


Champlain College Mission Statement 
 

Champlain College endeavors to be a leader in educating today's students to 
become skilled practitioners, effective professionals and engaged global 
citizens. Champlain's agile and entrepreneurial approach to higher education 
uniquely blends technology leadership, market savvy, innovation and fiscal 
responsibility with a commitment to liberal learning, community involvement 
and "the human touch." This distinctive approach permeates the delivery of 
relevant, rigorous student-centered programs in business, arts, applied 
technology and public service. 
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Champlain College Library 
Application for ACRL Excellence in Academic Libraries 

 

By 2020 Champlain College will be the finest small, professionally and globally 
focused college in the United States.         ~ Champlain College Vision Statement 

 

Champlain College is an institution with high aspirations, a dynamic fast-paced school that 
adapts rapidly to change. Academically, Champlain blends professional programs and liberal 
education with life skills such as service and financial sophistication, to educate the whole 
student. Academic programs are professionally-focused, with majors such as electronic game 
design, environmental policy, digital forensics, graphic design, education, and business. The 
college also offers master’s programs including mediation and applied conflict studies, business 
administration, emergent media, digital forensics, innovation and information technology, and 
healthcare management.  Current enrollment numbers about 2,000 traditional undergraduates, 
plus 400 graduate and 600 continuing education students, primarily part-time. Champlain was 
founded in 1878 and is located in Burlington, Vermont. 

Champlain integrates liberal learning with general education through its Core Curriculum, a 
common curriculum required of all undergraduate students for all four years.  It is 
interdisciplinary, integrated, and inquiry-
based. In their final year, students round off 
their experience with a full-year capstone 
course integrating their professional major 
and their general education studies. 

In order to realize its high aspirations and 
meet its vision, Champlain has set five 
strategic goals: 

• Achieving Distinctive Academic 
Excellence 

• Enriching Student Life 
• Enhancing Financial Stability 
• Exciting, Engaging & Empowering 

Faculty & Staff 
• Fostering an Inclusive & Diverse Community 

In the Champlain College Library, we took these goals and the college’s mission into 
consideration during our own strategic planning process in the fall of 2009. Through a series of 
highly collaborative meetings, we created a mission statement for the library reflecting both the 
mission of the college and our own unique approach to delivering library services: 

Champlain College Library endeavors to be a recognized leader in helping students 
become skilled, effective, responsible, life-long information users. We are agile, 
navigating quickly and effectively in the fast-changing environment of our profession, 
our College, and our higher education arena. We are entrepreneurial, securing and 
deploying exemplary resources and services in innovative ways. We are thoughtful in our 
application of new technologies, selecting and implementing the best available tools to 
support students and faculty in their information needs. We capitalize on the innovative 
design and purpose of Miller Information Commons. We maintain and promote it as an 
intellectual center on campus and a welcoming and supportive environment. We are 
knowledgeable and approachable, and are active in our profession locally, nationally, 
and internationally. This approach is the signature of both the physical and virtual 
Library, its resources, staff, and services, as we provide relevant, patron-centered 
support to students, faculty, and staff. 

Miller Information Commons 
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The library constantly strives to be an integral part of achieving the goals the college has set 
forth:  whether by contributing to distinctive academic excellence through our innovative 
information literacy program, enriching student life through events that blend learning and fun 
like Harry Potter’s World, or engaging and empowering faculty through an inclusive and 
relationship-building collection development process. The following narrative illustrates how 
Champlain College Library and our team of library staff innovatively meet the needs of our 
community, develop exemplary and award winning programs that serve as models for other 
libraries, and build meaningful relationships will students, faculty and staff. 

 

Information Literacy and Lifelong Learning 

One of the most noteworthy ways in which we contribute to the mission of the college and 
promote distinctive academic excellence is through our innovative information literacy program. 
Technology and Information Literacy is one of the college-wide competencies in which all 
students are assessed and are expected to become proficient, and Champlain’s information 
literacy instruction program is unique in a number of 
ways: 

 Our program is incremental and is embedded in 
Champlain’s Core curriculum. Like the Core, our 
curriculum is inquiry-based. 

 Through this embedded program, librarians reach 
all students each semester during their first three 
years. 

 Our common, sequential curriculum emphasizes 
ways of knowing and asking rather than focusing 
on library-focused content. 

 We evaluate student learning meaningfully 
through rubric-based assessments via an electronic 
portfolio system. 

Our ability to reach students in a coordinated, ongoing 
way enables the information literacy program to teach 
more than just library skills. Rather, we are able to think 
beyond which databases would be helpful for a certain 
assignment and deliver instruction that addresses 
challenges in the dynamic information environment.  In 
response to the changing information landscape and in 
anticipation of the digital future, we deliver “Real Deal” information literacy instruction. This 
type of instruction reflects the college mission of helping students become skilled practitioners 
and effective professionals:  students learn how to successfully meet information challenges not 
only as college students, but as lifelong learners.   

While we continue to invite and encourage our students to use library resources, Real Deal 
information literacy differs from its traditional bibliographic or library instruction counterpart.  
It is: 

 Inquiry-based, inviting students to share their perceptions and experiences of 
information; 

 Technology-savvy, because our students expect nothing less; 

 Information-centric rather than library-centric, because we know that students 
encounter and use information in multiple environments; and, 

 Grounded in the real world, both by being scholastically useful and by being relevant 
outside the classroom. 

Students enjoying the terrace 
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The information-centric nature of the this program provides students with the critical thinking 
skills and habits of mind necessary in their personal and professional lives, not just in their 
academic lives. Our Real Deal program also challenges students’ perceptions of the librarian.  
Because our sessions are inquiry-based, librarians and students come together to explore 
questions and learn from one another and about one another, both intellectually and personally.  
Our use of inquiry demonstrates that we are 
interested in what they do and what they have 
to say, giving them voice in an instruction 
session.  Students are often surprised that 
librarians like Google or use Facebook.  They 
appreciate being introduced to TED talks on 
topics like “filter bubbles” or being asked to 
use cell phones in in the classroom for 
learning exercises.  

This non-traditional approach breaks down 
student expectations of the library and librarians. It forces students to re-envision the librarian 
as a question-asking, technology-embracing, human search engine who is approachable and 
interested in their work.  We see increasing numbers of students at the Reference desk and find 
that students are willing to use the library as a place of discovery and exploration rather than 
merely a quiet study space.  Moreover, we are able to learn about our students’ pre-existing 
search habits and preferences.  We use that information to improve our instruction and delivery 
of services.  Thus, we model responsiveness and, more importantly, the iterative approach to 
learning.  

Information Literacy Assessment 

Like all educators, we face a central question: we are teaching, but are students learning? And if 
they are, how can we demonstrate their skill attainment accurately? 

In studying the effectiveness of our instructional program, we rely on several sources of 
information: evaluation of student work via e-portfolio; self-reports from students, including 
responses to supplemental questions in the Noel-Levitz survey; and anecdotal information. 
Clearly these sources are very different. This mix of quantitative and qualitative information 
provides alternative perspectives that help form a kind of "triangulation." 

Our information literacy outcomes assessment currently relies on rubric-based, course 
embedded assessments in an Electronic Portfolio system. These assessments come directly from 
faculty evaluation of student work in general education “Core” courses.  For each course in the 
Core curriculum, a team of faculty members create the common assignment and rubric that will 
be used by faculty to assess student work in the ePortfolio system. Librarians collaborate with 
faculty in developing these rubrics and then identify criteria from the rubrics that not only 
reflect course goals but also match outcomes in the information literacy competency. Rubric 
development and mapping are both done in consultation with the senior associate provost. 
Results for these specific criteria are extracted from the portfolio data and analyzed as evidence 
of student information literacy outcomes. 

Evaluation of student work submitted in response to course assignments is the most direct 
measure we have of student success. Specific aspects of student work are evaluated by faculty 
members on a four-point scale: Does not meet expectations, Nearly meets expectations, Meets 
expectations, and Exceeds expectations. Evaluations of "Meets" or "Exceeds" are considered 
evidence of having met the competency. To evaluate the overall success of the information 
literacy effort, we have set a preliminary target that 80% of Champlain students will meet the 
competency by graduation.  Evidence to date shows that in the Class of 2011, 72% of students 
achieved competence, and in the Class of 2012, 77% of students have already met the 
competency.  The figure below shows that the class of 2012 student cohort performed much 
better by their third year than they did in their first year; sometimes the improvement was 
dramatic in these two years.  

