&web=1&e=bL0zNC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-19%20Annual%20Alumni%20Surveys?csf=1&web=1&e=olGFOl
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-18%20Biennial%20Student%20Surveys?csf=1&web=1&e=yOHKSX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-25%20Learning%20Outcomes%20Assessment%20Instruments%20-%20examples?csf=1&web=1&e=lX2j6f
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about teaching assignments. Aggregated scores across the MLIS program are also available in 
order to track trends in student satisfaction with the curriculum. (Appendix-24) 

• Student Focus Groups are conducted periodically to gather student perspectives on aspects of 
the curriculum, for example on revisions to the SLOs. (Appendix-20) 

• Peer Reviews of Teaching are evaluations conducted periodically for individual instructors, and 
which serve as input to tenure and promotion processes. The Director normally discusses these 
reviews with faculty members and uses them to identify needed supports (Appendix-43) 

• Course offerings and Enrollment data, overall and by pathways, which is used to make course 
scheduling decisions, to ensure coverage across different areas of the curriculum, and to identify 
courses that may need to be offered more or less frequently to serve student interests. 
Retrospective data on course offerings was used to analyze the curriculum in the recent 
Curriculum Review Process, to identify distributions across topical areas and identify areas with 
an excess or deficit of courses. (Appendix-32) 

Records of decision-making processes are created at many points in the curriculum planning and 
evaluation process. These include ongoing processes, for example, those captured in meeting minutes, 
forms and documents of the Curriculum and Assessment Committee, and periodic, including reports 
from the MLIS Curriculum Review and the External Review of the unit and the School’s Response. 

• Minutes of planning meetings (Appendices-5,6) capture whole-of-school discussions and 
decisions regarding curriculum, which inform the annual work plan of the Curriculum and 
Assessment Committee;  

• The School’s Roadmap in response to the External Review identifies priorities informed by the 
review and agreed upon by faculty and staff (Appendix-3) 

• Records of the Curriculum and Assessment Committee include:  
o Agendas and Minutes from monthly committee meetings (Appendix-62) 
o The Annual work plan for the committee, informed by LOA data, normally approved in 

September or October of each year 
o Annual and monthly committee reports to Faculty Meetings (Appendix-8) 
o Approved Syllabi and Category 1 and 2 Curriculum Change Request Forms (Appendix-38) 

• Faculty meeting Minutes, record discussions and decisions (votes) on curriculum matters 
(Appendix-10) 

• Records of Curriculum Review processes include: 
o Meeting notes of the Curriculum Review Committee 
o Curriculum Review Reports to Faculty Meetings 
o The MLIS Curriculum Review Report, which was formally voted on and approved by 

faculty. (Appendix-12) 
o The FNCC Renewal Project report (Appendix-23) 

Standard II.7  
The program demonstrates how the results of the evaluation of the curriculum are 
systematically used to improve the program and to plan for the future.  

As detailed in the MLIS Program Assessment and Evaluation Framework (Appendix-14), evaluation of the 
MLIS curriculum contributes to the development and continuous quality enhancement of the program 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-24%20Student%20Experience%20of%20Instruction%20%E2%80%93%20Summary%20Evaluations?csf=1&web=1&e=MBq61W
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-20%20Student%20Experience%20Focus%20Groups,%202017?csf=1&web=1&e=KK0jQ1
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-43%20Faculty%20of%20Arts,%20Peer%20Review%20of%20Teaching%20Guide?csf=1&web=1&e=T5V0c5
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-32%20Summary%20of%20Course%20Offerings,%202017-2024?csf=1&web=1&e=mkL1cd
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-05%20Meeting%20Agendas%20and%20Minutes%20of%20May%20Planning%20Meetings?csf=1&web=1&e=hPo6hC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-06%20Meeting%20Agendas%20and%20Minutes%20of%20iSchool%20Annual%20Retreat%20(August)?csf=1&web=1&e=isP1TS
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-03%20iSchool%20External%20Review%20Roadmap?csf=1&web=1&e=FIBRim
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-62%20Agenda%20and%20Minutes%20of%20Committee%20Meetings?csf=1&web=1&e=3wuaeA
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-08%20Year-End%20Reports%20of%20Standing%20Committees?csf=1&web=1&e=peVQuU
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-38%20Category%201%20and%202%20Curriculum%20Proposals,%202017-2024?csf=1&web=1&e=FvwIG4
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-10%20Faculty%20Meeting%20Minutes?csf=1&web=1&e=RJhT2G
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-23%20Re-Envisioning%20the%20FNCC%20Report?csf=1&web=1&e=ZnOLGE
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-14%20MLIS%20Program%20Assessment%20and%20Evaluation%20Framework?csf=1&web=1&e=53FgqJ
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through an ongoing process of data collection, analysis and decision-making. The Curriculum and 
Assessment Committee is responsible for collecting and analyzing the data and producing an Annual 
Assessment Report, which is shared with faculty and staff before the School’s Annual Retreat and posted 
to the School website each year. In cases where LOA targets are not met or areas of concern are 
identified, the iSchool Director and MLIS Program Chair initiate steps to improve those outcomes. These 
may include modifications of the curriculum and/or non-course program activities, resource allocation, 
adjustments in SLOs, reviews of iSchool goals and/or MLIS program goals, or policy/procedural changes. 
The Curriculum and Assessment Committee is also responsible for reviewing and updating the MLIS 
program assessment and evaluation framework as needed. The most recent review was carried out in 
2024 to update the LOA program and instruments to align with changes to the SLOs and MLIS program 
requirements resulting from the Curriculum Review.  

Assessment data over the review period, as summarized in the Annual Assessment Reports shows strong 
performance across all SLOs, with some instances of individual measures falling below the targets.  
These instances have shown up primarily in the competency areas of management and technology, 
which we have addressed through planned and systematic improvements over the review period. This 
includes changes to program requirements, course revisions and the introduction of new courses, and, 
as discussed more fully in Standard III, faculty hiring.  

The MLIS Curriculum Review conducted between 2021 and 2023 constitutes a major periodic review of 
the curriculum. The process drew upon LOA results and other types of feedback to identify a set of 
proposals to improve the curriculum and strengthen alignment with strategic priorities. The Curriculum 
Review Report (Appendix-12) identifies and provides an assessment-based rationale for a number of 
improvements, some of which have been outlined in Standard II.5. A substantial contribution of the 
review is to map out curriculum maintenance tasks requiring attention, which have since been, or are in 
the process of being, addressed, including:  

• Review and updating of the MLIS SLOs (complete); 
• Updating the MLIS program description in the UBC Calendar to reflect current practices, for 

example removing references to required field trips and standards for English language skills, 
which are no longer appropriate or accurate (in-process);  

• removing courses that are no longer needed or taught from the curriculum (in-process);  
• converting temporary Topics courses to permanent courses in the curriculum (in-process); 
• updating the course syllabus template (Appendix-28), following a student-centred approach and 

current best practices (complete). 
 

We elaborate further on some of the more substantial curricular improvements to demonstrate how 
ongoing and periodic evaluation of the curriculum is used to improve the program. 

Management Requirement: Prior to 2023, MLIS students were required to take one institutional 
management course - LIBR 504: Management of Information Organizations (3 credits). Evidence of 
lower learning outcomes for management competencies combined with consistent feedback from 
employers of their importance prompted a major investment in 2018 into the redesign of the LIBR 504 
course in a “flipped” format with well-developed online modules and video content to ensure that we 
could provide regular offerings of the course with a consistent level of quality.  In 2021, seeking to 
further improve outcomes, an experienced full-time faculty member (Dr. Sinnamon) took over the 
course and taught it twice, so as to further develop and refine the structure and content. This course is 
now running successfully, with positive student reviews. 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-12%20MLIS%20Curriculum%20Review%20Report,%202023?csf=1&web=1&e=bU5MGQ
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-28%20iSchool%20Course%20Syllabus%20Template?csf=1&web=1&e=XB1C8u
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However, feedback, both from current students, alumnae and employers continued to identify several 
challenges: 

• Management remained one of the lowest-ranked qualities of students in field placement 
reports by employers; 

• Alumnae reported feeling less prepared for management, relative to other MLIS student 
learning outcomes; 

• Some students found the case-based approach to management limiting, and some reported 
in SEoI data that they did not appreciate being limited to one prescribed management 
course; 

• Course sizes were large and some students struggled to fit the course into their schedule to 
complete the requirement. 

With the goal to redefine the iSchool approach to management education and create a more robust and 
flexible management requirement, Dr. Sinnamon led an effort to gather perspectives from students and 
former course instructors and to develop a proposal together with the Curriculum and Assessment 
Committee. The result was a revised management requirement for the MLIS degree, which took effect 
in September 2022. In lieu of a single required management course (3 credits), students could choose 
two classes (six credits) among eight different management courses (in the LIBR 570 decile), including 
LIBR 504. This ensured that students would have a strong grounding in management education, and also 
permitted students greater latitude in deciding how they wanted to operationalize “management” in 
their curriculum choices and career objectives.  

The most recent LOA results indicate an increase in scores for the management competencies, and we 
will continue to track this as more students graduate under the new program requirement.  

End-of-Program Assessment: Since the School first developed our LOA program in 2014, our intent has 
been to implement some form of end-of-program assessment to provide evidence of student 
achievement across all students.  Initially, we developed and trialed a capstone course based on 
community-engaged learning. LIBR 569R was offered in 2016 and 2017, and while the course offered a 
valuable learning experience, there was a low level of interest from students and we faced logistical 
challenges in scaling up the course to include all students. Subsequently, the MLIS core course 
instructors participated in a pilot e-Portfolio project run by Arts Co-op and the Arts ISIT unit for several 
years. In 2021, we tasked the MLIS Curriculum Review with building upon that experience to develop a 
Portfolio-based end-of-program assessment.  Drawing upon the experiences of instructors who had 
used Portfolios in their courses and a great deal of informal feedback from students, the MLIS 
Curriculum Review Chair worked with two MLIS student assistants to research current best practices for 
e-Portfolios and investigate comparator LIS programs using portfolios. The result is the LIBR 598 
Program Synthesis Portfolio course, which received Senate approval in 2022, and is an MLIS program 
requirement as of September 2024. The course is designed as a reflective learning experience and 
career preparation opportunity for students, the major outcome of which is an online portfolio 
demonstrating student achievement in relation to the MLIS SLOs. The portfolio outputs of the course 
will be separately evaluated annually by a panel of information professionals, using a rubric-based 
assessment.  This is an important step for the MLIS program, and we look forward to gaining new 
insights and a firmer understanding of our students’ achievements.  

MLIS Program Structure: One of the outcomes of the MLIS Curriculum review is a substantial 
restructuring of the MLIS program, as outlined in Table II-11. During the review period, the structure of 
the program included 12-credits from “core” courses taken in students’ first term of study (LIBR 506, 
507, 508 and 509), electives, and courses to fulfill a management requirement. Program intakes 
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occurred in September and January, with an average of 130 new MLIS and Dual students per year 
between 2017-2023).  

In 2024, we will move to a single September intake and reduce the number of core courses to three 
courses totaling 9-credits. The decision to move to one intake per year is based, in part, on resources 
required to conduct two MLIS admissions processes and teach core courses twice per year. The new 
model will allow full-time faculty to teach more electives in their areas of expertise. The one-intake 
model will allow us to optimize the planning and scheduling of electives to provide students with more 
predictability and flexibility in their program (see Standard IV.6 for more detail). The reduction of the 
core from 12- to 9-credits is based on trends in other North American LIS schools and also from the 
growing diversity of interests among our students, some of whom wish to specialize earlier in the 
program. Determining which core course to discontinue was done in consultation with current core 
instructors and based on a mapping of student learning outcomes (SLOs) and course learning objectives 
in LIBR 506, 507, 508 and 509. It was determined that LIBR 506, 507 and 509 were most unique in their 
coverage of SLOs. As noted above, the LIBR 598: Program Synthesis Portfolio will become a new 
program requirement, to be taken at the end of the program.  

Table II-11: Program Requirements Now and in the Future 

Program Requirements 2017-2023 Future 

“Core” courses  LIBR 506: Human Information 
Interaction  
LIBR 507: Methods of Research and 
Evaluation in Information 
Organizations  
LIBR 508: Information Practices in 
Contemporary Society  
LIBR 509: Foundations of Resource 
Description and Knowledge 
Organization  

LIBR 506: Human Information 
Interaction  
LIBR 507: Methods of Research and 
Evaluation in Information 
Organizations  
LIBR 509: Foundations of Resource 
Description and Knowledge 
Organization  

End-of-program assessment    LIBR 598: Program Synthesis 
Portfolio  

Management requirement  LIBR 504: Management of 
Information Organizations (3 
credits) (2017-2021)  
  
6 credits from approved course list 
(2021-onward)  
  

6 credits of courses in the 
organizational management area, 
drawn from the following courses: 
LIBR 504, LIBR 570, LIBR 571, LIBR 
574, LIBR 575, LIBR 576 
  

Technology requirement (planned) NA  3 credits from approved course list  

Number of required courses  LIBR 506, LIBR 507, LIBR 508, LIBR 
509, + LIBR 504  
= 15 credits (2017-2021)  
  

LIBR 506, LIBR 507, LIBR 509, LIBR 
598  
+ 6 credits Management  
+ 3 credits Technology  
= 21 credits  
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LIBR 506, LIBR 507, LIBR 508, LIBR 
509 
+ 6 credits Management  
= 18 credits (2021-2023)  

Number of electives with no 
restrictions 

33 credits (2017-2021)  
30 credits (2021-2023)  

27 credits  

The structure of the MLIS program has evolved from 4 core courses (12 credits) and 1 required 
management course (3 credits) to 3 core courses (9 credits), 2 management courses (6 credits), and LIBR 
598: Portfolio Project Synthesis course (3 credits), with 1 required technology course (3 credits) planned 
to be added in future.  With these changes, the MLIS program is evolving into a more structured learning 
experience, designed to support the SLOs.   

In keeping with the increase in structure of the MLIS program, the Director and Educational Services 
Manager are in the process of developing course planning worksheets for MLIS, Dual and MAS students.  
Initial prototypes of these worksheets have been developed as of September 2024. Students will be able 
to use the forms to ensure that their course selections align with program requirements and career 
goals, and they will be valuable in their conversations with their Faculty Advisors.   

A second in-process initiative is to develop a standard 3-year schedule of course offerings for the MLIS 
program to support student program planning and course selection.  This initiative is in its early stages 
as of September 2024, under the leadership of the MLIS Program Chair and the Educational Services 
Manager. 
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Standard III: Faculty 

Standard III.1  
The school has a faculty capable of accomplishing program objectives. Full-time 
faculty members are qualified for appointment to the graduate faculty within the 
parent institution and are sufficient in number and in diversity of specialties to carry 
out the major share of the teaching, research, and service activities required for a 
program, wherever and however delivered. Part-time faculty, when appointed, 
balance and complement the teaching competencies of the full-time faculty. 
Particularly in the teaching of specialties that are not represented in the expertise of 
the full-time faculty, part-time faculty enrich the quality and diversity of a program.  

Full-time Faculty 
The School of Information’s full-time faculty is made up of fifteen scholars, of whom twelve have 
primary teaching responsibilities in the MLIS program. The remaining faculty teach primarily in the MAS 
program, but also teach courses cross-listed with the MLIS program.  

In 2024, the School’s full-time faculty complement is made up of three Professors, seven Associate 
Professors (including one cross-appointed with the Department of Linguistics), four Assistant Professors, 
and two Lecturers (5-year contract, end date June 30, 2027; 2-year contract, end date June 30, 2026). 
Effective September 16, 2024, we have hired an additional full-time tenure track Assistant Professor, 
who will take up their position in January 2025. Our MLIS program benefits from having two faculty 
members who are part of the Educational Leadership Stream (Drs. Arias-Hernández and Salehian Kia). 
Faculty in the Educational Leadership Stream teach six instead of four courses per year and focus on 
educational leadership activities through, for example, the development of innovative teaching 
practices, as well as curriculum development and education-focused inquiry. The curriculum vitae for all 
full-time faculty are available in Appendix-39 and brief Faculty profiles are available on the school 
website.  

The School has gone through a significant period of faculty renewal over the past seven years. While the 
overall number of faculty has remained fairly stable, as shown in Figure III-1, several new faculty have 
been hired due to retirements and resignations and the addition of one ongoing Lecturer position. New 
faculty members were hired to ensure that the MLIS curriculum continues to incorporate well-
established MLIS topic areas (e.g., History of the Book), while also creating space for emerging areas 
(e.g., Learning Technologies & Analytics; AI Ethics & Libraries).  

We have actively pursued opportunities to expand our full-time faculty cohort. We are delighted to 
report the successful hiring of an Assistant Professor of Indigenous Information Studies, who will join the 
School in January 20253. This expansion hire is the result of many years of discussions and negotiations 

                                                           
3 This Standard was written prior to the hiring of Dr. Alex Ross into this position, and given the timing of the final 
version of the Self Study and Dr. Ross’ start date in 2025, we do not include this position in most of the reporting.   

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-39%20Full-Time%20Faculty%20CVs?csf=1&web=1&e=i0MWjM
https://ischool.ubc.ca/people/
https://ischool.ubc.ca/people/
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with the Faculty of Arts, which was bolstered by findings from the recent project – Re-envisioning the 
First Nations Curriculum Concentration (Appendix-23). In addition, the School engaged in a competitive 
process within the Faculty of Arts to seek approval for an expansion position through the Provost’s Black 
Faculty Cohort Hiring Initiative.  Our proposal, presented as a hiring cluster in Black Informatics and 
Creative Arts with two other units (the School of Creative Writing and the Department of Art History, 
Visual Art & Theory), was successful, and we had planned to advertise the position in the fall of 2024. 
However, as of May 2024, we were informed that this position is on indefinite hold due to university-
wide budgetary constraints.  We will continue to advocate for permission to proceed with this position, 
which was intended to support both the MLIS and the Minor in Informatics programs. 

Figure III-1: Full-Time Faculty Members, Rank, and Appointment Type 

 
The capability of the full-time faculty to support the MLIS Program Mission and Learning Outcomes 
through teaching becomes evident when reviewing Table III-1, which summarizes faculty members’ 
areas of specialization in teaching and research that directly inform the courses they teach. All current 
faculty hold PhDs, in a range of areas.  

Table III-1: Full-Time Faculty by Rank, Specialization and Courses (2017-2024) 

Name, Position and Degrees Areas of Specialization 
 

MLIS-Related Teaching Responsibilities 
(3-credit hour courses) 

Professor Luciana Duranti 
 *retired 2023 
Dottore, University of Rome 
“La Sapienza” 

Records and archives in the Cloud 
environment; Trustworthiness of digital 
material (accuracy, reliability and 
authenticity); Principles & methods for 

No teaching duties in the MLIS program 
during the review period 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-23%20Re-Envisioning%20the%20FNCC%20Report?csf=1&web=1&e=ZnOLGE
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MA equivalent, State Archives 
of Rome 

 

selecting, acquiring & preserving 
contemporary records 

Professor Erik Kwakkel  
PhD, MA Leiden University 
 

History of the Book; 
Book Design and Communication; 
Digital Humanities; 
Digitization of Cultural Heritage; 
Dissemination of Information 

LIBR 548F – History of the Book 
LIBR 579D – Special Collections 
Librarianship  
 

Professor Victoria Lemieux  
PhD, Archives Administration, 
University College London 
 
MAS, University of British 
Columbia 

Blockchain technology; 
Trustworthy records; 
Records and information management; 
Risk management; 
Information visualization and visual 
analytics; 
Transparency and the public interest (in 
public sector and financial contexts); 
International development 

LIBR 514H: Records and Information 
Governance 
LIBR 514K: IT Security, Information 
Assurance and Risk Management   
LIBR 559T: Blockchain Technology for 
Information Professionals 

Professor Heather O’Brien  
PhD, MLIS, Faculty of 
Information Management, 
Dalhousie University 
 

User engagement; Research methods 
for evaluating user experience; 
Information seeking, retrieval and use; 
information access; Scholarly 
communication and knowledge 
exchange 
 

LIBR 506: Human Information Interaction  
LIBR 507: Research and Evaluation in 
Information Organizations 
LIBR 553: Information Users in Diverse 
Environments  
LIBR 559L: Scholarly Communication and 
Publishing  

Associate Professor 
Muhammad Abdul-Mageed 
Dual PhD, Computational 
Linguistics and Information 
Science, MA, Indiana 
University-Bloomington 
 

Natural Language Processing; 
Machine Learning; 
Deep Learning; 
Natural Language Inference; 
Arabic; 
Social Artificial Intelligence; 
Misinformation; 
Social Media Mining 

LIBR559N: Text Analytics  
LIBR559C: Python Programming 
   

Associate Professor Richard 
Arias-Hernández 
PhD, Science and Technology 
Studies, Rensselaer Polytechnic 
Institute 
M.Sc., University of the Andes, 
Colombia  

Social studies of information 
technology; 
Information technology design and 
social justice; 
Digital libraries, digital archives, visual 
analytics 

LIBR 554: Database Design  
LIBR 581: Digital Libraries  
LIBR 514F: Information Visualization and 
Visual Analytics  
LIBR 582: Digital Text and Image 
Collections  

Associate Professor Jennifer 
Douglas 
PhD, Faculty of Information, 
University of Toronto 
 
MAS, University of British 
Columbia 

Personal archives; 
Writers’ archives; 
Archival arrangement and description; 
History and evolution of archival theory; 
Online communities and archives; 
Archival representation 

LIBR 539H – Personal Archives  
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Associate Professor Rick Kopak  
*retired 2023  
PhD, MLS, Faculty of 
Information, University of 
Toronto 
 

Link typing; Hypertext; Digital libraries; 
Human-computer interaction; 
Information-seeking in distributed 
information environments; Information 
architecture; Information design 

LIBR 507: Methods of Research and 
Evaluation in Information Organizations  
LIBR 556: Information Design II 
LIBR 555: Information Design I  

Associate Professor Eric 
Meyers 
PhD, School of Information, 
University of Washington 

MS, Information, University of 
Michigan 

MA, Education, Stanford 
University 

Youth Information Interaction; 
Collaborative Information Seeking and 
Retrieval; 
Theories of Learning and Cognition; 
Youth Services; 
School and Public Libraries; 
New Media; 
Virtual Worlds 

LIBR 526: Literature and Other Materials 
for Young Adults  
LIBR 541: New Media for Children and 
Young Adults 
 

Associate Professor Lisa 
Nathan 
PhD, School of Information, 
University of Washington 
 
MLIS, Simmons College, Boston 

Information & Climate Justice; 
Information in Times of Crisis; 
Indigenous-led information initiatives; 
Information policy/ethics; 
Human-computer interaction; 
Multi-lifespan information systems 

LIBR 508: Information Practices in 
Contemporary Society  
LIBR 561: Information Policy 
LIBR 564: Information Practice and 
Protocol in Support of Indigenous 
Initiatives  
LIBR 569S: Information Worlds of Climate 
Justice  

Associate Professor Luanne 
Sinnamon, 
PhD, Faculty of Information, 
University of Toronto 
 
MLIS, Hebrew University of 
Jerusalem 
MA, Carleton University 

Human information interaction and 
information retrieval; 
Digital reading, information seeking and 
learning; 
Contextual and task-based approaches 
to information access; 
Digital document genres 

LIBR 504/ ARST 570 Management of 
Information Organizations 
LIBR 506 Human Information Interaction  
LIBR 557: Information Retrieval Concepts 
and Practice 
LIBR 593b: Information in Times of Crisis 
(co-taught) 

Assistant Professor  
Julia Bullard 
PhD, School of Information, 
University of Texas at Austin 
 
MLIS, University of British 
Columbia 

Information and knowledge 
organization; 
Information ethics; 
Computer-supported cooperative work; 
Social computing; 
Classification theory 

LIBR 509: Foundations of Resource 
Description and Bibliographic Control 
LIBR 514L/ARST 556L: Metadata 
LIBR 565/ARST 586: Progressive and 
Radical Information Work 

Assistant Professor Hannah 
Turner 
PhD, Faculty of Information, 
University of Toronto 
 

Information practices in museums; 
Cataloguing and classification; 
Documentation and reparative work; 
Digital cultural heritage; 
Feminist/ IBPOC theory; 
Digital preservation and repatriation; 

LIBR 508 Information Practices in 
Contemporary Society  
LIBR 588 Theory and Practice of Oral 
History  
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MMsT, (Museum Studies), 
University of Toronto 

Histories of science and technology; 
Creative digital heritage work 

Assistant Professor Fatemeh 
Salehian Kia 
PhD, School of Interactive Arts 
and Technology, Simon Fraser 
University 
MSc, Software System 
Engineering, RWTH Aachen 
University 

Learning Analytics; 
AI in Education; 
Machine Learning; Computing  

LIBR 559C Python Programming 
LIBR 554 Database Design 

Assistant Professor Elizabeth 
Shaffer 
PhD, MAS, School of 
Information, University of 
British Columbia 

Critical inquiry of information policy; 
Social Justice and Archival Practice; 
Traumatic Events & Archival Collections 

No teaching duties in the MLIS program 
during the review period  

Lecturer Cameron Mitchell 
Pierson 
PhD, Victoria University of 
Wellington 
 
MLIS, Wayne State University 

Librarianship; Professional education; 
Human information behaviour; Digital 
transformation; AI ethics 
 

LIBR 504: Management of Information 
Organizations,  
LIBR 506: Human Information Interaction 
LIBR 576: Public Libraries 

Lecturer Teresa Prendergast 
PhD, Faculty of Education, 
University of British Columbia 
MLIS, University of British 
Columbia 

librarianship and children’s literature; 
children’s library services in diverse 
communities; 
the role of children’s librarians in the 
lives of children and families; 
portrayal of children with disabilities in 
literature; 
portrayal of contemporary Indigenous 
children’s lives and children’s refugee & 
immigrant experiences in literature 

LIBR 520 Survey of Literature and Other 
Materials for Children 
LIBR 523 Canadian Literature and 
Children’s Materials 
LIBR 527 Services for Children 
LIBR 576 Public Libraries 
LIBR 580 Collections Management 

Membership in the Faculty of Graduate and Post-doctoral Studies (G&PS) at UBC is required for 
individuals supervising MLIS theses or participating on MLIS thesis committees. G&PS faculty 
membership is restricted to tenure-track research stream faculty holding the rank of Assistant Professor, 
Associate Professor, or Professor. However, “[o]ther appropriately qualified individuals (e.g., clinical 
professors, adjunct professors, professors of teaching, senior instructors or visiting professors) who are 
actively engaged in research and experienced with graduate education may be approved, upon the 
recommendation of their Head, Director or Dean (or functional equivalent) of the graduate program 
with which they are affiliated and the approval of the Dean of the Faculty of Graduate and Postdoctoral 
Studies…”.4 All of our full-time faculty are able to serve on thesis committees for MLIS students, either 
through membership due to rank, or through application to G&PS (e.g., for Lecturers and Teaching 
stream faculty who have relevant expertise in thesis area).  

                                                           
4 “Membership in the Faculty of Graduate and Postdoctoral Studies.” UBC Graduate and Postdoctoral Studies. 
Accessed June 5, 2024. https://www.grad.ubc.ca/faculty-staff/policies-procedures/membership-faculty-graduate-
postdoctoral-studies.  

https://www.grad.ubc.ca/faculty-staff/policies-procedures/membership-faculty-graduate-postdoctoral-studies
https://www.grad.ubc.ca/faculty-staff/policies-procedures/membership-faculty-graduate-postdoctoral-studies
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Faculty maintain strong records of publication and research funding, reflecting their diverse expertise 
and capability to supervise and mentor graduate students. Over the period in review faculty members 
provided leadership and expertise to multiple campus wide “Research Excellence Clusters”, including 
those on blockchain technology (Dr. Lemieux), human computer interaction (Drs. Sinnamon, O’Brien, 
Meyers, Bullard, Nathan), transformative memory (Dr. Shaffer), climate justice (Dr. Nathan), and 
Language Sciences (Dr. Abdul-Mageed). Details of faculty publishing and research funding are provided 
in Standard III.5.  

All full-time faculty engage in service activities and responsibilities that support aspects of the MLIS 
program within the iSchool, the Faculty of Arts, and the University. Faculty service roles range from unit-
level (e.g., Chairing the Curriculum and Assessment Committee) to university-level (e.g., supervising 
MLIS students on a UBC-wide resource creation project with the Musqueam Indian Band (Drs. O’Brien 
and Nathan)) or contributing to policy development for Generative AI in teaching and learning across 
the campus (Drs. Arias-Hernández and Nathan)). From an administrative perspective, full-time faculty 
members are sufficient in number to administer the MLIS program through a standard committee 
structure, as can be seen in the annual service assignment rosters (Appendix-40).  However, service 
responsibilities have, at times, raised workload concerns, given that the School offers the MLIS and 
several additional programs. In 2018-2019, following consultation with faculty in the May 23, 2018 
Planning Meeting (Appendix-5), some committees were combined, e.g., Curriculum and Assessment, 
and other committees were replaced by individual lead roles, e.g., Facilities, in order to reduce the 
overall number of committees and to make service responsibilities more manageable. At that time, we 
implemented a practice of estimating and balancing the overall time commitment associated with 
service duties, in order to increase equity and transparency. Committee leadership roles across the 
review period are summarized in Table III-10. 

Although the ALA’s accreditation process targets the MLIS program, it is important to recognize that the 
MLIS exists within a globally recognized, vibrant learning institution. iSchool faculty recognize the many 
benefits to our MLIS students of modeling relationship building, working collaboratively, and sharing 
knowledge. Faculty dedicate significant time and energy to establishing and maintaining collaborative 
relationships beyond our unit. Across the University, interdisciplinary links are formally and informally 
established through teaching, research and service initiatives. The iSchool’s faculty are active 
participants in interdisciplinary projects with multiple units including: Geography, Anthropology, 
Computer Science, Creative Writing & Journalism, English, Centre for Critical Indigenous Studies, Indian 
Residential School History and Dialogue Centre, Language and Literacy Education, Linguistics, Museum 
of Anthropology, Sauder School of Business, and UBC Library. These projects include thesis and doctoral 
committee memberships, teaching collaborations, research projects, and service initiatives (e.g., UBC’s 
Inter-departmental Climate Committee; Faculty of Arts Digital Scholarship Initiative). It is commonplace 
for these collaborative initiatives to create opportunities for MLIS students to learn and contribute as 
Graduate Academic Assistants, Graduate Research Assistants, or through independent study courses 
(e.g., LIBR 597: Research Collaboration).  

Term-appointed Faculty 

The School of Information benefits in myriad ways from its campus location on the traditional, ancestral, 
and unceded territory of the xʷməθkʷəyə̓m (Musqueam) people. Musqueam community members 
often reference the long history of this specific area as a place of knowledge sharing. Today UBC 
continues to benefit from its location in a dynamic metropolitan area, Metro Vancouver, home to 
thousands of information professionals working in a broad range of positions throughout the 
employment sector. Thus, the School is well-positioned to recruit inspiring term-appointed faculty. Each 

https://research.ubc.ca/vpri-competitions-initiatives/research-excellence-clusters
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-40%20Annual%20Service%20Assignment%20Rosters?csf=1&web=1&e=ODejZg
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-05%20Meeting%20Agendas%20and%20Minutes%20of%20May%20Planning%20Meetings?csf=1&web=1&e=hPo6hC
https://www.musqueam.bc.ca/
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year the School hires twenty to thirty term-appointed instructors to teach courses in our graduate 
programs. A selective list of term-appointed faculty and courses taught is provided in Table III-2. See 
(Appendix-41) for the full list and CVs.  The majority are hired as Adjunct Professors (off-campus 
experts), complemented by a small number of Sessional Lecturers (experts affiliated with UBC, such as 
iSchool PhD students or UBC librarians). Term-appointed instructors are crucial to the MLIS program as 
they introduce students to needed expertise areas and can draw on their direct workplace experience.  

Table III-2: Term-Appointed Part-Time Faculty 

Name Degree Full-Time Role Courses Taught 

Eugene Barsky MLIS  Head, Research Commons, UBC  LIBR 532 Science & Technology 
Sources and Services 
LIBR 559S Research Data 
Management 

Jorge Cardenas Garcia  MLIS  Head, Belzberg Library, Simon Fraser 
University Library  

LIBR 576 Public Libraries 
LIBR 579J Community-Led Libraries 

Tara Fraser 
 

   Head of Conservation, Vancouver Art 
Gallery  

LIBR 587: Preservation 

Fiona Hunt MLIS  Department Chair, Library and 
Information Technology Program, 
Langara College  

LIBR 535 Instructional Role of the 
Librarian 
LIBR 545 Adult Popular Reading & 
Media Interests 

Vanessa Kitchin MIS  University of British Columbia, 
Knowledge Synthesis & Medical 
Librarian  

LIBR 534 Health Information 
Sources and Services 

Kristin Kozar MLIS, 
Ph.D. in 
progress  

Executive Director, UBC Indian 
Residential School History and Dialogue 
Centre  

LIBR 564 Information Practices and 
Protocol in Support of Indigenous 
Initiatives 

Millicent Mabi Ph.D.  Director of Community Engagement and 
Programming (Regina Public Library)  

LIBR 531 Client-Centred Services 
for Adults 

Rebecka Sheffield Ph.D. Senior Policy Advisor, Ontario Digital 
Service  

LIBR 579G Archives for Librarians 

Alexandra Wieland MAS  Head, Special Collections and Rare 
Books, Simon Fraser University Library  

LIBR 514J Administering Records 
under the Freedom of Information 
and Protection of Privacy 
Legislation 

In addition to faculty appointed to teach individual courses, a number of faculty are affiliated with the 
School in strategic roles, to support relationship-building and add capacity in critical areas. Through a 
partnership with the Residential School History and Dialogue Centre (IRSHDC) two faculty served in as 
term-appointed positions in the School, while seconded 75% to leadership roles in the IRSHDC. This 
strengthened our relationship with the Centre and added valuable teaching and mentoring capacity 
within the School, particularly for students in the FNCC. Dr. Tricia Logan, a Métis scholar, joined the 
School as a part-time Assistant Professor from 2019-2022, and taught LIBR 564 Information Practices 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-41%20Term-Appointed%20Faculty%20CVs?csf=1&web=1&e=k296h8
https://hr.ubc.ca/working-ubc/faculty-titles-ranks-and-descriptions/term-faculty-appointments/adjunct-clinical-and
https://hr.ubc.ca/working-ubc/faculty-titles-ranks-and-descriptions/term-faculty-appointments/sessional-lecturers
https://irshdc.ubc.ca/
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and Protocols in Support of Indigenous Initiatives.  Dr. Elizabeth Shaffer, a Black Scholar, was an 
Associate Professor Without Review from 2020-2023 and taught one course in the MAS program. Dr. 
Shaffer went on to join the School in a full-time tenure track Assistant Professor position in 2023, as the 
outcome of a competitive search process. 

Dr. Susan Parker, UBC University Librarian, has held the position of Associate Faculty Member in the 
School since 2019. Dr. Parker attends faculty meetings and retreats, serves as a guest lecturer in MLIS 
courses and collaborates with iSchool faculty. The School benefits from Dr. Parker’s extensive leadership 
experience and the direct connection with the UBC Library, one of our most important partners. Dr. 
Parker’s term was renewed in 2022 for an additional three years. 

In a role unique to this iSchool, the School’s FNCC Manager position is currently held by a term-
appointed faculty member. Métis scholar and MLIS graduate Amy Perreault is Associate Director, 
Indigenous Initiatives at UBC’s Centre for Teaching and Learning Technology (CTLT). At CTLT, Amy 
Perreault founded and leads the influential Indigenous Initiatives unit. In her role as Manager of the 
FNCC, Amy Perreault is an unparalleled catalyst who brings together a growing network of information 
professionals (Indigenous and settler) dedicated to a forward-looking, justice-driven range of initiatives. 
Amy Perreault connects students in the FNCC concentration with professionals able to offer professional 
experience opportunities and mentorship. She hosts gatherings throughout the academic year for FNCC 
students, inviting guest speakers (e.g., information professionals, librarians, MLIS students on relevant 
professional experiences or Co-ops) who share their projects related to Indigenous programs, priorities, 
and concerns. Amy Perreault also advises School leadership when opportunities for learning or outreach 
occur. As a recent example, Amy Perreault invited Musqueam Elder Larry Grant to attend iSchool 
Research Day (2024) as an honoured guest. In his role as Musqueam Elder, Larry Grant opened Research 
Day with a deeply layered territorial acknowledgment. Later in the day, he participated in a closed 
session entitled, “Reciprocity and Learning as a Community” with FNCC students, alumni, and supporting 
faculty. All of this was made possible by Amy Perreault whose vision, relationships, and strategic 
foresight ensured Research Day was grounded by insights from a representative of UBC’s host nation.  