 

- Tweet by a student 
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In addition to examining student work in order to evaluate how well students are meeting the 
college competency, we also use it to guide our instructional planning. In the very first semester 
of the new Core curriculum, when the class of 2011 began, evaluation of student work showed 
clearly that students were not doing well at attribution and citation: only 56% were citing and 
attributing competently. We realized that we hadn't actually included any instruction on the 
topic for this cohort. In subsequent years we added instruction -- and saw dramatic 
improvement. Seeing student outcomes allows us to monitor results and adapt quickly and 
easily, continually refining our instruction in light of student progress. 

Our approach to assessment serves as a bridge towards creating a culture of assessment between 
faculty and administrators.  The faculty’s adoption of a college-wide Technology and 
Information Literacy Competency in 2005 reflects our faculty’s recognition that information 
literacy is a valuable part of a complete Champlain education.  Faculty involvement in the 
revision of these competencies a few years later reflects more than just a cursory acceptance of 
information literacy in higher education.  Rather, the faculty’s adoption of our revised outcomes 
speaks to their viewing us as collaborators and integral partners in student success. The library’s 
efforts to keep faculty abreast of our dynamic instruction and assessment programs is also 
demonstrated in our sharing of a curriculum map or matrix.  This matrix illustrates when the 
technology and information literacy components are taught and assessed.  The curriculum map 
is another way in which the Champlain College information literacy program not only 
demonstrates its value to our students and faculty but also reflects our library’s commitment to 
accountability and communication with our community.  

We have some indications that students also recognize our information literacy efforts.  In 2011, 
Champlain College students identified Technology and Information Literacy as the most 
important of seven College-wide competencies. In the Noel-Levitz Student Satisfaction survey, 
which the college administers regularly, students are asked to rate two aspects of each item: how 
important the item is to them, and how satisfied they are with the College on that item. In 
supplemental questions about the college competencies included on the 2011 Noel-Levitz 
survey, students ranked the Technology and Information Literacy competency as the most 
important college competency (the other competencies include written and oral communication, 
quantitative literacy, ethical reasoning, global appreciation, and critical/creative thinking). 
When students were asked to rate satisfaction with the College's contribution to their 
development of these College-wide competencies, the Technology and Information Literacy 
competency again ranked at the top. These results indicate that students are much more aware 
of the Technology and Information Literacy competency than we might have guessed, and that 
they are very interested in developing their skills in this area. 
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We have shared our ideas about information 
literacy instruction and assessment regionally, 
nationally, and internationally (see Appendix 
for a full listing of professional activities).  In 
October, 2010, the Association for General and 
Liberal Studies (AGLS) honored Champlain 
College with an Exemplary Program 
Award for our work in embedded information 
literacy assessment. This award recognizes 
institutions that improve learning through 
collaborative efforts to gather results, use the 

results to develop systematic learning improvement projects, and then verify those 
improvements. In bestowing the award, AGLS wrote: 

The Champlain College application appealed to the judges because it describes an 
information literacy assessment program built on a collaborative relationship 
between faculty and librarians described as 'a partnership for learning.' The 
partnership grew out of an effort to define information literacy outcomes and find 
assessment methods that faculty would support. The effort resulted in embedded 
student assessments across the curriculum and support for an e-portfolio 
initiative that allows for assessment of students’ skills developed through the 
completion of the four-year Core curriculum. Administrative support, 
professional development, and the commitment of both teaching librarians and 
faculty have led to demonstrated improvement of information literacy skills. 

Teaching Librarians 

Since the inception of the information literacy program, Champlain’s Teaching Librarians have 
met regularly to prepare for the increasing role that our teaching would play at Champlain.  This 
group’s initial anxiety around changes to Champlain’s instruction program, embedded 
assessment, and the need for all librarians to teach regularly was palpable.  However, four years 
later, Champlain’s Teaching Librarians group is an enthusiastic, dedicated, and skilled team of 
teachers who value collaboration, cultivate a supportive environment, and aren’t afraid to take 
risks or innovate in the classroom.  

Our success in creating an effective team of teachers comes from the diversity of our group and 
our unique approach to teamwork. Champlain’s Teaching Librarians group, informally referred 
to as "the TLs," includes librarians responsible for technical services, interlibrary loan, emerging 
technologies, reference, and collection development. These different lenses into librarianship 
contribute to the success of our group.  Our instructional design process is collaborative and 
team-based: each librarian participates in the creation of lessons and activities, even for sessions 
they will not teach.  Together, we assess the skills and habits of mind appropriate to students’ 
development. We consider the learning styles students have encountered in the curriculum, and 
push ourselves to create lessons that invite all types of learners into the session. We aim to 
design activities that invite our students to learn.  

Moreover, the Teaching Librarians have focused their energy on more than just preparing for 
instruction.  The group has formed a learning community around information literacy and 
pedagogy.  The supportive and collaborative environment of the TLs has enabled each librarian 
to develop his or her teaching identity.  These identities are cultivated through individual and 
group exercises, discussion, retreats, and community reading.   But most importantly, they are 
cultivated by a shared respect for our individual strengths, weaknesses, areas of expertise, and 
styles.  We support one another to teach in our own way.  For example, one of the Teaching 
Librarians led the group through the creation of our individual teaching philosophies, based on 
Char Booth’s Reflective Teaching, Effective Learning, our Summer must-read.  Below, each 
Teaching Librarian is pictured with an articulation of his or her own teaching philosophy: 

 

 

- Tweet by a student 



 6 

  

Hanna Bachrach 

“As a teaching librarian, I want to make information, tools, and 
strategies accessible and meaningful to my students in a 
memorable and engaging way. I want students to feel less 
overwhelmed and more in control when they leave my 
classroom.” 

 

  

Andy Burkhardt 

“As a teacher, I want to get students excited about information, 
how we use it and how it affects us. I want them to take my 
lesson and run with it. Most of all, I want to inspire curiosity in a 
fun, inclusive environment.” 

 

  

Sarah Cohen 

“For me, teaching is an adventure.  I want students to know that 
I am on this adventure with them. In the classroom, I approach 
learning together with curiosity, energy, and enthusiasm. 
Ultimately, I am not here to judge them or grade them—just to 
help them.” 

  

Michele Melia 

“My teaching philosophy is all about striving to become a better 
teacher. A big part of that involves incorporating practices that 
will build a bridge between students and the Library, and show 
them that I’m interested in them as individuals as well as in their 
academic success.” 

 

  

Paula Olsen 

“When I talk to first-year students about doing research, I recall 
my own experience as an undergraduate studying the American 
poet Robert Frost.  I talk about using books and journals, 
listening to the man himself on vinyl, a perhaps fortunate 
chance for an interview with someone who knew him, and lastly, 
a trip to Ripton, Vermont and a quiet walk around his cabin on 
property located there.  It doesn’t matter if the books and 
journals are in print or online.  What I always hope for is that 
they will catch the magic that can happen when you look at 
something or someone inside out.  I want students to become 
passionate enthusiasts of discovery.”  

  

Brenda Racht 

“When I am in the classroom I try to keep a positive attitude. I 
try to keep things simple. I try to use humor whenever possible. 
When the lesson is over I hope that I have learned something 
and that students have something to take with them that they 
can reflect upon. Not only do I want to teach, but I want to get to 
know and relate to these students, even if it is on a very small 
level.” 
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These librarians now identify themselves as a group of teachers who believe in the mission of the 
program, execute our program effectively, and are committed to its success by participating in 
its development and change. 

 

A Unique Collection that Builds Relationships 

When our library building was built in 1998, it was designed to hold a limited number of print 
materials, predicting (correctly) that electronic materials would only become more prevalent 
and more significant to the academic lives of our students and faculty. Today, our e-book 
collection is nearly twice the size of our print book collection, with e-book holdings at 79,851 and 
print holdings at 46,478. Our distance students appreciate the depth and breadth of the library 
resources available to them and our on-campus students appreciate the easy access to many of 
the library’s resources. Because our print collection is small, we are able to tailor it completely to 
the needs and interests of our users. Additionally, a reciprocal borrowing agreement with the 
University of Vermont allows students, faculty, and staff access to a university research library. 

We think of our collection as a mirror of our community and we build and maintain it 
accordingly: with close and constant communication with faculty and other community 
members. Our collection, like Champlain College, is professionally focused, supporting students 
and faculty in their work in disciplines like game design, international business, environmental 
policy, digital forensics, and social work. Because our print collection is small, we are able to 
choose each item we add to it with care, purpose, and clarity about exactly how it will support 
the college curriculum.   

Nearly all of our collection development decisions 
are made in close communication with faculty and 
this communication is a two-way street; though 
faculty members regularly come to us with 
suggestions for new materials, we constantly go to 
them with book reviews relevant to their areas of 
interest, questions about needs for a particular 
class, or prospective databases on which we’d like 
their input. These conversations happen during 
informal discussions while walking across campus 
or grabbing a cup of coffee in the cafeteria as 
often as they happen in formal meetings, via email, or in phone conversations.  