Recruitment of term-appointed faculty is an ongoing process, given the nature of these roles.  Each year, 
future instructional needs are identified during a series of course-planning meetings held approximately 
eight months before the upcoming academic year. Direction is provided by the Director and Program 
Chairs (MLIS, MAS, PhD, MACL, Informatics). Once needed courses are determined, these are allocated 
to full-time faculty who hold relevant expertise and are available (i.e., not on leave or sabbatical). After 
this initial allocation process, courses still in need of instructors are identified. Preference for these 
courses is given to term-appointed faculty who have taught successfully in the past. Direct recruitment 
by the Director or MLIS Program Chair of previously successful term-appointed faculty is followed by 
advertising initiatives for courses still needing instructors.  Open instructor positions are publicly 
advertised on the school’s website and appropriate listservs (depending on subject area), and shared 
with iSchool PhD students.   

Qualitative feedback from student surveys and course evaluations have indicated that while most term-
appointed faculty are highly effective instructors, the learning experience for students is more variable 
in comparison with courses taught by full-time faculty.  To address this issue, we increased the level of 
support for term-appointed instructors during the review period.  For the past several years, the 
Director meets individually with each new instructor, and since 2019, Dr. Tess Prendergast has served as 
the Faculty Liaison for Adjunct and Sessional Instructors to provide a consistent and direct point of 
contact throughout the process of hiring, onboarding and teaching. Dr. Prendergast also coordinates an 
orientation and teaching workshop for term-appointed faculty each summer.  Other supports include a 

https://library.ubc.ca/
https://ctlt.ubc.ca/programs/
https://ischool.ubc.ca/about/job-opportunities/faculty-staff-careers/
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regularly updated Faculty Handbook (Appendix-33) and professional development workshops open to 
full time and term-appointed faculty (see Table III-4).  

Standard III.2  
The program demonstrates the high priority it attaches to teaching, research, and 
service by its appointments and promotions; by encouragements of excellence in 
teaching, research, and service; and through provision of a stimulating learning and 
research environment. 

UBC-wide faculty agreements and policies provide extensive detail on the criteria of excellence and 
productivity required by UBC in the areas of teaching, research, and service. These criteria are applied in 
decisions involving faculty appointment, reappointment, tenure, and promotion. For transparency, 
criteria are documented in the Collective Agreement (expiring June 30, 2025) between the University of 
British Columbia and the Faculty Association of the University of British Columbia, and in the Guide to 
Reappointment, Promotion and Tenure Procedures at UBC. These materials outline the importance of 
the teaching, research, and service, and provide clear guidance on their evaluation. Additional policies 
are outlined in the Board of Governors Policies, Procedures & Guidelines. 

The iSchool’s policies and procedures regarding appointment, reappointment, promotion, and tenure, 
and merit and performance salary adjustments, adhere to those of the university, and in some cases, 
School policies exist to provide more specific guidance. The following sections provide further detail.  

Faculty of Arts approval is required before hiring iSchool Term-appointed and Tenure-Track faculty 
positions. The position description, rationale, advertisement and hiring committee are all vetted and 
procedures for ensuring equitable, diverse and transparent hiring practices must be followed. UBC’s 
Equity & Inclusion Office provides support for developing these practices through the “Guide to 
Equitable Hiring Practices: Faculty Recruitment.”  Adhering to these guidelines, the School advertises 
faculty positions through professional listservs, the School website, job boards managed by Associations, 
such as the iSchool Organization, and at conferences. Advertisements for full-time faculty seek 
applicants with a doctorate completed or near completion, evidence of teaching and research 
experience and/or potential, and specialized subject knowledge. Supported by recent changes to the 
Collective Agreement, we explicitly encourage applicants who may have “non-traditional” career paths, 
career disruptions, or unique forms of scholarship and research practice, expanding our ability to 
welcome a more diverse range of applicants. The language is well represented through our most recent 
advertisement for the position of Assistant Professor, Indigenous Information Studies (Appendix-42).  

Hiring procedures within the School are detailed in Policy 106: Internal Faculty Hiring Procedures 
(Appendix-69). Our recent and ongoing hiring initiatives reflect the priorities and commitments of the 
MLIS Program and the iSchool, alongside those of the Faculty of Arts and the strategic plans of the 
university. We prioritize hiring that is aligned with the Scarborough Charter, UBC’s Indigenous Strategic 
Plan, the Faculty of Arts Black Faculty Cohort Hiring Initiative, and the iSchool’s Re-envisioning the FNCC 
Report, as further discussed in Standards III.3 and III.10.  

In addition to our ongoing work to hire and support a more diverse faculty, we continue to renew our 
commitment to the Galleries, Libraries, Archives, and Museums (GLAM) sector and the MLIS 
Communities and Culture curricular pathway through hiring faculty with expertise in areas such as: the 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-33%20iSchool%20Faculty%20Handbook?csf=1&web=1&e=xqnnWt
https://hr.ubc.ca/sites/default/files/documents/UBC%20and%20UBCFA%20Collective%20Agreement.pdf
https://hr.ubc.ca/sites/default/files/documents/SAC%20Guide.pdf
https://hr.ubc.ca/sites/default/files/documents/SAC%20Guide.pdf
http://universitycounsel.ubc.ca/policies
https://equity.ubc.ca/resources/employment-equity/guide-to-equitable-hiring-practices-faculty-recruitment/
https://equity.ubc.ca/resources/employment-equity/guide-to-equitable-hiring-practices-faculty-recruitment/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-42%20Employment%20Advertisement%20for%20Assistant%20Professor,%20Indigenous%20Information%20Studies,%202024?csf=1&web=1&e=tvdjTv
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-69%20School%20Policies%20and%20Guidelines?csf=1&web=1&e=zGSZPL
https://aboriginal-2018.sites.olt.ubc.ca/files/2021/06/UBC.ISP_StrategicPlan2020-SPREAD-Borderless-REDUCED.pdf
https://aboriginal-2018.sites.olt.ubc.ca/files/2021/06/UBC.ISP_StrategicPlan2020-SPREAD-Borderless-REDUCED.pdf


September 23, 2024 

81 

 

history of the book (Dr. Kwakkel, 2018); digital humanities, cultural heritage materials and museum 
studies (Dr. Turner, 2019); children’s librarianship (Dr. Tess Prendergast, 2019); intellectual freedom and 
public libraries (Dr. Cameron Pierson, 2023); Black futurism and transformative memory (Dr. Elizabeth 
Shaffer, 2023); and Indigenous information studies (Dr. Alex Ross, 2025). These developments are well-
aligned with our position in the Faculty of Arts and our affiliations with UBC-Vancouver's cultural 
institutions, including the internationally renowned Museum of Anthropology and the Belkin Gallery. 

With respect to tenure and promotion, expectations, measures, and procedures for decisions and 
recommendations concerning faculty status within the unit align with the university-wide policies and 
practice as noted above, including those detailed in the Collective Agreement between the University of 
British Columbia and the Faculty Association. These policies are regularly updated, and training 
opportunities are promoted campus-wide (e.g., workshops on promotion and tenure for faculty are 
offered and advertised throughout the academic year). There are separate administrative process 
sessions offered regularly for unit heads and administrative staff to ensure that they are kept abreast of 
any changes.  

Typically, reappointment review occurs in year three and tenure and promotion review in year seven for 
tenure-track research faculty. All steps require clear evidence of research excellence in the form of a 
consistent publication record and evidence of impact and strong teaching in the form of student 
experience of teaching evaluations and peer reviews conducted according to standard policies and 
procedures.   Peer review of teaching in the School follows Faculty of Arts procedures (Appendix-43) and 
involves at least one reviewer external to the unit. 

Table III-3: Full-Time Hires of Faculty 

Full Professor  
• Dr. Erik Kwakkel (2018)  

Assistant Professor (tenure track) 
• Dr. Richard Arias-Hernández (2017) 
• Dr. Julia Bullard (2017)  
• Dr. Hannah Turner (2019) 
• Dr. Fatemeh Salehian Kia (2023) 
• Dr. Elizabeth Shaffer (2023) 
• Dr. Alex Ross (2024/5) 

Lecturers (term-limited) 
• Dr. Tess Pendergast (2019; current contract to 2027) 
• Dr. Cameron Pierson (2023; current contract to 2026)  

Tenure & Promotion to Associate Professor 
• Dr. Eric Meyers (2016) 
• Dr. Lisa Nathan (2017) 
• Dr. Jennifer Douglas (2022) 
• Dr. Muhammad Abdul-Mageed (2022) 
• Dr. Richard Arias-Hernández (2022) 

Promotion to Professor 
• Dr. Victoria Lemieux (2023) 
• Dr. Heather O’Brien (2023) 

Retirement 

https://moa.ubc.ca/
https://belkin.ubc.ca/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-43%20Faculty%20of%20Arts,%20Peer%20Review%20of%20Teaching%20Guide?csf=1&web=1&e=T5V0c5
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• Dr. Rick Kopak (2023) 
• Professor Luciana Duranti (2023) 

Drs. Abdul-Mageed, Arias-Hernández, Douglas, and Nathan went forward for promotion in the most 
recent review period (2017-2023). All were promoted with tenure to Associate Professor. In this same 
review period, Drs. O’Brien and Lemieux were promoted to Full Professor. Several faculty members are 
under review for tenure and promotion in the current academic year. The unit’s tenure and promotion 
process is supported in the unit through regular annual review meetings and mentoring (Appendix-44), 
further described below. Two full-time faculty members retired June 30, 2023, and moved to emeritus 
status (Dr. Kopak and Professor Duranti). Both these positions have since been filled through hiring (Dr. 
Fatemeh Salehian Kia and Dr. Elizabeth Shaffer). 

UBC prides itself on a robust research culture. There are numerous UBC internal awards for Research 
each year. In addition, the Faculty of Arts offers Research and Teaching awards annually that are open to 
School of Information faculty and the annual Merit and PSA process for Full-time faculty is intended to  
encourage and reward stellar achievements in research, teaching, and service (Appendix-49). For 
example, Dr. Heather O’Brien is a 2024 recipient of a UBC Killam Research Award.  Standards III.5, III.8, 
and III.9 provide more information about faculty members’ records of accomplishment in research.  

Tenure track teaching stream positions are offered at UBC, at the ranks of Assistant, Associate and Full 
Professor of Teaching. Two iSchool faculty members hold positions in the teaching stream (Drs. Arias-
Hernández and Salehian Kia). This explicit recognition of the vital contributions of faculty who excel at 
teaching and in the scholarship of teaching and learning has a positive influence on the learning 
environment across UBC, including the iSchool.  

This dedication to a stimulating teaching environment extends to term-appointed faculty. The School 
supports all faculty through the provision and regular updating of the iSchool Faculty Handbook 
(Appendix-33), which provides detail on policy and procedure and the logistics of teaching in the School. 
These supports as well as term-specific dates and deadlines are shared with all instructors at the 
beginning of each teaching term in a direct email from the Program Assistant (Appendix-46). As noted 
above, Dr. Prendergast serves as liaison for term-appointed faculty, who are invited to the annual 
teaching orientation session as well as all teaching and professional development workshops offered in 
the School (Table III-4).  To further encourage excellence in teaching and recognize the talent, expertise, 
and dedication of individuals who share their professional and personal experiences with students, we 
offer an award named in honour of Senior Instructor Emerita Mary Sue Stephenson to the iSchool 
Adjunct or Sessional instructor with the highest student experience of instruction evaluations every 
year. 

The School of Information has a specific goal focused on educational experiences: Goal 2: Foster 
educational experiences that enable our graduates to advance their fields of knowledge and practice. 
While the unit encourages and facilitates all instructors to partake in professional development 
opportunities for teaching and service, we note a specific focus in the areas of incorporating Indigenous 
topics into the curricula, creating space to consider multiple ways of knowing, and efforts to promote 
anti-racism. All of these areas are highlighted in other Standards and discussed in more detail in 
Standard III.10. 

The MLIS program benefits from the robust support offered by UBC’s Centre for Teaching and Learning 
Technology (CTLT). CTLT is located in the same building as the School and is a convenient and robust 
resource for support and improvement of teaching practice (in person, hybrid, and fully online). CTLT’s 
mission is to advance “scholarly and innovative approaches to teaching, learning, curriculum and 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-44%20ISchool%20Faculty%20Mentoring%20Policy%20(105)?csf=1&web=1&e=q0sHdR
https://prizes.research.ubc.ca/internal-awards/internal-awards-summary-and-faqs
https://www.arts.ubc.ca/about/award-recipients/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-49%20iSchool%20Policy%20on%20Merit%20and%20Performance%20Salary%20Adjustments?csf=1&web=1&e=duYhCf
https://www.arts.ubc.ca/news/the-2023-2024-ubc-killam-research-prize-recipients/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-33%20iSchool%20Faculty%20Handbook?csf=1&web=1&e=xqnnWt
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-46%20Important%20Information%20for%20Instructors%20Guide?csf=1&web=1&e=0KJXy2
https://ctlt.ubc.ca/
https://ctlt.ubc.ca/
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educational technology practices within and across UBC’s diverse disciplinary and cultural contexts.”  
The unit offers programming free to UBC faculty, full-time and sessional, at all stages of their careers, 
ranging from three-day course-design workshops and year-long communities of practice for different 
areas of teaching and learning, as well as one to two-hour introductions and training on digital tools for 
online and hybrid courses. For example, Drs. Julia Bullard and Lisa Nathan participated in CTLT’s 
Indigenous Initiatives Learning Community, an initiative that hosts faculty and staff across UBC for 
monthly sessions on integrating Indigenous perspectives into teaching and service. A UBC-wide “CTLT 
Institute” is hosted three times each year that offers interactive workshops through which participants 
can gain practical knowledge and contacts within the wider university community. CTLT staff also 
provide project facilitation support for the development or renewal of courses, the development of new 
programs, and the implementation of technologies in research and teaching. Many faculty members 
host or participate in CTLT workshops throughout the year or take advantage of CTLT’s weekly “drop-in” 
hours, where instructors receive one-on-one virtual support from CTLT learning strategists specific to 
their needs (e.g., enriching modules or navigation within Canvas, UBC’s Learning Management System).  

Faculty also benefit from professional development support provided by the UBC Equity and Inclusion 
Office (EIO). In contrast to CTLT, which hosts ongoing events open to units across UBC, the EIO typically 
offers customized workshops in collaboration with individual units. The iSchool collaborated with the 
EIO to hold a Positive Space workshop for faculty and staff in May 2019. 

Within the School, faculty and staff organize professional development workshops focused on peer 
learning (Table III-4), often with facilitation assistance from CTLT. For example, in the 2023/24 academic 
year, the unit hosted a three-part series of professional development workshops using the CTLT project 
What I Learned in Class Today, focusing on supporting Indigenous students in the classroom. While most 
of these events are open only to iSchool full-time and term-appointed faculty, there are also whole-of-
School sessions such as the March 2022 panel and dialogue event, “Generative Justice at UBC iSchool: 
An aspirational conversation.” 

In summary, all instructors are encouraged to engage with the craft and practice of teaching, evidenced 
by the lively discussions on pedagogy that are a regular component of faculty meetings, workshops, and 
social events. Specific examples of teaching innovations can be found in Standard II and in the teaching 
sections of faculty CVs (Appendix-39).  

The School’s strategic Goal 3 underscores the importance of research: Conduct innovative and 
meaningful research that informs practice, extends theory and addresses challenges of societal 
importance. This school-wide goal highlights the importance of ensuring that MLIS students engage in, 
learn from, and are inspired by faculty members’ research projects. Standard II.2.2 offers more detail on 
the training and involvement of MLIS students in research.  

As noted in the Collective Agreement, tenure-track faculty are eligible for study leaves/sabbatical after a 
minimum of four years of service. Study leaves provide the opportunity to carry out major research 
projects, initiate new research directions, or travel and develop international research collaborations.  

Full-time faculty receive research support in a variety of ways including: 

• Start-up Funds: New tenure-track faculty members receive start-up funds to purchase 
computing equipment, hire student research assistants, and cover other expenses associated 
with initiating their research projects. 

• Professional Development Funds: All faculty receive annual professional development funds to 
cover costs of memberships in scholarly or professional associations, purchase of books or 
subscriptions, etc. 

https://equity.ubc.ca/
https://equity.ubc.ca/
https://indigenousinitiatives.ctlt.ubc.ca/2024/05/23/renewed-what-i-learned-in-class-today-facilitation-guide-toolkit-in-practice/
https://ischool.ubc.ca/events/event/generativejustice/
https://ischool.ubc.ca/events/event/generativejustice/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-39%20Full-Time%20Faculty%20CVs?csf=1&web=1&e=i0MWjM
https://hr.ubc.ca/career-development/professional-development-funding/faculty-professional-development-funding
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• iSchool Travel Funding: Each year, the School allocates funding to support each faculty 
member’s participation in research conferences and workshops—for example, to international 
conferences such as ASIS&T, ALISE, and the iConference, or to regional events, such as BCLA 
Annual Meeting.5 

• Skilled and Engaged Graduate Students: iSchool graduate students (Master’s and PhD) are 
valued research assistants; many enter their respective programs with prior graduate degrees 
and are able to support multidisciplinary research projects. As evidenced in their publications, 
many full-time faculty co-author papers and publications with their students and research 
assistants, and all full-time faculty have engaged students in their scholarship, either as paid 
assistants or through independent course options, such as LIBR 597: Collaborative Research or 
LIBR 599: Thesis. 

Table III-4: Summary of In-Unit Teaching and Development Workshops 

Workshop Title/Topic Date 

Framing Conversations April 28, 2017 

Adjunct and Sessional Teaching Orientation August 30, 2017 

Understanding Mental Health Challenges December 6, 2017 

Adjunct Orientation and Course Planning and Design Workshop August 7, 2018 

Positive Space Workshop May 9, 2019 

Adjunct Orientation and Course Planning and Design Workshop August 7, 2019 

Undergraduate Course Design Workshop October 11, 2019 

CV Workshop and Annual Review Process for New Faculty February 28, 2020 

Indigenous Strategic Plan Self-Assessment for Faculty and Staff April 23, 2021 

Indigenous Strategic Plan Self-Assessment for Faculty and Staff December 3, 2021 

Indigenous Strategic Plan Self-Assessment for Faculty and Staff December 9, 2021 

Indigenous Strategic Plan Self-Assessment for Faculty and Staff May 6, 2022 

Meeting the Accessibility Needs of Students December 14, 2022 

Incorporating Indigenous perspectives into the learning environment  November 15, 2022 

Adjunct and Sessional Teaching Orientation August 1, 2023 

“What I Learned in Class Today” (Classroom Climate & Indigenous Initiatives) March 1, 2024 

                                                           
5 As of Spring 2024, an Ad Hoc committee has been established within the Faculty Association working on language 
for the Collective Agreement to combat the misinformation that faculty are required to engage in air travel in 
order to receive tenure and promotion or merit. The rapidly worsening climate crisis is well-documented and the 
committee is working to discourage expectations of air travel for faculty. Dr. Lisa Nathan is a member of the Ad 
Hoc committee. 



September 23, 2024 

85 

 

“What I Learned in Class Today” hands-on session (Classroom Climate & 
Indigenous Initiatives)  March 7, 2024 

• UBC’s Support Programs to Advance Research Capacity (SPARC): offers faculty a range of 
services, including an invaluable peer-review service for grant applications. Faculty make use of 
this service when applying for grants and also support this service by providing peer reviews for 
SPARC upon request.  

UBC also hosts new faculty orientation sessions to build community and awareness among faculty of all 
the support services available to them. For example, the Vice-President Research and Innovation office 
holds research orientation sessions. 

In addition to the supports introduced above, the research culture at the School is collegial, supportive, 
and strong. Ongoing activities that enrich this culture include: 

• iSchool Research Day spotlights the research endeavours of students and faculty, showcasing 
exemplary scholarship through a keynote address, peer-reviewed talks, poster presentations, 
and demonstrations of ongoing technical projects. The most recent event (March 2024) 
attracted broad participation with 27 talks and posters presented by students and faculty.  

• Writing Retreats: Throughout the summer months, full-day writing retreats for faculty, visiting 
scholars, and doctoral students take place, organized by one or more faculty members (e.g., Drs. 
Turner, O’Brien, Sinnamon). These gatherings support the sharing of ongoing research, 
providing space for discussing challenges, sharing ideas, and receiving guidance on ongoing 
writing projects. 

• iSchool Colloquia Series is an opportunity for students, faculty and staff to engage with scholars, 
community leaders, and subject experts from the School, Faculty of Arts, broader UBC 
community, Metro Vancouver, and beyond on a broad range of information studies topics. As 
part of our series, interested graduate students and faculty are invited to join the speaker for 
lunch, an opportunity for increased engagement and the building of intellectual networks for 
junior scholars. UBC's location in a stunningly beautiful, culturally rich area attracts scholars 
from around the globe for a range of activities. iSchool faculty receive email throughout the year 
from scholars who are interested in offering a talk at the School as part of a planned trip to 
Vancouver. A full list of colloquia is available in Appendix-30. Speaker highlights include: 

o 25 January 2018 Sandy Littletree, PhD Candidate at the University of Washington 
Information School “Relationality and Indigenous Systems of Knowledge: At the Heart of 
an LIS Pedagogy”  

o 1 November 2018 Dr. Soo Young Rieh, University of Michigan “Searching as Learning”  
o 24 October 2019 Dr. Isto Huvila , iSchool Visiting Professor, Uppsala University “Makers 

in their spaces?: Working with and towards data, information and records”  
o 19 April 2023 Dr. Joe Sutliff-Sanders, Associate Professor, University of Cambridge, 

“How the Newborn Graphic Novel Found the Librarians it Needed.”  
o 18 January 2024: Dr. Kate McDowell, Associate Professor, University of Illinois Urbana-

Champaign, “Storytelling as Information Research: From Data Storytelling to 
Misinformation.”  

The iSchool welcomes visiting scholars, professors (Table III-5) and post-doctoral fellows (Table III-6) 
from around the globe. Some are drawn by opportunities to work closely with our full-time faculty or to 
conduct regionally-specific research. Regardless of the initial motivator, none are immune to the beauty 
of Musqueam Territory or the millennia of cultural history available to access through the area’s cultural 

https://sparc.ubc.ca/
https://research.ubc.ca/new-faculty-orientation
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-30%20List%20of%20iSchool%20Colloquia,%202017-2023?csf=1&web=1&e=c1BTGH
https://www.musqueam.bc.ca/departments/finance-admin/administration/facilities/
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sites, museums, and galleries. Visiting scholars advance research and education at the School and open 
up possibilities for graduate students to benefit from engaging with authorities in their areas of interest.  

Visiting scholars and postdoctoral fellows are sponsored by a full-time faculty member, typically receive 
office space in the unit and may stay for one or more terms and up to 5 years (post-doctoral fellows). 
The application process is outlined in Policy 101 Visiting Faculty (Appendix-47). A generous donation to 
the School from the Dodson family enabled us to offer a funded visiting scholar opportunity for a 
number of years.   Many of the Dodson Scholars and some other visiting scholars took the opportunity 
to teach one or more courses during their visit.   

Table III-5: Summary of Visiting Faculty, 2017-2024 

Year  Visiting Scholar  Home University  MLIS courses taught  

2023-24 (2 terms) Syeda Hina Batool University of the Punjab, Pakistan LIBR 574: Project 
Management 

2022-23 (2 terms)  Dr. Olivier St-Cyr  University of Toronto  LIBR 559E: UX for 
GLAM  

2019-20 (2 terms)  Dr. Isto Huvila  Uppsala University, Sweden    

2018-19 (1 term) (Dodson 
Visiting Scholar)  Dr. Pierluigi Feliciati  University of Macerata, Italy  

LIBR 514H: Records 
and Information 
Governance  

2018-19 (1 term) (Dodson 
Visiting Scholar)  Dr. Brenda Chawner  Victoria University of Wellington, 

New Zealand  
LIBR 576: Public 
Libraries 

2018-19 (1 term)  Dr. Soo Young Rieh  University of Michigan, USA    

2018-19 (2 terms)  Dr. Mamiko 
Matsubayashi  University of Tsukuba, Japan    

2018-19 (1 term)  Dr. Yuxiang Zhao  Nanjing University of Science and 
Technology, China    

Table III-6: Summary of Postdoctoral Fellows, 2017-2024 

Name  Year Start Year Finish Supervisor  

Kathleen Brennan  2018 2018 Heather O'Brien  

Robert Bittner  2018 2020 Eric Meyers  

Chris Rowell  2018 2020 Victoria Lemieux  

Chang Lu  2019 2022 Victoria Lemieux  

Abdelrahim Mohamed  2019 2024 Muhammad Abdul-Mageed  

ElMoatez Nagoudi  2019 2024 Muhammad Abdul-Mageed  

Syeda Hina Batool  2021 2022 Luanne Sinnamon  

https://www.musqueam.bc.ca/departments/finance-admin/administration/facilities/
https://moa.ubc.ca/
https://belkin.ubc.ca/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-47%20iSchool%20Policy%20on%20Visiting%20Faculty%20(101)?csf=1&web=1&e=2QQEvX
https://ischool.ubc.ca/about/visiting-professors-program/
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Fatemeh Salehian Kia  2021 2022 Heather O'Brien  

Ibrahim Tariq Javed  2021 2024 Victoria Lemieux  

Fakraddin Alwajih  2023 2024 Muhammad Abdul-Mageed  

Standard III.3  
The program has policies to recruit and retain faculty from diverse backgrounds. 
Explicit and equitable faculty personnel policies and procedures are published, 
accessible, and implemented. 

The iSchool upholds federal and provincial legislation, alongside university-wide policies, regarding 
equity and diversity when endeavoring to recruit, support and retain faculty from diverse backgrounds. 
Federal and provincial law historically prevented the university from gathering and compiling 
information on race, religion, and ethnicity. Changes are occurring (e.g., British Columbia’s Anti-Racism 
Data Act (April, 2023), but at this time statistics on these matters are not available. 

The Faculty Association represents the faculty in personnel issues and negotiations and offers 
information and guidance to its members in personnel matters, including through the Collective 
Agreement. The website of the university’s Human Resources department provides further detail on all 
contractual agreements, faculty personnel policies, and procedures, and itemizes benefits.  

School and university policy, stated in the documents mentioned above, as well as Canadian federal law, 
explicitly forbid discrimination. The university’s Equity and Inclusion Office website states that the office 
“[...] envisions a community in which human rights are respected and equity is embedded in all areas of 
academic, work and campus life”. In addition, UBC’s Collective Agreement states, “(t)here shall be no 
discrimination regarding any term or condition of employment by reason of sex, sexual orientation, age, 
race, colour, ancestry, place of origin, political belief, religion, marital status, family status, physical or 
mental disability (provided that such condition does not interfere with the ability to carry out the 
essential duties of the position), or membership or non-membership in, or activities on behalf of, the 
Association.”6 

Within the School, our commitment to diversity and equity are explicitly expressed through the Goal: 
“Promote a thriving, responsive and diverse School of Information community” and the related 
Objective: “Develop and implement a comprehensive recruiting plan to encourage and support high-
quality applicants, especially those from under-represented communities.” In a concrete step towards 
these goals, the Equity and Diversity Standing Committee was piloted as a Working Group in 2019 and 
established in 2020 (Appendix-7). 

While diversity and anti-racism initiatives gained momentum across UBC since 2018, racialized faculty 
and other equity seeking groups continue to provide evidence that much work remains to be done. In 
2023 the Associate Vice-President, Equity and Inclusion released the Strategic Equity and Anti-Racism 

                                                           
6 “UBC UBCFA Collective Agreement, Section 4: No Discrimination.” UBC Faculty Association, July 1, 2022. 
https://www.facultyassociation.ubc.ca/collective-agreement/. 

https://www.bclaws.gov.bc.ca/civix/document/id/lc/statreg/22018
https://www.bclaws.gov.bc.ca/civix/document/id/lc/statreg/22018
https://www.facultyassociation.ubc.ca/collective-agreement/
https://www.facultyassociation.ubc.ca/collective-agreement/
https://hr.ubc.ca/
https://equity.ubc.ca/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-07%20Terms%20of%20Reference%20for%20Standing%20Committees?csf=1&web=1&e=ca6geL
https://equity.ubc.ca/stear-framework-and-roadmap-for-change/
https://www.facultyassociation.ubc.ca/collective-agreement/
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(StEAR) Framework, “(...) a community-engaged, data-informed, action-oriented and accountability-
driven planning tool developed to guide the implementation of equity and anti-racism priorities and the 
cyclical evaluation of progress over the next three to five years.” The StEAR Framework Roadmap was 
informed by consultations with groups of faculty, staff, and students who continue to experience 
inequity and racism at UBC.  

The StEAR Framework is meant to bring together other plans, reports, and guidelines that have been 
developed by different UBC entities. Quoting from the StEAR Framework’s Frequently Asked Questions 
resource, “The StEAR framework is not another plan. It is a model for making sense of and guiding the 
implementation of UBC’s existing equity, diversity and inclusion (EDI)-related priorities, which are stated 
in the following plans and recommendations: 

• Inclusion Action Plan (IAP) 
• Employment Equity Plan 
• Canada Research Chairs Equity, Diversity & Inclusion (CRC EDI) Action Plan 
• Anti-Racism & Inclusive Excellence (ARIE) Taskforce Final Report 
• Trans, Two-Spirit & Gender Diversity Task Force Report  
• Dimensions Action Plan 
• Accessibility Plan (forthcoming)” 

 

As part of the School’s strategic planning process in 2024-2025, the Equity and Diversity Committee has 
been tasked with reviewing the  StEAR Roadmap, prioritizing the recommendations for action within the 
School, and bringing these forward to School leadership.  

At UBC all faculty hiring advertisements must include a stated commitment to equity and diversity, as 
per this recent example. 

Equity and diversity are essential to academic excellence. An open and diverse community fosters 
the inclusion of voices that have been underrepresented or discouraged. We encourage 
applications from members of groups that have been marginalized on any grounds enumerated 
under the B.C. Human Rights Code, including sex, sexual orientation, gender identity or 
expression, racialization, disability, political belief, religion, marital or family status, age, and/or 
status as a First Nation, Métis, Inuit, or Indigenous person. UBC is committed to employment 
equity. We encourage all qualified persons to apply. Canadians and permanent residents will be 
given priority.  

At UBC, we believe that attracting and sustaining a diverse workforce is key to the successful 
pursuit of excellence in research, innovation, and learning for all faculty, staff and students, and is 
essential to fostering an outstanding work environment. Our commitment to employment equity 
helps achieve inclusion and fairness, brings rich diversity to UBC as a workplace, and creates the 
necessary conditions for a rewarding career.  

The University is committed to creating and maintaining an inclusive and equitable work 
environment for all members of its workforce. An inclusive work environment presumes an 
environment where differences are accepted, recognized, and integrated into current structures, 
planning, and decision- making modes. Within this hiring process we will make efforts to create an 
inclusive and equitable process for all candidates (including but not limited to people with 
disabilities). Confidential accommodations are available on request for applicants who are short-
listed. 

https://equity.ubc.ca/stear-framework-and-roadmap-for-change/
https://equity3.sites.olt.ubc.ca/files/2023/06/UBC_StEAR_Roadmap_2024.pdf
https://equity.ubc.ca/stear-framework-and-roadmap-for-change/stear-framework-frequently-asked-questions/
https://equity.ubc.ca/stear-framework-and-roadmap-for-change/stear-framework-frequently-asked-questions/
http://equity.ubc.ca/iap
https://equity3.sites.olt.ubc.ca/resources/employment-equity/
https://academic.ubc.ca/awards-funding/funding-opportunities/canada-research-chairs/ubcs-commitment-equity-diversity
https://antiracism.ubc.ca/task-force-report/
https://equity.ubc.ca/resources/policies-reports/trans-two-spirit-gender-diversity-task-force-and-gender-diversity-audit-reports/
https://equity.ubc.ca/about/institutional-initiatives/dimensions-action-plan/
https://equity.ubc.ca/news-and-stories/apply-to-serve-on-ubcs-accessibility-committee/
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Although iSchool faculty members bring a range of life experiences and national/cultural traditions to 
the School, we are acutely aware that more needs to be done to increase diversity, specifically of 
racialized faculty. In light of the School’s commitment to the First Nations Curriculum Concentration and 
the Indigenous Strategic Plan (2020); the Scarborough Charter (November 2021), and UBC’s Black 
Cohort Hiring Initiative (2022); and the StEAR Framework (2022), we are planning for and initiating 
change, while actively navigating around obstacles that arise (more detail in Standard III.10). Student 
feedback provided directly to the Director, Graduate Advisor and Chair of the Equity and Diversity 
Committee, findings from the Re-envisioning the FNCC research project (2022), and the stories and 
sentiments collected as part of the development of UBC’s StEAR Framework provide guidance as we 
continue to work towards recruiting and retaining faculty from equity-seeking groups.  

The outcome of the unit’s recent full-time Assistant Professor faculty searches resulted in the hiring of 
Drs. Fatemeh Salehian Kia, Elizabeth Shaffer and Alex Ross. These hires suggest that we are having some 
success in our effort to diversify our current faculty complement, but more work remains. For example, 
the Hiring Committee for the Indigenous Information Studies position has highlighted to the School 
leadership the need to update the Faculty Mentoring Policy (Appendix-44) to ensure that racialized 
faculty have access to mentors from racialized communities, as a critical part of our effort to retain 
invaluable faculty members.  Other policies and practices within the School will need to be reviewed and 
updated in the coming years, to ensure that processes of review, promotion and tenure similarly reflect 
these commitments. See Standard III.10 for further discussion.  

Standard III.4  
The qualifications of each faculty member include competence in designated 
teaching areas, technological skills and knowledge as appropriate, effectiveness in 
teaching, and active participation in relevant organizations. 

All recruiting materials for full-time and term-appointed faculty list specific subject areas based on 
identified curricular needs. In recognition of the ever-changing landscape of faculty leaves, sabbaticals, 
and course releases for service roles, the Director aligns teaching assignments to correspond as closely 
as possible to full-time faculty members’ research areas and professional competencies, as is 
demonstrated by Table III-1. After full-time faculty are assigned courses that best match with their 
competencies and knowledge, the Director develops term-appointed job ads that specify the needed 
areas of expertise.   

Technological expertise across the School is robust, given that most full-time faculty are engaged in 
research related to digital information systems, search engines, online engagement measures, artificial 
intelligence, metadata, digital fabrication, social media platforms, surveillance, and intersecting topics. 
This expertise includes faculty with specific programming language skills (e.g., Python, R), database 
design expertise, search system design and use, and metadata mastery. Faculty are encouraged to make 
effective use of the Canvas learning management system, and the many functionalities and apps 
embedded within (see also Standard II.2.3). As discussed in Standard III.2, faculty members incorporate 
a range of technologies in their classrooms in innovative, critical, and pedagogically appropriate ways, 
while maintaining compliance with UBC’s Privacy Impact Assessments (PIA): “British Columbia’s 
Freedom of Information and Protection of Privacy Act (FIPPA) requires public bodies such as UBC to 

https://ischool.ubc.ca/wp-content/uploads/sites/46/2023/03/Re-envisioning-the-First-Nations-Curriculum-Concentration-Advancing-Educational-Renewal-Report_-V1.2.pdf
https://aboriginal-2018.sites.olt.ubc.ca/files/2021/06/UBC.ISP_StrategicPlan2020-SPREAD-Borderless-REDUCED.pdf
https://hr.ubc.ca/working-ubc/news/may-05-2022/learn-about-ubcs-commitment-fight-anti-black-racism-signatory
https://www.arts.ubc.ca/about/black-faculty-cohort-hiring-initiative/
https://www.arts.ubc.ca/about/black-faculty-cohort-hiring-initiative/
https://equity.ubc.ca/stear-framework-and-roadmap-for-change/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-44%20ISchool%20Faculty%20Mentoring%20Policy%20(105)?csf=1&web=1&e=q0sHdR
https://privacymatters.ubc.ca/privacy-impact-assessment.
http://www.bclaws.ca/EPLibraries/bclaws_new/document/ID/freeside/96165_00
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conduct a PIA for all new or substantially modified initiatives. An ‘initiative’ refers to an enactment, 
system, project, program, or activity that supports University business.”   

In addition to the competence instructors bring to their subject areas, and their technological skills and 
knowledge, faculty actively engage in professional and scholarly organizations aligned to their teaching 
and research, as organizational members and in executive and leadership positions. A quantitative 
summary of the various service roles undertaken by faculty across the review period is presented in 
Figure III-2.  

Figure III-2: Summary of Faculty Service to the Profession 

 
Faculty are involved in a wide range of relevant organizations, as members and in leadership roles; 
selective examples include:  

• Alcuin Society  
• American Educational Research Association 
• American Library Association 
• Association for Information Science and Technology 
• Association for Library and Information Science Education 
• Association of Canadian Archivists 
• Association of Computational Linguistics  
• Association of Computing Machinery 
• Association of Internet Researchers 
• British Columbia Library Association 
• Canadian Association for Information Science  
• Digital Research Alliance of Canada 
• International Federation of Library Associations  
• International Society for Knowledge Organization  
• Society for Learning Analytics Research  
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Standard III.5  
For each full-time faculty member, the qualifications include a sustained record of 
accomplishment in research or other appropriate scholarship (such as creative and 
professional activities) that contribute to the knowledge base of the field and to their 
professional development.  

Full-time faculty have robust research programs that include traditional and emerging areas within LIS 
scholarship (e.g., learning analytics, human computer interaction design, search technologies, 
Indigenous information studies, user engagement, knowledge organization, youth and new media, and 
climate justice). Research outputs are well documented through individual faculty CV’s and include a 
steady stream of journal articles, conference publications, single author books, book editorships, 
chapters in edited volumes, paper presentations, and invited talks (Appendix-39). These CV’s also offer 
evidence of other types of professional activities that faculty pursue in efforts to strengthen the 
knowledge base of the field such as: 

• Presenting at regional, national, and international gatherings each year 
• Conference leadership as organizers, program chairs, and the myriad other roles involved in 

planning and hosting academic gatherings (e.g., annual conferences for ASIS&T, ALISE, 
iConference, Keeping it Real conference, ACM SIG-IR, ACM SIG-CHI, IEEE, Limits to Computing, 
ICT4S, Community & Technology) 

• Editorial roles, as volunteer editors, editorial board members, and reviewers. 

Faculty maintain a strong record of successful applications for research funding from a variety of grant 
funders. Most of the unit’s external research monies are provided by Canada’s Tri-Council funding 
agencies: the Canadian Institutes of Health Research (CIHR), the Natural Sciences and Engineering 
Research Council (NSERC), and the Social Sciences and Humanities Research Council of Canada (SSHRC). 
A summary of research funding across the review period is provided in Table III-7. 

Table III-7: Annual Research Funding, 2016-2023 

   Tri-Council funding Other External Funding UBC Funding Total 

2016   $        24,998.00       $      115,677.94    $      140,675.94   

2017   $      475,849.00    $        15,000.00    $      179,964.00    $      670,813.00   

2018   $        90,560.00    $      250,451.00    $        56,998.00    $      398,009.00   

2019   $  2,515,619.00    $      215,000.00    $      183,834.00    $  2,914,453.00   

2020   $  2,559,513.00       $      264,095.00    $  2,823,608.00   

2021   $        87,296.00   $      210,000.00    $      139,500.00    $      436,796.00   

2022   $        13,826.00    $        90,000.00    $        13,550.00    $      117,376.00   

2023   $      387,940.00    $      114,774.00    $        24,000.00    $      526,714.00   

Total   $  6,155,601.00    $      895,225.00    $      977,618.94    $  8,028,444.94   

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-39%20Full-Time%20Faculty%20CVs?csf=1&web=1&e=i0MWjM
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All full-time, tenure-track faculty were successful in grant applications during the accreditation review 
period, including faculty new to the unit during the 2023-24 academic year, and many have received 
multiple grants.  Individual faculty CVs (Appendix-39) provide evidence of the variety of grants received. 
The grants demonstrate wide coverage of topic areas, an openness to different types of collaborations 
(not all academic) and are well-positioned to contribute to the knowledge base of the field. A common 
feature across iSchool research grants is that the majority of funding is dedicated to employing (e.g., as 
research assistants) or supporting (e.g., stipends) graduate students. 

As a snapshot of the unit’s success at procuring grant funding, Table III-8 lists faculty research funding 
obtained in the most recent academic year (2023-2024).  

Table III-8: Research Related Funding, 2023-2024 

Faculty Member Funding Source Amount 

Heather O'Brien SSHRC Explore Grants: Arts Research $5,444 

Heather O'Brien SSHRC Exchange Grants: Arts Workshop & Visiting Speakers $4,000 

Luanne Sinnamon SSHRC Insight grant  $226,962 

Julia Bullard SSHRC Partnership Development Grants $136,534 

Lisa Nathan UBC’s Open Access Funding (UBC Library)  $4,000 

Fatemeh Salehian Kia UBC Hampton New Faculty Grant  $10,000 

In addition to the new projects above, there are also multiple ongoing grant-funded research projects 
across the School. For example, Professor Emeritus Luciana Duranti’s decades-long InterPARES project 
received a $2.4m SSHRC Partnership Grant, “Archives 4.0: Artificial Intelligence for Trust in Records and 
Archives,” in 2021. This five-year project includes iSchool co-applicants: Dr. Muhammad Abdul-Mageed 
(Co-PI), Richard Arias-Hernández, Jennifer Douglas, and Victoria Lemieux. Other major grants during this 
period include: 

• SSHRC Partnership Grant “Six Seasons of the Asiniskow Ithiniwak: Reclamation, Regeneration, 
and Reconciliation” ($2.5M, 2017-2026, co-PI Eric Meyers)  

• SSHRC Insight Development Grant “The Work of Repair: Making Visible Colonial Legacies of Data 
in Canadian Museums” ($73k, 2021-23, PI Dr. Hannah Turner)  

• SSHRC Insight Grant “Getting at the Heart of the File: Toward a Person- Centred Theory of 
Archival Care” ($98k, 2020-23, PI Dr. Jennifer Douglas)  

• SSHRC Partnership Development Grant “Making Research Accessible: Transforming the Utility of 
Scholarly Communication for the Downtown Eastside Community in Vancouver, BC” ($189k, 
2018-2023, PR Dr. Heather O’Brien) 

• Digital Museums Canada grant “Mistreated: Legacy of Indian Hospitals in BC and Alberta” 
($218k, 2020-23, co-PI Dr. Elizabeth Shaffer) 

• NSERC CREATE Grant “Human in the Loop System Design (Designing for People)” ($1.65M, 2017-
2022, co-Investigator, Dr. Luanne Sinnamon)  

• UBC UPER Grant “Undergraduate Program Renewal and Evaluation for the Bachelor of Media 
Studies” ($56k(2019-2020), $38K (2020-2021), $45k (2021-2022), PI Dr. Richard Arias-Hernández 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-39%20Full-Time%20Faculty%20CVs?csf=1&web=1&e=i0MWjM
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• SSHRC Insight Development Grant “Subject Descriptions from the Margins: Indigenous and 
Canadian Scholarship” ($42k, 2020-22, PI Dr. Julia Bullard) 

• NSERC CREATE Grant “Blockchain Graduate Pathway” ($1.6 M, 2018, PI Dr. Victoria Lemieux) 

Faculty CVs provide evidence of meaningful, innovative and relevant outputs from both funded and 
unfunded projects. These are summarised quantitatively in Figure III-3.  While publication and 
presentation outputs were lower during the COVID-19 pandemic period, it is notable that faculty 
continued to produce scholarship during that challenging time. 

Figure III-3: Summary of Faculty Scholarly Output, 2017-2024 

 
Counting numbers of publications provides the quantity of research outputs, but we also want to 
highlight the quality of iSchool scholarship. For this, we draw on two types of evidence, personal delight 
and external recognition. Personal delight is an unusual category, but scholars know that each 
publication represents a tidy, abbreviated version of a much larger, multi-faceted story. These are often 
complex journeys of perseverance, relationship-building, and of course, learning. As part of the self-
study process, faculty shared recent publications that they are particularly proud of, whose larger story 
represents the type of work that fuels their passion for inquiry and is representative of their 
contributions to their field of knowledge. 

• Lemieux, Victoria L. Searching for Trust: Blockchain Technology in an Age of Disinformation. 
Cambridge: Cambridge University Press, 2022. 

• Prendergast, Tess. "Blog Contributor for the Association for Library Service to Children." 
Association for Library Service to Children Blog, 2022-ongoing. 
https://www.alsc.ala.org/blog/author/tess-prendergast/. 

• O’Brien, Heather, Suzanne Smythe, Heather DeForest, Aleha McCauley, and Luanne Sinnamon. 
"Reconfiguring Knowledge Systems: Librarians and Literacy Educators in Knowledge Exchange 
Work." Journal of Higher Education Outreach and Engagement 26, no. 2 (2022): 29-45. 

https://www.alsc.ala.org/blog/author/tess-prendergast/
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• Li, Ak Wai, Sinnamon, Luanne, and Kopak, Rick. "Exploring Learning Opportunities for Students 
in Open Data Portal Use Across Data Literacy Levels." Information and Learning Sciences 23, no. 
9/10 (2022): 601-620. 

• Kaczmarek, Michelle, Shankar, Saguna, dos Santos, Rodrigo, Meyers, Eric M., and Nathan, Lisa 
P. "Pushing LIMITS: Envisioning Beyond the Artifact." In Proceedings of LIMITS 2020, 2020. 

• Turner, Hannah. Cataloguing Culture: Legacies of Colonialism in Museum Documentation. 
Vancouver: UBC Press, 2020. 

• Meyers, Eric M., Nathan, Lisa P., and Tulloch, Bonnie. "Designing Picturebook Apps: Valuing 
Culture and Community." In C&T '19: Proceedings of the 9th International Conference on 
Communities & Technologies - Transforming Communities, June 2019, Vienna, Austria. 

• Arias-Hernández, Richard, and Can, Cui. "Multiple Perspectives in Evaluation of Community-
Based Experiential Learning." In Proceedings iConference 2019, March 31-April 3, College Park, 
MD. 

From the perspective of external recognition, this list is complimented by a table of research awards 
received by faculty from entities outside the unit, detailed in Table III-9. 

Table III-9: Research Awards Received by Faculty, 2017-2024 

Name Awards 

Muhammad Abdul-
Mageed  

• Canada Research Chair, Tier 2, in Natural Language Processing and Machine 
Learning, 2021 

• Area Chair Award “ProMap: Effective Bilingual Lexicon Induction via 
Language Model Prompting. The 2nd Conference of the Asia-Pacific Chapter 
of the Association for Computational Linguistics and the 12th International 
Joint Conference on Natural Language Processing (IJCNLP-AACL). (2023)  

• Best paper award, ACL 2023 8th Workshop on Online Abuse and 
Harms  WOAH. (2023)  

• Outstanding Project Award for “Afrocentric NLP”. Ranked in top 10 projects 
solving problems related to the 17 United Nations Sustainable Development 
Goals, UNESCO International Research Center on Artificial Intelligence 
(IRCAI). (2023)  

• Google Cloud Research Innovators, Google. (2022)  
• Best system paper, ACL Sixth Conference on Machine Translation (WMT21). 

Similar Language Translation Track. (2021)  
• Best system paper, ACL 5th workshop on Computational Approaches to 

Linguistic Code-Switching (CALCS). English-Hinglish Track.  (2021)  
• Best system paper, ACL 5th workshop on Computational Approaches to 

Linguistic Code-Switching (CALCS). Modern Standard Arabic-Egyptian Arabic 
to English Track. (2021)  

• Certificate of appreciation, King Saud University – College of Computer and 
Information Sciences (IWAN Research Group). (2020)  

• Best system paper, ACL 4th Workshop on Arabic Natural Language 
Processing (WANLP). Florence, Italy. (2019)  

• Best system paper, AAAI-19 2nd Workshop on Affective Content Analysis 
(AFFCON2019). Honolulu, Hawaii, USA. (2019)  

Richard Arias-Hernández  • Scholarship of Educational Leadership, UBC Scholarship, (2017-2018)  
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Julia Bullard  • Best Early Career Researcher Paper for "Confusing, inaccurate, and just 
goofy: author assessments of 'Indians of North America' cataloguing,” 
awarded by International Society for Knowledge Organization 2022 
Conference award committee. 

• Sixth Annual “Best Article in KO Award” for Volume 45, J. Bullard (2018) 
“Curated Folksonomies: Three Implementations of Structure Through Human 
Judgment.”, awarded by Knowledge Organization editorial board.   

Jennifer Douglas  • W. Kaye Lamb Prize, for article that most advances archival thinking in 
Canada, Archivaria, June 2020  

Luciana Duranti  • Doctorate Honoris Causa in Science. Mid-Sweden University 
(Mittuniversitetet), Östersund and Sundsvall, Sweden – October 11, 2019.  

• Archival Science Patron. Universidade Federal Fluminense (Federal 
Fluminense University), Niterói – Brazil, April 13, 2018. The title is given to 
the researcher who has most advanced archival thinking and scholarship.   

Victoria Lemieux  • NSERC Brockhouse Prize nomination by UBC Vice-President for Research and 
Innovation, 2022  

• Sauder Distinguished Scholar Award, Sauder School of Business, 2017, 2021   

Eric Meyers  • Equity, Diversity and Inclusion Award, ACM Communities and Technologies 
(C&T '19). Vienna, Austria . For "Designing Picturebook Apps: Valuing Culture 
and Community” with Lisa Nathan and Bonnie Tulloch.  

• Best Conference Paper, Human-Computer Interaction International (HCII 
'17). Vancouver, BC, fFor "Four Biases in Interface Design Interactions” with 
Alamir Novin (student first author).   

• Honourable Mention Paper, ACM Conference on Information Interaction and 
Retrieval (CHIIR 2017). Oslo, Norway, for "Making Sense of Conflicting 
Science Information: Exploring Bias in the Search Engine Result Page” with 
Alamir Novin (student first author).   

• Honourable Mention Paper, 2017 AERA Conference. Awarded by the Media, 
Culture and Learning Special Interest Group. Best Student-led Paper for 
“Misinformed by Algorithm: How Search Engine Results Can Lead to Biased 
Student Writing” with Alamir Novin (student first author).  

Lisa Nathan  • 2019 Equity, Diversity & Inclusion Paper Award, Meyers, E. M., Nathan, L. P., 
& Tulloch, B. (2019). Designing Picturebook Apps: Valuing Culture & 
Community. Awarded by jury for the Conference on Communities & 
Technologies: Transforming Communities.  

• 2019 Outstanding Paper, Nathan, L.P & Perrault, A. Indigenous initiatives and 
information studies: Unlearning in the classroom (2018). Awarded by jury 
selection from the International Journal of Information, Diversity & Inclusion. 

• 2017 Poster Competition, 2nd place, Perrault, A. & Nathan, L.P. Indigenous 
Initiatives & Information Studies Education: Developing Pedagogical 
Capacities. iSchool Research Day, 2017.   

Heather O’Brien  • 2024. Faculty Research Awards Committee, Research and Innovation, 
University of British Columbia, UBC Killam Faculty Research Prize.  
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• 2022. Association for Information Science and Technology (ASIS&T), 
Research in Information Science Award for “outstanding contribution to 
information science research.”  

• 2018.  Special Interest Group Information Seeking and Use (SIG USE), 
Association for Information Science and Technology (ASIS&T), Best Paper 
Award for, “The role of information resources in young fathers' parenting 
experiences.”   

Luanne Sinnamon • 2024 Best Paper Award, Tanprasert, T. Fels, Sinnamon & Yoon. Debate 
chatbots to facilitate critical thinking on YouTube, CHI Proceedings. 

• 2024 Best Paper Award, Mavali, S., Yoon, Sinnamon, Fels. Time-turner: a 
bichronous learning environments to support positive in-class multitasking of 
online learners. CHI Proceedings. 

Hannah Turner  • 2023 Honorable Mention for Best Pictorial, “Transmediating Sky Blanket: 
Tensions with a Digital Jacquard Loom” Designing Interactive Systems 
Conference.  

• 2022 Winner of the 2021 Labrecque-Lee Book Prize, Awarded by the 
Canadian Anthropological Society (CASCA).   

• 2021 Honorable Mention for Best Paper, “Participatory Design for the 
Anarchive: The Amagugu Ethu/ Our Treasures Documentation Project DIS 
2021.  

Standard III.6  
The faculty hold advanced degrees from a variety of academic institutions. The 
faculty evidence diversity of backgrounds, ability to conduct research in the field, and 
specialized knowledge covering program content. 

As stated in multiple sections of this Standard (e.g., III.1, III.2, III.3), all full-time faculty hold doctorates, 
in addition to other advanced degrees (Table III-1).  Approximately two-thirds of the current full-time 
faculty hold MLIS, MLS, MAS or other graduate degrees in library, archival and information studies. Full-
time faculty with graduate degrees in other fields complement and increase the diversity and depth of 
teaching areas in the MLIS program: for example, Drs. Arias-Hernández (Engineering), Salehian Kia 
(Software Engineering), Abdul-Mageed (Computational Linguistics) and Kwakkel (Manuscript Studies). 
All term-appointed faculty hold a Master’s degree at minimum, and in some cases have earned 
doctorates.  Most term-appointed faculty have MLIS or equivalent degrees as well as holding current 
positions as information professionals, although some bring expertise from other sectors, such as 
human-computer interaction and information design.  

Full-time faculty come from different regions of the world (Canada, USA, Europe, South America, and 
the Middle East) and bring diverse lived experiences to their roles.  This is important as we seek to 
increase diversity among our student body and given the high number of international student 
applicants in recent years (Table IV-3). Current and planned faculty hiring, as outlined in Standard III.1 
will further increase faculty diversity in alignment with strategic goals of the university and the 
profession.  
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All full-time faculty have research and/or educational scholarship programs related to the field (see 
Table III-1). Faculty are hired in large part because of their specialized knowledge related to program 
content and their abilities to contribute to the MLIS curriculum through teaching and mentoring 
students (see III.5). Where gaps exist, we prioritize hiring to cover specialized areas of knowledge. For 
example, in a conscious step to increase full-time faculty support of the MLIS program in particular 
curricular areas (children’s and public librarianship), we converted funds previously allocated for term-
appointed faculty to hire a full-time and ongoing Lecturer position. Dr. Tess Prendergast joined the 
School in this role in 2019 and has contributed greatly to improved stability, instructional quality and 
student mentoring in this curricular area. 

Standard III.7  
Faculty assignments relate to the needs of the program and to the competencies of 
individual faculty members. These assignments assure that the quality of instruction 
is maintained throughout the year and take into account the time needed by the 
faculty for teaching, student counseling, research, professional development, and 
institutional and professional service. 

Academic appointments at UBC are for a 12-month period. Full-time faculty teach in the regular 
academic year: Winter Term I (September through December) and Winter Term II (January through 
April). Term-appointed and Full-time teaching stream faculty generally teach during the regular 
academic year and also during the two summer sessions (May through August). Alongside teaching 
duties, faculty conduct research and attend conferences throughout the year; and for research stream 
faculty, the teaching break in summer offers some focused time for research activities.  

Determining Full-time faculty teaching assignments is the responsibility of the Director. Earlier, in 
Standard III.3, we asserted that these assignments are clearly linked to the strengths and areas of 
expertise of individual faculty members, as indicated in Table III-1. Teaching loads reflect support for 
research productivity among research faculty, who teach four courses per year. Teaching stream faculty 
(Drs. Arias-Hernández, Salehian Kia) engage in the scholarship of teaching alongside instructional 
responsibilities, with a teaching load of six courses per year.  As full-time contract teaching faculty, 
Lecturers (Prendergast, Pierson) have a teaching load of eight courses per year.  This number is reduced 
when assigned significant administrative duties, beyond typical service responsibilities. For example, Dr. 
Prendergast receives a course release for duties as Programs Coordinator and Adjunct Faculty Liaison, 
and course releases are provided for the Director (funded by the Faculty of Arts) and the Graduate 
Advisor (funded by the School). One course release per year for the first two years is funded by the 
Faculty of Arts for newly hired tenure-track faculty to provide time for course development and to 
establish research agendas and seek grant funding. In addition to teaching, all faculty are available for 
posted drop-in office hours each week and are responsible for approximately 20-30 student advisees 
who may book advising appointments throughout the year (Appendix-56). 

Faculty research interests bring value through the development of new courses in their areas of 
specialization. The Collective Agreement includes a “Notification of Workload Section” (Part C, Article 
13). This states that “The academic workload of a faculty member is a combination of self-directed and 
assigned tasks undertaken in fulfillment of his or her academic responsibilities in the areas of teaching, 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-56%20Student%20Advisee%20Lists%20by%20Faculty%20Member?csf=1&web=1&e=o5xMBthttps://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-56%20Student%20Advisee%20Lists%20by%20Faculty%20Member?csf=1&web=1&e=o5xMBt
https://www.facultyassociation.ubc.ca/collective-agreement/
https://www.facultyassociation.ubc.ca/wp-content/uploads/Final-Collective-Agreement-2022-2025-January-31-2024.pdf
https://www.facultyassociation.ubc.ca/wp-content/uploads/Final-Collective-Agreement-2022-2025-January-31-2024.pdf
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scholarly activity, and service to the University and the community.” The principles governing 
assignment of workload include reasonable and equitable distribution, transparent process and 
flexibility in allocation, and consideration of the scope of activities and expectations appropriate to the 
appointment. iSchool workload allocations follow these principles.  

All faculty carry different committee and administrative responsibilities. These roles are assigned in 
negotiation with the Director and often reflect particular interests and skill sets; multi-year 
appointments in the same role and rotation over time allow faculty to develop broad and deep expertise 
in administrative and services roles. In assigning service duties, the Director considers rank and 
experience, and the total number of estimated hours each service role requires.  With only 15 faculty 
and multiple programs, service responsibilities in the School are substantial; pre-tenure faculty are 
generally given lighter duties.  The full roster of service assignments is distributed in June, once Annual 
Review Meetings between individual faculty members and the Director have taken place and prior to 
the start of the appointment year, which runs from July 1 to June 30. A summary of Committee 
leadership assignments for the past 5 years (Table III-10) demonstrates the scale of these responsibilities 
and their distribution. The full annual service assignment rosters are provided in Appendix-40.  

Table III-10: Summary of Committee Leadership Service Assignments, 2020-2024 

Role/Committee 2020-21 2021-22 2022-23 2023-24 2024-2025 

Leadership 

Director E. Kwakkel E. Kwakkel E. Kwakkel E. Kwakkel L. Sinnamon 

Associate Director H. O'Brien H. O'Brien (discontinued)   

Graduate Advisor L. Nathan R. Kopak R. Kopak E. Meyers E. Meyers 

Administrator V. Redekop C. McCombs C. McCombs E. Nolan E. Nolan 

Committee Leads 

Accreditation   L. Sinnamon L. Sinnamon L. Sinnamon L. Sinnamon 

Awards Chair E. Meyers L. Sinnamon L. Sinnamon H. Turner H. Turner 

Colloquium Series COVID Hiatus E. Shaffer, H. 
Turner 

E. Shaffer, 
H. Turner 

E. Shaffer, 
F. Salehian Kia 

L. Sinnamon and 
E. Nolan 

Curriculum and 
Assessment 

R. Arias-
Hernández V. Lemieux H. O’Brien H. O'Brien H. O’Brien 

Doctoral Studies 
Chair 

H. O'Brien, 
J. Douglas E. Meyers E. Meyers L. Nathan L. Nathan 

Equity and Diversity 
Chair J. Bullard  J. Bullard  L. Nathan, 

H. O'Brien J. Bullard J. Bullard 

Facilities  V. Redekop, 
Coordinator 

C. McCombs 
Coordinator 

C. McCombs 
Coordinator 

E. Nolan, 
Coordinator 

E. Nolan, 
Coordinator 

Faculty Search 
Chair   E. Kwakkel L. Nathan  

Research Day  on hold on hold on hold H. Turner H. Turner 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-40%20Annual%20Service%20Assignment%20Rosters?csf=1&web=1&e=ODejZg
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Leadership 
Committee Chair E. Kwakkel E .Kwakkel E. Kwakkel E. Kwakkel L. Sinnamon 

MAS Curriculum 
Review Chair L. Sinnamon J. Douglas completed   

MLIS Curriculum 
Review  L. Sinnamon L. Sinnamon L. Sinnamon completed 

Program Leadership  

Peer Review of 
Teaching  L. Sinnamon H. O'Brien L. Duranti, 

R. Kopak E. Kwakkel L. Sinnamon 

FNCC Manager A. Perreault A. Perreault A. Perreault A. Perreault A. Perreault 

Programs 
Coordinator T. Prendergast T. Prendergast T. Prendergast T. Prendergast T. Prendergast 

Educational 
Technology Lead/s 

R. Kopak, 
H. Turner 

J. Bullard, 
H. Turner 

J. Bullard, 
H. Turner 

J. Bullard, 
F. Salehian Kia 

J. Bullard, F. 
Salehian Kia, 
R. Arias-
Hernández 

MAS Program Chair   J. Douglas V. Lemieux V. Lemieux 

MLIS Program Chair   H. O'Brien L. Sinnamon R. Arias-
Hernández 

Undergraduate 
Minor Chair   L. Nathan E. Kwakkel L. Sinnamon 

As documented throughout this Standard (e.g. III.2, III.5) faculty continue to meet their obligations 
regarding research, professional development, and institutional and professional service, while carrying 
out their assigned teaching and School service responsibilities.  The majority of assigned duties are 
directly or indirectly focused on providing a high-quality instructional environment, whether that 
concerns teaching duties aligned with expertise and instructor preference, or service duties in support 
of, e.g., program planning and oversight, peer review of teaching, and educational technology 
innovation and support.  

Standard III.8  
Procedures are established for systematic evaluation of all faculty; evaluation 
considers accomplishment and innovation in the areas of teaching, research, and 
service.  

Full-time and term-appointed faculty members are regularly evaluated at different stages by specific 
groups (e.g., students, departmental colleagues, UBC administrators, and/or experts in their area of 
scholarship) depending on their role within the unit.   
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Across UBC, students’ ratings and comments related to course instructor performance are explicitly 
invited at the end of each term through the Student Experience of Instruction (SEOI) survey, which is 
completed online and is confidential. Students’ numerical ratings of past iSchool courses are available in 
summary form in Figure III-4 and in more detail in Appendix-24.   

Figure III-4: Mean MLIS Course Evaluation Scores Over Time (UMI questions only) 

 

 

The summary shows ratings for University Module Items (UMI) only, rather than the full survey which 
include questions specific to the Faculty of Arts.  Changes to the survey were introduced in 2021 as the 
result of a substantial review process beginning in 2019. The new survey format shifts the focus from 
student evaluations of instructors, to student evaluations of their learning experiences.  For example, 
UMI 6 changed from: Overall, the instructor was an effective teacher, to: Overall, I learned a great deal 
from this instructor.  For reference, the 2023 University Module Questions are:  

o UMI 1 - Throughout the term, the instructor explained course requirements so it was clear to 
me what I was expected to learn. 

o UMI 2 - The instructor conducted this course in such a way that I was motivated to learn. 
o UMI 3 - The instructor presented the course material in a way that I could understand. 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-24%20Student%20Experience%20of%20Instruction%20%E2%80%93%20Summary%20Evaluations?csf=1&web=1&e=MBq61W
https://seoi.ubc.ca/upcoming-changes/
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o UMI 4 - Considering the type of class (e.g., large lecture, seminar, studio), the instructor 
provided useful feedback that helped me understand how my learning progressed during this 
course. 

o UMI 5 - The instructor showed genuine interest in supporting my learning throughout this 
course. 

o UMI 6 - Overall, I learned a great deal from this instructor.  

The consistently strong average scores (greater than 4 out of 5) for MLIS courses across all categories 
indicate a high rate of satisfaction with student learning experiences.  

Faculty Types and Evaluation Processes 

Term-appointed: For a new term-appointed faculty member, the SEOI process described above is the 
primary indicator of whether that faculty member should be reappointed for additional teaching duties, 
a decision that is made by the Director and may involve consultation with other faculty members. Term-
appointed instructors teaching for the first time are normally given the opportunity to improve their 
teaching based on student feedback and their own experience and to teach a second time, at a 
minimum. In cases where evaluations are poor, instructors may be asked to attend instructional support 
sessions offered by CTLT, and full-time faculty may be asked to provide teaching mentorship. 

Tenure-Track Full-time: Evaluation of tenured and tenure-track faculty involves many more procedures, 
the most rigorous of which are conducted for the granting of tenure. The granting of tenure and the 
process of promotion through the academic ranks are based on scheduled reviews and well-defined 
policies and agreements (see Standard III.2). This includes review by peers within the unit, external 
reviewers and promotion review committees at the Faculty and University levels.  The School follows 
university-wide procedures and policies. High-quality teaching and service are required at all ranks; 
research productivity features strongly in evaluation at the professorial ranks. Evidence that research 
productivity is sustained is required for any promotion. Each spring a review of all full-time faculty in the 
School is conducted. Reports are prepared by individual faculty, collected by the Director and forwarded 
to the Dean of Arts.  Review forms and templates are available in Appendix-48. 

Pre-tenure faculty submit a standardized Faculty of Arts annual report appropriate to their role, a full 
CV, and written narratives on progress and accomplishments in keeping with their position. Submission 
of these materials is followed by individual meetings of faculty with the Director, as mandated by the 
Collective Agreement (Part 4, Section 5.02), to discuss their narratives, review performance including 
SEOI results, and establish goals and expectations for the coming year. Written summaries of these 
meetings are prepared by the Director and reviewed and signed by the faculty member. In addition to 
the yearly review, reappointment, promotion, and tenure packages include a summary of a faculty 
member’s SEOI scores prepared by the Faculty of Arts ISIT unit.  

The Faculty of Arts has a formal Peer Review process outlined in the Faculty of Arts Peer Review of 
Teaching Guide (Appendix-43). In brief, tenured, peer-review-trained faculty carry out both formative 
and summative reviews of pre-tenure faculty. The reviews include teaching and pedagogical materials 
for an instructor-identified course. Formal reports are prepared by a team of one reviewer from the 
same unit and one external reviewer. These reports are shared and discussed with the pre-tenure 
faculty member under review and used as evidence in the tenure and promotion process. 

Tenured Full-Time Faculty are required to submit the standardized Faculty of Arts annual report and a 
full CV, but they decide individually whether or not to meet with the Director to discuss their 
performance, unless the Director requests a meeting based on concerns.  

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-48%20Template%20for%20Annual%20Review%20of%20Faculty?csf=1&web=1&e=cbOGLc
https://hr.ubc.ca/sites/default/files/documents/UBC%20and%20UBCFA%20Collective%20Agreement.pdf
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-43%20Faculty%20of%20Arts,%20Peer%20Review%20of%20Teaching%20Guide?csf=1&web=1&e=T5V0c5
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Merit and Performance Salary Adjustment (PSA) reviews are incorporated into the Annual Review 
process. All units in the Faculty of Arts are required to have clear and transparent written procedures on 
unit-level merit and PSA review processes (Appendix-49). Eligible faculty members in the unit are given 
the opportunity to provide input on the unit-level Merit/PSA policy. 

Merit recognizes meritorious performance over the past year (April 1 to March 31). PSA reflects three 
elements:1) performance over a period of time which is worthy of recognition; 2) the relationship of a 
faculty member’s salary to that of other members, taking into consideration total years of service at 
UBC; and 3) market considerations. The Collective Agreement stipulates that all aspects of performance 
should be evaluated. For example, it is not at the discretion of the committee to give 100% weight to 
research for research stream faculty. Assessment must be based on the duties expected of the faculty 
member in the period in question and not on activities in which the member had no opportunity to 
engage.  

• For Research-Stream faculty these are: research (40%), teaching (40%), and service (20%).  
• For Educational Leadership faculty there are: teaching (60%), educational leadership activities 

(20%), and service (20%).  
• For Lecturer positions: teaching (80%), educational leadership activities (10%), and service 

(10%).  

The unit’s Merit and PSA guidelines outline what activities and output each category entails. After full-
time faculty submit their annual review material, the unit’s Merit and PSA Committee meets and 
develops a list of faculty to recommend for merit consideration, along with justifications. The 
Committee represents all appointment levels. The Committee’s recommendations are taken into 
consideration by the Director in making their own recommendations, which are forwarded to the 
Faculty of Arts Dean’s Office for final determination. The names of individuals who receive Merit and 
PSA for the unit are shared with all full-time faculty by the Faculty of Arts. 

Standard III.9  
The program has explicit, documented evidence of its ongoing decision-making 
processes and the data to substantiate the evaluation of the faculty.  

The ongoing evaluation and decision-making processes regarding faculty, including processes of hiring, 
annual and periodic reviews, teaching and service assignments, promotion and tenure, are guided by 
written policies and procedures of the university, the Faculty of Arts, the Faculty of Graduate and 
Postdoctoral Studies and the School. These policies and procedures require that various types of data 
and evidence are collected and used in decision-making.  All faculty members have a personnel file 
(digital), where formal records are kept. While some of these materials are confidential, individual 
faculty members are able to inquire to receive documentation related to their own files.  Additionally, 
formal dossiers are compiled whenever faculty are considered for reappointment, tenure and 
promotion.  A dossier includes a detailed CV listing research, service and teaching responsibilities and 
achievements; evidence of teaching effectiveness, including a teaching portfolio and peer review of 
teaching reports; evidence of research quality, in the form of publications or a portfolio demonstrating 
scholarship of teaching and learning; letters from external reviewers, and a letter written by the 
Director, summarizing the evidence and making a recommendation.  

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-49%20iSchool%20Policy%20on%20Merit%20and%20Performance%20Salary%20Adjustments?csf=1&web=1&e=nsGchp
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The following are selected sources of evidence of decision-making processes regarding faculty. Those 
who normally have access to these materials are indicated. Where materials are confidential, they are 
not provided in Appendices, but samples can be made available for review during the ERP site visit. 

• Advertisements for Faculty Positions (Public – Appendix-42) 
• Approved criteria for review of faculty applicants (Hiring Committees) 
• Director’s Recommended Shortlist of faculty applicants to a hiring process (Director and Dean) 
• Offer letters/contracts for newly hired faculty (Director, Faculty Member, Dean) 
• Annual Review Meeting Summaries (Director and Faculty Member) 
• Director’s recommendations regarding Merit and PSA (Director and Dean) 
• Dean’s Annual Decision Memo regarding Merit and PSA (Shared with all faculty; Appendix-66)  
• Letters of Recommendation for Re-appointment, Promotion and Tenure (Director, Standing 

Committee on Promotion and Tenure, Dean, Senior Appointments Committee) 
• Annual Roster of Assigned Service Duties (All faculty and staff, Appendix-40) 
• Correspondence and timetables indicating teaching assignments (Director, Faculty Member, 

Programs Coordinator) 
• Applications for Leave submitted by faculty and Decisions (Director, Faculty Member, Leadership 

Team, Dean) 
• Annual notifications of salary increases and adjustments (Faculty member, Director, Dean) 

Data sources used in the process of evaluating faculty include: 

• Faculty CVs, updated and submitted to Director annually; reviewed by Merit and PSA Committee 
• Dossiers for Tenure and Promotion; reviewed by Director and Standing Committee on 

Promotion and Tenure, as well as Faculty and University level appointment committees 
• Applications for new faculty positions; reviewed by Hiring Committee and all faculty members 
• Annual Reports; reviewed by Director, Merit and PSA Committee, Dean 
• Peer Review of Teaching Reports; reviewed by Director, Standing Committee on Promotion and 

Tenure 
• SEOI Reports; reviewed by Faculty Member, Director 

Standard III.10  
The program demonstrates how the results of the evaluation of faculty are 
systematically used to improve the program and to plan for the future.  

The results of the evaluation of faculty are used to make decisions regarding Merit and PSA, awards for 
teaching, research and service, teaching assignments, continuation of teaching contracts or re-hiring of 
term-appointed faculty. Many of these processes have been outlined already, in Standards III.2, 4, 5, and 
8. Faculty evaluations are also formative, and used to provide guidance and feedback and make 
decisions regarding needed supports, including mentoring, training, and resources.  Two different types 
of evidence inform our strategies to improve the program and plan for the future: evidence from 
evaluation of individual faculty and evidence that evaluates the faculty as a whole. 

As introduced and described earlier in this standard, the SEOI process is the primary evidence the 
program has regarding individual teaching performance as interpreted by students in their courses. The 
Director and the course instructor are the only ones who have access to qualitative SEOI comments from 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-42%20Employment%20Advertisement%20for%20Assistant%20Professor,%20Indigenous%20Information%20Studies,%202024?csf=1&web=1&e=tvdjTv
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-66%20Merit%20and%20PSA%20Notices,%202017-2023?csf=1&web=1&e=womxhk
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-40%20Annual%20Service%20Assignment%20Rosters?csf=1&web=1&e=ODejZg
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students, unless explicitly shared by the faculty member. Full-time tenure track faculty members also 
receive peer reviews of their teaching, and these reports also go to the Director and members of 
Promotion and Tenure committees (described in Standard III.8).  The Director is able to gather 
information from SEOI information across all instructors (e.g. Figure III-4), and the peer-review of 
teaching reports for tenure track faculty members, to bring forward any commonalities across 
instructors that they identify as areas to improve pedagogical supports for all instructors  (e.g., offer 
workshops, as described earlier in Table III-4), or for specific individuals, as part of their planning for the 
future.  

One way in which this data has been used in the past, is to recognize that there is a wider variability in 
SEOI scores among term-appointed faculty than full-time faculty, reflecting the fact that, while many are 
experts in their professional fields and bring a wealth of knowledge into the classroom, they are often 
novice instructors, and need greater support to transition into that role. This was noted in the Annual 
Assessment Reports in 2018 and 2019. Since that time, we have increased support. We now regularly 
invite term-appointed faculty to pedagogical workshops in the School, provide access to a detailed and 
regularly updated iSchool Faculty Handbook, and have assigned a full-time faculty member to the role of 
liaison for term-appointed faculty.  In addition, the Director welcomes and provides personal feedback 
to new term-appointed instructors in need of guidance (see also Standard III.1). Aligned with these 
efforts, we have seen a substantial improvement in the average student rating for Quality of Teaching in 
the Student Surveys, from 3.7 out of 5.0 in 2017 and 2019 to 4.0 out of 5.0 in 2021 and 2023.  