Additionally, the Library Director and the Scholarly Resource and Academic Outreach Librarian 
both serve on the college’s curriculum committee, where new courses and programs are 
proposed, critiqued, and approved. As part of the approval process, each proposed course or 
program is reviewed by the library; this is our opportunity to explore how the library’s collection 
can support each proposed curricular change. Being part of this process not only enables us to 
maintain an ongoing awareness of curricular changes, but also allows us to present faculty 
members with a comprehensive assessment of the library’s relevant resources for each new 

course or program and to build the collection alongside 
the curriculum, with faculty’s support. Faculty members 
are grateful for our role in this process, as they often 
discover new library resources and are encouraged to 
make suggestions of new materials.  

One of the most important ways we keep our collection 
vibrant is through enthusiastic and regular deselection. 
As with all aspects of collection management, faculty 
members are heavily involved in weeding; in fact, we 
weed a given area of the book collection only in 
collaboration with at least one faculty member from the 

“Our library is very responsive to 
faculty needs. Librarians work 
with faculty to support our 
courses and our students’ 
research, both in terms of 
acquisitions and in terms of 
facilitating students in their 
research projects.” 

- Faculty member 

- Tweet by a faculty member 
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related department. For example, when we recently weeded our legal studies collection, three 
faculty members spent an entire morning in the stacks with one of our librarians, considering 
each book for its relevance to their students. Since many of Champlain’s academic programs are 
interdisciplinary in nature, we are always aware, when weeding with faculty from one discipline, 
of the potential relevance of materials to a related academic area. Without exception, faculty 
members leave these weeding sessions with a renewed enthusiasm for collaboration in the 
building and maintaining of our collection.  They often leave with a tall stack of books to borrow, 
too. As librarians weed alongside faculty members, we take notes on the conversation, recording 
areas that are mentioned as targets for future growth as well as areas that are particularly well-
represented. 

It is this constant exchange between librarians and faculty that keeps our collection vibrant, 
current, and responsive to the needs of our community. In any given year, faculty members 
recommend about 50% of books purchased for the collection.  Recent informal feedback about 
the collection itself as well as the processes we have implemented to collaborate with faculty 
members is extremely positive. One faculty member’s description of the improvement since 
2002 highlights the stark contrast between then and now, evidence of the success of our 
intensive outreach efforts in the service of the collection: 

We know, for example, what those shelves used to look like, just as we remember 
cringing with embarrassment back then to see shelves and shelves of books that 
did not belong in any college library. Those days are gone now, for which the 
entire community is thankful... Dramatic changes of the kind we have seen in our 
library do not happen by themselves. Anyone who thinks our library does not 
have books is a person living in the ever more distant past. We can all be proud of 
our library now.  
                                                                                           –Champlain faculty member  

The cumulative effect of these efforts is a noticeable improvement in the print collection as 
evidenced by positive remarks from faculty members about the holdings as well as rising 
circulation rates for the print collection.  In the past five years, circulation of books by 
undergraduates has risen a full 65%.  Not surprisingly, Champlain students express significantly 
higher student satisfaction with library resources and services than our national peers.1   

Since we have a living, changing, tailored collection, 
we are committed to and creative about making it 
visible and accessible to our community. One way 
that we do this is by leaving the covers on all of our 
print books, so that they are much more intriguing 
and interesting to browse than the average 
academic collection. To give our carefully chosen 
new books full exposure to the community, we put 
up a new books display each month just inside the 
library’s entrance; this display is heavily browsed by 
both students and faculty and after a few days, a 
good number of the new books have been checked 
out. When this display goes up, an email is sent to 
the community, describing our collection’s most 
recent arrivals and highlighting a few new titles; 
the full list of new books is available on our website each month. In addition to highlighting our 
new books, we host faculty receptions in the library for individual academic divisions each 
semester, inviting the faculty of a given division (business, for example) to browse our print and 
electronic collections while taking a break from their day to eat a cupcake, have a cup of punch, 
and socialize with the librarians. These receptions give us yet another opportunity to get 

                                                           
1 Noel-Levitz Student Satisfaction Inventory, 2008 and 2011 results, Champlain College compared to national four-year 

private institutions. 

Faculty members enjoying a “new books” reception 
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feedback from faculty on our resources while simultaneously giving faculty the chance to stay in 
touch with the collection.   

Finally, we promote our collection in an ongoing way 
by creating fun, one-inch buttons showing images 
(color-photocopied, of course) from our books. We 
always have a basket full of these buttons at the 
reference desk and they have become extremely 
popular on campus. It common to find a small group 
of students clustered around the basket, looking for a 
favorite button. Recently, when a student learned that 
all the buttons were created from images from books 
in the library collection, he exclaimed “No wonder 
they’re so cool!”  

 

 

Fostering a Sense of Campus Community 

One of the library’s most important goals is to foster a sense of community on our campus. We 
understand that the library can be a place to gather, especially around intellectual and academic 
pursuits. We also understand that librarians are important members of the community and need 
to be involved both in the library as well as around campus in order to create meaningful and 
productive relationships with students, faculty, and staff. 

In the Miller Information Commons, we succeed in keeping the building buzzing with activity 
and events in order to show that the library is not only a place for quiet reflection, but also a 
place for fun and engagement with the community around both scholarly as well as more 
informal pursuits. An illustrative example of one of these events is our Meaningful Book Series. 
Every semester, we ask a faculty or staff member of the College to select several books that have 
a special meaning to them. Then we host an event (often with maple cookies and Vermont apple 
cider) where the person discusses their books and what makes them meaningful. These events 
often draw faculty and staff from widely varied parts of the college, and the format and structure 
of the event allows the community more intimate insight into one of its members through the 
lens of literacy and what they read.  

A major project that built community around 
academic pursuits was the exhibit Harry 
Potter’s World: Renaissance Science, Magic, 
and Medicine sponsored by the National 
Library of Medicine and the National Institute 
of Health, hosted by the library in the fall of 
2010. This exhibit explored Harry Potter’s 
world with its roots in Renaissance science and 
examined important ethical topics such as the 
desire for knowledge, the effects of prejudice, 
and the responsibility that comes with power. 
The terms of serving as a host site for the 
exhibit required only a handful of events, but 
our librarians went above and beyond to plan a 
full series of creative events that engaged 
students and made meaningful connections to 
classes on campus. The program that engaged the most students featured a staff member from 
the local Institute of Natural Sciences who came to discuss raptors and ecology and brought 
“Hedwig” and friends: live owls and hawks.  

Students choosing a button at the desk 

“Hedwig” and friends visiting campus 
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Another unusual but fascinating program in the 
Harry Potter series was one in which a group of 
Vermont Druids came to campus and performed a 
ceremony connecting magic and religion. Several 
professors used this event as a teachable moment 
for their course “The Secular and the Sacred.” 
Librarians worked with professors to tie themes 
from the exhibit into assignments and this 
culminated in students creating posters for their 
“Scientific Revolutions” class on the connections 
between alchemy, magic and modern science. The 
planning and execution of the exhibit and event 
series was a massive undertaking and librarians 
collaborated with students, faculty and staff to pull 
it off. Students not only attended the events, they 
also were instrumental in designing a website, 
hosting a Harry Potter-themed improv theater, 
reading aloud to children, and creating graphic 
materials and poster. The exhibit and events 

brought groups together from across campus and connected fun and scholarship in a 
meaningful way for a generation of learners who grew up with Harry Potter. 

Some of the library’s outreach efforts are less formal. We recognize students as whole people, 
not just as academic beings and take into account non-academic needs that they have. The need 
to eat is one example. During finals we offer late-night coffee and snacks to support students 
and keep up their energy during a stressful time. And every fall, we host a very popular chili 
cook-off in which students, faculty, and staff 
come together in the library to compete, 
judge and taste a dozen different delicious 
and sometimes surprising chilis, including 
bear, yak, and strawberry rhubarb. While 
these events are not primarily academic, we 
specifically keep in mind two of the college’s 
strategic goals when planning them: “enrich 
student life” and “excite, empower, and 
engage faculty and staff.” These events, 
among others, very much succeed in 
addressing those goals. Ultimately, we strive 
to portray the library in such a way that 
students, faculty, and staff see it as a buzzing 
place where learning and fun are 
fundamentally intertwined and where they 
want to go for academic pursuits as well as 
for enjoyment. 

Community is something that is highly valued at Champlain, and we recognize its importance. 
Through the relationships we make across campus and within the library, we are able to 
understand the needs of our users as well as serve them in more personal and meaningful ways. 
Library staff never feel confined to the library; we are active members of our community. 
Librarians serve on a variety of campus committees including curriculum committee, 
multicultural affairs, Sustain Champlain, the professional development committee, the 
Teachable Events committee, and the student life committee, among others. We also are 
involved in the community in other ways such as advising the equestrian club, contributing to 
discussions and retreats about a campus website redesign, contributing to faculty governance, 
and actively participating in all-campus meetings and summits. 