The Student Survey collects data on a range of topics, including students’ perception on the academic 
programs, their own accomplishments in relation to the student learning outcomes, student services, 
School facilities and resources, and the culture within the School. Questions regarding equity and 
diversity were added to the 2019 survey, and indicate student support for increasing the diversity of 
faculty and the student body, and increasing cultural competency levels among faculty and students to 
reduce negative classroom climate issues. The 2021 survey helped us to understand student experiences 
with COVID-19 and remote learning across the program.  We found that the average scores for a 
number of questions (Quality of Teaching, Range and Quality of Course Offerings, and Overall Program 
Quality) were as high or higher than the surveys conducted in 2019 and 2017. While many students 
expressed how difficult the experience was, they also highlighted their appreciation:  

“Easily notable how much effort professors/instructors have put into making the online 
experience accessible and straightforward for students. Impressed with how quickly 
professors/instructors adapted their content to fit a new structure.” 

“The professors made obvious attempts to be thoughtful in the construction of course 
content and to pivot when they observed something wasn't working.” 

“I appreciated the extents to which instructors went to adapt their courses for online. For 
the most part, the courses I took online were similar in quality to in-person courses, though 
obviously different.” 

It was rewarding to faculty who worked very hard under difficult conditions, to hear positive feedback 
from students regarding their efforts to continue to teach and support students through the Pandemic.   

Another form of “all faculty” input is found in a series of reports and new legislation (i.e., Scarborough 
Charter; UBC’s Indigenous Strategic Plan, UBC’s Strategic Equity and Anti-Racism Framework; British 
Columbia’s Anti-Racism Data Act (passed in 2022 and still in implementation) that have underscored the 
serious need for the unit to prioritize hiring racialized faculty and develop meaningful supports for those 
already hired. This need has been reinforced by input from alumni and employers, our students, through 

https://www.utsc.utoronto.ca/principal/scarborough-charter
https://www.utsc.utoronto.ca/principal/scarborough-charter
https://indigenous.ubc.ca/indigenous-engagement/indigenous-strategic-plan/
https://equity.ubc.ca/stear-framework-and-roadmap-for-change/stear-framework-frequently-asked-questions/
https://antiracism.gov.bc.ca/data-act/
https://antiracism.gov.bc.ca/data-act/
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the student survey, and from faculty. It also emerged as a recommendation in the 2023 External Review 
(Appendix-2). As mentioned in Standard III.4, this has resulted in prioritization of this goal, some noted 
successes, and ongoing efforts to increase the number of Indigenous and racialized faculty at the School.  
We will be welcoming a new colleague into our Indigenous Information Studies position in January 2025 
and are hoping to soon be able to fill the approved position as part of the Black Faculty Cohort Hire, as 
outlined in Standard III.1 (Appendix-68). Historically disadvantaged, marginalized, and/or racialized 
communities continue to provide overwhelming evidence of discrimination. It is the responsibility of the 
entire iSchool faculty, Faculty of Arts, UBC, and the larger society to bear witness to these experiences 
and continue to identify and dismantle the structures that perpetuate it. Simultaneously, we need to 
develop less oppressive processes and policies moving forward. 

  

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-02%20External%20Review%20Report%20of%20the%20Review%20Committee,%202023?csf=1&web=1&e=EOhtCX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-68%20Black%20Cohort%20Hiring%20Proposal?csf=1&web=1&e=YJqpQa
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Standard IV: Students  

Standard IV.1 
The school formulates recruitment, admission, financial aid, placement, and other 
academic and administrative policies for students that are consistent with the 
school’s mission and program goals and objectives; the policies reflect the needs and 
values of the constituencies served by a program. The school has policies to recruit 
and retain students who reflect the diversity of North America’s communities. The 
composition of the student body is such that it fosters a learning environment 
consistent with the school’s mission and program goals and objectives.  

The School has a long history of focusing on the total experience of its students and we continually make 
efforts to maintain this tradition. Through our iSchool Annual Assessment Reports, discussed further in 
Standard IV.6, we are continuously collecting data and feedback from students, alumni, employers, and 
the UBC community to look for opportunities to improve the student experience and outcomes.  

The School’s policies related to recruitment, admission, financial aid, placement and other student-
related issues align with those of the UBC’s Faculty of Graduate and Postdoctoral Studies (G+PS). The 
policies of G+PS are in place to maintain a high standard of graduate education across all programs in all 
faculties through oversight and advice. Within this context, the School complies and, where within 
scope, tailors these policies and procedures in order to better meet the particular needs of our own 
students and fulfill the more specific Missions, Goals, and Objectives of the School. For example, the 
MLIS requires a higher TOEFL and ILTS score than the minimum required for general graduate admission.   

The School also creates independent policies, typically through Standing Committees (e.g., the 
Curriculum and Assessment Committee), for student-related issues that do not directly fall under the 
policy umbrella of G+PS, e.g., course prerequisites, approval to enroll in a directed study or directed 
research course. These policies are discussed and approved during monthly Faculty Meetings (Appendix-
10) (see Standard IV.3).   

Student representation on School committees is the norm and student representatives participate as 
voting members of committees. We have recently expanded student participation in policy and 
procedure development by inviting student representatives to participate in Faculty Meetings beginning 
with 2 per year in 2022. In 2023, this invitation was expanded and graduate student representatives 
now are invited to attend all monthly faculty meetings held during the Winter 1 and 2 terms (September 
through April). 

With respect to recruiting, UBC is well-situated to attract students. UBC is consistently ranked as a top 
university in Canada  and is among the top 5% of universities worldwide according to the Times Higher 
Education World University Rankings, Shanghai Ranking Academic Ranking of World Universities, and QS 
World University Rankings. In terms of global impact, UBC is reputed for innovation, reducing inequality, 
and climate action.  Geographically situated in one of the mildest climates in Canada, and located in a 

https://www.grad.ubc.ca/prospective-students/faculties/graduate-postdoctoral-studies
https://ischool.ubc.ca/graduate/admissions/
https://www.grad.ubc.ca/prospective-students/application-admission/english-language-test
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-10%20Faculty%20Meeting%20Minutes?csf=1&web=1&e=RJhT2G
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-10%20Faculty%20Meeting%20Minutes?csf=1&web=1&e=RJhT2G
https://www.ubc.ca/about/institutional-rankings.html
https://www.ubc.ca/about/institutional-rankings.html
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diverse, cosmopolitan city, the School benefits from these factors in its ability to attract top candidates 
for its programs. Furthermore, the presence of several large public and academic library systems, all 
within the greater Vancouver area, provides tremendous opportunities for students wishing to take part 
in experiential learning and field placements and to pursue careers in the area upon degree completion.  

The Educational Services Manager and Program Assistant respond to all inquiries from prospective 
students within 24 hours with open invitations to come for visits and meetings (either in-person or 
virtual) with administrative staff and faculty. Recruitment activities are carried out by the Educational 
Services Manager, who works closely with the Communications Assistant, Program Assistant, Graduate 
Advisor, and Program Chairs to tailor recruitment activities based on indicators of interest in the 
program, such as trends in the number of applications received. Regular reports at Faculty Meetings 
(Appendix-50) include applications, admissions and yield statistics; these reports invite faculty, staff and 
student feedback on recruitment processes and strategies.  

Data showing trends in admissions for 2018-2024 are presented in Table IV-1. Applications and 
enrolment were steady through 2019, with a rise in applications to the MLIS and DUAL programs in 2020 
and again in 2021, likely influenced by the School’s strong showing in international rankings.  

Table IV-1: MLIS and Dual Programs Enrolment and Admissions (2017-2024)*  

*Data sources: UBC Student Information Services Centre and UBC Graduate Education Analysis and Research 

Year Total Enrolment Graduations Withdrawals Applications Offers New Students 

MLIS Program 

2017-2018 153 68 1 164 98 59 

2018-2019 152 73 1 162 101 55 

2019-2020 130 47 0 161 92 51 

2020-2021 142 53 0 183 94 63 

2021-2022 152 47 1 243 113 67 

2022-2023 161 67 1 272 115 60 

2023-2024 148  0 352 117 63 

Dual Program 

2017-2018 59 8 1 72 31 29 

2018-2019 70 12 0 60 39 25 

2019-2020 79 15 0 66 39 30 

2020-2021 85 18 0 72 35 26 

2021-2022 83 21 0 99 35 24 

2022-2023 81 22 0 95 34 19 

2023-2024 76  0 72 37 24 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-50%20Educational%20Services%20Manager%20Reports?csf=1&web=1&e=mJEfAs
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We regularly analyze our recruitment statistics, generated by the eVision application system, to 
understand how we can better identify and recruit highly-qualified, diverse applicants. As shown in 
Figure IV-1 “Web Search” is still the number one way that students find our programs, and this has 
increased in the last decade (40%, up from 35% in 2014). Referrals from family and friends continue to 
be important, and we are seeking to improve our recruitment from UBC undergraduate programs. The 
development of an Informatics undergraduate minor was motivated, in part, by the goal of establishing 
a recruiting channel for our graduate programs.  

The online recruitment strategy has also benefitted from:  

• Our establishment as an iSchool, and our association with Information Schools domestically and 
internationally;  

• Increasing social media presence and development of our website (re-designed in 2021-2022);  
• Clearer recruitment and program information materials on G+PS website;  
• Staff expansion to include a Communications Assistant position to manage our social media, 

recruitment materials, newsletters and information for external stakeholders (Contract position 
from 2018; permanent role from 2021).  

Figure IV-1: Source of Interest in Attending the UBC iSchool 

 
In combination with external factors, these steps have resulted in a significant increase in application 
numbers, such that our MLIS and DUAL programs are now highly selective.  As can be seen in Table IV-1,  
applications to the MLIS program increased 114% between 2017 and 2024, while the number of 
acceptances increased only 19%. The acceptance rate has fallen from 60% in 2017-18 to 33% in the 
2023-2024 admissions cycle. 

41%

20%

7%

10%

4%

3%

15%

Web Search Family/Friends Graduate School Directory

Current/Former UBC Student Referral from Professor Info Session

Other/No Answer



September 23, 2024 

109 

 

Since 2019, we have moved the application deadline from February 15 for most Master’s programs to 
January 15 (with a document deadline of February 1) to acknowledge two changing aspects of our 
admissions:  

• With increasing numbers, it takes longer to fully evaluate the volume of applications we receive;  
• With increasing competition from other programs, we need to extend offers sooner to better 

compete for the top-ranked students, many of whom have offers from multiple MLIS programs.  

Retention rates in the MLIS program are high (Figure IV-2). Rare withdrawals are typically the result of 
health or family challenges that make it difficult for students to continue in the program. The School 
makes every effort to counsel and accommodate students who find themselves in challenging situations,  
including through referrals to wellness services at UBC (e.g., UBC Center for Accessibility (CfA), 
Counselling Services, and the UBC Wellness Centre), leaves of absence, course deferrals, and 
adjustments to program schedules.  

Table IV-2: Retention and Duration of Study (iSchool data) 

 MLIS Dual MLIS/MAS 

Year Retention % Duration of Study (avg 
# months) 

Retention % Duration of Study (avg # 
months) 

2022-23 97.3 26 100 34 

2021-22 100 27 100 38 

2020-21 96.7 27 96.15 37 

2019-20 100 25 100 35 

2018-19 100 26 93.75 37 

2017-18 100 28 100 39 

G+PS provides some aggregate statistics on the MLIS and Dual programs.  They report that the MLIS has 
a graduation rate of 96% based on 282 students admitted between 2014 and 2017. Based on 205 
graduations between 2019 and 2022 the average degree completion is 24 months of study. The Dual 
degree program has a graduation rate of 89% based on 74 students admitted between 2014 and 2017. 
Based on 65 graduations between 2019 - 2022 the average degree completion is 36 months of study. All 
calculations exclude leave times. Some difference in data on retention and completion rates is caused by 
students who transfer between programs. Some students begin one of our professional degrees, but 
discover that another is more suited to their professional aspirations (e.g., some students begin in the 
Dual, but transfer to the stand-alone MLIS program before they complete the Dual).  Program 
completion rates beyond 24 months for MLIS reflect participation in the Co-op program, which can 
extend the minimum study time by 4 to 12 months (1-3 Co-op work terms).  

In support of student success and inclusion, UBC has made significant investments in Student Wellness 
as a priority, driven in part through the emphasis on student wellbeing by Presidents Santa Ono and 
Benoit-Antoine Bacon. Dr. Ono in particular was very forthright about his own past mental health 
challenges and allocated significant resources to foster a dialogue about mental health and expand 
support systems for students in need. The School also took up this challenge in a number of ways in 
recent years, outlined below, and in particular in response to the COVID-19 pandemic. See Standard IV.6 
for more on the COVID response. 

https://students.ubc.ca/about-student-services/centre-for-accessibility
https://students.ubc.ca/health/counselling-services
https://students.ubc.ca/health/wellness-centre
https://www.cbc.ca/radio/thecurrent/the-current-for-feb-14-2020-1.5462642/you-just-spiral-ubc-president-who-overcame-mental-health-crisis-determined-to-help-canadian-students-1.5462672
https://www.cbc.ca/radio/thecurrent/the-current-for-feb-14-2020-1.5462642/you-just-spiral-ubc-president-who-overcame-mental-health-crisis-determined-to-help-canadian-students-1.5462672
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• Increasing Referrals: Anecdotally, the number of referrals to UBC counseling and wellness 
services has increased, in part due to the broader range and availability of services from UBC, as 
well as program-level training in how to make these referrals. Program staff put UBC referral 
language in their out-of-office messages to support students in crisis even when they are offline. 

• Emergency Assistance During COVID-19: Several programs were set up to prevent attrition 
during the pandemic, including emergency financial assistance. UBC Enrolment Services 
provided financial support to students who had a demonstrated need. The School offered one-
time emergency aid ($500) and a number of Graduate Assistantships for students who lost 
employment due to pandemic restrictions on workplaces. 

• Increasing Flexibility of Accommodation: During the pandemic and since, faculty have been 
counselled to demonstrate greater flexibility in student absences, late assignments, and 
requests for accommodation. The Centre for Accessibility (CfA), formerly Access and Diversity 
Services, provides additional support and manages documentation of students who require 
accommodations (student information privacy means that faculty never ask for “a doctor’s 
note” to excuse or accommodate students). 

• Generous Use of Deferred Standing: Students who are unable to complete a course due to 
illness or personal crisis are permitted to apply for Deferred Standing (SD). Through this process, 
a student is given a new deadline by which to complete coursework, and the opportunity to 
complete a term without having to withdraw or fail a course. This process is now employed 
regularly as part of the Advising Team’s management of students in crisis. 

• Food Insecurity Program: During and since the pandemic, as food prices rose and remain high, 
students have needed access to inexpensive or free foodstuffs. UBC has responded with the UBC 
Food Hub, a central place for information and assistance related to food insecurity on campus. 
The School has also instituted a voluntary food assistance program in our space, with faculty, 
staff and students donating items that can be redistributed to students in need. 

As part of its strategic plan, Shaping UBC’s Next Century, adopted in 2018, the university set “Inclusion” 
as one of its key goals. The plan states: “Education is an enabler of social development and mobility, and 
UBC is intent on advancing the inclusion of all those who have been excluded historically based on 
gender, race, religion, sexuality, age, physical ability or economic circumstance.” To support this goal, 
UBC has specifically targeted increased support for students of diverse backgrounds, international 
students, and students of Indigenous heritage (First Nations, Inuit and Métis peoples of Canada as well 
as Indigenous persons from around the globe). 

The UBC Indigenous Strategic Plan was adopted in 2018 and initiated in 2020, and as mentioned in the 
previous three Standards, has had a catalyzing effect on the School. Among the goals and actions arising 
from the plan, are steps to recruit Indigenous students and faculty, Indigenize the curriculum, and 
develop holistic supports for Indigenous persons in our iSchool community. The iSchool was among the 
first units in the Faculty of Arts to initiate a self-assessment in response to the plan, and we continue to 
gather evidence on student experience to improve recruitment, services, student experience, and 
retention.  

As part of our dedication to recruiting Indigenous applicants, the School has waived the application fee 
for students who identify as a person of Indigenous, First Nations, Inuit or Métis heritage in their 
application. Starting in the 2023 academic year, self-identified Indigenous students have priority 
registration, coordinated between the iSchool, G+PS and UBC Enrolment Services. In a system as large as 
UBC, making these changes can be slow and solutions imperfect, and we recognize that they do not yet 
work for every student’s situation, but we are committed to ongoing improvement. 

https://students.ubc.ca/health
https://students.ubc.ca/health
https://students.ubc.ca/about-student-services/centre-for-accessibility
https://www.grad.ubc.ca/forms/request-deferred-standing-coursework
https://foodhub.ubc.ca/
https://foodhub.ubc.ca/
https://strategicplan.ubc.ca/
https://isp.ubc.ca/
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While broad recruitment strategies encourage diversity within the student body, the university does not 
collect or track information concerning the racial or ethnic background of applicants for the purpose of 
making admission decisions. The university is a public body and falls within the jurisdiction of the B.C. 
Freedom of Information and Protection of Privacy Act (FIPPA). In accordance with that act, university 
policy dictates that “personal information should only be collected when it relates directly to and is 
necessary for a program or activity of UBC.” Nonetheless, UBC and the School have added optional self-
identifying components to the MLIS application to increase our knowledge of and improve our support 
for students. Applicants are invited to mark two boxes that provide some self-reported statistics on our 
applicant pool: 

• Do you identify as an Aboriginal [sic] person of Canada? 
• Do you identify as a racialized person? 

This second question in particular can be misunderstood for applicants from overseas who do not 
consider themselves “racialized” in their home context, or are unfamiliar with this terminology, but 
would be one of many equity seeking groups in Canada. Furthermore, some students choose not to 
identify themselves as racialized or Indigenous, as they wish their application to be read free of potential 
bias, for or against, based on explicit or implicit association. In our most recent application pool, 27% of 
applicants reported that they were racialized persons, but nearly the same percentage declined to 
answer the question.  

The School has prioritized the creation of a strong First Nations Curriculum Concentration (FNCC). The 
FNCC, which is described in more detail in Standard II.3, is unique in Canada and is one of the few such 
specializations in North America. Participation in this program has grown substantially in the past 
decade.  Throughout the review period, approximately 35 students, including 5 to 10  Indigenous 
students (self-identified) were enrolled in the FNCC annually (Appendix-22).  

The number and geographic diversity of International students also increased during the review period. 
Among applicants to the iSchool in 2024, 58.4% were international, hailing from Brazil, Germany, Iran, 
Nigeria, Ghana, Sudan, Ethiopia, India, Malaysia, the Philippines, Thailand, South Korea, and Japan, with 
China and the United States making up the bulk of international applicants. Table IV-3 summarizes 
domestic and international applicants to the MLIS and Dual programs, 2018-2024, and Figure IV-2 shows 
the geographic distribution of our applicant pool for 2024.  

Table IV-3: Distribution of International vs Domestic Applicants to MLIS/Dual 

 MLIS Dual MLIS/MAS 

Year International % Domestic % International % Domestic % 

2024 58.4 41.6 37.5 62.5 

2023 71.4 28.6 52.9 47.1 

2022 63.2 36.8 41.4 58.6 

2021 63.7 36.3 52 48 

2020 51.8 48.2 42.1 57.9 

2019 44.8 55.2 44.1 55.9 

2018 51.6 48.4 42.6 57.4 

https://www.bclaws.gov.bc.ca/civix/document/id/complete/statreg/96165_00
https://www.bclaws.gov.bc.ca/civix/document/id/complete/statreg/96165_00
https://ischool.ubc.ca/graduate/areas-of-focus/first-nations-curriculum-concentration/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-22%20FNCC%20Year%20End%20Reports,%202017-2024?csf=1&web=1&e=FJcSVR
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The distribution of applicants for the Dual degree is weighted more toward domestic applicants 
(40 international/ 60 domestic), which is in line with the distribution of our MAS program; the ratio is 
the inverse for the MLIS with more international applicants (trending 60:40 in recent years).  

Figure IV-2: World Map Showing Countries of Origin of 2024 Applicants 

 
Student diversity is emphasized and celebrated in the School. For example, in the new student 
orientation, the Director shares a snapshot of the incoming student body demographics, illustrating the 
range of educational backgrounds, language proficiencies, and geographic origins of the cohort.  

In the 2023-24 academic year, the School has enrolled 299 students, of whom 153 are in the MLIS 
program, 78 in the Dual MAS/LIS program, 26 in the MAS program, 21 in the MA in Children’s Literature 
program, and 21 in the PhD program. Figure IV-3 shows the percentages of students in the School’s 
various graduate programs. 
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Figure IV-3: Graduate Student Body by Program 

 
As Table IV-4 illustrates, 47% of our current MLIS and MAS/LIS students are international, which is 
higher than UBC graduate programs overall (30% for Master students). The percentage of students from 
China (11%) has increased significantly since the last self-study, and applications and acceptances from 
African nations, as well as South Asian nations continue to rise as well. The United States (21%) remains 
the largest non-Canadian origin for the student body. 

Students report speaking over 20 different primary languages, beyond English, and largest being Chinese 
(Mandarin/Cantonese/Taiwanese), Spanish, Portuguese, Persian (Farsi), Hindi, and Korean; 35% of 
students report that they have fluency in multiple languages.  

Representation of gender in the UBC Student Information System is limited, only providing binary 
options, which contributes to a large number of applicants declining to report and a lack of data on 
gender and sexual diversity among our students. A new student information system based on Workday 
has been implemented as of May 2024, and we anticipate a more inclusive approach and a richer source 
of data going forward.  

Table IV-4: Graduate Study Body MLIS and MAS/LIS Program, Spring 2024 

 MLIS 
153 

Dual MAS/LIS 
78 

Total 
231 

Gender 

Male 24 11 35 

Female 91 51 142 

Declined to report 38 16 54 

Age 

Average age (years) 29 28 29 

51%

26%

9%

7%

7%

MLIS MAS/LIS MAS MACL PhD
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Nationality 

Domestic (Canadian) 75 48 123 

International Total 78 30 108 

United States 28 21 49 

China 25 1 26 

Nigeria 5 0 5 

India 5 0 5 

Singapore 3 1 4 

Hong Kong 3 1 4 

Japan 1 1 2 

Brazil 1 1 2 

Other countries 8 4 12 

Other: Australia, Botswana, Costa Rica, Taiwan, Finland, Germany, South Korea, Pakistan, Ghana, 
Mexico, United Kingdom, Bangladesh 

Financial affordability and support are important components of inclusion and student well-being. 
Graduate tuition at UBC is one of the lowest in Canada and is exceedingly competitive in North America 
as well. Tuition at UBC for domestic students is $5,640 and for International students is $11,656 (or US 
$8,460). These prices compare favourably to our nearest peer institution in the US, the University of 
Washington, which charges US $889/credit hour for their 63-credit degree, or approximately US 
$28,000/or CA $38,600 per year for residential MLIS degree tuition for a two-year program. Graduate 
tuition at UBC is assessed as an annual program fee, which is divided into three equal installments due 
at the beginning of academic terms starting in September, January, and May and is divided into two 
types, full-time and part-time. For the purpose of tuition charges, the classification of domestic and 
international students is based on citizenship / permanent residency:  

• Domestic: Canadian citizens or permanent residents (as well as refugees and diplomats)  
• International: All applicants without Canadian citizenship or permanent residency in Canada, 

including U.S. citizens  

Domestic tuition rates have been consistent for the review period, while international tuition has been 
increasing at 2% per year.  Although there is a difference between domestic and international tuition for 
MLIS students, the majority of international students benefit from the International Graduate Student 
Tuition Award ($3,200), which is automatically applied, and narrows the difference in tuition rates, 
reducing disparities within the program. The beneficial exchange rate from US, UK and EU currencies 
means that the MLIS at UBC is well-positioned for recruiting internationally, and the fact that 15-20% of 
our students come from the US is an indicator that this benefit is salient. To further support 
international students’ awareness of the costs of education, G+PS provides a Cost of Living calculator. 

While tuition costs are relatively low, the high cost of living and limited housing options in Vancouver 
pose challenges for students.  Beyond available federal and provincial student loans, iSchool students 
are eligible for various types of financial aid, including merit-based awards and scholarships, needs-

https://vancouver.calendar.ubc.ca/fees/tuition-fees/graduate/masters
https://www.grad.ubc.ca/prospective-students/tuition-fees-cost-living/cost-living
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based funding, and graduate assistantships or other part-time employment. The majority of merit-based 
awards are available to all full-time registered students regardless of citizenship or visa status.  

In 2023-2024, the School offered 35 merit-based financial awards for entering and/or continuing MLIS 
students, with a combined value of $86,650. These awards have been established by members of the 
library or academic community, often in honour or in memory of individuals or organizations that have 
been connected with the School in some capacity. Examples include the Gene Joseph Award, endowed 
in honour of the founding librarian of the X̱wi7xw̱a Library at UBC and the Sheila Egoff Scholarship, in 
honour of a long-serving faculty member. Procedures for awards are outlined in Policy 202 Student 
Award Procedures (Appendix-69). Each award has eligibility criteria (e.g., entering, continuing, or 
graduating students) and specific indicators of merit, which the awards recognize. Students become 
eligible for iSchool awards by responding to application calls or by nomination by faculty, the Graduate 
Advisor, or the Educational Services Manager. Awards for continuing or graduating students are decided 
in August in a process that involves all faculty, who review and adjudicate applications following an open 
call. Awards for entering students are determined by nomination of the Educational Services Manager 
and the Graduate Advisor as part of the admissions process. 

Students are also eligible for university funding through the Graduate Support Initiative (GSI) Awards 
Program. Each year, the School receives GSI funding from the Faculty of Arts and G+PS for incoming 
students, based on a formula that considers the number of registered students in different programs 
and weights such things as success in national fellowship competitions in the previous year, typically 
through the Social Sciences and Humanities Research Council of Canada. The Educational Services 
Manager and the Graduate Advisor jointly determine the allocation of funds to highly-ranked incoming 
students based on their application scores (see Standard IV.3 for more information on the scoring 
system). In 2023-24, the School used $36,000 of its GSI allocation for Master student awards, (12 awards 
of $3,000 per student).  As a result of the School’s continuing success in recruiting high-quality 
applicants who win external awards (e.g., Tri-Council, Killam, Vanier fellowships across all our programs), 
the School’s GSI allocation has increased in recent years. 

Various awards exist to support racialized students. Since 2020, the School has committed to providing 
additional support to students who receive an SAA Mosaic, ALA Spectrum or ARL Kaleidoscope 
Scholarship; winners of these professional organization scholarships are “topped-up” by the School with 
an additional $2,000 bursary. Typically, the School enrolls 2-5 students who carry these scholarships 
each year. G+PS has recently initiated Black and Persons of Colour (BPOC) Excellence Awards, 
designated for identifying racialized students entering graduate research programs, and with the goal of 
overcoming systemic barriers for persons of colour in post-secondary education. These awards have a 
minimum value of $1,500. The School nominates two students from our incoming cohort each year.  

Indigenous students are eligible to apply for Indigenous Graduate Fellowship (IGF), a substantial award 
that is administered through G+PS. In 2024, the iSchool was one of only two units that nominated more 
than one Indigenous student for this program (the iSchool sponsored four applicants). 

Table IV-5: iSchool Merit-Based Awards for MLIS Students 

 Award Description/Indicators Number Type Amount 

Gene Joseph iSchool Tuition 
Award 

Indigenous student scholarship 
(MLIS or Dual) 

1 Incoming $5,000 

iSchool Entrance Award Merit (admissions rank)  12 Incoming $3,000 each 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-69%20School%20Policies%20and%20Guidelines?csf=1&web=1&e=zGSZPL
https://www.grad.ubc.ca/awards/bpoc-graduate-excellence-award#:%7E:text=Degree%20Level&text=The%20award%20is%20intended%20to,of%20each%20award%20is%20%241%2C500.
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Spectrum Top-up American Library Association 1 Incoming $2,000 

Mosaic Top-up Society of American Archivists 1 Incoming $2,000 

Kaleidoscope Top-up Association of Research Libraries 1 Incoming $2,000 

Fraser Valley Regional Library 
Scholarship 

Residing in the FVRL region (MLIS) 1 Incoming $1,000 

HW Wilson  HW Wilson Corporation – 
achievement (MLIS) 

2 Incoming $2,775 each 

Sam Rothstein Scholarship Academic achievement, promise, 
financial need (MLIS) 

1 Incoming $2,200 

Sheila Egoff Focus on children’s literature and 
services (MLIS) 

1 Incoming $1,750 

Richard David Hughes 
Scholarship 

Achievement, leadership potential, 
promise (MLIS) 

1 Incoming $2,400 

Terry Eastwood Scholarship Academic excellence and promise 
(MAS or Dual) 

1 Continuing $1,000 

Evelyn Markwei Memorial 
Award 

Achievement and innovation 1 Continuing $1,000 

Amy Hutcheson Scholarship Children’s services achievement, 
commitment (MLIS) 

2 Continuing $4,850 

Anna Ruth Leith Science and 
Health Scholarship 

Science and health librarianship, 
achievement (MLIS) 

1 Continuing $1,000 

Anna Ruth Leith SLAIS 
Scholarship 

Achievement, GPA (MAS or MLIS) 1 Continuing $1,000 

Dorothy Blakey Smith 
Memorial Scholarship 

Achievement, contributions (MAS 
or Dual) 

1 Continuing $4,000 

Edyth Webster Scholarship in 
LIS 

Mature student (MLIS) 1 Continuing $2,550 

James Fraser Memorial Prize Highest GPA (MAS or Dual) 1 Continuing $500 

Margaret Ferguson Smith 
Memorial Scholarship 

Academic achievement, promise in 
librarianship (MLIS) 

1 Continuing $1,050 

Lois M. Bewley Scholarship Public library experience and 
career aspiration (MLIS) 

1 Continuing $600 

Margaret Burke Scholarship Academic ability and promise 
(MLIS/MAS/Dual) 

1 Continuing $1,950 

Zainab Jenny Kanji Memorial 
Award 

Demonstrated UBC or community 
service 

1 Continuing $2,400 

Student travel awards are available to graduate students through G+PS ($500); in recent years this has 
supported a number of MLIS students presenting their work at conferences locally, nationally and 
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internationally. The School has also allocated a fixed amount to support students travelling to 
conferences, available through application to the Director. Calls for application to these funds are made 
through the iSchool Digest.  

In addition to these entrance and continuing awards, students are eligible for iSchool graduating awards 
that recognize their achievements. Many of these awards are named for alumni or faculty. The School 
distributed $13,400 in graduating award monies in 2023-24 across 17 named prizes, averaging $800 
each. These awards are an indicator of the School’s commitment to giving our alumnae opportunities for 
recognition, as well as a start on their professional careers. The School continues to attract and 
encourage new scholarships for students through generous donors.  

The Awards Committee, established in 2018, directly involves faculty from all levels in reviewing and 
ranking fellowship applications for competitive external funding, including SSHRC Canadian Graduate 
Scholarships - Master’s, IGF, and British Columbia Graduate Fellowship competitions. The committee is 
also tasked with supporting student applications, mentoring students in creating more competitive 
portfolios, and providing information sessions for potential applicants. As a result of this committee’s 
work, student success in accessing external funding has increased. Two master students earned the 
prestigious Canada Graduate Scholarship-Master’s in 2024. In the previous three award cycles (2020-21 
through 2022-23), five iSchool students have received SSHRC CGS-M awards.  

Other forms of financial support include needs-based loans and grants to cover living expenses and 
tuition, which are available for Canadians from provincial and federal sources. No interest accrues to 
loans while the student is studying full time and repayments do not start until after graduation. Students 
from British Columbia are eligible for government student loan assistance in the form of federal and 
provincial loans. Canadian students from a province or territory other than British Columbia are also 
eligible, but they must apply through their home province. Students from the U.S. can access funding 
through the Federal Student Aid Loan Program. When all other resources have been exhausted, the 
University also provides emergency financial assistance through contact with an enrolment services 
professional. No loans or bursaries are available to international students as they are expected to have 
sufficient resources to support themselves under the terms of their study permits. International 
students must provide proof of their ability to support themselves in advance of being issued a study 
permit to enter Canada. The School does not currently have its own needs-based financial assistance 
programs beyond those offered by the university.  Students facing hardship have reached out to their 
Faculty Advisors or to the Educational Services Manager, and in some instances the School has been 
able to provide a small amount of emergency funding to bridge a crisis.  In all cases, students are 
referred to UBC Enrolment Services, where financial advisors are available to meet individually with 
students and make a plan to address their situation. 

Many employment opportunities are available to iSchool students, both on- and off-campus. The 
majority of these positions pay between $30 and $40 per hour. For example, a 110-hour Graduate 
Teaching Assistantship (GTA) pays $4125, or $37.50/per hour. In accordance with UBC guidelines, the 
School generally limits full-time students to 12 hours per week of paid employment. The UBC Library 
and the University Archives typically hire a substantial number of MLIS students each year as Graduate 
Academic Assistants in a wide range of staff and project roles. In addition, many students are hired 
within the School as Research Assistants on faculty research grants, Academic Assistants, and Teaching 
Assistants. Outside UBC, there are a number of libraries in the greater Vancouver area that hire part-
time student librarians, and many of our students take advantage of these opportunities.  

The iSchool website posts a range of job opportunities for students who are seeking positions in local 
libraries, archives and information management institutions. The site is organized around different 

https://www.grad.ubc.ca/awards/canada-graduate-scholarships-masters-cgs-m-program
https://students.ubc.ca/about-student-services/enrolment-services-advisors
https://ischool.ubc.ca/about/job-opportunities/student-job-board/
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student needs and position types, including part-time paid positions off-campus, paid work-learn 
positions at UBC, and unpaid Professional Experience projects, which can be done for course credit. 
Information about employment opportunities is made available to students via the iSchool Digest, the 
iSchool job board, and UBC’s Career Centre. In addition, students may choose to participate in the Arts 
Co-op Program, which is described in more detail in Standard IV.4.  

The School is committed to providing students with placement assistance and does so in a variety of 
ways. Jobs for students and new graduates are regularly sent to the School by employers and are posted 
to the iSchool website. Professionals and alumni are invited to give talks about career paths and to meet 
with students, for example, the  Alumni Night held on April 4, 2024 and the iProD talk series underway 
in 2024-2025.  Faculty members teaching relevant courses are often asked to recommend candidates 
from those courses to fill pre-graduation student librarian positions. Faculty and staff also play a role in 
placement assistance by interacting continually with the professional community and building networks 
between students and organizations where there is a good fit of skills, knowledge, and interests. The 
Educational Services Manager is officially responsible for advising current and prospective students 
about career opportunities available with an MLIS degree, liaising with current and potential employers 
of our graduates, and generally promoting the School through attendance at job fairs, conferences, and 
other contact with the wider community. The Educational Services Manager also works closely with the 
UBC Arts Co-op program and the Co-op Education Manager to promote the program to potential 
employers, and to students. Co-op placements are often themselves the source of future placements for 
graduates.  

Students of the iSchool enjoy an excellent reputation among local employers for their preparedness and 
professionalism in a working environment. This is evidenced by informal feedback to the iSchool faculty, 
and by formal feedback on student performance in experiential work placements. By tracking the 
success of MLIS and Dual graduates through the annual Alumni Survey (Appendix-19) we are able to 
identify trends in employment (Table IV-7), as well as benefit from the views of our graduates a year 
later. The most recent survey was conducted in 2023, and demonstrates that graduate employment is 
currently steady, after a brief dip in 2020-21 due to the COVID-19 pandemic, which closed or limited 
employee operations for many public facing institutions. Typically, 85-90% of fully employed alumni gain 
their positions either before completing their degree, or within six months of graduation. 

Table IV-6: Rates of Employment of MLIS Graduates, based on Alumni Surveys 

Graduation Year Date of Survey Respondents % Employed % Employed in Position 
Relevant to Degree 

2021-22 2023 33 94% 90% 

2020-21 2022 39 95% 92% 

2019-20 2021 51 74% 84% 

2018-19 2020 50 96% 98% 

2017-18 2019 41 88% 97% 

2016-17 2018 36 98% 88% 

https://students.ubc.ca/career-centre
https://ischool.ubc.ca/events/event/ubc-ischool-alumni-night/
https://ischool.ubc.ca/events/event/empowering-libraries-through-consortia/
https://ischool.ubc.ca/events/event/empowering-libraries-through-consortia/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-19%20Annual%20Alumni%20Surveys?csf=1&web=1&e=olGFOl
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Standard IV.2  
Current, accurate, and easily accessible information on the school and its program is 
available to students and the general public. This information includes 
announcements of program goals and objectives, descriptions of curricula, 
information on faculty, admission requirements, availability of financial aid, criteria 
for evaluating student performance, assistance with placement, and other policies 
and procedures. The school demonstrates that it has procedures to support these 
policies.  

The iSchool website is a vital conduit of information for students (current and prospective), faculty and 
members of the public. During the review period, we added a password protected “internal” area of the 
website, which has expanded its functionality.  The website was most recently redesigned in 2021, with 
the support of the Faculty of Arts Instructional Support and Information Technology (Arts ISIT) unit, 
using the UBC Common Look and Feel template.  The redesign improved navigation, enabled improved 
incorporation of social media feeds and content from other platforms, and allowed for integration with 
the School’s Intranet, referred to as LAIS AIR, a repository of Campus Wide Login (CWL) protected forms, 
applications, policies and other materials for student, staff and faculty use. 

The website contains detailed program course information, including program requirements, admissions 
procedures, course descriptions and even full syllabi for most MLIS courses. It supports transparency by 
sharing reports, such as the most recent External Review Self-Study and the Re-envisioning the FNCC 
Report, and providing extensive program assessment materials, including enrolment and completion 
rates, employment data, Alumni Survey results and Annual Assessment Reports. Additional information 
that the website provides includes:    

• Mission, Goals and Objective of the School 
• MLIS Student Learning Outcomes  
• MLIS Program Overview 
• Course Listings 
• Semester Timetables (2017-present) 
• Faculty 
• Staff 
• Alumni 
• News and Events 
• Admissions 
• Fees and Tuition 
• Degree Specializations and Areas of Focus 
• Research 
• Employment and Experiential Learning 
• Student Associations 
• Technology Resources 

Many of the policies and procedures governing the MLIS program are set by G+PS, and are linked from 
the iSchool website rather than duplicated to ensure that current information is maintained. This 

https://ischool.ubc.ca/ubc-ischool-strategic-documentation/
https://ischool.ubc.ca/about/highlights/program-assessment/
https://ischool.ubc.ca/about/highlights/
https://ischool.ubc.ca/wp-content/uploads/sites/46/2023/06/MLIS-Program-Learning-Outcomes.pdf
https://ischool.ubc.ca/graduate/masters-programs/master-of-library-and-information-studies/
https://ischool.ubc.ca/course-list/
https://ischool.ubc.ca/timetables-archive-2017-onward/
https://ischool.ubc.ca/people/
https://ischool.ubc.ca/people/?type=staff
https://ischool.ubc.ca/about/alumni/
https://ischool.ubc.ca/news-events/
https://ischool.ubc.ca/graduate/admissions/
https://ischool.ubc.ca/graduate/funding/
https://ischool.ubc.ca/graduate/areas-of-focus/
https://ischool.ubc.ca/research/
https://ischool.ubc.ca/graduate/opportunities/
https://ischool.ubc.ca/graduate/opportunities/student-associations/
https://lais.air.arts.ubc.ca/students/technology-resources/


September 23, 2024 

120 

 

includes policies regarding grades, academic progress, continuous registration, leaves of absence, etc., 
available from the Graduate and Postdoctoral Studies website. For example: 

• Letter Grades and Grading Policy (2018) 
• Grades and Academic Progress 
• Leaves of Absence 
• Thesis 

G+PS also hosts a page with a snapshot of all School programs, particularly useful for students exploring 
admissions, seeking supervisors with particular expertise, or comparing UBC programs. 

• MLIS Snapshot 
• Dual (MASLIS) Snapshot 

The LAIS AIR intranet site integrated into the iSchool Website, is divided into three sections:  

• Faculty and Staff: Includes templates and resources for teaching, faculty handbook, finance 
resources, policies and more. 

• Students: Includes forms, guidelines, resources for international students, resources for 
teaching assistants and more. 

• Hands-on Learning: Forms, templates and guidelines for students and host 
organizations/supervisors for internships, practica and professional experiences. 

Another important student service available through the website, is a booking system for meeting 
rooms and technology, available since 2019. Facilities, technology and room booking, through a shared 
calendar, increases access to resources that can support students’ studies, projects, social and 
professional development, etc. The following items and spaces, discussed in-depth in Standard V.10, can 
all be booked online: 

• Rooms within the School (Greig Research Lab, Pod Room, Terrace Lab, Trail Meeting Room) 
• Audio equipment (microphones, headsets, computer speakers) 
• Cameras 
• Clickers and pointers 
• Laptops 
• Projectors 
• Tablets 
• Miscellaneous equipment (flipcharts, laptop stands, hard drives, etc.) 

Staff support for communication with students and the public has increased during the review period, 
and we are now able to provide and effectively maintain program information as well as a steady flow 
dynamic information regarding student events and services across a wide range of channels. In 2018, we 
were able to hire an experienced Marketing and Communications Manager, Jessica Woolman, on a one-
year contract, who created the foundations for a marketing and recruitment plan, designed branded 
materials, updated the website, established social media accounts and a weekly email bulletin, and 
provided communications training for all staff. While we were not able to fund a position at this level on 
an ongoing basis, this initiative (and the talented individual who did this work) raised the level of 
communications work in the School considerably. In 2019, we hired a temporary part-time 
communications assistant to continue this work by managing the digital signage, website and social 
media channels and producing recruiting materials. We made the case that this position was essential 
and received approval from the Dean for it to be permanent and centrally funded in 2021. The current 
Communications Assistant, Belinda Suen, manages the development of content for the weekly all-school 

https://www.grad.ubc.ca/
https://lais.air.arts.ubc.ca/wp-content/uploads/sites/72/2018/08/LetterGradesandGradingPolicy_2018.pdf
https://www.grad.ubc.ca/faculty-staff/policies-procedures/academic-progress-grading-practices
https://www.grad.ubc.ca/forms/request-leave-absence
https://www.grad.ubc.ca/current-students/final-dissertation-thesis-submission
https://www.grad.ubc.ca/prospective-students/graduate-degree-programs/master-of-library-information-studies
https://www.grad.ubc.ca/prospective-students/graduate-degree-programs/master-of-archival-studies-library-information-studies
https://ischoolbookings.arts.ubc.ca/week.php?year=2024&month=06&day=17&area=2&room=79
https://ischoolbookings.arts.ubc.ca/week.php?year=2024&month=06&day=17&area=2&room=79
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news digest, maintains the website and social media presence for the School, and develops advertising 
for ongoing programs and specific events. Mx. Suen also manages the creation of surveys, revises and 
updates forms on the LAIS AIR document repository, and maintains consistency through iSchool 
communications. Other duties include assisting with the development of student-run programs, 
advertising student events, and aggregating news from across the university listservs and platforms to 
improve the quality and quantity of student information about events, educational opportunities, 
scholarships, employment, etc. 

On matters relating to student services, from application to graduation, program staff and faculty 
communicate directly with students through a variety of means, including email, listservs, online 
information sessions and social media, as described in Standard IV.1. In the office, both the Educational 
Services Manager and the Program Assistant provide information to prospective students before and 
during their application process. Contact information for all School faculty and staff is easily accessible 
via the School’s website. Events and updates are also announced through student email lists, social 
media, and the weekly iSchool Digest (Appendix-52).  

The first week of each term is an orientation week for new students, described below in more detail in 
Standard IV.4. Orientation is typically a full day of activities, including an introduction to faculty and the 
School as a whole, an introduction to the program, and time with representatives of the LASSA. These 
activities provide students with information on School goals, procedures, and practices (e.g., regarding 
grading, copyright, appeal of marks, etc.). As discussed in more detail in Standard II.1, course 
descriptions available on the website clearly outline course goals, objectives, and topics; more detailed 
course syllabi available to students provide further details on policies such as those relating to academic 
integrity and grading. The School maintains a student orientation website for incoming students that 
provides important information to newly admitted students, e.g., registration and waitlist instructions, 
orientation checklist, G+PS orientation week activities, and Tech Portal.   

Furthermore, in either the second or third week of term, the iSchool’s Graduate Advisor and Educational 
Services Manager hold an information session on the role of the Graduate Advisor and introduce various 
campus agencies that students in need have access to, e.g. UBC Counselling services. Invitations to 
required and optional orientation sessions (such as Library orientation and the Advising Team 
orientation) are part of the student orientation toolkit, and reminders are published in the weekly email 
Digest, through LASSA, which maintains its own Discord channel, and on iSchool social media. 

Technology assistance is available to students through the Peer Technology Assistants (PTAs).  The 
School currently employs two PTAs during the Winter Terms, both with significant experience in 
computer science and software application environments. They offer in-person and Zoom-based office 
hours and maintain a list of information technology resources to support iSchool students. The Zoom 
link for the standing office hours and the resource list are available on the Tech Assist Canvas page, 
which all active students are added to when each term begins. More information on the PTAs and 
technology support services is provided in Standard II.2.3. 

Open communication with students and transparency with respect to administration and operations is 
an important principle in the School and relates directly to the School’s goal of promoting a thriving, 
responsive and diverse community.  In addition to the wealth of information on the website and 
provided through digital and print channels, the School prioritizes face-to-face and real time 
communication with students and other stakeholders.  For example, the Director holds open forums 
(with lunch!) twice annually where students of all programs can hear updates about the School, pose 
questions, and provide feedback.  The Director and Administrative Director meet every 2-4 weeks with 
the student Co-Chairs of LASSA to address questions and concerns and to discuss a wide range of 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-52%20iSchool%20Digest%20-%20Examples?csf=1&web=1&e=2zygA6
https://ischool.ubc.ca/graduate/welcome-to-ischool/


September 23, 2024 

122 

 

pragmatic issues, such as the availability of student mailboxes, support for student events, and use of 
the physical space of the School.    

During the COVID-19 pandemic, there was need for more frequent communication of School initiatives, 
policy changes, and the status of teaching and learning practice. Between April 2020 and February 2021 
(during the period where classes were moved online and emergency remote teaching practices were 
implemented) the Director hosted six online Townhall Meetings via Zoom to address student concerns 
and clarify the iSchool and UBC positions on this evolving situation. The Townhall Meetings were also 
attended by the Advising Team faculty and staff to facilitate answering the broadest range of questions 
related to student needs, academic and wellness services. These Townhalls drew strong participation 
and were attended by between 50 and 100 students each time. A summary of each meeting was made 
available for students who could not attend (Appendix-55). More recently, given the upheaval at UBC 
and other campuses worldwide in response to the War in Israel and Gaza, the Director has met with 
students individually and in groups multiple times, to discuss concerns and policies.  Addressing student 
questions and concerns is also included in the mandate of the Equity and Diversity Committee, which 
prioritizes support on matters of equity and inclusion within the School. 

Across all these student services and communication activities, we prioritize compliance with privacy 
and data security policies. All staff and faculty take mandatory training on procedures for ensuring that 
personally identifiable information about students is handled appropriately and that secure means of 
storing such information are employed.  More information is available from the UBC Privacy Matters 
website. 

Standard IV.3  
Standards for admission are applied consistently. Students admitted to a program 
have earned a bachelor’s degree from an accredited institution; the policies and 
procedures for waiving any admission standard or academic prerequisite are stated 
clearly and applied consistently. Assessment of an application is based on a combined 
evaluation of academic, intellectual, and other qualifications as they relate to the 
constituencies served by a program, a program’s goals and objectives, and the career 
objectives of the individual. Within the framework of institutional policy and 
programs, the admission policy for a program ensures that applicants possess 
sufficient interest, aptitude, and qualifications to enable (successful) completion of a 
program and subsequent contribution to the field.  

Admission standards and practices for the MLIS program are guided by the policies and requirements of 
the G+PS at UBC. Applications are submitted through UBC’s eVision system, administered by G+PS for all 
graduate admissions, and decisions are delegated to individual units, represented by the Graduate 
Advisor. Admissions file reading, adjudication, and ranking are managed by the Educational Services 
Manager, with support from the Program Assistant. All full-time faculty are charged with reading 
admissions files based on their roles within the programs; Dual degree applications are adjudicated by 
two faculty members, one with MLIS expertise and the other with MAS expertise.   

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-55%20Townhall%20Meeting%20Summaries?csf=1&web=1&e=BzTaL2
https://privacymatters.ubc.ca/
https://privacymatters.ubc.ca/
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Successful applicants must meet the minimum academic requirements as set by G+PS. Exceptions are 
made in cases where an applicant can provide evidence of mitigating circumstances, or extraordinary 
qualification in non-academic experience and demonstrated ability. In some cases, iSchool minimum 
requirements are set higher than those of the G+PS, e.g., language proficiency scores.  

G+PS provides information on its applications and admissions policy, outlining how inquiries from 
potential students will be handled, and further information on a number of topics relating to an 
applicant’s responsibilities, including the importance of document authenticity and the consequences 
for submitting falsified documents, and the ownership of documents submitted as part of the 
application process. The iSchool website also provides guidance for admissions, and links to G+PS and 
the eVision application portal. 

In addition to application and admissions policies, G+PS also provides information on policies and 
procedures that students should familiarize themselves with prior to beginning their studies at the 
university. These cover a range of academic issues, including academic freedom, academic integrity, 
intellectual property, conduct and discipline, and how plagiarism cases are handled. There is information 
about student status, including leaves of absence, working as a student, academic progress, grading 
practices, and low scholarship. Links to these policies are included in Standard IV.2 on communication. 

As stated on the G+PS website, the university’s minimum academic requirements for Canadian and U.S. 
applicants are:  

• a four-year bachelor’s degree.  
• achieved at least a B+ (76–79%, or 3.33 on a 4-point scale), or have an 80 percent or higher 

grade average in at least 12 third and fourth year credits.   

If students do not meet these minimum criteria, they may opt to undertake additional coursework 
which may be used as a rationale by the graduate program for admittance but does not guarantee 
acceptance.  

For degrees from other countries, G+PS maintains the International Student Evaluation Manual (ISEM). 
This tool is available to applicants to learn more about the admissions requirements to UBC graduate 
programs based on their country of origin. The ISEM lists:   

• accredited institutions for each country as recognized by UBC.  
• a summary of the required years of study, degree or credentials  
• accepted grade equivalent to UBC’s B+ average.  

The manual is the authoritative resource for evaluating transcripts by all graduate programs. It ensures 
that assessment of international transcripts is applied consistently by all units while maintaining the 
University’s academic standards. In cases where institutions are not listed in the Manual, G+PS does a 
case-by-case review to ensure that the degree meets UBC standards of entry.  

Applicants with a bachelor’s degree from a university outside Canada in which the primary language of 
instruction is not English must demonstrate that they are proficient in the English language. The G+PS 
recognizes the following for evaluating proficiency in English:   

• Test of English as a Second Language (TOEFL)  
• Canadian Academic English Language (CAEL)  
• The Academic (but not General) International English Language Testing Service (IELTS)  
• Michigan Language Assessment Battery (MELAB)  
• Canadian English Language Proficiency Index Program (CELPIP)  

https://www.grad.ubc.ca/prospective-students/application-admission
https://ischool.ubc.ca/graduate/admissions/
https://vancouver.calendar.ubc.ca/faculties-colleges-and-schools/faculty-graduate-and-postdoctoral-studies/academic-regulations
https://faculty-staff.grad.ubc.ca/admissions/international-student-evaluation-manual
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• Pearson Test of English (PTE)  

Minimum TOEFL requirements for UBC and links to other language proficiency tests can be found in the 
UBC Academic Calendar and G+PS website. 

Although the School accepts all of the language proficiency tests recognized by G+PS, results from the 
TOEFL iBT (Internet-based test) and academic IETLS exams are preferred. In addition, as mentioned 
earlier in this chapter, the School’s standards are higher than G+PS’s minimum requirements: 100 on the 
TOEFL iBT (G+PS minimum is 80) and 7.5 overall, with no score below 7.0 on the academic IELTS (G+PS 
minimum is 6.5 overall and no score lower than 6.0). The higher requirements by the School for the 
TOEFL iBT®and IELTS were set to reflect the central role of communication and language skills in the 
MLIS graduate competencies and have been approved by the University of British Columbia Senate. 
These admission requirements are clearly stated on the iSchool website.  

The School opens its application portal in autumn of each year. Prior to 2024, there were two 
application deadlines and two program start dates (September and January). As a result of the MLIS 
Curriculum Review (see Standard II.7), the MLIS and Dual programs have moved to a single Admissions 
and intake cycle with a September program start. Application deadlines for Master programs are 
February 1 (January 15 for application submission, February 1 for letters, transcripts and other 
documentation). The review of applications occurs in February, and initial offers are sent in early March.   

The review process for MLIS and Dual Applications is outlined in the Admissions Procedures, last 
updated and approved by faculty on January 26, 2018 (Appendix-51) and guided by the Admissions 
Rubric (Appendix-51). A reference image of the rubric is provided in Figure IV-4. Following submission 
through the eVision system, application files are compiled and prepared for further review by the 
Educational Services Manager and the Program Assistant. The initial review includes the calculation of 
Grade Point Average (GPA), checking the degree-granting institution, assessing responses to required 
Technology Skills questions and noting if the applicant holds a prior graduate degree. Applications that 
fall far below the admissions requirements are not put forward for further review at this point, except 
where extenuating circumstances may permit.  

https://www.grad.ubc.ca/prospective-students/application-admission/toefl-program-minimum-requirements
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-51%20Admissions%20Rubric%20and%20Procedures%20(Policy%20211)?csf=1&web=1&e=rnikQX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-51%20Admissions%20Rubric%20and%20Procedures%20(Policy%20211)?csf=1&web=1&e=rnikQX
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Figure IV-4: Admissions Rubric (see also Appendix-51) 

 
Files that meet the minimum admissions requirements are distributed to faculty readers who evaluate 
the files using the Admissions Rubric (Figure IV-4). Assessing admissions files constitutes part of faculty 
service and all full-time faculty take part.  The development and refinement of the admissions rubric 
over time reflects the goal of admitting a diverse population of talented and capable students who show 
promise of successful careers in the information professions. When assessing applicants for the 
program, the following aspects of an application are considered:  

• Academic record, including GPA, school ranking, and three letters of reference (academic or 
professional, academic preferred when possible) that speak to the applicant’s ability to succeed.  

• A personal statement that demonstrates the applicant’s knowledge of the field of LIS, issues of 
importance within the discipline, and writing ability.  

• A second personal statement that, along with a general curriculum vitae, provides a holistic 
sense of the applicant’s interests and accomplishments and how they relate to the degree.  

• Technical skills including but not limited to HTML and web page design, database design, digital 
imaging software, social media software, or programming languages.  

As is evident from the rubric, we do not consider country of origin or domestic/international status as a 
criteria in the admissions process, nor do we set benchmarks or quotas for particular categories of 
students. The Admissions rubric gives approximately equal weight to the applicant’s academic record 
and to relevant non-academic accomplishments. It is flexible enough to allow for applicants with 
different strengths to obtain high scores, while maintaining a high overall standard. For example, there 
are discretionary points available that can move a candidate with attributes of value, such as 
membership in an equity-seeking group or unique or notable prior experience higher in the overall 
ranking of applicants.  

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-51%20Admissions%20Rubric%20and%20Procedures%20(Policy%20211)?csf=1&web=1&e=rnikQX
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Faculty submit their rubric scores and comments to the Educational Services Manager, who follows 
procedures and uses standard cut-off levels to identify applicants with scores high enough to warrant an 
immediate offer, those who are in the mid-range and require a second review before making a decision 
and those with scores too low to admit. The Educational Services Manager consults with the Director 
before recommending admission, and the Graduate Advisor does a final check before issuing  approval 
to G+PS for each successful applicant.  The School makes offers directly to applicants via the eVision 
admissions system; this is a change from previous admission years instituted by G+PS to allow graduate 
programs to process offers of admission more efficiently. G+PS evaluates all proposed admissions that 
do not meet all of the minimum standards, e.g., in those cases where mitigation is considered in the 
School’s admission decision. Recommendations that do not meet G+PS minimum academic standards 
must be accompanied by a rationale from the Graduate Advisor.  

In our aim to encourage a diverse set of students to achieve the MLIS degree, we are willing to examine 
applications that vary from the G+PS standards on a case-by-case basis. Such applications may come 
from those with long experience working in the field following a poor undergraduate record, an 
undergraduate degree in a non-academic area (e.g., library technicians), or applications from 
undergraduate institutions that do not use a numeric grading system. In such instances, rationales are 
submitted by the Graduate Advisor and are accepted at the discretion of the G+PS. Rationales typically 
fall within the following categories:  

• Academic Rationale: If an applicant’s GPA is slightly below the minimum academic 
requirements and the rest of the application is strong, the School may submit an academic 
rationale addressing the criteria that supports the applicant’s preparedness to undertake 
graduate studies, based on the outcomes of the rubric-based assessment in non-GPA categories 
(e.g., exceptional letters of reference, professional experience, etc.) 

• TOEFL Waiver: If the School is confident in an international applicant’s English proficiency, the 
graduate advisor may submit a rationale to exempt the applicant from having to submit TOEFL 
test scores (or equivalent) with their application or may accept a lower score on a portion of the 
test (e.g., a lower writing score may be waived if the writing samples suggest adequate 
proficiency). 

• Unknown Institution: Students from International contexts, or from smaller communities in 
Canada, may have degrees from institutions that are not recognized by UBC. We seek 
exceptions particularly where Indigenous applicants or other racialized and historically 
underrepresented people may be otherwise excluded by normative regimes of ranking and 
accreditation. 

On average the School admits 3-5 applicants each academic year who achieve less than the G+PS 
minimum requirements and, in most cases, these are based on an academic rationale. A recent spot 
check conducted by the Educational Services Manager of students admitted on this basis in the past two 
intakes provides support for the practice, as these students are succeeding academically. A summary 
report of students admitted through academic rationale, students’ files including admissions paperwork, 
and examples of rationales will be available on site.  

The rubric plays an important role in the Admissions process.  It was developed in 2012-2013 and has 
been refined over time to produce more consistent assessments of categories, e.g., how to rate an 
applicant’s non-academic experience. This has been facilitated by a set of guidance materials with 
examples of application materials at different scoring levels that are distributed with the rubric and 
training sessions for new faculty readers conducted by the Educational Services Manager. The current 
rubric works to create a common understanding of how to rate aspects of the application and 
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consistency is quite high. The Educational Services Manager tracks admissions year-to-year and makes 
suggestions on revisions as needed.  

In 2021, based on observations of inconsistencies in the use of “discretionary points” in the rubric, the 
Educational Services Manager and Director formulated clear guidelines, which were distributed to 
admissions files reviewers:   

“Please only give out points for the following reasons, to a maximum of 4 points, and indicate 
your reasons in the Comment section for each applicant: 

- Applicant contributes to the School's efforts to increase equity, diversity, and inclusion. 

- Applicant contributes to the School's diversity in academic backgrounds (i.e. Computer Science). 

- Applicant has a significant amount of relevant professional experience.” 

In 2023, the Equity and Diversity Committee audited the admissions rubric and identified several areas 
for potential updates, including restrictions and guidance on letters of reference, professional 
development for adjudicators, and the presentation of application procedures and criteria to applicants.  
A more formal review of recruiting and admissions will be carried out in 2024-25, as recommended in 
the most recent External Review (Appendix-2). The goal is to ensure that our practices and policies 
attract and support a diverse student body that can serve the future needs of a wide range of 
information organizations and move the field toward it goals of equity and inclusion. As of September 
2024, this review is in its initial stages. The review will be carried out by the Director and Educational 
Services Manager, in consultation with the Leadership Team.  During the Annual Retreat in August 2024, 
groups of faculty and staff discussed and provided input on issues and priorities of the review, which will 
form the basis of a scoping brief for the project. The review will incorporate the input from the Equity 
and Diversity Committee, and data on past application decisions and rationales. 

Standard IV.4  
Students construct coherent programs of study that allow individual needs, goals, 
and aspirations to be met within the context of program requirements established 
by the school. Students receive systematic, multifaceted evaluation of their 
achievements. Students have access to continuing opportunities for guidance, 
counseling, and placement assistance.  

The School provides a welcoming and supportive culture through the provision of resources and 
opportunities for students that enable them to grow academically, professionally, and socially. An 
important part of this effort is to provide students with program advice that enables them to construct 
coherent programs of study, balancing their freedom to choose courses of interest with the necessary 
constraints to ensure a full and comprehensive professional education.  

All students are assigned a faculty advisor (Appendix-56). During orientation, time is set aside for 
students to meet with their faculty advisors who provide overviews of many of the issues, policies, and 
procedures that students should be acquainted with during their time at the School. This also puts a face 
to a name, and students are encouraged to contact their faculty advisors whenever their input is 
needed.  Subsequent faculty advising sessions are held in person (or by phone or online) in response to 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-02%20External%20Review%20Report%20of%20the%20Review%20Committee,%202023?csf=1&web=1&e=EOhtCX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-56%20Student%20Advisee%20Lists%20by%20Faculty%20Member?csf=1&web=1&e=lvmaqv
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student requests. In addition to discussing students’ future aspirations and courses, faculty are also 
called on to advise on issues such as taking external courses, pursuing specialized programs of study (see 
Standard II.3 or other options (for example, a thesis).  As noted in Standard II.7, we are in the process of 
developing worksheets for program planning for all graduate programs, which will support advising 
conversations and help students track their progress against program requirements.  

The Graduate Advisor, currently Dr. Eric Meyers, is responsible for the implementation and oversight of 
G+PS policies and acts as the primary liaison with G+PS. Working together with the Educational Services 
Manager and Program Assistant, they comprise the Student Advising Team. This team meets weekly to 
discuss student issues, including complex cases, strategize improved student services, and efficiently 
address the ebb and flow of seasonal student processes (enrolment, admissions, graduation). Issues that 
need additional financial or policy support are conveyed to the Director, Program Chairs, Administrative 
Manager and/or faculty as necessary. A monthly report from the Graduate Advisor is presented at the 
faculty meeting. This information provides leadership for planning and policy-making in the area of 
student support, including financial support, academic awards and the student experience.   

The Graduate Advisor manages complex academic situations, including academic integrity, course 
failure, course and program withdrawal, program transfers, leaves of absence. He also meets with 
students to resolve differences with course instructors, when they arise. He holds office hours online 
and in-person in addition to those offered for course teaching. The iSchool Graduate Advisor may 
become directly involved when students meet with difficulties in their program. As necessary, the 
Graduate Advisor will work with the Director and G+PS to resolve difficulties. An additional support for 
responding to students in distress is the university-wide the “Early Alert” system. A faculty member may 
use the system to alert wellness services if there are signs of distress, e.g., if a student misses multiple 
classes in a row, does not hand in assignments, etc. The system respects students’ personal boundaries, 
but tries to identify students who may be struggling personally or academically in order to provide 
access to professional services as needed and to allow students to remain in the program. 

While faculty advisors and the Graduate Advisor help students shape their academic programs, the 
Educational Services Manager facilitates students’ professional work placements. Other responsibilities 
of this role include assisting with master program admissions, communicating with alumni, coordinating 
student recruitment initiatives, and increasing the visibility of the iSchool and its graduates to UBC and 
external communities. The role has evolved in recent years, with an increased emphasis on student 
experience and professional preparation, and less on communications with both internal and external 
stakeholders, particularly with the new Communications Assistant role as a permanent part of our office 
staff. 

The MLIS program is described in detail in Standard II. We note here some features of the curriculum 
that enable students to construct coherent programs of study in order to develop knowledge and skills 
in areas of interest. While students are empowered to create their course of study within the MLIS by 
selecting from a broad range of courses, we offer Focus Areas for students to provide additional 
structure. In each of the Focus Areas, which include formal and information specializations, we identify 
career opportunities, course selections, and cognates in other disciplines. These are described in more 
detail in Standard II.3. Course numbering for MLIS courses enables students to see how different areas 
of the curriculum fit together. For example, information technology courses are all numbered in the 
550s, which helps students understand that social media, new media, database design, and information 
retrieval are related.  

In addition to many options for elective courses, students may tailor their program of study by 
undertaking individual studies. These include:  

https://facultystaff.students.ubc.ca/systems-tools/early-alert
https://ischool.ubc.ca/graduate/areas-of-focus/
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• Directed Research (LIBR 592, 3 credits)  
• Directed Study (LIBR 594, 3 credits),   
• Research Collaboration (LIBR 597, 3 credits)  
• Thesis (LIBR 599, 6 credits)   

These courses, which are discussed in more detail in Standard II.3, allow students to pursue an individual 
project in consultation with or under the supervision of a faculty member. Although the number of 
course-based research opportunities like these vary per year, 27 different students enrolled in a directed 
research, directed study, research collaboration or thesis with faculty members in 2023-24. A full table 
of figures for enrolment is available in Table II-8. 

Examples of Recent Independent Reading/Research Courses: 

• LIBR 592: Directed Research with Dr. Hannah Turner – Spring/Summer 2024 
Ashley Smith: Relic or Artefact?: An Analysis of Franklin Expedition Artefacts in Museum 
Catalogues 

• LIBR 594: Directed Study with Dr. Tess Prendergast – Winter 1 2023-24 
Erica McKeen: Our World, Our Library: Supporting Newcomer Children’s Literacy Learning in 
School Libraries 

• LIBR 597: Research Collaboration with Dr. Heather O’Brien – Winter 2 2023-24 
Michelle Chen: Enhancing User Experience: Evaluating the Vancouver Black Library Website 
through Heuristic Analysis and Usability Testing 

• LIBR 599: Thesis with Dr. Luanne Sinnamon – 2021-22 
Yifan Liu: Presentation of hyperlinks as a factor in information overload and subjective 
responses to web-based health information 

In addition to coursework, MLIS students may choose to take one or more of the following experiential 
learning opportunities:  

• LIBR 595: Practicum (Non-Credit)  
• LIBR 596: Professional Experience (3 Credits)  
• Co-Op: UBC Co-op Education Program  
• LIBR 598: Graduating Portfolio (new for 2024-25) 

Professional Experience and Practica are also systematically evaluated. For non-credit LIBR 595 practica, 
students must complete a structured (open-response) report on their work experiences. For LIBR 596 
Professional Experience projects, supervisors are required to complete a report as part of students’ 
evaluation for the professional experience. This report is guided by several open-ended questions 
regarding the extent to which the student completed the assigned project, its utility, and the students’ 
strengths and areas for improvement. They are also asked to provide recommendations for improving 
the Professional Experience course. Students are required to submit a report on the learning experience. 
The Educational Services Manager provides summative feedback on these reports at faculty meetings.  

Final reports are used to ensure completion of the placement and are required before a passing grade is 
submitted. The reporting component of these experiential learning courses also provides a venue for the 
Educational Services Manager to solicit feedback from both students and hosts. This feedback assists in 
identifying ways that the experiential learning courses can be improved and also ensures that the 
courses are sufficiently fulfilling their objectives, notably that students are utilizing their skills in a 
professional setting under the mentorship of a professional librarian.  
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For Co-op placements students’ performance is evaluated through mid-point and end-of-term 
assessments by the Arts Co-op Office through a series of career-building assignments graded by Co-op 
staff. The Arts Co-op Education Manager for the iSchool is Jane Devine Mejia, who holds an MLIS from 
McGill and draws on extensive background in the field of information management, which supports the 
alignment of iSchool Co-op placements with our learning objectives and disciplinary expectations. The 
Co-op Office also collects and posts profiles of students who have completed Co-op work terms. These 
profiles are rich in terms of students’ descriptions of their learning in their own words. MLIS student 
profiles are posted on the Arts Co-op website. Winners of the MLIS Co-op Student of the Year Awards 
are also featured on the UBC Arts Co-Op website. 

Recent Student Profiles: 

• Hannah Stuparyk, Camrose Public Library Book Bike Pilot 
• Cheska Yang, Information Architect, Ericsson 

Recent Co-Op Students of the Year: 

• 2022-2023 - Bailey Bjolin (Dual): Bailey demonstrated her commitment to professional growth 
through two Co-op terms at the BC Hydro Library and Archives (BCHLA), where she immersed 
herself in a corporate library environment. During the work terms, her tasks included digitizing 
3,500 images in the Historical Photograph Collection, responding to research requests, and 
contributing to internal newsletters.  

• 2020-2021 - Olenna Hardie (MLIS): In her Co-op terms with the Humanities & Social Sciences 
(HSS) unit of the Koerner Library, Olenna performed nearly the full duties of a professional 
librarian at UBC. Initially, she served as the liaison librarian for Anthropology, Hispanic and Latin 
American Studies, and Gender, Race, Sexuality, and Social Justice (GRSJ), and later also took on 
Sociology. She provided research and reference assistance, library instruction, teaching support, 
and collections development.  

• 2020-2021 - Tiffany Tse (MLIS): In her role with Halifax Public Libraries, Tiffany accomplished 
many things, including coordinating and leading children’s programs to build literacy and 
friendship, promoting the summer reading club to 30 classes, and assisting patrons with digital 
services.  

The research funding held by faculty (see Standard III.5) provides significant student employment 
opportunities that extend the educational experience. Dozens of students each term are employed as 
Graduate Research Assistants (GRAs). In the most recent student survey, compiled in 2023, 19 of 75 
respondents (25%) indicated that they worked as a GRA for one or more faculty during their program. 

An outstanding example of how faculty research affects the student experience is the Supporting 
Transparent & Open Research Engagement & Exchange (STOREE) Project, a multi-partner collaboration 
grant held by Dr. Heather O’Brien and colleagues. STOREE launched in 2017 with the aim to build 
pathways and systems for improved communication about research. Graduate assistants on this project 
supported the development and dissemination of information resources, working with community 
partners in Vancouver’s Downtown East Side neighbourhood. Several students did Independent Studies 
(LIBR 594) or theses as part of this project. Blog posts describing their project engagement can be found 
here: 

• “Using Community-Centered Language in the Downtown Eastside Research Access Portal” by 
Sarah Nocente 

• “Literature Reviews Beyond the University: Gathering Guidance” by Sam Snodgrass 

https://artscoop.ubc.ca/
https://artscoop.ubc.ca/profile/jane-devine-mejia/
https://artscoop.ubc.ca/success-story/hannah-stuparyk/
https://artscoop.ubc.ca/success-story/cheska-yang/
https://artscoop.ubc.ca/success-story/bailey-bjolin/
https://artscoop.ubc.ca/success-story/olenna-hardie/
https://artscoop.ubc.ca/success-story/tiffany-tse/
https://storee.ubc.ca/
https://storee.ubc.ca/
https://storee.ubc.ca/people-partners/graduate-assistants/
https://storee.ubc.ca/using-community-centered-language-in-the-downtown-eastside-research-access-portal/
https://storee.ubc.ca/literature-reviews-beyond-the-university-gathering-guidance/
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• “Using Infographics as a Tool for Knowledge Mobilization and Exchange: A Student Perspective” 
by Shannon Murray 

• “Listening in KMb Work: Perspectives from the CKMF Conference” by Ciara Farmer and Andrea 
Kampen 

• “Insights into the Sharing Science Project” by Mandy Choie 

Building on such research experiences, we have seen a growing number of students continue from the 
MLIS program to the PhD program, which reflects the vibrant research culture and opportunities within 
the School.  Of 17 current PhD students, 7 were previous iSchool MLIS students.  

Taken together, these many options enable students to customize their programs and their overall 
learning experiences in the MLIS to a great extent.  Changes to the MLIS Curriculum that take effect in 
September 2024 include reducing the core requirement to 3 courses. This will open up more 
opportunities for students to personalize their program and to begin taking electives in their areas of 
interest from the first term. At the same time, we understand that it may place more burden on the 
students to select appropriate courses. We will monitor the impacts of this change introduce  a set of 
online program planning tools to provide support. The new required Portfolio Course will add further 
structure and opportunity for synthesis at the end of the program. 

One challenge that students have expressed in constructing coherent programs is that some courses 
listed in the curriculum are not offered regularly, and courses often fill up quickly such that students are 
not able to enrol in a course they have selected.  These issues have arisen in feedback through Student 
Surveys, Alumni Surveys and in the most recent External Review.  We are in the process of addressing 
this issue in several ways: 

• The MLIS Curriculum Review recommended the removal of a number of outdated courses that 
are no longer offered; these have been removed from course lists for greater transparency and 
to aid planning;  

• As of fall 2024, we have increased the number of seats in elective courses to make them 
available to more students; we will monitor enrolments and continue to offer popular courses 
multiple times per year to increase access; 

• We are developing a standardized three-year schedule of course offerings that will be posted so 
students have a larger program planning window.  

A second are of concern for some students in planning and completing their programs is the limited 
availability of summer courses. For many years, we offered only a few summer courses in each of the 
two condensed summer terms, based on low demand and limited availability of instructors. However, 
with the increase in international students, who need to be continuously enrolled, and the high costs of 
living in Vancouver, which compels some students to complete their program as quickly as possible, the 
demand for summer courses rose during the review period.  This was identified in the 2019 Assessment 
Report as a key component of student feedback and the School responded by substantially increasing 
course offerings, from a total of about 8 courses each summer pre-2020 to 12-13 courses since that 
time. This became possible, in part, due to faculty hiring across different types of roles, including 
Lecturers and Teaching Stream Faculty, who have capacity to teach in the summer terms.  

With respect to student evaluation, instructors use a variety of in-class and online learning experiences 
(e.g., lectures, seminars, case studies, workshops, labs, guest speaker presentations, field trips), and 
offer multifaceted evaluation (e.g., rubrics, open-ended comments, peer evaluation, self-assessment). In 
addition to individual learning projects, students engage in group-based learning, which enhances their 
communication and project management skills. The “products” of student learning include traditional 

https://storee.ubc.ca/infographics-as-a-tool-for-knowledge-mobilization-and-exchange-a-student-perspective/
https://storee.ubc.ca/listening-in-kmb-work-perspectives-from-the-ckmf-conference/
https://storee.ubc.ca/insights-into-the-sharing-science-project/
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reports, essays, and oral presentations and also digital materials such as databases, digital libraries, 
websites, applications, and videos. Assignments are geared toward synthesizing conceptual knowledge 
(e.g., theory, literature on a topic); using data, such as community demographics, to frame an issue; 
carrying out an activity, such as a needs assessment or evaluation of an existing library collection, 
service, or technology; and conducting original research. Examples of student assignments will be 
shared for review during the ERP visit. 