A faculty member introducing the Druid 

Students tasting chili at the annual cook-off 
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In addition to hosting a variety of events and getting involved in activities throughout campus, 
we also use social media as a way to increase awareness and engagement with the library and 
learning more broadly. As you can see from the tweets highlighted throughout this application, 
the library is successful in actively engaging students online. The library uses social media 
thoughtfully, not only to market resources and services but also to communicate with users, 
understand them better, provide academic help, and ultimately build community in an online 
space. One innovative way in which we use social media is by creating searches on Twitter for 
library and academic related words such as “citation,” “paper,” and “library” near our location. 
This allows us to find questions in the Twitter-sphere that we otherwise might not see, and 
sometimes help students who might not even be thinking of the library. Here’s an example of 
one such a Twitter conversation: 

Student: Writing a #campchamp paper on #virtualteams… does anyone 
have any inside opinions on their effectiveness? #helpplease 

Librarian: @student we have some awesome books on #virtualteams. 
Here’s one: http://bit.ly/flPj4p Good luck! Let us know if you need any 
help. 

Student: @champlib thanks for the link to the virtual teams book! 
#lotsofhelp now I just need to concentrate… 

Student [several minutes later]: @champlib What is the correct way to 
cite/quote tweets in a research paper? #helpplease 

Librarian: @student Here’s how you cite tweets in MLA: http://bit.ly/4IKVdb 
Good luck on your paper! 

A final way that we foster community is through our student employees.  These student workers 
are our ambassadors to the wider student body. They regularly interact with users and are often 
the first personal point of contact that our patrons have with the library. Recognizing the 
importance of these positions, Tammy Miller, the Manager of Circulation, has created a robust 
and evolving training program focused on helping student workers become service-oriented and 
knowledgeable.  Using wiki software, she has created a large knowledge-base that provides 
answers for students including FAQs, the location of popular buildings on campus, and how to 
reserve a study room. She also regularly gives students quizzes (with rewards) to help them keep 
informed on procedures and best practices. Most importantly, she consistently communicates to 
student employees the value of friendliness and service-orientation. The pleasant demeanor of 
the front desk employees helps make coming into the library a positive experience for patrons 
and keeps them coming back, but it is also positive for the student employees themselves in the 
long run as they practice lifelong skills that will be valuable in their careers after college. 

Serving Students’ Evolving Needs 

Service orientation is something that is present in the entire library team. We go out of our way 
to be approachable, friendly, and helpful. Our culture is one of saying “yes.” Whether it’s 
providing an instruction session on the spur of the moment, or rush-cataloging a book for a 
student, as a team we strive to serve our community. There is some evidence that we are 
successful in this:  student survey data shows that Champlain students are significantly more 
satisfied with the 
helpfulness and 
approachability of library 
staff than our national 
counterparts.2   

                                                           
2 Noel-Levitz Student Satisfaction Inventory, 2008 and 2011 results, Champlain College compared to national four-year 

private institutions. 

-Tweet by a student 
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Because we develop relationships with students in the classroom, we are able to build on skills 
that we have discussed there when they visit us for research help. In addition to positively 
affecting student satisfaction, this has also dramatically increased our traffic at the reference 
desk: an impressive overall increase of 65% in five years. 

As a library, we are anything but static. We 
understand that both our students and their 
needs are constantly changing. Therefore, we 
regularly look for opportunities to improve our 
services in light of those needs. One example of 
a creative way in which we have done this is in 
our use of space.  Students voiced the desire to 
have a coffee shop in the library so they could 
purchase food and drink, but a coffee shop was 
not feasible due to space and facility 

constraints. However, we were able to work with a local company that provided both a Keurig™ 
coffee vending machine and a Fresh Vending™ machine that provides healthy snacks. These 
vending machines are heavily used, and students have very much appreciated our 
responsiveness to their needs. 

Another increasing need of students is flexible space to work collaboratively with one another. 
Our building is beautiful, but some of the original furniture choices did not take flexibility into 
consideration when they were purchased. Specifically, many of the original chairs were bulky 
and cumbersome to move. As a result some spaces, especially our gorgeous front Tower Room, 
were not being used to their full potential. To remedy this, the past two summers we have 
installed new furniture and technology with an eye towards flexibility and collaboration. In two 
study rooms we have installed LCD screens where students can connect their laptops in order to 
work together on group projects and presentations. Another addition has been chairs with 
wheels and tablet arms, as well as pub-height tables and chairs to add more flexibility and allow 
students to more easily collaborate in groups. These simple yet creative changes have 
transformed our space, especially our Tower Room, which is now one of the busiest spaces in the 
library as evidenced in the photos below.  These changes have not gone unnoticed.  To our 
delight, Champlain students responded “Great library!” in the Survey Says portion of Princeton 
Review’s Best 376 Colleges survey this year. 

 

                  

                               Tower Room before                         Tower Room after refurnishing 

One final innovative example of meeting students’ changing needs has to do with understanding 
this generation of students and catering to their learning styles and preferences.  Last year, the 
Teaching Librarians wanted to create a lesson for first-year students to examine their 
information habits and preferences. We also wanted a lesson that used technology to engage 
students and capture their attention. One technology we discussed is prevalent in higher  

- Tweet by a student 
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education: clickers. But this technology was an impractical one for us because of logistical and 
financial constraints. We found a replacement however, that turned out to be even more 
effective in engaging our students: mobile phone polling.  According to the 2011 Pew College 
Students and Technology study, 96% of undergraduates own a cell phone and texting is their 
primary means of communication. With mobile phone polling, the Teaching Librarians 
recognized an opportunity to meet students where they are and to engage this generation of 
learners. By using a web-based tool called Poll Everywhere, we were able to tap into devices that 
virtually all students already carry, to meet our teaching goals. We used this pedagogical tool in 
over 30 sections of classes last year and have since used it again this year, to great success.  

The success of this innovation is best described by the feedback we received from a faculty 
member teaching the Core course in which the new instructional technique was introduced: 

I have taught this course in prior semesters, and taken part in its information 
literacy component. I assumed, therefore, when I opened my classroom door to 
the library representatives this year that I knew what to expect.  

I couldn't have been more wrong, nor more pleasantly surprised. 

When the first slide of the power point presentation flickered into view, I'm sure 
my students thought that they knew what to expect as well. But as soon as they 
heard the request to "take out and turn on your cell phones" they were shocked 
into an attentiveness that usually requires considerable coaxing to achieve. 
Students were then shown an empty bar-graph, asked the question “How do you 
get information?" and told to text their votes to the number on the screen. There 
was a brief moment of initial resistance — but when the bars began to move, 
reflecting their input only moments after they'd voted, a swell of enthusiasm 
rolled over the class. 

Students began to talk excitedly to one another, not simply about the technology, 
but about the results of the poll — asking one another questions about their 
respective preferences for information resources. Students who had seldom 
spoken in class before this offered eager defenses for their particular choices, and 
animated discussions erupted at several tables – and this after only the first slide 
in the presentation. 

The positive effect that this simple, but powerful, pedagogical tool had on student 
engagement and attitude in my classroom was clear and profound. 

–Champlain faculty member 

This is a novel way of teaching and learning that immediately gets students interested. The 
Teaching Librarians saw its value pedagogically as a jumping-off point into deeper inquiry and 
discussion. Students would anonymously answer questions about their information habits and 
preferences, but then we would ask them to explain their choices. This allowed students to dig 
deeper into why they make the decisions they do around information, but it also allowed us as 
teacher-librarians to understand our students better and meet their needs more effectively. 

 

Other Indicators of Working Together to Further the Academic Mission 

A trademark of the library staff is our strong sense of teamwork.  Not surprisingly, robust 
internal communication has proven essential to our success, but it hasn’t always come easily. 
Over the years we have worked to make our regular staff meetings more productive and 
effective. We’ve discovered that our most productive meetings have been longer staff retreats, 
and as a result we have deliberately challenged the status quo by discontinuing a traditional staff 
meeting format. As a small staff, we find that we can effectively address normal operational 
needs with face-to-face conversation or brief electronic exchanges.  When we need part or all of 
the staff to concentrate on specific issues or projects, we schedule a task-focused meeting. Two 
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or three times each year we conduct a full-day retreat where we focus on big-picture issues and 
blue-sky brainstorming. The success of this approach is evident from a recent Twitter posting by 
a member of the library staff who was expressing genuine enthusiasm when he wrote, “Having a 
library retreat where we're brainstorming and checking in for the year. It's a lot of fun.” 