Students have the opportunity to share their work and receive feedback in multiple venues beyond the 
classroom. This includes the School’s Research Day, most recently held on March 15, 2024. Students 
across all our graduate and undergraduate programs shared their work at this all-day event held at 
Green College on the UBC Campus. There were open plenary keynotes, talks, posters, and demos, as 
well as invitation-only “kitchen table” talks for students in the FNCC program, hosted by Amy Perrault 
(FNCC Manager), students Linnet Chappelka and Amory Strader, and Musqueam elder Larry Grant. 
Sample presentations from Research Day that included MLIS or Dual students: 

• Bryn Shaffer: Mapping Canadian Reproductive Health Information in Interactive Game Space 
[Poster] 

• Linnet Chappelka: Fair Winds and Following Seas: Digital Floating Homelands as Community 
Resilience to the Climate Crisis [Poster] 

• Quinn Monleon: Enhance Your Metadata Skills on Wikidata Using Your Specialized Knowledge 
[Demo] 

• Jiayue Zhao: Behind the Keywords: A Research Design on the Generation of Author-Supplied 
Keywords in Asian Humanities Publications [Presentation] 

• Melissa Nelson: Considering Context: An Analysis of Fan-Tags Across Fanon-Centered Works 
[Presentation] 

• Maria Mulder: When Clinicians Misinform: A Preliminary Review of Medical Misinformation, Lay 
Information Behaviours, and the Effects of Unreliable Information on Gender Affirming Care 
[Presentation] 

Students are also encouraged to present their work at professional and scholarly conferences, or in 
professional and scholarly journals and essay competitions. For example, Ariel Lee (MLIS) completed her 
Designed for People capstone project on children’s reading apps with Dr. Eric Meyers, entitled “Reading 
Apps in the School and Home: How Parents and Children Perceive eBooks Differently”. They presented 
their work at Designing for People's 2023 CREATE Design Showcase and won “Best Poster” award. She 
followed this success by presenting her project at the ALA Annual Conference in Chicago, IL.   

Other Student Publications include the following:  

• Chen, E. (2022). Shy, not anti-social: How to include and represent shy children in the library. 
Children & Libraries. 20 (3). DOI: https://doi.org/10.5860/cal.20.3.24  

• Shea, L. (2023) Finding what’s right: Readers’ advisory for middle grades. Children & Libraries. 
21(3). DOI: https://doi.org/10.5860/cal.21.3.13 

• Greene, T. (2024) Parenting with dyslexia: One father’s creative approach to storytime. Children 
& Libraries 22(1). DOI: https://doi.org/10.5860/cal.22.1.23 

https://ischool.ubc.ca/news/congratulations-to-mlis-student-ariel-lee-for-winning-best-poster/
https://doi.org/10.5860/cal.20.3.24
https://doi.org/10.5860/cal.21.3.13
https://doi.org/10.5860/cal.22.1.23
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Standard IV.5  
The school provides an environment that fosters student participation in the 
definition and determination of the total learning experience. Students are provided 
with opportunities to form student organizations and to participate in the 
formulation, modification, and implementation of policies affecting academic and 
student affairs.  

Student leadership opportunities and achievements are in line with the UBC Strategic Plan that includes 
the goal to “Support student well-being, personal development, and outstanding campus life.” In 
support of this goal, the university is committed to supporting “student-led initiatives to create a 
campus culture of involvement.”  The School directly supports this through its efforts to “[e]ncourage 
students to identify, participate in, contribute to, and learn about scholarly and professional 
communities.”  Results from our most recent student survey conducted in 2023 show high levels of self-
reported engagement in activities that shape their learning experiences outside the classroom and 
demonstrate potential for leadership (Table IV-7). 

Table IV-7: Volunteer, Professional, and Student Organization Positions Held by iSchool Students* 

Activity Type Number Percent 

Volunteered for a social or cultural organization 22 29% 

Held membership in a student or professional organization 37 49% 

Held office in a professional or student organization (including student chapters) 20 27% 

*Responses are out of 75 participants (27% response rate) across all master programs, with 87% of respondents in 
the MLIS or Dual programs. 

Students are involved in the following student associations, chapters and special interest groups, which 
are student-led and self-organized. 

• American Library Association (ALA) Student Chapter  
• Association for Information Science and Technology (ASIS&T) Student Chapter  
• Association of Canadian Archivists (ACA)  
• British Columbia Library Association (BCLA)  
• Canadian Health Libraries Association/Association des bibliothèques de la santé du Canada 

(CHLA/ABSC) Student Interest Group   
• Librarians Without Borders (LWB)  
• iSchool Students of the Global Majority (iSGM) 
• Library and Archival Students Association (LASSA) 
• Out on the Shelves 
• Special Libraries Association (SLA) Student Chapter   
• Young Adult and Children’s Services (YAACS)  

Each organization has a faculty advisor and, in most cases, an elected executive board. The groups 
organize a range of learning and social events and activities over the academic terms. These include 
game and trivia nights (LASSA), and “cool tool” days i.e., informal presentations of new information 
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systems and applications, and. Other events include panels and guest speakers on topics such as 
building professional profiles (BCLA, ALA), and preparing for job interviews (LASSA).  

The BCLA student chapter collaborates with the BCLA to coordinate the BCLA Mentorship Program. The 
purpose of the program is to pair new library professionals with mentors from a variety of different 
libraries and career backgrounds. The student chapter organizes an information session for students, 
while the parent organization actively recruits mentors and mentees, who, in addition to existing 
students, may be recent graduates or library workers new to British Columbia or Canada, or those who 
are returning to the workforce after a hiatus. Student membership in BCLA is free, and offers a reduced 
price registration for the annual province-wide conference. For example, several MLIS students recently 
volunteered to support the conference held in downtown Vancouver in April 2024, for which they 
received complimentary registration. These opportunities are made possible by the BCLA leadership and 
advertised to all students in the weekly email Digest.  

Out of the Shelves (OOTS) has been providing books and information services for Vancouver’s 
LGBT2QIA+ community since the early 1980s. Although not officially associated with UBC or the School, 
this community-driven, volunteer-run organization has established a presence on the UBC campus using 
space in the UBC Student Alma Mater Society building and operating using the efforts and expertise of 
iSchool students and alumni. OOTS has also been part of the student research experience, providing 
practical cataloguing, circulation and management experience for generations of iSchool students. 

The iSchool Students of the Global Majority (ISGM) is a student-centred, student-led and faculty 
supported initiative that seeks to provide a “safe and productive community for IBPOC students in 
departments and fields of study related to information, cultural, and memory work at the University of 
British Columbia’s School of Information.” In addition to providing networking and connection among 
IBPOC students, the group seeks to amplify IBPOC voices in information studies and “encourage 
dialogue on topics such as anti-racism, Indigenous knowledge and information practices, and systemic 
barriers in LAIS (library, archival and information studies).” Mentored by Dr. Elizabeth Shaffer, the group 
is closed membership to facilitate honest dialogue and centering of the global majority experience. 

Initiated in 2020 after a number of similar, informal and grassroots efforts to organize and support 
students of colour in the program, the ISGM precursor - IDEAS@UBC - group established a formal 
presence and faculty sponsorship, as well as gaining funding to support several activities, including: 

• Panels (virtual and in-person) and a IBPOC speaker series; 
• Weekly drop-in social events with peer mentorship and discussion; 
• Peer tutoring and professional development; 
• Mentor pairing with volunteer LAIS professionals. 

The group maintains a website and social media presence, as well as a closed Discord community. They 
welcome and recruit students who identify as members of the global majority (IBPOC) at annual student 
orientation sessions. 

As the primary student organisation in the School, LASSA plays a vital role organizing events and 
initiatives for students and helping to shape policies and initiatives affecting academic and student 
affairs at the iSchool and within UBC. The LASSA executive board represents students in all graduate 
programs (i.e., MLIS, MAS, Dual, MACL, Ph.D.) and acts as a liaison between students and iSchool 
administration. The group holds annual elections for program representatives and has published the 
minutes of their meetings online since 2020. LASSA’s purpose is:   

https://bclaconnect.ca/mentorship/mentorship-program/
https://outontheshelveslibrary.com/about/
https://ischoolglobalmajority.wordpress.com/
https://ubclassa.wordpress.com/
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“. . . to promote, direct, sponsor, and co-ordinate such activities that will benefit all 
SLAIS students. LASSA engages in advocacy for student issues, acts as liaison 
between students, SLAIS and UBC, publishes a quarterly newsletter, and organizes 
events. LASSA is committed to providing an atmosphere of inclusion and strives to 
unite the student body.” 

In addition to involvement in student groups, student representatives participate in a number of School 
committees and meetings, including:  

• Curriculum and Assessment Committee: This committee reviews and makes recommendations 
for course and curriculum changes and improvement. 

• Equity and Diversity Committee: This committee support the implementation of EDI both in the 
curriculum, School policy, and student experience.  

• Educational Technology Committee: This committee works to maintain synchronous and 
asynchronous learning opportunities related to technology; advises on the purchase of new 
software and hardware, and supports the work of Peer Technology Advisors. 

• Faculty Meetings: since 2023, one PhD and one Master’s student representative is invited to 
participate in monthly faculty meetings. 

Working groups are formed on an ad hoc basis, depending on the needs and directions of the School 
and its students. For example, during faculty hiring periods, we ask for nominations of students to serve 
on the search committee/s. The student representative is expected to review applications, participate in 
interviews with candidates, and provide input into the hiring decisions, in part by relaying students’ 
comments from the events that are open to the public. During the 2023-24 academic year, two faculty 
search committees were formed (Director, Assistant Professor) and members of the MLIS/Dual 
programs were invited to participate in these processes. Students from the MLIS program were also 
invited to serve on the ALA Accreditation Working Group in the 2023-24 academic year, and were 
involved in preparing this Self-Study.  

Recognizing the value of student input on these working groups, as well as how these commitments 
might impact a student’s ability to participate in other types of employment and service, the School has 
moved toward compensating students for their volunteer labour in a fashion that more closely 
resembles a graduate assistantship. We acknowledge that student labour is often underappreciated, 
and while providing an important development opportunity for students, unpaid/volunteer 
commitments may contribute to the precarity of the student condition and/or may not be equally 
available to all students depending on their situations. Therefore, offer a set number of paid hours for 
these types of positions. For example, each student working with the MLIS accreditation report may 
receive up to 30 hours of Graduate Assistant wages in compensation for their efforts. 

In addition to acting as a liaison between the students and faculty, administration, and staff, LASSA has 
representatives on a number of University-wide committees. These representatives attend meetings, 
bring LASSA concerns to the larger membership, and report back to students. These include: 

• Alma Mater Society (AMS): The student society of the University of British Columbia, which 
represents all students and advocates for broad student interests at the university. 

• Graduate Student Society (GSS): Represents all graduate students at UBC, promoting and 
protecting student interests. 

Students participate also by sharing their ideas and feedback through the Learning from Our Students 
survey, which has been conducted every two years at the School since 2009, initially as part of a 
research project carried out by Dr. Sinnamon and colleagues at the University of Toronto, and now the 

https://www.ams.ubc.ca/
https://gss.ubc.ca/
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responsibility of the Educational Services Manager. Since the last self-study, the survey was conducted 
in 2017, 2019, 2021 and 2023. Response rates for these surveys are provided in Table IV-8. The latest 
version of the survey instrument is available in Appendix-18. The most recent survey, conducted in 
Autumn 2023, had 75 responses (27% response rate from 277 master students across four programs). 
Responses were distributed as follows: 

• 41 MLIS (55%) 
• 24 Dual MAS/LIS (32%) 
• 7 MAS (9%) 
• 3 MACL (4%)  

In terms of progress to degree, 8% were in their first term of study, 55% were in the middle of their 
program, and 37% were in their final term. 

Table IV-8: Student Survey Responses, 2017-2023 

Year Master Program Number (Percent) Response Rate 

2023 Overall 75 27% 

 MLIS 41 (55%)  

 MAS/LIS 24 (32%)  

2021 Overall 78 28% 

 MLIS 45 (58%)  

 MAS/LIS 28 (36%)  

2019 Overall 126 45% 

 MLIS 65 (52%)  

 MAS/LIS 40 (32%)  

2017 Overall 113 43% 

 MLIS 66 (58%)  

 MAS/LIS 36 (32%)  

Results of the survey provide a wealth of data on all aspects of the student experience in the School. The 
Educational Services Manager, in coordination with the Communications Assistant, analyzes the data 
and develops a report for public and iSchool community consumption. Separate sub-reports are shared 
with the Faculty of Arts Co-op Office, relating to the Co-op experience, and with the LASSA student 
group. Discussion of this data takes place in the late spring at faculty and planning meetings, and is used 
by the Director (along with Town Hall meetings and Director’s Forums) to make data-driven decisions 
about resource allocation, course offerings, and other aspects of the student experience. Additional 
examples of this process are covered in Standard IV.6. 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-18%20Biennial%20Student%20Surveys?csf=1&web=1&e=yOHKSX
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Standard IV.6  
The school applies the results of evaluation of student achievement to program 
development. Procedures are established for systematic evaluation of the degree to 
which a program’s academic and administrative policies and activities regarding 
students are accomplishing its objectives. Within applicable institutional policies, 
faculty, students, staff, and others are involved in the evaluation process.  

Through its ongoing program of planning and assessment, outlined in Standard I.1 and Standard II.1 the 
School looks for opportunities to implement new policies and guidelines to improve the student 
experience in relation to recruitment, admission, curriculum, financial aid, retention, and other 
program-related issues. These policies are discussed during Standing Committee meetings, and 
discussed further and formalized during Faculty Meetings. Student representatives sit on committees 
and in Faculty Meetings and are integral to the discussion and development of policies and guidelines 
that align with the Mission and Goals of the School and the MLIS SLOs. The School also looks to its 
alumni and community stakeholders for feedback through a variety of methods, including committee 
membership, community surveys, and targeted focus groups. The Co-op Education Manager for the 
iSchool is another valuable source of input, bridging the professional and academic communities.     

The process of change that supports improved student experience and program outcomes may originate 
in any of our ongoing forms of student evaluation and feedback, including: 

• LOA program, reported in Annual Assessment Reports (Appendix-4) 
• Consultations with external stakeholders, feedback from employers and supervisors 
• Surveys of current students (2-year cycle) and alumni (annual) (Appendices-18,19) 
• Student Focus Groups (periodic; focus on specific topics) (Appendix-20) 
• Town Hall Meetings/Forums between students and the Director (twice annually) 
• Systematic checks and process flows from the Student Advising Team (ongoing) 

After an issue is identified, one or more of the following processes may be employed to investigate, 
ideate, design and test new curricula, policies, or procedures: 

• Brainstorming at August Faculty Retreat or May Planning Meeting (Appendices-5,6) 
• Discussion in Standing Committees or ad hoc Working Groups  (Appendix-62) 
• Discussion and voting at Faculty Meetings (Appendix-10) 
• Additional data collection or analysis of existing data from various sources, e.g. course 

enrollment data (Appendix-32), Admissions data, SEoI data (Appendix-24) 
• Consultation with the Faculty of Arts or G+PS staff and administration 

In the abstract, these processes may not be sufficiently clear to illustrate how the School uses both data 
and deliberative processes to improve the quality of student learning. Thus, we have documented two 
narrative cases from recent years to make these points more salient and relatable. We have selected 
cases with different time frames for action and different scales to illustrate the range of issues 
addressed. We use the move to a single admissions intake as a longer-term change with broad 
implications and the response to the COVID-19 epidemic to show a more immediate and nimble short-
term response. 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-04%20Annual%20Assessment%20Reports?csf=1&web=1&e=bL0zNC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-18%20Biennial%20Student%20Surveys?csf=1&web=1&e=yOHKSX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-19%20Annual%20Alumni%20Surveys?csf=1&web=1&e=olGFOl
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-20%20Student%20Experience%20Focus%20Groups,%202017?csf=1&web=1&e=wd4iM7
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-05%20Meeting%20Agendas%20and%20Minutes%20of%20May%20Planning%20Meetings?csf=1&web=1&e=hPo6hC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-06%20Meeting%20Agendas%20and%20Minutes%20of%20iSchool%20Annual%20Retreat%20(August)?csf=1&web=1&e=isP1TS
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-62%20Agenda%20and%20Minutes%20of%20Committee%20Meetings?csf=1&web=1&e=3wuaeA
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-10%20Faculty%20Meeting%20Minutes?csf=1&web=1&e=RJhT2G
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-32%20Summary%20of%20Course%20Offerings,%202017-2024?csf=1&web=1&e=mkL1cd
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-24%20Student%20Experience%20of%20Instruction%20%E2%80%93%20Summary%20Evaluations?csf=1&web=1&e=MBq61W
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Long-Term Change: Moving to Single Intake 

Table IV-1 provides an aggregate view of our program enrolment, but in fact, we have had two 
admissions cycles per year for the last twenty years (February deadline for a September start, and a June 
deadline for January start). Over the last decade, there have been several suggestions from faculty and 
staff that a single admissions cycle with a larger intake might provide significant benefits for students, 
faculty and staff (Appendix-57). The idea was first brought up at a faculty meeting in 2015 by then 
Student Services Coordinator Michelle Mallete, and then again raised with more formal discussion in 
2018 by Dr. Eric Meyers and Educational Services Coordinator Christopher Fernandez. However, until 
2022, there was insufficient momentum for this change, as it would have meant a significant 
realignment of resources, policy and practice. However, with the MLIS curriculum renewal under the 
guidance of Dr. Luanne Sinnamon, initiated in 2021-22, a deeper review of the issues associated with the 
two intake model could be undertaken. As a result, the move to a single admissions cycle and program 
intake was recommended, approved by faculty, and initiated. This new single intake MLIS cohort model 
is underway as of fall 2024.  

To further elaborate on the rationale for the reduction in intakes from 2 to 1 per year, the Educational 
Services Manager and MLIS program faculty assembled diverse sources of evidence, including 
admissions numbers and rubrics, time-to-completion data, and student experience surveys. These 
provided evidence of several issues with multiple student admissions cycles and intakes. Among these: 

• Course Coverage & Scheduling: Effective sequencing of elective courses for two intakes requires 
more course redundancy than the program can support.  As some courses are offered every 
other year, the smaller January cohort of students, in particular, may miss key electives for their 
pathways.  

• Opportunity: Students who begin in January are not eligible and not as well-prepared for 
summer Co-op and field experience opportunities as those who begin in September. This issue 
has been raised by students in the January cohorts for many years. 

• Student Tracking: Having two cohorts per year complicates advising, record keeping, awards 
decisions, and other administrative tasks; student status is dependent on credit hour counts 
rather than matriculation date; resources are spread thin and students may miss out on 
opportunities. 

• Dual Degree: The two cohorts entering the Dual Degree have strikingly different curriculum 
paths and options, as one group starts with the MLIS core and the other with the MAS core, 
complicating their route to completion. 

• Admissions: Applicant quality, acceptance rates and yields for the two intakes are significantly 
different, raising issues of equity and consistency in terms of SLOs. 

• Peer Programs: Our practice of two admissions cycles and intakes is inconsistent with the vast 
majority of graduate programs, including professional programs such as Social Work, Journalism, 
and Nursing. 

There are a number of potential advantages to moving to a single intake for all programs, including: 

• Reducing redundant admissions, student services, and orientation work (freeing staff and 
faculty time). 

• More focused recruitment efforts and more consistent admissions decision-making. 
• Better and more consistent curriculum coverage and advising. 
• Easier and more predictable scheduling of courses. 
• Stronger cohort focus for student organizations. 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-57%20Single%20Cohort%20Proposals?csf=1&web=1&e=eYzAXg
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• Greater clarity for awards and scholarship decisions, and equal eligibility for incoming, 
continuing and Tri-Council awards across programs. 

• A single, consistent approach to the Dual Degree option. 

Although the School could move to a single admissions cycle model without changing the curriculum, it 
was also an ideal time to revisit policy issues that were written into the UBC Academic Calendar, all of 
which require Faculty of Arts and Senate Approval as Category 1 changes. A major structural change to 
the curriculum around the core courses dovetailed with this proposal. After faculty meeting discussions, 
the single-intake was written into the MLIS curriculum revision plan submitted to faculty in April 2023. 
The faculty voted and approved the move to a single admissions cycle in October 2023.  Admissions 
targets for the Winter 1 2024 cohort were adjusted to reflect this, and course scheduling for core MLIS 
classes was set to be  approximately double the previous enrolment, with the number of Teaching 
Assistants doubled, from one to two for the core courses.  As we finalize this Self Study, we are in week 
three of the new intake model and no major challenges have arisen.  The incoming cohort of MLIS 
students is approximately 60 students.  Course registration and orientation session went smoothly, with 
the only substantial challenge being finding optimal classrooms for the larger core courses.  We have 
taken several steps to ensure that we address this in future by booking classrooms earlier and updating 
course type designations to allow us to book labs and breakout rooms. The Director has mandated the 
MLIS Program Chair to work with the Curriculum and Assessment Committee to carry out an evaluation 
of this major structural change to the MLIS to determine if any changes or supports are needed. 

  

Short-Term Change: Response to COVID-19 

The effect of the global pandemic on post-secondary institutions began with the dramatic and sudden 
interruption of in-person learning in March 2020. While the most immediate response was the 
movement to online courses and the cancellation of many on-campus extracurricular programs – a top-
down response driven by public safety and health policy – there were other issues that also affected the 
student experience that demanded a more local response. Consultations with our faculty, staff, students 
and outside stakeholders identified a number of urgent issues impacting our students: 

1. Co-op and field placement cancellations changed student study plans; 
2. Reduced employment opportunities put students in a financial bind; 
3. Isolation was affecting student mental health; 
4. Illness and sudden life changes affected the ability to complete coursework. 

The iSchool faculty and staff established a COVID Task Force and developed a response plan in 
coordination with the Faculty of Arts and G+PS to offset as many of these challenges as possible, 
including: 

• Increased student employment through the School, offering additional GRA positions; 
• Faculty offered to supervise independent reading and research courses (LIBR 594/592) for 

students who needed additional registrations to make up for field placements; 
• The creation of a new online Topics course “on the fly” by Drs. Luanne Sinnamon and Lisa 

Nathan focused on Information in Times of Crisis, offered in the summer of 2020; 
• Emergency financial aid for students who had lost income from cancelled work placement; 
• Flexible academic accommodation of student illness and lowering the threshold for withdrawals, 

deferred standing, assignment extensions, etc.; 
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• Increased access and referrals to mental health resources on campus, including phone/Zoom-
based counseling; 

• Support of student programs for socialization and wellness, including online movie and game 
nights. 

The School Increased communication between students and administration by adding regular Town Hall 
meetings with the Director, faculty and students (held on Zoom) to facilitate students’ voicing their 
concerns, raising both challenges and solutions and evaluating the effectiveness of the School’s 
response (Appendix-55). Careful tracking of students’ standing ensured that they did not fall “through 
the cracks” while the School negotiated 10+ months of online learning (from mid-March 2020 through 
January 2021). Some aspects of the pandemic response, such as an increased awareness of students’ 
mental well-being and more generous use of academic concessions, have remained essential to the 
post-pandemic student experience. Other emergent responses that represent “echos” of the pandemic, 
such as rising housing costs and food insecurity, are being addressed on an ongoing basis. The School is 
currently participating in a pilot to offer on-campus housing placements combined with admissions 
offers as a method to reduce housing insecurity for incoming international students. The School is also 
working on its own local food redistribution program in addition to the campus-level Food Hub program 
instituted by UBC. 

Continuous Process Evaluation 

The Advising Team, as a critical point of connection between students and School policies and 
procedures, meets weekly to discuss student experience and to advise both faculty and administration 
of student issues. Below we share several examples of how this team moves through a process that 
includes: 

• Identifying issues in the student experience 
• Gathering and analyzing data 
• Deliberations with faculty and other stakeholders 
• Formulation of a new course of action or revision of existing policy 
• Ongoing evaluation 

External Credits: Students in the MLIS program are permitted to take up to 12 credits of coursework 
external to their program (i.e., from other UBC departments, or credits from other degree programs 
including the School’s MAS program). Previously, students were required to fill out a form prior to 
registration to have these credits approved. In autumn 2023, the Advising Team investigated the process 
through a detailed scan of approval forms and recent cases (documented more fully in Faculty Meeting 
reports (October, November 2023 and January 2024) (Appendix-10). This process was found to 
disproportionally affect students in the FNCC. It was also uneven in terms of how students applied for 
permission, if they did so at all, and largely unenforceable when students did not apply prior to their 
graduation audit. Through several rounds of discussion and consultation, the process was amended to 
streamline the student experience and eliminate the requirement to apply for permission prior to 
enrolling in cognate coursework. The Advising Team will be monitoring this policy change over the 
coming terms to see if/how it affects student course selection and completion of graduation 
requirements. 

Directed Reading and Research Courses:  Over 10% of our students in the MLIS program take some kind 
of directed reading, directed research, or research collaboration for degree credit using courses LIBR 
592, 594 or 597 (see Standard IV.4). The process by which students are approved and register for these 
courses runs through the Graduate Advisor and Program Assistant, who review student applications and 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-55%20Townhall%20Meeting%20Summaries?csf=1&web=1&e=BzTaL2
https://foodhub.ubc.ca/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-10%20Faculty%20Meeting%20Minutes?csf=1&web=1&e=RJhT2G
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gather approval signatures. The Advising Team inquired as to whether this process would better run 
through the MLIS Program Chair or Curriculum Committee, so that data from these courses might more 
directly feed into program development. There were also concerns raised about the fairness, equity and 
accountability of these courses, as they run outside the calendar descriptions and syllabi that structure 
the student experience for regularly enrolled courses. After examination of the process, consultation 
with faculty (including other units where such courses run differently), and discussion in the full Faculty 
Meeting (January 2024), it was decided to:  

1) retain Graduate Advisor oversight of the process to maintain existing workflows;  

2) provide additional guidance for students and faculty as they design these experiences (to be drafted 
by the Graduate Advisor); and  

3) consider a means of reporting the topics and activities from these courses back to the Curriculum 
Committee in aggregate to inform new course development and future curriculum needs. 

Once new guidance is developed for 2024-25, additional faculty and student input will support the 
revision of this process. 

Support for student health and wellness: Early in the review period (2017), we initiated a series of 
student focus groups to better understand the student experience in the School (Appendix-20). We 
collected the data, summarized the key themes and presented these to the faculty and staff at the 
Annual Retreat for discussion and ideation. Recognition of and support for mental health issues was 
identified as an area for improvement.  We then carried out a number of improvements in subsequent 
years, to build capacity and improve services to students.  We organized professional development 
workshops for faculty and doctoral students who serve as teaching assistants to increase awareness of 
and strategies for handling these types of issues. The School’s Graduate Advisor (in 2018) obtained 
certification in a federally sponsored Mental Health First Aid program and our Program Coordinator 
completed a workshop on suicide prevention. We also greatly expanded the Graduate Advisor 
orientation session for new students, by inviting speakers from various support units on campus to raise 
student awareness of services. We introduced Peer Advisor positions (2020-2022) to support 
international students through the transition to a new learning and living environment.  These efforts 
were appreciated by students and increased the School’s resilience to cope with the mental and physical 
health challenges brought on by the Pandemic.  Data from the Student Surveys (Appendix-18) indicates 
that our efforts to improve awareness and services for student health and wellbeing have had a positive 
impact. In the 2021 and 2023 surveys, 75% of students agreed or strongly agreed with the statement: 
“The iSchool community supports the mental health and well-being of students”, as compared to 62% in 
2017 and 2019.  
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Standard V: Administrative and Financial Support 

Standard V.1  
The program is an integral yet distinctive academic unit within the institution. As 
such, it has the administrative infrastructure, financial support, and resources 
to ensure that its goals and objectives can be accomplished. 

The School is a distinct academic unit within the Faculty of Arts and the G+PS. Administrative and 
budgetary matters are reported via the Dean of the Faculty of Arts; and admissions and graduate 
regulations are monitored through G+PS. The Dean of the Faculty of Arts, Dr. Clare Haru Crowston, and 
the Dean (pro tem) of Graduate Studies, Dr. Michael Hunt, report to the provost and vice‐president 
academic, who reports directly to the UBC President and Vice‐Chancellor (see this organization chart of 
UBC leadership). 

In addition to the Dean of Arts, UBC iSchool receives active support, on a variety of levels, from the 
Faculty of Arts’ Associate Deans: Associate Dean Faculty (Clare Crowston, Interim), Academic (Stefania 
Burk), Students (Laurie McNeill), Research (Christine Hoppmann), Equity  (Dylan Robinson, Acting) and 
Graduate Studies (Richard Price). While the Dean and Associate Deans have term appointments of five 
years, there are two Assistant Deans in permanent positions: Finance (Brian Lee); Development & 
Alumni Engagement (Marilyn Wile). A list of these positions is found on the Faculty of Arts’ website. 

Our School is the Faculty of Arts’ largest graduate unit. Within UBC and the Faculty of Arts we are 
recognized as a vibrant interdisciplinary unit with connections across campus. This status was reinforced 
through the consultative process and decision to change the name of the unit to the School of 
Information, which took effect in 2020 (Appendix-58). Overall, our goals and objectives closely align with 
those of the Faculty of Arts, as formulated in the 2019 Strategic Plan of the Faculty of Arts and the  UBC 
Strategic Plan 2018-28) (see Standard I.1.4). As evidenced across the previous Standards, we are actively 
working to align our work with UBC’s Indigenous Strategic Plan (ISP). 

Financial support is provided by the Faculty of Arts, and there are no additional income streams that 
support School operations. Financial support for the School meets our needs. There is a  budget 
allocation for office supplies and equipment, which is sufficient to allow for the smooth running of the 
School and regular updating of staff computers, photocopiers, etc. The budgetary amounts in these 
categories are set each year, based on a Faculty of Arts formula that takes into account each unit’s 
instructional metrics (e.g., number of students, number of courses taught, number and type of faculty 
positions); the formula applies equally to all students, international and Canadian, and applies equally 
across units. Budget allocation summaries for the review period are available in Appendix-67. See Table 
V-1 for a summary. 

Each year in October an Annual Planning Brief (APB) (Appendix-9) is submitted to the Dean, in which the 
unit asks for approval of additional funding for new faculty or staff lines, when appropriate, or new 
School initiatives. The requests from all units are then considered by a committee of the Dean and 
Associate Deans, and responses are provided to the heads and directors.  

In the 2022-23 APB, the School was provided with an additional half faculty line, which was combined 
with an existing open half line to create a full position. The half position was created when Dr. Abdul-

https://www.ubc.ca/_assets/pdf/ubc_org_chart_2024_april_1_high_level.pdf
https://www.arts.ubc.ca/about/leadership-team/office-of-the-dean/
https://ubcca.sharepoint.com/:b:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-58%20iSchool%20Name%20Change%20Proposal/08-2019_Name%20Change%20Proposal.pdf?csf=1&web=1&e=B2Uzeq
https://www.arts.ubc.ca/about/strategic-plan/
https://strategicplan.ubc.ca/
https://strategicplan.ubc.ca/
https://indigenous.ubc.ca/indigenous-engagement/indigenous-strategic-plan/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-67%20Annual%20Budget%20Allocations?csf=1&web=1&e=q8Thoq
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-09%20Planning%20Briefs%20for%20Dean%20of%20Arts?csf=1&web=1&e=1CLGm6
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Mageed moved into a cross-appointed position between Linguistics and the iSchool in 2018/19. We 
used that position to  search for a research-stream faculty member in the area of Indigenous 
Information Studies, and the successful candidate will join the School in January 2025.   

However, as of spring 2024, the university and Faculty of Arts is planning for a considerable, multi-year 
deficit from 2025-26 onwards. As a result, APB requests for 2023-24 were put on hold.  For our School, 
this meant that the new faculty line we were awarded in 2023 through UBC’s Black Faculty Cohort Hiring 
Initiative will not be filled in 2024-25, as we had planned.  

The Faculty of Arts and the university offer a wide range of services that contribute to the smooth 
running of the School, provide guidance for and extend the capacity of staff members, and support 
faculty and staff in their work and careers. Such services include:  

• Faculty of Arts Finance Group services and UBC financial services; 
• Housing and Relocation Services—assistance for new faculty, staff, and their families; 
• Health and well‐being resources and services; 
• Leadership and professional development programs for Faculty and Staff; 

Standard V.2  
The program’s faculty, staff, and students have the same opportunities for 
representation on the institution's advisory or policy-making bodies as do those of 
comparable units throughout the institution.  

All faculty members are able to sit on committees in the School and at all levels of the university. There 
are several committees at UBC which have limited seats and are available for election. Some 
committees have a formal structure that allows for representation from specific units; such as the 
Senate Library Committee, for which the iSchool Director is an ex officio voting member. Staff also serve 
on committees, including Standing Committees and Working Groups in the School, staff hiring 
committees, the building Health and Safety Committee and appointment committees for School 
Directors.   

During this review period, full-time faculty served on committees across the university, as evidenced by 
their CVs (Appendix-39). The following are examples of University level committees in which faculty 
participate: Faculty of Arts Digital Strategy Working Group, UBC Research Cluster Adjudication 
Committee; Banting Postdoctoral Fellowship Selection Committees; UBC Arts Dean’s Advisory 
Committee on Promotion and Tenure; UBC Indigenous Research Ethics Steering Committee; UBC 
Indigenous Strategic Plan Implementation Committee; UBC Advisory Committee on Generative Artificial 
Intelligence in Teaching and Learning; UBC Interdepartmental Climate Committee; and the UBC Climate 
Emergency Action Committee. 

Faculty may also serve with the UBC Faculty Association, the sole bargaining agent for UBC and its 
members. Faculty Association members include faculty at all levels except term-appointed faculty, 
heads and directors and some assistant deans, librarians and program directors. Membership dues are 
deducted from member’s salaries. In July 2023 the Faculty Association and the University reached a new 
Collective Agreement resulting in salary increases of (on average) 3% over three years. 

https://www.arts.ubc.ca/about/black-faculty-cohort-hiring-initiative/
https://www.arts.ubc.ca/about/black-faculty-cohort-hiring-initiative/
https://finance.arts.ubc.ca/
https://finance.ubc.ca/
https://hr.ubc.ca/working-ubc/housing-immigration-and-relocation-services
https://hr.ubc.ca/health-and-wellbeing
https://hr.ubc.ca/career-development/leadership-programs/academic-leadership-development-program
https://hr.ubc.ca/career-development/leadership-programs/academic-leadership-development-program
https://senate.ubc.ca/vancouver/committees/library/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-39%20Full-Time%20Faculty%20CVs?csf=1&web=1&e=i0MWjM
https://www.facultyassociation.ubc.ca/collective-agreement/
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As noted in Standards IV.1 and IV.5, students regularly serve on committees. They are solicited to serve 
on university-wide Faculty of Arts and G+PS committees. For example, several iSchool students currently 
serve on the Faculty of Arts Digital Strategy Working Group. Students also serve on committees through 
their membership in the Graduate Student Society. Most iSchool Standing Committees have student 
members as well. Solicitations for student representation received by the School are distributed through 
by email through the School Digest. Full-time and term-appointed faculty, staff and students are 
represented at faculty meetings. As of 2023, in a move towards increased transparency and inclusion, two 
student representatives (one Master, one PhD) participate in faculty meetings and have voting rights (see 
also Standard IV.5). 

Standard V.3  
The administrative head of the program has authority to ensure that students 
are supported in their academic program of study. 

Within our framework of School governance, the Director occupies a central position, comparable to 
those of other heads of units throughout the university. Directors typically hold a 3-5-year term 
appointment, which can be extended up to ten years, and their teaching responsibilities are reduced to 
one course per year. Directors are provided with comprehensive training and coaching through the 
Academic Leadership and Development Program (ALDP). Through workshops, studios, and one-on-one 
sessions, Directors explore the responsibilities of their new leadership role, learn how the university 
operates, and explore a variety of leadership topics. 

During the period covered by this report, 2017-2024, UBC iSchool has had two different Directors. 
Dr. Luanne Sinnamon was director from 2015-2020, first as Interim and then Acting Director from 2015-
2018, following the resignation of Director Caroline Haythornthwaite. Dr. Sinnamon was then extended 
for a further 2 years as Director. Dr. Erik Kwakkel, who was recruited in the position of full professor in 
August 2018, became Director on July 1, 2020 for an initial three-year term, which was subsequently 
extended for an additional year until July 1, 2024. Dr. Kwakkel is a well-known specialist in the History of 
the Book and held an appointment as Scaliger Chair in Leiden University Library, where he promoted 
and studied Leiden’s renowned Special Collections Library. He brought leadership experience from his 
previous appointment. As of July 1, 2024, Dr. Luanne Sinnamon returns to the role for a six-year term. 
Dr. Sinnamon is an expert in information seeking and information interaction research and LIS 
education, with an international reputation (see Appendix-60 for leadership CVs).  