We regularly discuss how to prioritize new projects in order to maximize benefits to students 
and support the College and its academic missions, because we know that as a small staff we just 
can’t do it all.  In our retreats, however, we ask each other to temporarily suspend disbelief so 
that we can imagine what our work lives would look like if time were not such a scarce resource. 
We push ourselves to “think big” about the innovations we would pursue if we could.  These 
“blue sky” exercises are important not only because we generate new ideas but also because we 
often discover ways that we can actually implement our big ideas, using existing resources. 

The development of this narrative is a good example of how the library team functions.  At a 
half-day retreat, we used index cards and 
“affinity grouping” of ideas to identify and 
organize specific evidence in support of our 
application.  Many of the ideas expressed at 
this meeting characterize the teamwork and 
innovation the group feels.  Among the 
thoughts that library staff wrote on the cards, 
the following were especially noteworthy: 

 No idea goes unnoticed. 

 We talk openly about innovation. 

 We never say, “That’s not my job.” 

 We admit mistakes; we can let go. 

 We move with the tide of the college, respond and anticipate needs; we CHANGE. 

 We don’t do new things just because they are new; we ask, “What problem will it solve?” 

 We are willing to take risks.  We are not afraid to fail. 

 Productive, organized, fun and delicious meetings = success! 

Another part of our identity involves our approach to technology.  We intentionally try to serve 
as technology leaders on campus, but our goal is not to use technology for technology’s sake.  
While we are often early adopters (or early adapters) of new technologies, our approach is 
always to survey the field of technology tools and adopt only those that allow us to serve our 
users better.  We suspect that in some way, our commitment to choosing technologies carefully 
may be related to our approach toward collection development. Our collection development 
process is, by necessity, particularly well-developed because the design of our facility 
intentionally and dramatically limits the size of our physical collection.  This constraint forces us 
to pay closer attention to the needs of the patrons and subject areas we support.  Thus, 
Champlain librarians are by nature tuned to survey broad fields of possible acquisitions and 
select only those that most closely match the needs of the college.  It seems at least possible that 
this careful examination and selection experience may influence our deliberate approach to new 
technologies as well. 

But careful consideration should not be confused with unwillingness to experiment.  Indeed, if 
anything characterizes our approach to new challenges, it is our willingness to try things that we 
aren’t sure will actually work.  We have consciously created a working environment in which it is 
safe to make mistakes.  As one librarian puts it, “If we aren’t failing often, we probably aren’t 
trying often enough!” 

We believe that our capacity for innovation and adaptation, as evidenced by the 
accomplishments highlighted in this narrative, is a key indicator of excellence.  Of course, our 
library is a work in progress, with many challenges still to be met.  But our innovative spirit, our 
attempts at authentic assessment, and our strong teamwork give us hope that we will continue 
to be able to provide resources and services that align well with the culture and the needs of our 
institution, our faculty, and our students. 

The library team organizing ideas for this narrative 



Appendix 
Champlain College Library Publications, Presentations, and Honors 

 
2011-2012 
• Sarah Cohen, Andy Burkhardt, and Michele Melia, co-presentersm "Bubble Over: 

Filter Bubbles, Internet Personalization, and You" at the New England Library 
Instruction Group's Winter Meeting, University of Vermont, December 2, 2011. 

• Andy Burkhardt, panelist, "People: Strengthening the Culture" at The Future of the 
Academic Library Symposium: Bridging the Gap, held at Temple University, 
Philadelphia, PA, November 11, 2011. 

• Janet R Cottrell. 2011. "What are we doing here, anyway? Tying academic library 
goals to institutional mission." College & Research Libraries News 72.9 (Oct., 2011): 
516-520. 

• Andy Burkhardt, Catherine R. Johnson, and Carissa Tomlinson. "In the spirit of 
Benjamin Franklin: 13 virtues of the next-gen librarian." College & Research 
Libraries News 72.8 (Sept., 2011): 450-467. 

 

2010-2011 
• Sarah Cohen, Andy Burkhardt, "Fun, Thoughtful Technology in the Classroom." VLA 

College & Special Libraries Section Conference, Castleton, VT, June 14, 2011. 

• Andy Burkhardt, Sarah Cohen, "The Librarian Says 'Turn Your Cell Phones ON!'" 
NELIG Annual Conference, Lowell, MA, June 3, 2011. 

• Janet Cottrell, Christopher Barth (Luther College), Workshop “Bringing the 
Revolution Home: Recruiting and Retaining the Next-Gen Librarian.” ACRL 
National Conference, Philadelphia, PA, March 2011. 

• Andy Burkhardt, Catherine Johnson (University of Baltimore), Carissa Tomlinson 
(Towson University), Panel, “In the Spirit of Benjamin Franklin: 13 Virtues of the 
Next-Gen Librarian.” ACRL National Conference, Philadelphia, PA, March 2011. 

• Andy Burkhardt, "Flypaper For Questions: Using Twitter to Find Questions and 
Reach Non-Users." Dartmouth October Conference, "Tools to Support Teaching and 
Outreach: A Mix of the New and the Tried-and-True." Hanover, NH, October 15, 
2010. 

• Betsy Beaulieu (Core Division), Janet Cottrell (Library), and Michelle Miller 
(Academic Affairs), co-presenters.  "We're teaching but are they learning?  Framing a 
campus conversation."  Association for General and Liberal Studies National 
Conference, Austin, TX, Oct. 6-9, 2010. 

• General and Liberal Studies in recognition of our curriculum-embedded information 
literacy assessment program. 

 
  



2009-2010 
• Andy Burkhardt, Lyrasis Next Gen Librarian Award Winner 2010. 

• Janet Cottrell, Michelle Miller, Craig Pepin, and Ellen Zeman, co-presenters, 
"ePortation: Moving minds, data, and institutions." Chalk & Wire annual conference, 
"Taking your assessment beyond the portfolio." Durham, NC, June 23-25, 2010. 

• Andy Burkhardt and Sarah Faye Cohen. “Even an Ocean Away: Developing Skype-
based Reference for Students Studying Abroad.”  Reference Services Review 38.2 
(2010): 264 - 273. 

• Andy Burkhardt. “Social media: A guide for college and university libraries.” College 
& Research Libraries News 71.1 (Jan., 2010): 10 - 24. 

• Sarah Faye Cohen, Janet R. Cottrell, and Michelle G. Miller, Co-presenters. "Building 
brick by brick: A pragmatic approach to measuring impact."  Librarians' Information 
Literacy Annual Conference, LILAC 2010.  Limerick, Ireland, March 29-31, 2010. 

• Jennifer Vincent and Sarah Faye Cohen, co-presenters. “ePortfolios: Good for the 
student, good for the Institution.” Pre-Meeting Symposium, “The Search for VALUE: 
Innovation, Economic Uncertainty, and E-Portfolio Assessment.” American 
Association of Colleges & Universities, Washington D.C., January 2010. 

• Sarah Faye Cohen, ACRL Member of the Week. 

• Paula Olsen, Panelist.  “Reference Round Table:  how reference has changed in 
college and university libraries, and a look at online tools for tracking reference 
statistics.”  Kreitzberg Library at Norwich University. August 7, 2009. 

• Andy Burkhardt, Presenter.  “Business or Pleasure: Social Networking for 
Professional Purposes.”  Wils Hours Webinar, Madison, WI.  August 4, 2009. 

 

2008-2009 
• Michele Melia and Paula Olsen, Presenters:  "New Tricks (old dog?):  The 

Information Literacy Program @ Champlain College," NELIG, Portland, ME, June 
2009. 

• Sarah Cohen, Janet Cottrell, and Cinse Bonino, Co-Presenters. “Embedding 
Information Literacy: An Exercise in Inquiry.” Librarian’s Information Literacy 
Annual Conference (LILAC), University of Cardiff, Wales, March 29-April 1, 2009. 
Winner of the Centre for Inquiry-based Learning in the Arts and Social Sciences 
award for an outstanding contribution to the Inquiry-based Learning and 
Information Literacy strand at LILAC 2009. 

• Andy Burkhardt, Poster Presentation, “Technology Leaders on Campus.” ACRL 
National Conference, Seattle, WA, March 2009. 

• Sarah Cohen, Timothy Miner, and Lauren Nishikawa, Contributed Paper, 
“Percolating the Power of Play: Information Literacy and Gaming Level Up.” ACRL 
National Conference, Seattle, WA, March 2009. 

• Paula Olsen, Interviewee/Contributor, "Customer Success Case Study" Ebsco 
Information Services, 2009. 



• Janet Cottrell, Presenter, "Something from Nothing: Bringing New Life to the Library 
Without New Construction." The Dartmouth Biomedical Libraries October 
Conference, Small-Scale Library Redesign Projects. Hanover, NH, October 4, 2008. 

• Sarah Cohen, Presenter, “Information Overload: Helping Students Effectively Deal 
with Information Overload.” Association of General and Liberal Studies Annual 
Conference, September 2008. 

• Cohen, Sarah Faye. “Taking 2.0 to the Faculty: Why, who, and how.” College & 
Research Libraries News 69.8 (Sept., 2008): 472 - 475. 

 

2007-2008 
• Cohen, Sarah F. and Cottrell, Janet R. 2008. "Champlain College: Miller Information 

Commons," in Transforming Library Service Through Information Commons: Case 
Studies for the Digital Age, edited by D. Russell Bailey and Barbara Gunter Tierney. 
Chicago: American Library Association. (pp. 111-115) 

• Michele Melia, Co-Presenter with Kat Berry, Bennington College and Larraby 
Fellows, NE Regional Librarian at CCV. "Library Space – The Evolving Nature of 
Vermont’s Academic Library Webspaces." 14th Vermont Library Conference, May 13 
and 14, 2008. 

• Janet Cottrell, Co-presenter with Associate Provost Michelle Miller, "Using e-
Portfolios to Support Embedded Assessment of Information Literacy." Making 
Connections: ePortfolios, Integrative Learning, and Assessment. LaGuardia 
Community College/CUNY, April 10-12, 2008. 

• Sarah Cohen, Presenter, “Web 2.0: Taking it to the Faculty” Computers in Libraries, 
Washington, D.C., April 2008. 

 

2006-2007 
• Tammy Miller, Presenter, "Practices and Pitfalls of Training Student Workers." 

Vermont Library Association Conference, Burlington, VT, May 2007. 

• Sarah Cohen, Poster Presentation, “Take the Joystick: E-Gaming for the Library.” 
ACRL Conference, April 2007. 

• Sarah Cohen, Roundtable Discussion speaker, “Finding Your Career Sea Legs – A 
Roundtable Discussion on common early career issues, approaches to them, and 
possible solutions.” ACRL Conference, April 2007. 

• Sarah Cohen, Roundtable Discussion speaker, “Cultural collaborations put academic 
libraries in the campus spotlight.” ACRL Conference, April 2007 
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CHAMPLAIN
COLLEGE,

December L,zOtO

To the Selection Committee:

Please accept this letter in support of Champlain College's nomination of the Chomplain College
Library/Miller lnformation Commons for the ACRL Excellence in Academic Libraries Award. I was hired in
2007 to develop and implement a new general education curriculum for the College, and l've worked
from the start with the library staff, both to acquire resources to bolster our interdisciplinary, inquiry-
focused curr iculum and to partner with the teaching l ibrar ians to shape and assess the information
literacy program that is embedded in every semester of the Core curriculum. lt is a collaboration I value
tremendously; Champlain College is an innovative, exciting place to work, and the locus for much of
what happens here is the Mi l ler Information Commons.

The Core Division shares responsibility for the College's information literacy competency, and in this
undertaking we partner extensively with the teaching librarians. They work with the Core faculty to
design information literacy instruction modules and assignments that are offered each semester; the
rubrics are designed collaboratively as well. By using assessment results to refine library instruction,
librarians model formative assessment in a context that is not directly threatening to faculty members.
Our joint work in information literacy instruction and assessment was recently recognized with a 201-0
"Exemplary Program Award" from the Association for General and Liberal Studies (AGLS), and the
collaboration between the Core faculty and the library team has sparked a lively dialogue across campus
about learning partnerships; i t  is a model example of the Col lege's emphasis on col laborat ion and
ihnovation.

lf I could choose only one word to describe the library staff collectively it would be "outgoing." The
l ibrar ians have amazing ideas, and they frequent ly reach out to col leagues on campus to partner on
innovative offerings. The library team is incredibly responsive to faculty and student needs. Whether
it's a research request, a book purchase, or a class session to be planned, they make it easy for us to do
our jobs. A member of the library staff routinely attends Core Division meetings, and my faculty
members are eager to participate in projects with the library. For example, this fall the teaching
librarians worked with several Core faculty members to attract and host a national exhibit entitled
"Harry Potter's World." This exhibit was a perfect complement to our second-year Core courses, and the
library sponsored events such as a visit from the local raptors' center, a Harry Potter lmprov Night, and a
brown-bag lunchtime forum on magic through the ages. These activities generated tremendous
enthusiasm among students, faculty, and staff.

ln my opinion, Mi l ler lnformation Commons at Champlain Col lege embodies the col lege l ibrary of the
21-s century. When one steps into the bui lding, one immediately feels welcome. Inquiry and
playfulness coexist. Students visit when they are most stressed, grappling with a difficult assignment
and a pressing deadline. They know, however, that they will get the assistance they need, in part
because they have worked with these same l ibrar ians in their  Core classes. But the l ibrary is also home

163 South $Til lard Srrcct
PO.  Box  670
Br:r l ington, VT 05 402-067 0
(802)  860-2700 (800)  570-58tS
fux (802) 860-2767
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to the annual exhibi t  of  Core sel f-portrai ts and the annual Study Abroad photo contest display. Each
month new books are showcased (with most books having been recommended or requested by faculty
and staff) ,  and the "Meaningful  Books" ser ies is a wonderful  community-bui lder.  Mi l ler Information
Commons always has something going on, and as a member of the Champlain community you simply
want to be a part of it. The work being done there inspires those of us in other corners of the campus to
work innovatively and collaboratively to offer our best for our students as well.

I hope that you will consider Champlain College's Mitter tnformotion Commonsfor the ACRL Excellence
in Academic Libraries Award.

With best wishes,
'fJ"'

Elizabeth Beaul ieu, Ph.D.
Dean, Core Division
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Champlain College Library 
 

Application for  
ACRL Excellence in  

Academic Libraries Award 
 

Champlain College Library is delighted to offer this document in support of our application for the 
ACRL Excellence in Academic Libraries Award. We appreciate this opportunity to describe our 
work, and thank the committee for considering it. 

Institutional Context 

Champlain College, founded in 1878, is a private, four-year, residential college located in Burlington, 
Vermont.  Our academics focus on professionally-oriented majors in four divisions: Business (BUS), 
Communication and Creative Media (CCM, including game design, digital filmmaking, graphic 
design, and professional writing), Education and Human Studies (EHS, including environmental 
policy and legal studies), and Information Technology and Science (ITS, including game 
programming, digital forensics, and radiography).  Each division also offers masters programs in such 
areas as business administration, emergent technology, mediation and applied conflict studies, and 
innovation and information technology. 

In order to complement the undergraduate professional majors more fully, in 2005 the College set out 
to completely overhaul its undergraduate general education curriculum.  The redesign was massive, 
replacing nearly every aspect of the existing general education program with a highly 
interdisciplinary, integrated, inquiry-based four-year common Core Curriculum.  And because things 
move quickly at Champlain, the timetable for curricular redesign was swift:  scarcely two years from 
the initial discussions to the roll-out of new first-year courses in 2007. 

As this description suggests, Champlain prides itself on an innovative and integrative approach to 
education.  The Library captures this spirit in our mission: 

Champlain College Library endeavors to be a recognized leader in helping students become 
skilled, effective, responsible, life-long information users.  We are agile, navigating quickly 
and effectively in the fast-changing environment of our profession, our College, and our 
higher education arena. We are entrepreneurial, securing and deploying exemplary resources 
and services in innovative ways.  We are thoughtful in our application of new technologies, 
selecting and implementing the best available tools to support students and faculty in their 
information needs. We capitalize on the innovative design and purpose of Miller Information 
Commons. We maintain and promote it as an intellectual center on campus and a welcoming 
and supportive environment.  We are knowledgeable and approachable, and are active in our 
profession locally, nationally, and internationally. This approach is the signature of both the 
physical and virtual Library, its resources, staff, and services, as we provide relevant, patron-
centered support to students, faculty, and staff.  

Champlain currently enrolls about 2,000 traditional undergraduates, plus 300 graduate and 650 
continuing education students. The library staff includes on part-time and six full-time librarians (6.4 
FTE), a manager of circulation services, and 2 FTE paraprofessionals.  Located in the award-winning 
Miller Information Commons, the library is open 106.5 hours per week during the academic year.   
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Creativity and innovation in meeting the needs of the College 

As this description of Champlain College indicates, the concept of innovation plays an overt role in 
the College’s mission and values,1 and, not surprisingly, its library.  Innovation, writes the U.S. 
Department of Education, is:  

a spark of insight…the creative jolt of a new idea…based on curiosity, the willingness to take 
risks, and experimenting to test assumptions.  Innovation is based on questioning and challenging 
the status quo.  It is also based on recognizing opportunity and taking advantage of it.2 

This description feels accurate.  As we thought about identifying specific projects that demonstrate 
innovation in our library, the work that seems most innovative does include the elements of curiosity 
and experimentation, risk-taking and opportunism. We discuss these concepts openly as a team, and 
take pride in our history of creative and innovative support of the college’s academic mission.  Some 
of the ways the library puts these qualities to work are described below. 