The Director attends monthly meetings of Heads and Directors in the Faculty of Arts, chaired by the 
Dean of Arts. These Heads’ and Directors’ (H&D) meetings deal with policies, practices, and initiatives 
within the Faculty of Arts, include discussion with the Dean on issues of broader significance to Arts as a 
whole and throughout the university, and provide a forum for discussion of budgetary issues. Since the 
start of the 2023-24 academic year, Heads and Directors set the agenda every other month. In addition, 
the Director attends regular meetings of all administrative heads of academic units and the Provost. 
These meetings are primarily informational, but include opportunities to provide input on, for example, 
university-wide budget planning.    

Within the School, the Director is responsible for staff and financial management, working closely with 
the Administrator, for oversight of academic programs working closely with the Leadership Committee, 
the Graduate Advisor and the Education Services Manager; and for setting strategic directions and 

https://gss.ubc.ca/
https://hr.ubc.ca/career-development/leadership-programs/academic-leadership-development-program
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-60%20iSchool%20Directors%27%20CVs%20(Drs.%20Sinnamon%20and%20Kwakkel)?csf=1&web=1&e=UkfEc0
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external relations. Communication with students is an important component of the Director’s role. In 
addition to meeting regularly with LASSA chairs and holding student drop-in hours, the Director gives 
presentations during the student orientation events and organises a Director’s Lunch once or twice a 
year to update students on current developments and provide a forum for  questions. During the COVID-
19 emergency, these events were converted into online Townhall meetings, of which eight were 
organized between May 2020 and March 2022. Student wellbeing and quality of teaching were 
important topics during these sessions (Appendix-55). Policies and guidelines were also implemented at 
that time to guide students and faculty (Appendix-54). 

Program Leadership has been an important responsibility of the Director for much of the review period.  
In 2015, the MAS and MLIS Program Chair positions were discontinued, in order to pursue a “whole of 
School” approach to governance. A Leadership Committee was established to support the Director, with 
representatives from all programs. However, with the growth of the student body and the introduction 
of the undergraduate Informatics program in 2021, the Director and faculty reviewed the governance 
structure and decided to reintroduce MAS and MLIS Program Chairs starting in the 2022-23 academic 
year.  This was first piloted in 2022, reviewed and discussed at the Annual Retreat in August 2023 
(Appendix-6), and these positions will continue.  Program Chairs provide leadership and oversight for 
the programs, in consultation with the Director, including aspects of student recruiting, admissions and 
advising, recruiting term-appointed faculty to teach in the program, and curriculum planning. Combined, 
the Program Chairs, the Director and the Graduate Advisor constitute the School’s Leadership Team; in 
this capacity, they advise and support the Director with input on emerging issues, opportunities that 
arise, and on decisions that impact the programs, such as the allocation of resources and space. As the 
Program Chair positions are newly re-established, we are in the process of formalizing their 
responsibilities.  A proposed description of duties for the MLIS and MAS Chairs has been developed and 
will come up for discussion and vote at the September 27, 2024 faculty meeting.  The MLIS Program 
Chair role was held by Dr. Heather O’Brien in 2023-23; in the 2023-24 academic year Dr. Luanne 
Sinnamon held the position, and as Dr. Sinnamon shifts to the Director role, Dr. Richard Arias-Hernández 
will take on the role in 2024-25. The role is reserved for senior faculty members. 

With respect to  the needs of MLIS students, the School has sufficient resources and financial autonomy 
to ensure they are met. As noted earlier, financial support is channelled through the Faculty of Arts and 
the allocation model is based on course demand, teaching capacity, and the funded average class size 
(see Standard V.6). Apart from salaries for full‐time faculty and staff positions, which are set by the 
Dean’s Office in consultation with the iSchool Director, other types of expenditures are decentralized. 
The School receives a fixed annual amount based on student numbers for term-appointed instructors 
and teaching assistants (TAs), which allows us to set the rates of compensation and determine the 
number of positions within the framework of available funds and in accordance with university salary 
guidelines. 

The School is financially healthy and able to fund the human and operational resources needed to run 
the unit and support student needs. During the review period, the School has run a budgetary surplus 
most years, which we have been able to use strategically, to support projects in alignment with the 
School Mission and Goals and the SLOs, such as new course development, facilities (e.g., creating 
additional faculty office space), funding additional GAA and TA positions for students and in support of 
committee work (e.g., GAA support for the MLIS Curriculum Review), and keeping computers and 
computer hardware in our labs up to date. As discussed in more detail in Standard V.6, these surplus 
expenditures are proposed by the unit and then approved through the Faculty of Arts Surplus 
Investment Management Plan, commonly abbreviated as SIMPL plan (Appendix-59).  

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-55%20Townhall%20Meeting%20Summaries?csf=1&web=1&e=BzTaL2
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-54%20COVID-19%20Plans%20and%20Guidelines?csf=1&web=1&e=lepshw
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-06%20Meeting%20Agendas%20and%20Minutes%20of%20iSchool%20Annual%20Retreat%20(August)?csf=1&web=1&e=isP1TS
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-59%20Summary%20of%20SIMPL%20Plans?csf=1&web=1&e=NW9Xyr
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We enjoy considerable autonomy, yet there is dependence on the broader governance framework in 
place at UBC and limitations to the kinds of decisions that can be made at the School level. As with all 
units in the Faculty of Arts, the University Senate has the final decision on academic matters, including 
curriculum and admissions, but in practice, follows the recommendations of the faculty. The Director 
and Graduate Advisor work closely with G+PS on academic student issues, providing support and 
structure to the extent possible within the policies and frameworks operating outside the School (see 
Standard IV.1).  Personnel matters relating to faculty are finalized by the Board of Governors, acting on 
the recommendation of the President as advised by the Senior Appointments Committee (SAC) and 
prior to that, the relevant Dean, as advised by the Dean’s Advisory Committee (DAC). Recommendations 
by the School initiate this process, and are usually accepted as they progress through these channels 
according to the procedures specified in the Guide to Reappointment, Promotion and Tenure 
Procedures (see Standard III.3). 

The Dean’s Office provides further leadership and oversight on other issues, and the Director is in 
regular contact with the Dean and Associate Deans. These meetings involve issues on policy, hiring and 
promotion, and finance and research. Within G+PS, legislative and administrative authority regarding 
graduate programs of study is vested in the Graduate Council. The Graduate Council meets regularly and 
is charged with ensuring the quality of graduate education by setting policies, establishing strategic 
directions for graduate education, reviewing course and program proposals, and guiding decisions 
regarding scholarships and funding. Within the School, the Graduate Advisor, Dr. Eric Meyers, serves as 
the liaison with and representative of G+PS, ensuring that policies and procedures are followed in the 
administration of the MLIS program.  

Standard V.4  
The program’s administrative head nurtures an environment that enhances the 
pursuit of the mission and program goals and the accomplishment of its program 
objectives; that environment also encourages faculty and student interaction with 
other academic units and promotes the socialization of students into the field. 

The Director promotes the mission and goals of the School and of the MLIS program by supporting 
curriculum and program development in collaboration with faculty, supporting research and teaching 
initiatives, and creating an environment that supports and rewards activities of intellectual merit and 
collegiality. This is achieved through a variety of means, many of which have been referenced in the 
discussion of Standards II, III, and IV. 

Under leadership of the past Directors, the School has been, and continues to be, a lively and 
stimulating place to work and study. Regular research events, such as the Colloquia Series, Research 
Day, and iSchool Writing Days are supported financially and through active participation by the 
members of the iSchool community. A steady presence of visiting scholars, self-funded or supported 
through competitive funding programs enriches the collaborative research environment with new 
perspectives (see Table III-5 Summary of Visiting Faculty, 2017-2024) When possible, faculty, especially 
junior faculty, are encouraged and funded to attend key events and represent the School. These include 
local events, such as the BCLA conference, where faculty members have organized sessions and 
presented papers; to major LIS conferences, such as the iSchool Conference, the Association for Library 
and Information Science Education (ALISE), and the Association for Information Science and Technology 

https://hr.ubc.ca/sites/default/files/documents/SAC%20Guide.pdf
https://hr.ubc.ca/sites/default/files/documents/SAC%20Guide.pdf
https://www.grad.ubc.ca/about-us/governance/graduate-council
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(ASIS&T). Faculty travel support (see also Standard V.8) is used strategically to support School goals, 
such as community outreach, strengthening and raising the profile of the FNCC, supporting junior 
scholars in building their networks and gaining visibility, and supporting faculty recruitment and hiring. 

Career development of junior faculty and staff is an important component of the Director’s role and is a 
current School objective. This takes many forms, including informal advice and guidance, the Annual 
Review and Merit Allocation processes and Peer Reviews of Teaching (Appendix-43). The Director also 
reviews course evaluations and contacts faculty when these raise concerns or when they are 
outstanding and worthy of a congratulatory note. Pre-tenure faculty write and submit annual narratives 
describing their research, teaching, and service plans and accomplishments each year and discuss these 
with the Director. More detail on these processes is provided in Standard III.8. 

Faculty are also regularly nominated for appropriate research and service awards. A selection of recent 
awards include: an Equity, Diversity and Inclusion Paper Award, ACM Communities and Technologies 
(Dr. Meyers and Dr. Nathan);  Association for Information Science and Technology, Research in 
Information Science Award for Outstanding Contribution to Information Science Research (Dr. O’Brien); 
The W. Kaye Lamb Prize, for an article that most advances archival thinking in Canada, Archivaria (Dr. 
Douglas); Outstanding Paper,  International Journal of Information, Diversity & Inclusion (Dr. Nathan and 
Amy Perreault); RBC Women of Influence, Canadian Women Entrepreneur Award nomination 2023 (Dr. 
Lemieux); and the Labrecque-Lee Book Award from the Canadian Anthropology Society 2021 Book 
Award (Dr. Turner) (See also Table III-9). 

Similarly, opportunities for staff development are sought and encouraged. This occurs regularly, given 
the comprehensive suite of workplace learning opportunities for UBC staff,  and may arise out of staff 
performance review conversations, with the goal of supporting staff in achieving career progress and 
goals. For example, all members of staff have engaged in professional development activities in the past 
year (2023-24) with the support of the Director and Administrator.  There is a culture of informally 
recognizing staff contributions and achievements through messages of appreciation in Faculty Meetings 
and via listservs following major events organized by staff members. More formally, we recently 
supported the successful nomination of a valued former iSchool Co-op Education Manager, Anna Jubilo, 
who received the Dean’s Award for Staff Excellence.  

While the School environment is generally positive and supportive, we recognize that effort is required 
to maintain this.  An example from the review period, of our commitment towards the School goal of a 
“thriving, responsive and diverse community” is the process of developing the iSchool Team Charter in 
May 2019 (Appendix-45).  Following a period of time in which divisive issues, resentments and 
problematic interactions arose during Faculty Meetings and some Committee Meetings, the Dean of 
Arts agreed to support the Director and the School by providing a consultant, who served as a coach and 
facilitator to improve the situation. Through interviews and individual and group meetings with faculty 
and staff and coaching sessions with the Director, the consultant guided the development of a Team 
Charter outlining shared values and commitments and provided an action plan for us to continue to 
develop conflict resolution and positive interaction skills.  This process had an overall lasting positive 
impact and while the process was challenging, it significantly reduced tensions at the time and since.  
Evidence from the 2023 External Review indicates that staff and faculty have experienced an 
improvement in the climate and an overall feeling of support and collegiality.   

The School environment supports student achievement, both academically and professionally. For 
example, the Director supports and rewards teaching excellence through faculty hiring and review 
processes and by ensuring that student awards are fairly awarded in recognition of high achievement. 
The School encourages student chapters of a number of provincial, national, and international 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-43%20Faculty%20of%20Arts,%20Peer%20Review%20of%20Teaching%20Guide?csf=1&web=1&e=T5V0c5
https://hr.ubc.ca/career-development/workplace-learning-opportunities
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-45%20iSchool%20Charter?csf=1&web=1&e=8h12J6
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organizations (e.g., American Library Association, Association for Information Science & Technology, 
Association of Canadian Archivists, British Columbia Library Association, Special Libraries Association), as 
well as the local student organization LASSA. In addition, there are current faculty liaisons for many of 
these organizations, which are assigned as faculty service duties (Appendix-40).   Since 2021, the School 
has supported the iSchool Students of the Global Majority (ISGM), which is a student-led group of IBPOC 
iSchool students. This group is supported by Dr. Elizabeth Shaffer (service assignment), and is discussed 
in further depth in Standard IV.5. This and other student organizations enrich the intellectual 
environment of the School through sponsored events, guests, and workshops. The School provides 
financial support for ISGM, as well as logistical support for meetings, and it supports them in grant 
applications.  

The School participates in other academic units on an individual research level, and a School level. From 
2017-2024, the School has sponsored the Keeping it ReAL Research Meeting of Academic Librarians. 
Hosted in partnership with Simon Fraser University Library, UBC Library, and University of Victoria 
Library, Keeping it ReAL provides free, one-day workshops for academic librarian researchers in British 
Columbia, where the goal is to foster a research culture and create a network for learning (Appendix-
61). The sessions have welcomed iSchool students and included research-focused workshops on topics, 
such as knowledge mobilization, theory and methodologies, resistance and advocacy.  

The involvement of iSchool faculty and staff on university-wide committees keeps the School engaged 
with and aware of broader developments, such as the implementation of new systems, changes in 
policy, and strategic directions. It enables the School to contribute to the university in areas of special 
interest or expertise, and helps to raise awareness of the School and what we do.  

Faculty have opportunities to apply for funding with other units on campus, or to join already existing 
multi-department initiatives. This allows the School to engage with developments on campus, and 
research in other units, to contribute to areas that require special areas of expertise or interest from 
Faculty. For example, the Designing for People initiative involves core faculty from the iSchool (Dr. 
Sinnamon, Dr. O’Brien, Dr. Bullard, Dr. Meyers, and Dr. Nathan). This research Cluster has been an 
important part of inter-faculty research and student development at UBC and has concluded as of April 
2024. Blockchain@UBC is a research cluster focusing on research and education about blockchain 
technologies, led by Dr. Victoria Lemieux. Other faculty have been involved in various research clusters 
across campus. Dr. Heather O’Brien is a founding Committee member for the Making Research 
Accessible (MRAi) collaboration between the UBC Learning Exchange and the Library; Dr. Abdul-Mageed 
participates in the Language Sciences Research Cluster and Big Data and Computational Science cluster; 
and Dr. Turner has been a member of the CREATE training program in 3D printing, situated in Chemistry; 
as well as the Community Engaged Documentation and Research (CEDaR) cluster. Faculty collaborative 
research activities are further elaborated in Standard III.1 and details on student involvement in 
research projects and events is provided in Standard IV.4.  

The Minor in Informatics is a recently launched (2021) collaborative educational program led by the 
School and involving a number of partner units in the Faculty of Arts and Computer Science. Similarly, 
the School partners with other units in supporting the Bachelor of Media Studies.  Both undergraduate 
initiatives create opportunities for faculty and student cross-disciplinary collaborations and open the 
School up to new perspectives.  

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-40%20Annual%20Service%20Assignment%20Rosters?csf=1&web=1&e=ODejZg
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-61%20Keeping%20it%20ReAL%20Summary%20Reports?csf=1&web=1&e=6SyfhX
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-61%20Keeping%20it%20ReAL%20Summary%20Reports?csf=1&web=1&e=6SyfhX
https://dfp.ubc.ca/
https://blockchain.ubc.ca/
https://learningexchange.ubc.ca/community-based-research/making-research-accessible-initiative/
https://learningexchange.ubc.ca/community-based-research/making-research-accessible-initiative/
https://languagesciences.ubc.ca/about
https://www.cedarspace.ca/#:%7E:text=CEDaR%20(Community%20Engaged%20Documentation%20and,technologies.%E2%80%9D%20Our%20mission%20is%20to
https://ischool.ubc.ca/undergraduate/minor/
https://mediastudies.arts.ubc.ca/
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Standard V.5  
The program’s administrative and other staff support the administrative head and 
faculty in the performance of their responsibilities. The staff contributes to 
the fulfillment of the program’s mission, goals, and objectives. 

The School benefits from an excellent staff team. Staff play an essential role in supporting the School’s 
academic function and creating an overall positive and supportive School environment.  Processes are 
well-established and the needs of the students and faculty are well met. Staff are on a Flex schedule, 
meaning that they may work from home two days a week. Working schedules are posted on our internal 
AIR site for the benefit of faculty and students. Staff members offer services to students and effectively 
support the Director, Graduate Advisor, faculty, and programs. Staff members hold titles and grades 
equivalent to those in analogous units. Oversight from UBC Human Resources and the Faculty of Arts 
Dean’s Office is maintained. An organizational chart of the School’s staff and administrative structure is 
provided in Appendix-70. 

UBC staff are categorized as Management and Professional (M&P) or as union staff under local 2950 of 
the Canadian Union of Public Employees (CUPE). Salary scales are managed centrally by UBC for M&P 
staff and through union negotiations for CUPE staff. Detailed salary scales for various positions are 
accessible from UBC Human Resources. The Administrator and Educational Services Manager positions 
fall under M&P, while the remaining four positions are CUPE. In cases where staff members have been 
on leave, or positions open for an extended period of time, the School has made use of UBC temporary 
staffing services to provide support. While this does cause some reduced level of service, we are 
fortunate that staff team members have been able to provide support for critical functions. In 2024-
2025, we are working to increase cross-training and shared duties across the staff team to reduce 
vulnerability with respect to key student support roles, such as the Program Assistant. 

Staff play a vital role in both day-to-day operations and long-term functioning. The Administrator 
supervises and meets regularly with support staff, liaises with the Educational Services Manager and 
participates in Faculty Meetings and Planning Meetings (May, August). Regular management meetings 
are scheduled and held in one-on-one and three-way meetings.  Planning and decision-making 
responsibilities in the School are shared between the Director and the Administrator, with the input of 
faculty and staff and other stakeholders.  

There are six full-time staff positions: 

Administrator 

• Elizabeth Nolan, in this role since March 2023. 
• Responsible for the administration of the School, reporting to the Director. The position 

contributes directly to the policy and priorities of the unit providing advice and guidance to 
faculty and supervising staff in all matters relating to the administrative and support function of 
the department, particularly with respect to the financial priorities and objectives. The 
incumbent supervises support staff and works collegially with other M&P staff in the Faculty of 
Arts, and iSchool faculty members and students. 

Educational Services Manager 

• Kevin Day, in this role since 2018. 

https://hr.ubc.ca/
https://ubcca.sharepoint.com/:b:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-70%20iSchool%20Organizational%20Chart/2024-iSchool%20Organizational%20Chart%20-%202024.pdf?csf=1&web=1&e=nf4W59


September 23, 2024 

150 

 

• Responsible for complex student advising, reporting to the Director and works co-operatively 
with the Administrator. Responsible for the admissions process, development of experimental 
learning opportunities and related community engagement. Responsible for other related 
student management duties as required. 

Administrative Assistant 

• Jerry He, in this role since 2022. 
• Provides senior clerical support to the Director, reporting to the Administrator. The position is 

the Human Resource Analyst (HRA) for the unit and is responsible for all HR and Finance 
processing into the Workday administration system. The incumbent conducts our general office 
support and handles other related duties as required. 

Graduate Program Assistant 

• Katrina Zhang, in this role since January 2024. 
• Provides front-line assistance to current and prospective students for the graduate programs, 

reporting to the Administrator. Coordinates the graduate admission process and the awards and 
scholarships competition process in tandem with the Awards Committee. Provides support to 
the Graduate Program Advisor and assists the Administrator and Educational Services Manager 
as required. Graduate Program Assistant serves as the primary contact for procedural issues 
related to the student experience: application, registration, program requirement, and 
graduation. 

Student Information Assistant 

• Debra Locke, in this role since 2013. 
• Responsible for providing front-line assistance to all visitors, reporting to the Administrator. The 

incumbent carries out general office support, manages room and equipment booking, supports 
event planning and fulfills other clerical duties as required. 

Communications Assistant 

• Belinda Suen, in this role since August 2023 
• Manages and maintains the department website and social media platforms, and reports to the 

Administrator. Creator and editor of the weekly Digest and annual newsletter Insights 
(Appendix-53). In 2021 we received approval for the Communications Assistant position to be 
core funded by the Faculty of Arts at 80% for 1 year. In 2023 the position was granted ongoing 
funding status via our APB request to the Dean’s Office, at 0.8 FTE. 

The capacity of the staff to support the goals of the School and its programs has increased during the 
review period, primarily through the addition of the permanent Communications Assistant position.  
This has allowed us to increase the quality and availability of program information and enhanced 
recruiting activities and support for events.  In the 2024-25 year we are drawing  further on this capacity 
by shifting responsibilities for the Colloquium Series to the staff team to provide some relief to heavy 
faculty service loads.   

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-53%20iSchool%20Newsletters?csf=1&web=1&e=k7ycax
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Standard V.6  
The parent institution provides continuing financial support for 
development, maintenance, and enhancement of library and information studies 
education in accordance with the general principles set forth in these Standards. The 
level of support provides a reasonable expectation of financial viability and is related 
to the number of faculty, administrative and support staff, instructional resources, 
and facilities needed to carry out the program’s teaching, research, and service. 

As noted in Standard V.1, the Faculty of Arts provides financial support for the School based on the 
School's needs and planned educational and research activities and in proportion to other units in the 
Faculty. Budget allocations for the review period are provided in Appendix-67. A high-level summary for 
the review period is provided in Table V-1, based on the UBC fiscal year.   

While not prescriptive, a budget formula is employed to ensure consistency and predictability, which 
considers the full-time equivalent student count and the number of courses offered. The majority of the 
budget supports full-time faculty and staff salaries. The total salaries amount also includes funds for 
term-appointed faculty, which the School allocates. The operating budget covers the main functions of 
the School, with enough flexibility to support events and strategic initiatives, such as the colloquium 
series, orientation and graduation receptions and minor upgrades to facilities. A small amount of funds 
are raised through donations or endowments (not included in operating funds), which are primarily used 
to support scholarships and learning enhancement initiatives.  

Graduate Student Initiative (GSI) funding is provided to the School through two channels: one is the GSI 
allocation indicated in Table V-1 and a separate allocation is provided by G+PS.  GSI funding is allocated 
solely to students and is not used in the operations of the School.  International Student Graduate 
Tuition Awards are allocated directly to students.  More information on student funding is provided in 
Standard IV.1. 

Table V-1: Financial Reporting 2017-2024, as of May 2024 

Fiscal Year Revenue Operating Funds   

Fiscal year 
April 1st to 
March 31st 

Total 
Institutional 
Funding 

Salaries Benefits Institutional 
Operating Funds 

Graduate 
Student Funds 
(GSI) 

Surplus 
over 5% of 
budget 

2017-2018 2,806,705  2,316,444  302,962  114,747  72,553   

2018-2019 2,895,642  2,299,753  325,048  104,468  166,372   

2019-2020 3,087,594  2,430,785  391,587  106,218  159,005   

2020-2021 3,526,610  2,790,318  442,759  110,778  182,754   

2021-2022 3,817,913  3,030,127  485,330  117,395  185,061  188,810 

2022-2023 3,532,700  2,933,446  480,161  113,399  193,240  149,578 

2023-2024 3,698,796  3,102,944  478,832  114,663 155,932   

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-67%20Annual%20Budget%20Allocations?csf=1&web=1&e=q8Thoq
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The School has benefited from the ability to retain some budget surpluses beyond the standard 3% 
carry-forward through most of the review period. These surpluses have been used to carry out various 
special initiatives and improvements.  The mechanism to make strategic use of budget surpluses in the 
Faculty of Arts is a SIMPL plan (see also Standard V.3), which is applicable to surplus funds between 3-
5% of the overall budget, and must be itemized and approved for spending in the next 1-2 fiscal years.   
Appendix-59 contains a summary of the School’s SIMPL plans during the review period. For example, 
2017 SIMPL funds were used to hire a Marketing and Communications Manager on contract, as noted in 
Standard IV.2; 2018, SIMPL funds were used to hire a special projects staff member who laid the 
groundwork for the Informatics Minor and carried out evaluations of the student experience and in 
support of Adjunct faculty.  In 2022 and 2023, SIMPL funds were used for special projects, including an 
office space expansion/space conversion ($40,000) to accommodate the increase in faculty lines. Other 
special projects included: $3,000 worth of new Audio-Visual Equipment purchased for use in teaching, 
hiring 2 GAAs to support the MLIS Curriculum review, a technology update in the Terrace Lab, the 
School’s primary teaching lab ($20,000), ergonomic and accessibility upgrades for staff, and strategic 
initiatives in support of EDI, including funding for workshops run by the Equity and Diversity Committee. 
The overall health of the budget is reflected in the large number of sponsored research and learning 
activities, events, and improvements outlined throughout this Self-Study. 

In 2022 and 2023, there were budget surpluses beyond the amounts designated for SIMPL plans and 
some funds were returned to the Faculty of Arts, as noted in the final column of Table V-1.  In 
retrospect, an error in the funding allocation formula was identified, which contributed to overfunding 
and the resulting budget surplus.  As we are entering a period of projected budget constraints at UBC, 
the Faculty of Arts Finance Services worked with units in summer 2024 to develop plans to reduce 
spending over a 3-year period starting in 2025, following a consistent formula across all units. These 
planned cuts are manageable, in part because of the School’s financial health.  

Standard V.7  
Compensation for the program's faculty and other staff is equitably established 
according to their education, experience, responsibilities, and accomplishments and 
is sufficient to attract, support, and retain personnel needed to attain program goals 
and objectives. 

Faculty and administrative staff are part of bargaining units that include the UBC Faculty Association, the 
M&P group, and CUPE for support staff. Salaries and benefits for faculty and staff are established 
according to criteria set by these groups through collective bargaining. Annual salary agreements are 
established through the Collective Agreements and include salary and benefits; annual increases or 
other benefit changes are implemented on a universal basis. Three regular career-progress salary 
increments are provided for in the Collective Agreements: 1) UBC Collective Agreement covering 
management and professional staff, 2) UBC Collective Agreement covering iSchool clerical support staff;  
and 3) Faculty, librarian and researcher salaries. Some general points from these agreements regarding 
compensation include: 

• Faculty and administrative staff belong to bargaining units: UBC Faculty Association, M&P group, 
CUPE for support staff; 

• There are no salary scales for UBC Faculty and starting pay is based on an initial negotiation; 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-59%20Summary%20of%20SIMPL%20Plans?csf=1&web=1&e=NW9Xyr
https://hr.ubc.ca/sites/default/files/documents/AAPS-Agreement-2022-2025.pdf
https://hr.ubc.ca/sites/default/files/documents/AAPS-Agreement-2022-2025.pdf
https://hr.ubc.ca/sites/default/files/documents/CUPE%202950%20Collective%20Agreement%202022-25.pdf
https://hr.ubc.ca/working-ubc/faculty-collective-agreement-and-policies
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• Sessional Lecturers are paid in accordance with the Sessional Salary Scale; 
• A minimum salary is in effect for Lecturers; 
• Regular career-progress salary increments are outlined in Collective Agreements; 
• Merit increases and PSAs for excellent performance or longer-term contributions are possible; 
• M&P staff merit increases are determined based on recommendations to the Dean by the 

Director, in a process outlined in Standard III.8. 

In practical terms, starting salaries for faculty are largely determined by the Faculty of Arts, with some 
limited room for negotiation by the units and the candidates. The base rate is set in relation to 
experience and qualifications of the candidate and norms across the Faculty and comparator units. 
Salary scales for new staff members are determined by the employee classification based on formal Job 
Descriptions.  Faculty salaries are comparable to salaries elsewhere in the institution and in the broader 
LIS field and higher education sector. If we consider benchmark data from the Canadian Association of 
University Teachers, which indicates a mean salary of $149K across ranks in 2022-2023, the mean salary 
among full-time iSchool faculty compares favourably, at $169K in the current year.  The competitive 
nature of compensation for faculty is further shown by the high rate of hiring success for tenure-track 
positions, with 6 faculty hired and no failed searches during the review period. Specific data on faculty 
and staff salaries will be made available to the review panel during the site visit.  

Faculty retention can be challenging at UBC because of its location in one of the major metropolitan 
centres of Canada, Vancouver, which has a high cost of living and notably high housing costs. Retention 
of faculty is supported by UBC initiatives such as the Faculty and staff rental housing program. This 
program provides on-campus housing at below-market rates. Many of the School staff and faculty reside 
in such housing. Another  initiative is the Prescribed Interest Rate Loan (PIRL) program, which  offers 
low-interest and interest-payment-only loans to full-time tenure-stream faculty members for the 
purchase or refinance of a primary residence in Metro Vancouver. Applicants are assessed on academic 
merit and strategic importance to faculty and university-wide recruitment and retention priorities 
through an adjudication process overseen by the Office of the Provost. It is a highly competitive program 
with $15M available annually, so not all applications can be approved. Generally, some retention funds 
are available for use by Department Heads and Directors, for example, to counter offers from other 
universities. These funds have been used strategically by the School in the past, to good effect.  In the 
current environment of budget constraints, the Faculty of Arts has indicated that the availability of such 
funds will be limited. During this period, it will be important to consider other means and resources to 
sustain our community and retain faculty and staff. 

Alongside faculty and staff, PhD students provide essential support to the MLIS and other programs in 
the School, primarily through their contributions as Teaching Assistants, and also as sessional 
instructors. A strong PhD program enriches the research culture for all students.  Funding has increased 
substantially for PhD students at the School over the Review Period.  As of 2024, all PhDs students will 
receive $27,000 annually in years 1-4 and $13,500 in year 5. This decision was motivated by the high 
cost of living in Vancouver, the availability of GSI funds, and the desire to attract outstanding students.   

https://www.caut.ca/content/full-time-academic-staff-salary-data
https://www.caut.ca/content/full-time-academic-staff-salary-data
https://hr.ubc.ca/working-ubc/housing-immigration-and-relocation-services/housing-programs/rental-housing
https://hr.ubc.ca/working-ubc/housing-immigration-and-relocation-services/housing-programs/faculty-home-ownership/prescribed-interest-rate-loans
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Standard V.8  
Institutional funds for research projects, professional development, travel, and leaves 
with pay are available on the same basis as in comparable units of the institution. 

Institutional funds are available to iSchool faculty from a variety of sources, but are generally of three 
types, those available:  

• to all faculty through the provisions of the collective agreement 
• to faculty from within the Faculty of Arts or iSchool budget 
• competitively to all UBC faculty 

All faculty are entitled to claim certain expenses from the Professional Development Reimbursement 
Fund, which is presently $1,700 per year for each faculty member. This funding can be used to support 
professional travel, registration fees, memberships, equipment, publications, etc. Faculty leaves 
(including study leave, and maternity, parental, and adoption leaves) are covered under the terms of the 
Collective Agreement and operate in a manner consistent with other institutions. Each year, one or two 
faculty members are on leave, mostly through the study leave scheme (notably 80% of salary after 6 
years, 100% of salary after 8 years), or they are on medical, administrative leave, or maternity/paternity 
leave. Faculty occasionally take an unpaid personal leave. 

At the time of hire, tenure-stream faculty are awarded a start-up grant at a minimum level set by the 
Dean of Arts, which is currently $15,000 for faculty in the Research Stream and $7,500 for those in the 
Educational Leadership Stream. This amount provides support for information technology needs for the 
faculty member, as well as for travel and research assistance in the first few years of employment, until 
the faculty member obtains external research support. Throughout the review period, travel funding has 
been made available to faculty from the School’s operating budget. The total amount annually has 
varied from $6,000 to $12,000 according to fiscal constraints. The funds are equally apportioned across 
faculty of all ranks. 

Faculty are encouraged to apply for funding from sources both within and outside the university, and a 
great many opportunities are available.  As reported in Table III-7, total research funding over the review 
period exceeds $8M. The Tri-Councils (CIHR, NSERC, and SSHRC) are the most important funding 
agencies for our faculty. UBC funding sources include the New Faculty Grant supported by the Hampton 
Research Endowment Fund and the Public Humanities Hub. The university and the Faculty of Arts also 
support funding for teaching enhancement, through the Teaching and Learning Enhancement Funds. 

Faculty at UBC are members of the Faculty Association. The new Collective Agreement ratified on July 1, 
2023 outlines pay increases to account for inflation, new additions to Tenure and Promotion language 
and evidence; and changes to the Study Leave periods and pay. 

https://hr.ubc.ca/career-development/professional-development-funding
https://educ.ubc.ca/ubc-hampton-new-faculty-grant/
https://educ.ubc.ca/ubc-hampton-new-faculty-grant/
https://publichumanities.ubc.ca/
https://tlef.ubc.ca/
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Standard V.9  
The program has access to physical and technological resources that allow it to 
accomplish its objectives in the areas of teaching, research and service. The program 
provides support services for teaching and learning regardless of instructional 
delivery modality.   

There are a number of units within the university that, collectively, offer a high level of instructional and 
technological support and services. These include: 

• Faculty of Arts Instructional Support and Information Technology (Arts ISIT): Serves as support 
for teaching and learning in the Faculty of Arts, and encompasses a variety of services ranging 
from purchasing hardware to teaching support and training incorporating diverse pedagogical 
models. 

• Centre for Teaching, Learning and Technology (CTLT): Serving the entire UBC community, CTLT 
focuses on professional development in teaching and learning, integration of technology into 
teaching and learning, development and delivery of distance education courses and programs, 
and other technology‐enhanced learning opportunities (see also Standard III.2).  

• UBC Learning Technology Hub (LT Hub): This is a central online resource serving the entire UBC 
community where faculty and staff can explore the learning technology tools available to them 
at UBC, i.e., those for use in traditional classrooms, blended courses, and fully online learning. It 
recommends effective tools for different learning technology uses and provides guidance on 
using the supported educational tools. 

• The Centre for Community Engaged Learning (CCEL): Provides support for faculty and staff 
seeking opportunities to engage students with the community through a thoughtful balance of 
theory and practice. 

• Public Humanities Hub (PHH): Started in 2019, this Faculty of Arts initiative provides a range of 
services to faculty members and units, including practical and financial support for research 
networks, assisting in developing grant applications, facilitating research collaboration among 
faculty in the Humanities. The PHH supports knowledge creation that is community-engaged, 
sustainable, inclusive, and open.  

iSchool faculty have full access to all programs, workshops, and support provided by Arts ISIT, CTLT, and 
the Hub including those for developing distance learning courses. The Learning Technology Hub, for 
example, provides “Tool Guides” for those new to using technology in education or those looking for 
new ideas and best practices. The Tool Guides, and Technology Uses section of the Hub provide 
information on over 30 different resources (including exemplary implementations of e-learning 
technologies) on blogs, clickers, e-Portfolios, as well information on mobile learning, podcasting, social 
media tools, and student peer evaluation, among a host of other educational tools. 

The School supports the Technology in the Core program, which is directed by faculty serving as 
Educational Technology Leads.  It is an educational program designed to address the wide-ranging levels 
of technology competencies within our incoming graduate student cohorts by providing a self-directed 
and structured learning environment for students to acquire basic technological competencies. It 
provides support for foundation knowledge of productivity software, website and database design and 
connectivity/collaborative software, through online modules, peer workshops and support.  More 
information on this program is provided in Standard II.2.3. 

https://isit.arts.ubc.ca/
https://ctlt.ubc.ca/
https://lthub.ubc.ca/
https://ccel.ubc.ca/
https://publichumanities.ubc.ca/
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During the COVID-19 pandemic, all courses moved online and were offered synchronously or 
asynchronously. At that time, a group of faculty and GAAs gathered, developed and shared resources 
and created the iSchool Online Teaching Assistance (IOTA).  IOTA was shared with all instructors through 
the Canvas LMS.  This resource provided valuable instructional guidelines for online teaching 
development and to address pedagogical concerns, as well as technological support for filming videos 
and producing online lectures; with a focus on accessibility and inclusivity in that environment. 

Details on the physical spaces and technological resources that support teaching and research are 
provided in Standard V.10. 

Standard V.10  
Physical facilities provide a functional learning environment for students and faculty; 
enhance the opportunities for research, teaching, service, consultation, and 
communication; and promote efficient and effective administration of the program. 

The School occupies a wing on the fourth floor of the Irving K. Barber Learning Centre (IKBLC). The 
School moved back into this building in 2008 after a major renovation, and since then the space has 
been adapted over time to provide the best possible environment for learning and working. For 
example, we have built-in to the original space two additional faculty offices and a shared research 
space (Grieg Lab), and in 2019, upgraded the entryway to make it wheelchair accessible. The variety of 
rooms and spaces allows students, staff, and faculty to find a physical space that best suits their needs. 
Having a dedicated space in the centre of campus, in the Barber Learning Centre, alongside a major 
university library branch, allows the iSchool community to build connections within our unit, and with 
the Library and the wider university.  Photo documentation of the School space and facilities is available 
in Appendix-63.  

The floorplan of the School space (Figure V-1) maps out the physical spaces in the School, and includes 
location and room number information for instructional and lab space, research space, social and 
special-event space, administrative space, and faculty offices.  For context, Figure V-2 shows the iSchool 
footprint within the 4th floor of the IKBLC. 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-63%20Photographs%20of%20the%20iSchool%20Space%20and%20Facilities?csf=1&web=1&e=K3fYim
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Figure V-1: iSchool Floorplan, 2024 

 
Meeting rooms and labs such as Room 472, Roberta F. Greig Research Lab, Pod Room, Terrace Lab, and 
the Trail Meeting Room can be booked by iSchool students, faculty, and staff through our Meeting 
Room Booking System (MRBS). In addition to the spaces within our designated iSchool area, we also 
utilize non-iSchool spaces and resources across UBC. In particular, we rely upon other spaces, such as 
classrooms, in the IKBLC as much as possible, as its close proximity to the iSchool space allows it to be 
easily accessible to students, staff, and faculty. 