Mobile device polling in instruction sessions 

Sometimes innovation occurs through the lucky juxtaposition of a tool and a need.  One of our most 
recent technology-based initiatives involves using a mobile-friendly web-based polling tool to foster 
student participation in information literacy classes.  The innovation comes in seeing the tool, Poll 
Everywhere, as a web-based alternative to classroom devices like clickers.   

This project started with our need to find a creative and innovative response to a common problem:  
how to encourage students to participate more fully and meaningfully in information literacy 
instruction sessions.  When Champlain’s teaching librarians began to explore the use of clickers as a 
participatory instruction tool, both logistical and financial constraints were apparent.  We had seen 
Poll Everywhere used in a session on staff communication techniques at the 2009 ACRL National 
Conference in Seattle.  Remembering that presentation, we wondered whether a web-based polling 
tool accessed by cell phone might prove to be an even more engaging (and far less costly) alternative 
to clickers in the classroom.  

Because it is web-based, instructors can set up a poll in advance, activate and display the poll during 
class, and then invite students to respond by texting, tweeting, or visiting a website.  Imagine walking 
into a classroom and saying in a resigned, fed-up voice, "OK, who has a cell phone? Everybody get 
them out.....and turn them ON.... because we are going to USE them in this class!" That is what 
happened in Champlain’s inquiry-based information literacy instruction beginning in Fall, 2010. 

The success of this innovation is best described by the following feedback we received from a faculty 
member teaching the Core course in which the new instructional technique was introduced: 

I have taught this course in prior semesters, and taken part in its information literacy 
component. I assumed, therefore, when I opened my classroom door to the library 
representatives this year that I knew what to expect.  

I couldn't have been more wrong, nor more pleasantly surprised.  

When the first slide of the power point presentation flickered into view, I'm sure my students 
thought that they knew what to expect as well. But as soon as they heard the request to "take 
out and turn on your cell phones" they were shocked into an attentiveness that usually 
requires considerable coaxing to achieve. Students were then shown an empty bar-graph, 
asked the question “How do you get information?" and told to text their votes to the number 
on the screen. There was a brief moment of initial resistance — but when the bars began to 
move, reflecting their input only moments after they'd voted, a swell of enthusiasm rolled 
over the class.  

                                                        
1 See Champlain’s mission, vision, and values at < http://www.champlain.edu/About-Champlain/Mission-and-
Values.html> 
2 U. S. Department of Education.  What Do We Mean by “Innovation”? 2004. 21 October 2010. 
<http://www2.ed.gov/about/offices/list/oii/about/definition.html> 
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Students began to talk excitedly to one another, not simply about the technology, but about 
the results of the poll — asking one another questions about their respective preferences for 
information resources. Students who had seldom spoken in class before this offered eager 
defenses for their particular choices, and animated discussions erupted at several tables - and 
this after only the first slide in the presentation. 

The positive effect that this simple, but powerful, pedagogical tool had on student engagement 
and attitude in my classroom was clear and profound. 

Using a new web-based tool in a key instructional session is not without risk.  In this case the stakes 
were fairly high, because the instruction session in which it was used is the very first session in our 
three-year information literacy instruction program that impacts every first-year student on campus.  
It is a conceptual session that introduces students to the critical thinking skills essential to information 
literacy and forms the information literacy cornerstone. Fortunately, it worked as planned: the 
engaging real-time polling questions involved students actively right from the beginning.  The 
technology-based polling tool also made it easy for us to compile student responses across course 
sections, giving us a feel for how Champlain students find and share information.  

Collection development and management 

Sometimes, the innovative nature of the College itself influences the library quite directly.  A clear 
example of this influence is the design of the library facility.  In 1998, Champlain opened the new 
Robert E. and Holly D. Miller Information Commons to house the library.  Built with an eye to the 
future, Miller Information Commons was designed to fully support online resources, but with an 
intentionally limited capacity for printed materials.  When the facility opened, the existing collection 
of about 36,000 books, which had been developed to support primarily two-year degrees, was simply 
moved into the new library. It was not until 2003, that librarians began to work closely with the 
teaching faculty to improve the collection by acquiring books that directly support the academic 
programs and removing books that had outlived their usefulness.  Over the following six years, nearly 
9,000 new titles were added to the collection and 4,500 titles were removed. In 2009-2010 alone, 50% 
of books added to the collection were recommended by faculty members, with 100 faculty members 
participating in collection development. 

The cumulative effect of these changes is a noticeable improvement in the print collection as 
evidenced by positive remarks from faculty members about the holdings, rising circulation rates for 
the print collection, and significantly higher student satisfaction with library resources and services 
than our national peers.3 In effect, the design of the building forced us to build the collection more 
creatively and carefully. 

Reference tracking 

Sometimes, innovation is quick.  In August of 2007, a brief blog posting changed our approach to 
reference tracking, when a technologist at another college mentioned a freely-available web-based 
database (Zoho Creator) and questioned whether anyone would try to use it for help-desk problem 
tracking.  It was the week before classes began, one of the busiest times of the year at any college, 
and we had just decided that a reference question tracking system was out of the question due to 
initial cost and ongoing support issues.  But we needed better records to confirm that reference was 
increasing and to help track reference question trends.  Because we often see several students working 
on the same assignment within a few hours, a concise and current record would allow a librarian 
starting a reference shift to see what the "question of the day" might be.  Our old handwritten log was 
seldom used, and frequently hard to decipher.   

                                                        
3 Noel-Levitz Student Satisfaction Inventory, spring 2008 results. Champlain College (x=5.56, p<0.00I) 
compared to national four-year private institutions (x=5.28). 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Could this free web-based tool described as a potential help-desk tool turn out to be useful for 
reference tracking? One of us decided to set aside one afternoon in that hectic week to play with the 
product, just to try to create a tracking form that we could all try out, knowing that we could always 
return to the manual log.  Amazingly, it worked.  The "unveiling" caused some comment in the 
library; one librarian, knowing that we had just decided against trying to implement problem-tracking 
because the new school year was starting, asked in surprise, "What brought that on?" But once we 
started using it, we never looked back:  the tracking form is open on the reference computer screen all 
day, and every librarian at the reference desk appreciates having an easy way to enter—and examine 
— reference encounters.   

This tool has allowed us to confirm an increase in reference usage and discover two separate patterns 
related to complexity of our work. For example, much of the increase in our reference service during 
the past two years is accounted for by an increase in questions received via chat.  In practice, this 
means that the reference librarian on duty is more likely to be trying to simultaneously help a patron 
online and a patron face to face.  In addition, the proportion of "in-depth" questions has increased. In 
past years, the number of questions considered advanced or in-depth was about 14% of the total, but 
this year, in-depth questions accounted for almost 25% of all questions answered. Anecdotally, 
librarians reported more difficult questions, busier shifts, and more occasions on which more than one 
librarian was needed to help students, observations which are less surprising in light of the evidence 
supplied through our tracking system.  This documented increase in complexity allows us to provide 
indirect feedback to faculty and administrators in support of the college’s goal of increased academic 
rigor. The tracking system also allows to provide better service to individual students, simply because 
we have a better idea of what kinds of questions are coming up at any given time. 

Information literacy instruction and assessment 

However successful the outcome, risking one afternoon in a busy week in order to experiment with a 
potentially useful web-based tool is a very "contained" project.  What does innovation look like if the 
timeframe were longer and the stakes higher?  An example of that lies in our library instruction 
program, which combines curriculum-embedded inquiry-based information literacy instruction with 
rubric-based electronic portfolio assessment. 

 As recently as five years ago, the term “information literacy” was rarely heard on our campus.  While 
many teaching faculty requested library instruction and seemed pleased with the results, we knew that 
one-shot instructional sessions were not fully serving the needs of students or faculty.  Just as we 
began trying to move from scattered instruction toward a more systematic information literacy-based 
instructional program, a wonderful opportunity arose:  the 2005 general education redesign. Clearly, 
this was our chance to build a comprehensive, progressive, four-year information literacy program 
that could reach all students. 

From the start, the curricular redesign was a collaborative effort. Faculty members and librarians 
served on design teams and implementation task forces.  Within a year, a team of faculty members 
and the college instructional designer began preparing course proposals for the first year of the new 
curriculum, basing their course designs on the inquiry method.  Meanwhile, librarians worked on 
defining a set of information literacy skills based on national standards and theoretical frameworks. 