The main instructional space within the iSchool area is the Terrace Lab (Room 458), which also serves as 
one of two computer labs within the School. This is dedicated space for the iSchool and is not accessible 
through the general UBC classroom booking system. The Terrace Lab is outfitted with round tables for 
collaborative group work, a laptop charging cart with 30 laptops, an instructor’s workstation, and a 
ceiling-mounted digital projector and sound system. The Terrace Lab is occasionally used for special 
events, such as Director’s Lunch Forums with students and events that require hybrid presentation or 
recording. 

https://ischoolbookings.arts.ubc.ca/
https://ischoolbookings.arts.ubc.ca/
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Figure V-2: Footprint of the iSchool (green borders) within Irving K. Barber Learning Centre, 4th Floor 

 
In March 2024, the School carried out upgrades, purchasing 20 new Dell Latitude 7440 laptops (i5-
1345U, 512GB SSD, 16GB RAM) for students to use, one new computer for the instructor’s workstation, 
and a new projector to replace the aging devices and enhance the teaching experience. These purchases 
were done in consultation with Arts ISIT, following an audit of the School’s technology spaces conducted 
by the Information Assistant (Debra Locke), Administrative Manager (Elizabeth Nolan), with AV and IT 
Specialists. 

The second computer lab within the School space is the Kitimat Lab (Room 457). This general-use 
computer lab is equipped with eight PC workstations (six of which were upgraded in 2022), three Apple 
iMacs, a common printer for student use, and scanning equipment with OCR capabilities. Each 
workstation is loaded with software required for different courses, and is accessed using a student card. 
We have recently acquired two new pieces of equipment for students, staff, and faculty to use in the 
Kitimat Lab: (1) Epson EpiqVision Ultra LS300 Smart Streaming Laser White Projector with HDR. and 
Android TV, and (2) CZUR ET 24 Smart Book Scanner.  

The Kitimat Lab also houses the Pod Room, which is a built-for-purpose room allowing for privacy and 
digital media creation (e.g., podcasts, audio recordings, etc.). The room also features a multi-plexed LED 
monitor, allowing for up to four students to simultaneously display their screens on the large monitor. 
Students often book the Pod Room for group meetings, mock presentations, and research activities. 

The Roberta F. Greig Research Laboratory (Room 462), commonly referred to as the Greig Lab, serves 
as the School’s dedicated collaborative research space. The lab was named after and funded by the 
estate of Roberta Ferguson Greig, an important local librarian. Occupying 29 square meters, the Greig 
Lab has a whiteboard wall, and a large table with chairs for interactive and collaborative work. A new 
Jabra hands-free speaker was recently purchased as an upgrade to the room’s AV equipment. The Lab 
also serves as a hybrid meeting room, as it is outfitted with a wall-mounted LED panel and a remote-
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controlled camera, allowing for video conferencing and remote user sessions. As such, the Greig Lab is 
often used for research team meetings, focus groups, and student study sessions.  

The Slocan Room (Room 471) is a study and common space designated for PhD student use – only PhD 
students, staff, and faculty at the School have access to this room. The space has 15 individual desk 
spaces for students to use, along with whiteboards, a common printer, and a lounge area with sofas and 
a meeting table. Having a dedicated workspace just for PhD students helps create a sense of comradery 
and collaboration between the PhD students and also provides them with a personal work space.  

A small room located between the Slocan Room and Kitimat Lab, Room 472 is a mult-function room.  
Originally a server room, it was converted to a  private meeting room that students, faculty, and staff 
could book.  However, following the conversion of Room 475 from storage space to an additional faculty 
office, carried out in 2023-2024, Room 472 has been set up as a temporary storage space.  This is an 
indicator that we are reaching the limits of growth within our current space; we are actively seeking 
alternatives to meet our storage needs.  

The Trail Meeting Room (Room 491) serves as the primary general-use meeting room at the School. 
Equipped with videoconferencing capabilities, a long table, and whiteboards, this room is often booked 
for meetings and groupwork. Upgrades in 2019 added soundproofing to reduce impacts on 
neighbouring offices. For example, the FNCC has their monthly teas in the Trail Meeting Room, and 
faculty and staff book the space for a wide range of meetings. Blinds can be pulled down over the glass 
wall for added privacy.  

The School has both open areas and dedicated rooms for socialization and studying. The two main open 
areas are the gallery area (the space outside of the Kitimat and Terrace Labs), and the Bralorne Reading 
Room (Room 490), which is commonly known as the “iSchool Lounge.” Both areas are equipped with 
tables, chairs, and electrical outlets. The gallery area has a whiteboard for students to use for 
groupwork. The Bralorne Reading Room overlooks UBC’s Main Mall, and its proximity to the kitchen 
makes it a popular spot to eat lunch.  

The School provides 88 lockers for students to use, which students sign up for at the beginning of each 
term (January, May, September). The personal lockers are assigned on a first-come, first-serve basis 
through a form on our Arts Internal Resources (AIR) site. This provides our students with a secure place 
to store their belongings at school, and is especially useful for the students who commute to campus for 
classes. 

Like all UBC students, iSchool students have access to all common areas within the IKBLC, such as the 
Music, Art, and Architecture Library, the computer work stations on the 2nd and 3rd floors. Students can 
book study rooms within the IKBLC space outside the School through the UBC Library Room Booking 
System. This provides students with the flexibility to utilize whichever spaces best fit their needs. 

For special events, the Bralorne Reading Room acts as the events area within the School. The 
spaciousness, beautiful view, and variety of furnishings make it a great space for smaller internal events. 
Some examples of events that are regularly held in the Bralorne Reading Room include: 

• Graduation receptions every November and May to celebrate our graduating students before 
their convocation 

• Celebratory Teas for PhD students who have successfully defended their dissertation 
• LASSA meetings 
• Faculty and staff seasonal celebrations 

https://lais.air.arts.ubc.ca/
https://services.library.ubc.ca/facilities/group-silent-study-space/
https://services.library.ubc.ca/facilities/group-silent-study-space/
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Figure V-3: PhD Graduation Reception in the Bralorne Reading Room, November 2024 

 
Outside of the School, we often use the historic Dodson and Peña Rooms on the 3rd floor of the IKBLC for 
special events such as the colloquium series, workshops, student orientations, and Alumni Night. Being 
just a floor down from the School, the proximity of these rooms helps facilitate event organization for 
iSchool staff and faculty. 
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Figure V-4: Peña Room being used for the iSchool’s 2024 Alumni Night event 

 

Figure V-5: Dr. Kevin Crowston’s colloquium on January 25, 2024, held in the Peña Room 
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Upon entering the School, the Administrative Office (Room 473) is to the immediate right, and serves as 
the first point-of-contact for visitors. The office houses the administrative staff members. Four work 
areas are set up in the open office space for the Information Assistant, Communications Assistant, 
Program Assistant, and Administrative Assistant, who each have their own dedicated workstation. Since 
staff work on a flex and hybrid schedule, the office has a physical calendar which is updated monthly 
with the working schedule of every staff member. This ensures that all staff, faculty, and students know 
how to best reach different staff members on each day of the month. Room 473 also has a visitor 
reception area, for anyone waiting for an appointment with an administrative staff member.  

The office area has three private offices for the Director, Administrative Manager, and Educational 
Services Manager (Rooms 477, 476, and 479). There is also a dedicated copy room (Room 474) for 
supplies, a printer/photocopier/scanner and other supplies. In 2024, the School purchased sit-stand 
desks, keyboard trays, and lamps for administrative staff to make their workstations more ergonomic 
and accessible.  

Tenured and tenure-track faculty have individual offices located in the center of the School, along two 
hallways. As noted above, Room 475 was recently converted from a storage room to a faculty office, in 
anticipation of the addition of a new faculty member. This renovation involved a substantial capital 
investment that drew upon  surplus funds from the 2022/2023 fiscal year.  Each office is equipped with 
a VOIP telephone, Ethernet connection, and office furniture. Faculty purchase their own computing 
equipment using start-up funds, research funds, or through Professional Development funds. 

Adjunct faculty have access to a shared office (Room 489) with three workstations. Room 482 is a 
dedicated office with a further three workstations for visiting scholars and temporary or part-time 
project staff.  

Standard V.11  
Instructional and research facilities and services for meeting the needs of students 
and faculty include access to information resources and services, computer and other 
information technologies, accommodations for independent study, and media 
production facilities.   

The School’s physical facilities are small, but custom-designed for our purposes and complemented by 
facilities within the IKBLC. They reflect our focus on teaching and research, and our continuing efforts to 
provide students with an exceptional learning experience. The facilities can be divided into those areas 
that are directly in control of the School, the classrooms for which we have priority access, and facilities 
in other parts of the UBC campus. Our School is key-card protected and access is given to graduate 
students (approximately 250) and declared-minor undergraduate students (approximately 40). Both the 
iSchool, and IKBLC are accessible 24 hours a day, seven days a week to our faculty, staff and students.   

The School maintains a sufficient number of laptops and other portable devices for faculty and student 
use, which are provided as needed. At this point in time, the majority of our students have and use 
personal computing devices. We maintain portable LCD projectors for use in classrooms not equipped 
with ceiling‐mounted digital displays, although their use is rare given the excellent classroom facilities at 
UBC. Most of the classrooms used for MLIS classes are equipped with standard A/V equipment including 
ceiling-mounted LCD projectors with sound systems, whiteboards, and instructor workstations. 
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As noted earlier, the School maintains two computer labs in “designed for purpose” spaces. The Terrace 
Lab (IKBLC 458) underwent a major renovation in 2018 to better support active learning, group projects 
and the increasing use of personal devices rather than desktop machines.  The current configuration 
offers an instructor’s workstation, SMART Board and three ceiling-mounted digital projectors. The 
Kitimat Lab (IKBLC 457) is a general-use computer lab and offers ten PC workstations, three Apple iMacs, 
a common printer for students, and other miscellaneous equipment (e.g., two flatbed scanners). The 
Kitimat Lab is occasionally used for teaching when specialized materials are used, and we recently 
equipped it with a laser projector for that purpose. Network-based printing is available through a laser 
printer in the Kitimat Lab. Elsewhere on campus, iSchool students have access to the public Arts 
Computer labs that are located in the Buchanan Building and maintained by Arts ISIT.  We have seen 
declining use of the general purpose computing stations within the Kitimat Lab in recent years, however, 
the scanners, large monitors, audio analogue-to-digital converter and other specialized equipment are 
essential for courses that focus on digital media, digitization and preservation, digital libraries, and 
related topics. 

Doctoral students have a separate workspace in the Slocan Study Room (IKBLC 471). The Slocan Room 
has six workstations for shared use. Each workstation is equipped with the standard suite of software 
available on all student machines within the School. Additionally, one of the computers has copies of 
frequently used data analysis software including, SPSS and NVivo.  

In addition to the Terrace Lab (Room 458) within the School proper, the School has first-tier booking for 
two classrooms within the IKBLC as well as access to all other bookable classroom spaces within IKBLC 
on an as-needed basis through the Scientia online classroom booking system.  

Standard V.12  
The staff and the services provided for the program by libraries, media centers, and 
information technology units, as well as all other support facilities, are 
appropriate for the level of use required and specialized to the extent needed. 

The UBC Library is the second largest university research library in Canada. There are 15 branches, 
including the unique Xwi7xwa Library: the only First Nations branch of a university library in Canada. 
UBC Library collections house over 9 million digital and print items and the library holds subscriptions to 
a large collection of scholarly journal titles, including the top‐ranked journals in library and information 
science. UBC Library has the largest collection of biomedical materials in Western Canada and the 
country’s largest collection of Asian language materials. It is also a depository library for British Columbia 
and Government of Canada publications.  

LIS‐related book materials (LC Z classification) are housed in the same building as the iSchool, in the 
north wing of the IKBLC.  Also situated in the IKBLC, the Chapman Learning Commons offers inspiring 
study space, workstations, media and production studios and an equipment lending service. While not 
part of the library, the IKBLC also hosts the UBC Emerging Media Lab, an open environment for students 
to learn about and design with new technologies, such as Virtual Reality, Augmented Reality, and 
Generative AI. 

UBC Libraries provides a valuable research guide for Library, Archival and Information Studies, which has 
been developed to help UBC iSchool students, faculty and researchers  find and navigate academic and 

https://learningcommons.ubc.ca/
https://eml.ubc.ca/
https://guides.library.ubc.ca/slais
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professional resources in the fields of Library, Archival and Information Studies. The librarian in charge 
of this resource is the Community Engagement Librarian for the iSchool, currently Allan Cho. It is 
important to acknowledge that the UBC Library functions not only as a resource for our students, but 
also as a living lab, in which students can engage with LIS professionals, experience a wide range of 
different library settings and collections, and become involved in innovative real-world projects.  
Students benefit, for example, from working with materials in Rare Books and Special Collections in 
courses such as LIBR 548F Book History and LIBR 587 Preservation; in accessing software and taking 
courses through the Library Research Commons, and through employment in dozens of paid positions 
throughout the library each year.  The value of the UBC Library staff and services to the MLIS program 
and its students cannot be overstated.  

With respect to technology support, there is a wealth of services across UBC that are suitable and 
accessible to MLIS students and to instructors teaching courses in the MLIS program.  These include the 
just-mentioned Chapman Learning Commons and Library Research Commons within the UBC Library, 
the CTLT (see Standard III.1), Arts ISIT and the Learning Technology Hub (see Standard V.9).   

The School does not offer a distance education program and, apart from during the COVID-19 Pandemic, 
the number of online course offerings has remained relatively low (3-4 per year) and stable.  This is due,  
in part, to the large number of U.S. students in our graduate programs and the regulations making 
students registered in online courses ineligible for U.S. Government loans. Nevertheless, robust 
assistance for online course development has been and continues to be available through Arts ISIT and 
the CTLT.  As part of the strategic planning process scheduled for 2024-2025, we will re-examine 
opportunities to engage in online and distance learning. 

In addition to the resources offered by Arts ISIT, CTLT, and the UBC Learning Technology Hub, faculty 
who wish to develop courses, or develop a capacity in the scholarship of teaching and learning can apply 
for a Teaching and Learning Enhancement Fund (TLEF) grant in support of research and development 
projects that enrich student learning. The grants provide funds ranging from up to $50k for smaller 
projects, to a maximum of $200k for larger “transformational” projects. 

Standard V.13  
The program’s systematic planning and evaluation process includes review of 
its administrative policies, its fiscal and support policies, and its 
resource requirements. The program regularly reviews the adequacy of access 
to physical resources and facilities for the delivery of face-to-face instruction and 
access to the technologies and support services for the delivery of online education. 

The School’s culture of planning and assessment is expressed through ongoing practices as well as 
special initiatives carried out during the review period. The overall approach to planning and assessment 
is outlined in the Guidance Document for Program Planning and Assessment (Appendix-64). This work is 
guided by the Director and carried out by the Standing Committees through regular committee 
meetings, faculty meetings, and the annual iSchool retreat in August.   

With respect to School Policies and Guidelines (Appendix-69) the Director and Administrator have 
primary responsibility for their development, review, and implementation.  Policies and guidelines are 
shared with faculty and staff through the LAIS AIR intranet site. New policies are developed where 

https://researchcommons.library.ubc.ca/
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-64%20Guidance%20Document%20for%20Planning%20and%20Assessment?csf=1&web=1&e=NpaUU5
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-69%20School%20Policies%20and%20Guidelines?csf=1&web=1&e=zGSZPL
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needed through a consultative process, typically led by the Director, informed by review of draft policies 
within relevant Standing Committees, and brought forward to Faculty Meetings for further discussion 
and approvals.  During the review period, the following policies were developed and/or revised 
(Appendix-69): 

• Policy 101: Visiting Professors (approved September 19, 2018) 
• Policy 106: Internal Faculty Hiring Procedures (approved March 26, 2019) 
• Policy 201: Visiting International Research Students (revised January 18, 2022 for COVID-19) 
• Policy 202: Student Awards – Guidelines and Procedures (approved January 29, 2021; currently 

under review and revision) 
• Policy 206: Guidelines for Theses for MAS, MLIS and Dual Degree Candidates (revised June 10, 

2019) 
• Policy 211: Admissions Guidelines (revised January 30, 2020) 
• Policy 401: Staff Support Roles for iSchool Committees (created March 2018; currently under 

review and revision)  
• Policy 404: Staff Vacations (Revised February 24, 2021) 

Policies are reviewed periodically as a standard practice, but most often, updates are prompted by 
changes in the goals or environment that require such updates.  For example, Policy 201 was updated to 
reflect COVID-19 restrictions; Policy 202 was developed due to changes in the scheduling and 
procedures of awards following updated guidelines from G+PS.  A number of specific guidelines and 
faculty and unit-level policies were developed to ensure safety during COVID-19 (Appendix-54).  Based 
on discussions within the School and input from our Hiring Committee and Equity and Diversity 
Committee, we are aware that policies 105 (Faculty Mentoring), 106 (Hiring) and 211 (Admissions) are in 
need of review this year to better reflect commitments to EDI and the UBC ISP. This process will be 
initiated by the Director and carried out with input from the relevant Standing Committees.   

Standing Committees are charged with regularly reviewing their Terms of Reference as one component 
of developing their annual action plans.  While this practice lapsed during COVID-19, all committees 
were tasked with this in 2023-2024, such that Terms of Reference are now current. We also carry out 
regular review and revision of the iSchool Faculty Handbook (current version July 2024) (Appendix-33), 
which provides essential guidance for term-appointed faculty on policies and practices related to 
teaching in the MLIS program. 

We regularly review the governance structure and roles in the School. Planning meetings are frequently 
used for this purpose. As noted in Standard III.1, in 2018, we devoted a session at the May Planning 
meeting to a discussion of the committee structure in light of faculty workload issues and made 
updates.  More recently, in 2022, we reviewed the iSchool governance structure (see Standard V.3) and 
made some key changes, including installing Program Chairs for our professional programs, MLIS and 
MAS, and for the Minor in Informatics. We also welcomed three representatives with voting rights to 
our faculty meetings: one to represent the Master students, another for the PhD students, and a third to 
represent term-appointed faculty.   

Physical resources related to facilities and technology are monitored by School staff, primarily the 
Administrator, who serves as Facilities Lead, and the Information Assistant, with the support of the Arts 
ISIT unit.  The Information Assistant maintains inventories of resources and equipment and tracks use by 
faculty and staff.  Periodically, staff carry out facility audits, as noted in Standard V.10. We rely upon the 
knowledgeable Arts ISIT staff to carry out regular maintenance and recommend upgrades to equipment 
throughout the School on an ongoing, as-needed basis.   

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-69%20School%20Policies%20and%20Guidelines?csf=1&web=1&e=zGSZPL
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-54%20COVID-19%20Plans%20and%20Guidelines?csf=1&web=1&e=lepshw
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-33%20iSchool%20Faculty%20Handbook?csf=1&web=1&e=n51qIC
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Another source of input to resource planning is the Biennial Student Survey.  Students are asked to 
provide feedback on facilities and services. Quantitative data reflects high levels of satisfaction among 
students, with consistent average ratings of 3.7 to 4.0 out of 5 on questions about program space and 
facilities; information technology facilities, and social and study spaces. Scores for IT services are lower 
and have been dropping, from 3.5/5 in 2017 to 3.1/5 in 2023. This is something we will address in 
future, as we have noted in Standard II.2.3 , the Peer Technology Advisors program is in need of review 
and updating.  Beyond the formal survey, students actively advocate for their resource needs, providing 
input through their LASSA representatives and via student representatives on committees on an ongoing 
basis.  For example, when we added rollers to the lounge tables in 2023 to make it easier to configure 
the room for events, students let us know the tables were less comfortable, and we responded by 
providing chairs better suited to the adjusted table height.  

The LOA program also prompts review and updating of administrative policies and resources. This occurs 
when LOA metrics indicate need for more support in areas of the curriculum and when indirect 
measures, such as student or employer feedback, indicate needs or gaps not currently addressed.  For 
example, concerns voiced by International students regarding the transition into their first term of 
studies, prompted the School to allocate funding resources to hire Peer Advisors in 2019 and to task the 
Educational Services Manager to supervise the students in this role. Among other contributions, the 
Peer Advisors surveyed recent international alumni and current international students on their needs 
and created a resource specifically for international students related to immigration, housing, and 
healthcare, among others.  

Financial policies and practices are reviewed and updated regularly, with close oversight from the 
Faculty of Arts and in alignment with University policies, as outlined in Standard V.6.  Budget surpluses 
are stewarded through SIMPL plans to provide strategic support to School operations and initiatives, 
and to upgrade facilities. Development of SIMPL plans has involved consultation with faculty through a 
general call to identify specific needs that could be financially supported.  Other financial funding 
decisions and policy updates during the review period have been focused strategically on student needs.  
For example, decisions to: 

• waive application fees for Indigenous students and invest in an FNCC Manager position in 
response to the ISP and School commitments; 

• increased funding to PhD students, both a commitment to 4-year funding and a 2024 increase 
the annual amount, in recognition of rising living costs and student precarity;  

• provide supplements for students holding diversity awards, in support of EDI. 

Standard V.14  
The program has explicit, documented evidence of its ongoing decision-making 
processes and the data to substantiate the evaluation of administration, finances, 
and resources. 

Planning and decision-making with respect to administration, finances and resources are the 
responsibilities of the Director and are supported by the Administrator. Both faculty and staff provide 
input and participate in processes of decision-making, as discussed in Standard V.3. The Leadership 
Committee is one venue for consultation on such decisions with senior faculty in the School.  
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Furthermore, aspects of financial and human resource management, including planning and decision-
making, involve oversight from the Dean of Arts and the Arts finance team, UBC Human Resources, 
Faculty Relations and other units that provide guidance and support for unit Heads and Administrators.  

Documented evidence of decision-making processes in the School are maintained in records, many of 
which are available to all faculty and staff in the shared network drive or the LAIS AIR intranet. 
Confidential financial and HR materials are retained in access-controlled folders within the network 
drive. Records include:  

• iSchool Policy Documents (e.g. Appendix-69) 
• Minutes of Faculty Meetings (Appendix-10) 
• Minutes of iSchool May Planning Meetings (Appendix-5) and August Retreats (Appendix-6) 
• Minutes of Standing Committee Meetings (Appendix-62)  
• Annual Planning Briefs and Dean’s Memo in response (Appendix-9) 
• Funding Summaries from Arts Finance, documenting funding decisions and allocations for the 

year 
• Minutes and meeting materials from Faculty of Arts Council Meetings 
• Faculty and Staff employment files, including contracts, job descriptions, memos on merit pay, 

salary increases and promotions.  
The staff and leadership team of the School have access to a wide array of data sources that can be used 
for evaluation purposes. These are compiled by faculty and staff within the School and through 
centralized systems, such as the UBC Workday System (finance and HR), the Student Information System 
(SISC – replaced by Workday Student in 2024), the Scientia Room Booking System, the Student 
Experience of Instruction Unit and the Planning and Institution Research Office.  With no intent to be 
exhaustive, we identify data sources we rely upon for evaluation on a regular basis. 

• Annual Assessment Reports, which summarize the results of LOA for a given year 
• Biennial Student Surveys, including questions on iSchool services and facilities 
• Student employment and program completion data, compiled from Alumni Surveys and posted 

on the website 
• Quarterly and annual tracking budgets  
• Event summaries: tracking of participants, food and venue costs, feedback surveys  
• School Equipment Inventories and Audits 
• Data on course offerings and enrolments 
• Data on student numbers, FTE and faculty-student ratios 
• Student Experience of Instruction course surveys 
• Annual staff performance reviews 
• Summary memos of Annual Meetings with pre-tenure Faculty 

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-69%20School%20Policies%20and%20Guidelines?csf=1&web=1&e=zGSZPL
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-10%20Faculty%20Meeting%20Minutes?csf=1&web=1&e=RJhT2G
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-05%20Meeting%20Agendas%20and%20Minutes%20of%20May%20Planning%20Meetings?csf=1&web=1&e=hPo6hC
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-06%20Meeting%20Agendas%20and%20Minutes%20of%20iSchool%20Annual%20Retreat%20(August)?csf=1&web=1&e=isP1TS
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-62%20Agenda%20and%20Minutes%20of%20Committee%20Meetings?csf=1&web=1&e=3wuaeA
https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-09%20Planning%20Briefs%20for%20Dean%20of%20Arts?csf=1&web=1&e=1CLGm6
https://students.ubc.ca/about-student-services/centre-community-engaged-learning
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Standard V.15  
The program demonstrates how the results of the evaluation of administration, 
finances, and resources are systematically used to improve the program and to plan 
for the future. 

As one of more than 25 units in the Faculty of Arts and operating within a large public research 
university, there are many policies and procedures in place to ensure that we make appropriate use of 
finances and resources. These include internal and external reporting and evaluation. Throughout the 
review period, the School has operated successfully within the scope of our budget, and with surpluses 
that have been put to work to improve facilities and services, towards the goals of the School.  The 
School’s effectiveness in administration and management of resources and as a strategic asset to the 
university has been recognized in various ways during the review period: 

• Approval of SIMPL plans to invest budget surpluses for the past five years towards a range of 
improvements (see Standard V.6) 

• Approval of multiple requests to access COVID-19 funding to offer more funded GAA positions 
for students and support for term-appointed faculty shifting to online teaching 

• Approval of APB request to increase centrally funded staff complement (Communications 
Assistant)  

• Increased GSI funding, which enabled us to provide competitive Doctoral funding packages (see 
Standard V.7)  

• Approval of APB request to add a 50% faculty line to combine with an existing 50% line and hire 
into an Indigenous Information Studies position  

• Approval of Black Cohort Hiring Proposal to add a full position (although now on hold)  

The School was able to make and substantiate these requests as a result of ongoing internal evaluation 
and forward planning.  For example, internal technology and facility inventories and audits supported 
requests to retain budget surpluses for facility and technology upgrades; evidence from students and 
community stakeholders, allocation of resources to EDI training and internal engagement with the ISP all 
strengthened our request to fund two new positions.  

Considering the long-term success of the MLIS program, one of the most critical factors is the faculty 
complement, their knowledge, relevance, teaching skills, and diversity of perspectives and experience.  
Strategic allocations of resources in this area include: 

• The decision to bundle funds designated for term-appointed faculty into an ongoing Lecturer 
position (Tess Prendergast, hired in 2019) to increase the size of the faculty and provide more 
support and mentorship for students; 

• The dedication of funds to convert School space into an additional faculty office, to support 
planned growth;  

• The ongoing commitment to offer a wide-ranging complement of MLIS courses through 
substantial hiring of term-appointed librarians and information professionals, alongside the 
introduction of undergraduate education; 

• Hiring of faculty from outside the LIS field to increase capacity to teach in rapidly evolving areas 
of technology (Fatemeh Salehian Kia, hired in 2023). 

Evidence of improvements to the MLIS program throughout this period includes data from the Student 
Survey, noted throughout the Self-Study, showing consistently high satisfaction with the space and 
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facilities and increases over the review period in student ratings on the quality of teaching and support 
for student health and wellness.  The positive feedback on staff and instructors’ handling of the high-
stress COVID-19 period is particularly indicative of the success of efforts to adapt and prioritize 
resources to support students, staff and faculty at this time.  

The 2023 External Review Report (Appendix-2) identified a number of areas of improvement and 
achievement in relation to the School and the MLIS program and in response to the previous External 
Review, in 2014.   

• Increased faculty research engagement with other campus units 
• Expansion of disciplinary expertise through eight core faculty hires since the last review  
• Average instructional evaluation scores have increased  
• Equity, diversity and inclusion efforts within the School, and particularly Indigenous 

engagement, are notable. 

The External Review also makes recommendations for future improvements, notably developing a 
“strong, forward-looking vision and strategic plan” and creating an Advisory Board. We intend to adopt 
these recommendations. We believe this will allow us to more clearly focus our efforts and resources 
and track our progress going forward.   

We conclude this Standard with a quote from the External Review Report, which reflects the work 
carried out through much of the accreditation review period: 

There have been many changes in the School since the last review in 2014. The two 
directors during the majority of this period, Dr. Luanne Sinnamon and Dr. Erik Kwakkel, 
have implemented positive changes and have pursued initiatives to strengthen the 
School both nationally and internationally. The faculty and staff are clearly committed 
to the School, as demonstrated by their contributions to teaching, scholarship and 
service. Faculty promotion and turnover have produced a new generation of leadership 
within the School over the past decade, with expanded areas of expertise. These 
changes will undoubtedly shape the future directions of the programs offered by the 
School.   

  

https://ubcca.sharepoint.com/:f:/r/teams/ubcLAIS-gr-iSchoolMLISAccreditation/Shared%20Documents/General/Appendices/Appendix-02%20External%20Review%20Report%20of%20the%20Review%20Committee,%202023?csf=1&web=1&e=EOhtCX
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Synthesis and Overview 
In the eight-year period since the program’s last ALA Accreditation review, the School of Information 
(formerly the School of Library, Archival and Information Studies) has moved confidently past the period 
of Conditional Accreditation Status (2014-2017) to see itself among the top-ranked LIS Schools 
internationally. Given the challenges faced during the COVID-19 pandemic and the relatively small size 
of the School, with only 15 full-time faculty and six staff members, the standing of the School is an 
achievement reflecting a great deal of dedication and hard work. 

This self-study was prepared at a point of many transitions. New leaders are in place: President Benoit-
Antoine Bacon and Dean of Arts, Professor Clare Haru Crowston (from 2023), and within the School, 
Professor Erik Kwakkel has stepped down as Director as of June 30, 2024 and Dr. Luanne Sinnamon has 
returned for a second term in the role.  Dr. Richard Arias-Hernández is newly appointed as the MLIS 
Program Chair, and will help to lead the program through a number of significant changes arising from 
the recently-completed MLIS Program Review.  The shift to a single intake model, revisions to the core 
courses and program requirements, and the addition of a summative portfolio end-of-program 
assessment are all underway as of fall 2024.   Other changes are taking place at a deeper level, through 
ongoing efforts to raise awareness, grow understanding and take action on issues of central importance 
to our world and our professional and personal communities. These include commitments to climate 
action, Truth and Reconciliation, Indigenization, Equity, Diversity and Inclusion and Anti-Racism.  While 
our goals are still on the horizon in many of these areas, we have been steadily moving toward them for 
many years now, as this Self-Study demonstrates.  

Standard I outlines our stated goals at the level of the School and program and how these are regularly 
reviewed and updated to provide a path forward and a framework for evaluation. The MLIS SLOs were 
newly updated in the past year: simplified, defined specifically for the MLIS program and aligned with 
the School’s commitments.  The goals of the School complement those of the University and MLIS 
program-level goals align with the ALA and reflect priorities of information professionals.  A robust LOA 
program has been operating in the School since 2015: we collect data from a range of stakeholders, 
including students and employers, track the results and respond through planned changes and 
improvements.  The LOA framework was updated this year in response to curriculum reviews of the 
MLIS and MAS programs and the introduction of an MLIS end-of-program assessment. An External 
Review of the School in 2023 has identified strengths and opportunities for improvement and will inform 
a strategic planning process underway in 2024-2025.   

The opportunity to prepare this Self-Study has further prepared us to initiate a focused planning 
process. We recognize that our rolling approach to planning has limited our ability to track progress and 
to articulate a longer-term plan. Critical areas of focus for the future include successful implementation 
of the Portfolio course and engagement with stakeholders to carry out a meaningful end-of-program 
assessment. Integrated planning across all our programs and an increased focus on relationship-building 
with the Musqueam Nation and, more broadly, through the establishment of an Advisory Board are key 
goals. 

Standard II demonstrates how the MLIS curriculum is structured around the SLOs and topical areas of 
focus; all courses are linked to SLOs through the course objectives and these connections are 
transparent to students. The curriculum features a wide range of courses with scope for specialization 
along pathways.  A particular feature of this Self-Study is that the MLIS is at a key juncture as we 
implement decisions from a major curriculum review to strengthen and streamline the program.  This 
includes structural changes to core courses, intake cycles and program requirements as well as 
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curriculum management tasks: removing courses seldom taught, filling gaps where new courses are 
needed and transitioning temporary topics courses to permanent courses.  The results of LOA informed 
the recommendations of the MLIS Curriculum Review as well as prompting many smaller developments 
over the review period. Notable are initiatives to strengthen student achievements in relation to 
management and technology competencies.  Areas of particular strength in the MLIS program are the 
FNCC, which also underwent a major review during this period, and the many opportunities for 
experiential learning available to our students.  

In delivering the MLIS curriculum, we face several persistent challenges. It is difficult to offer a widely 
ranging curriculum and support a number of pathways such that all students have the opportunity to 
take their preferred courses. We rely substantially on term-appointed faculty and are taking steps to 
achieve a more optimal balance and to rationalize the schedule further.  A goal is to develop a 
consistent 3-year schedule of course offerings, and to reduce the number and range of pathways in 
order to better support the available options. We consider our technology-based instruction models and 
peer-based technology workshops to be poised for renewal.  The growing impact of AI on workplaces 
generally, and libraries specifically, is something we have started to address in our courses and will be a 
focus in future. 

Standard III demonstrates how iSchool faculty, both full-time and term-appointed, are well-qualified, 
innovative and actively engaged in supporting the MLIS program and its students. The School follows 
personnel policies and procedures mandated by the University in contractual agreements and 
procedural guidelines. A modest increase in the overall size of the faculty has been achieved, and recent 
and planned hires will further increase diversity and allow the School to better support commitments to 
the ISP and the FNCC specialization. Faculty are successfully progressing through the ranks and retention 
is high. Teaching, research, and service activities of faculty are supported by the School, the Faculty of 
Arts, and many other units across the University. The School’s Vision, Mission, and Goals form a solid 
foundation for guiding decisions concerning teaching, research, and administrative assignments, as well 
as ongoing professional development and performance evaluation for faculty.  A multi-year, strategic 
effort is underway to engage and support faculty in responding to the ISP commitments, through 
personal and disciplinary learning, review and updating of courses, changes in policies and practices and 
hiring. 

Efforts to hire Indigenous and racialized faculty have proven challenging and effortful, even while some 
success is evident. We recognize that our School and the university need to do more to ensure hiring 
and long-term retention efforts are successful. As we move through the coming years of budget 
constraints, we will continue to push for permission to hire through the Black Cohort initiative and to 
put in place policies and procedures to support diversity and inclusivity within the School.  Issues of 
workload and the need to support growing undergraduate programs and a range of graduate programs 
will continue to offer challenges and will be an important focus of our strategic planning process.   

Standard IV documents the student learning environment, with policies and practices in place to 
maintain standards of excellence and provide high-quality services. We accept high-achieving students 
with a diverse range of life experiences into the MLIS program and benefit from the energy, creativity 
and academic excellence they bring to the School. Our students are active and engaged, participating in 
School events and volunteering for student groups, in addition to balancing commitments to their 
studies, their communities and family. They design their own learning experiences, weaving together 
programs that combine course-based, independent and experiential learning, as well as involvement in 
the life of the School that enriches their experience and that of the entire iSchool community. In the 
spirit of an iSchool, we do our best to ensure that students are well-informed about the procedures, the 
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opportunities, and the services available to them within the School and the university. We continuously 
expand and revise existing services in response to student needs identified locally and at large in our 
society, such as an increased emphasis on the precarity of the student experience (food insecurity, 
housing, finances, mental health and overall wellness), as well as the concerns of our employers and 
external stakeholders around student learning (management readiness, diverse career pathway 
preparation, practical experiences through employment and independent research). Our assessment 
and planning activities play a central role in strengthening the student experience, by ensuring that 
student voices are heard, student learning outcomes are monitored, and that we fold the insights gained 
from the process into the ongoing development of the MLIS program.  

Future work in relation to students includes renewed efforts to systematically promote, track and 
support racial, cultural and disciplinary diversity, from admissions through to job placement.  We 
recognize that we need to focus more efforts on rationalizing the course offerings and registration 
process and provide student advising and curricular options that allow our students to successfully carve 
out unique paths through the MLIS program toward a wide range of careers.  

Standard V shows how the School functions as a distinct unit within the Faculty of Arts, with an 
established balance of oversight and autonomy.  The School is respected and well-supported, with a 
budget more than sufficient for most needs; recent approved expansions in staff and faculty enable the 
School to better respond to the needs of students and the community.  The overall environment at UBC 
and levels of support for research and teaching are excellent, and established policies and procedures 
within the School ensure its smooth functioning.   

In many ways, the MLIS program and the School are poised for growth, building upon our recent 
External Review and this self-study. However, we are facing a number of years of budget constraints and 
have reached the limits of growth in our current physical space.  Given this situation, we will prioritize 
consolidation of the changes in the MLIS program and carrying out a strategic planning process to focus 
our energies and resources in the near term, and more clearly map out a future path for the School. 
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