An important step in this process was our decision to create a matrix showing where and when 
students learn specific information literacy skills.  This curriculum map, with outcomes listed along 
the left-hand side and courses listed across the top, helps answer the common faculty complaint that 
"students should know how to do this before they get to my course" — either by confirming that 
students should indeed have acquired a skill in a specific Core course or by revealing a gap in our 
overall information literacy coverage in the Core. 

Like most colleges, Champlain wants and needs to document students' progress in attaining 
information skills, particularly since information literacy is now one of Champlain’s seven college 
competencies.  For all their benefits, our experience with standalone tests (such as the CLA and 
Major Field Tests in Business) indicates that student motivation and participation can be a problem.  
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Because such tests are external to the "real" educational process, students don't necessarily take them 
seriously, and faculty members can view them as intrusive.  While we originally viewed pre-/post-
testing as an attractive option, we soon began to worry about its authenticity. We wanted to embed 
both instruction and assessment in a more meaningful way.  

Having already adopted the inquiry learning method from the Core curriculum into our information 
literacy instruction, we looked to the Core for meaningful assessment ideas, and formed a plan. In 
each Core course, students submit a variety of reflective and research assignments via the electronic 
portfolio (ePort) system.  Faculty assess these assignments using a common rubric also stored in the 
ePortfolio.  The information literacy/course matrix identifies criteria from the rubrics that not only 
reflect course goals but also match outcomes in the information literacy competency.  Results for 
these specific criteria are then extracted from the portfolio data and analyzed as evidence of student 
information literacy outcomes, all within the context of the new Core Curriculum: no outside testing, 
no multiple choice, just course-embedded instruction and assessment. 

Evidence from faculty evaluation of student work has already led us to considerably revise our 
instruction in citation and attribution of sources and is helping us understand student progress over 
time in other areas.  Some questions we are currently wrestling with include: the extent we focus on 
each "year" of students versus individual students; how to sort out the effects of instructional change 
from overall learning; and what to make of gender and field-of-study differences.   

The library as place 

Sometimes, a creative solution turns out to be right under our noses.  Although Miller Information 
Commons is attractive and heavily used, in its early years patrons often walked right through the main 
floor without even pausing as they hurried to get to study rooms, computing labs, classrooms, or other 
resources.  As a result, the main floor—one of the most attractive areas in the building—felt 
underused.  At the same time, we felt short on space for displays and outreach activities we'd like to 
try. This combination turned out to be a perfect opportunity. 

By looking at the space anew, we realized that the empty top surfaces of the reference and journal 
shelves on either side of the main traffic path were a perfect height for displaying all kinds of 
things—rotating exhibits of student art, monthly collections of new books, special book collections 
keyed to new courses, and entries in the student/faculty international photo exhibition.  Similarly, the 
top surface of the single large service desk suddenly appeared not as a mammoth empty space, but as 
a potential site for current-events-inspired book exhibits, and refreshments for receptions. The desk 
also became home to our Reference services, which had previously been office-bound. 

With relatively modest expenditures—a circular glass case, extra bookstands, some refreshments—
we now host several exhibits at any given time, as well as receptions and short talks, all in the main 
entry path of the building's first floor.  When student artwork is on exhibit, the library sets up a 
coordinating book display and sponsors a reception at which students talk about their work.  The 
punch bowl and cookies are on the main desk, the artwork is on top of the Reference shelving, and 
faculty and students are milling about and talking.   

By taking a fresh look at previously underused space and suspending the notion of a quiet, stately 
main floor, we've brought new life into the library. For a library in which print books were underused, 
hosting exhibits and book-talks has had a big impact.  As a result of initiatives like these, the library's 
profile on campus has increased dramatically—as has the circulation of new books each month. 

As these examples indicate, library staff members intentionally seek creative solutions to challenges 
and innovative responses to opportunities.  We are gaining a reputation to that effect on our campus, 
as indicated by comments like these from faculty members across campus: “the librarians are 
innovative and resourceful,” “the librarians find creative solutions,” and, “the library is very 
responsive, innovative, and receptive.”  
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Leadership in developing and implementing exemplary programs 

When Miller Information Commons opened in 1998, it won attention and praise for its unique design 
as an academic library facility, and the Hertzel Pasackow Award for significant contributions to the 
physical or architectural quality of downtown Burlington. More recently, library staff and programs 
have been recognized for significant contributions to the profession, including the Association for 
General and Liberal Studies’ Exemplary Program Award, the Centre for Inquiry-based Learning in 
the Arts and Social Sciences (CILASS) award for outstanding contribution to Inquiry-based Learning 
and Information Literacy, and the Lyrasis NextGen Librarian award. Library staff members regularly 
contribute papers and presentations in the field, seeking to give back to our profession.   

In October, 2010, the Association for General and Liberal Studies (AGLS) honored Champlain 
College with an Exemplary Program Award for our work in embedded information literacy 
assessment.  This award recognizes institutions that improve learning through collaborative efforts to 
gather results, use the results to develop systematic learning improvement projects, and then verify 
those improvements. In bestowing the award, AGLS wrote:  

The Champlain College application appealed to the judges because it describes an information 
literacy assessment program built on a collaborative relationship between faculty and 
librarians described as 'a partnership for learning.' The partnership grew out of an effort to 
define information literacy outcomes and find assessment methods that faculty would support. 
The effort resulted in embedded student assessments across the curriculum and support for an 
e-portfolio initiative that allows for assessment of students’ skills developed through the 
completion of the four-year Core curriculum. Administrative support, professional 
development, and the commitment of both teaching librarians and faculty have led to 
demonstrated improvement of information literacy skills.4 

We have shared our ideas about information literacy instruction and assessment widely. Librarians 
Janet Cottrell and Sarah Cohen partnered with the college’s Senior Associate Provost to describe 
Champlain’s use of embedded assessment in a session titled "Building brick by brick: A pragmatic 
approach to measuring impact" presented at the Librarians' Information Literacy Annual Conference, 
LILAC 2010, in Limerick, Ireland. One year earlier, Sarah and Janet partnered with the instructional 
designer to describe the inquiry-based nature of our information literacy instruction in “Embedding 
Information Literacy: An Exercise in Inquiry” presented at the LILAC 2009 conference in Cardiff, 
Wales.  This presentation was honored with the CILASS award for an outstanding contribution to the 
Inquiry-based Learning and Information Literacy strand.  Also in 2009, librarians Michele Melia and 
Paula Olsen presented a session titled  "New Tricks (old dog?):  The Information Literacy Program @ 
Champlain College" at the New England Library Instruction Group (NELIG).  We believe these 
focused information literacy outreach efforts contributed to the fact that Champlain College was 
selected as host site for the 2010 ACRL Information Literacy Immersion Institute. 

In addition to this national and international recognition of the library’s information literacy efforts, 
Champlain’s librarians make every effort to share other ideas widely, particularly when we think we 
may have been early experimenters with something that could prove useful for others.  For example, 
we knew that our Zoho reference tracking system was unique within the state, so librarian Paula 
Olsen described it when she spoke on a panel at the statewide “Reference Round Table” in 2009.   

Similarly, Champlain’s circulation manager, Tammy Poquette, has developed a very effective 
training program for the large cadre of student employees in her area, as well as an extensive wiki-
based information system for both the student employees and the part-time circulation staff members.  
This wiki knowledgebase is so accurate, thorough, and cleanly-designed that all the reference 
librarians also rely on it for up-to-date information about library and campus policies and projects.  
Tammy was asked to share her model for student training with other hiring departments on campus 

                                                        
4 Association for General and Liberal Studies.  AGLS Award for the Improvement of General Education: 
Exemplary Program award. 2010.  25 October 2010. 
<http://web.oxford.emory.edu/exemplaryprogram_000.htm> 



Champlain College  / 7 

and in 2007 she spoke by invitation at the Vermont Library Association’s annual conference about 
both the training model and the knowledgebase. 

We also seek to contribute to the development of the field of librarianship itself.  Andy Burkhardt, 
who holds one of the earliest Emerging Technologies Librarian positions in the country, was recently 
honored with a Lyrasis NextGen Librarian Award.  Next spring, Andy will partner with colleagues 
from other institutions to present a panel on the “13 Virtues of Next Generation Librarians” at the 
ACRL 2011 conference in Philadelphia.  Also at ACRL 2011, Janet Cottrell will partner with a 
colleague to conduct a workshop on “Recruiting and Retaining the Next-Gen Librarian.” 

Substantial and productive relationships with classroom faculty and students. 

The positive relationships that we have developed with both faculty members and students have 
proven essential to every initiative we start; these relationships also are our pride and our joy. 

Interaction with faculty members 

Our information literacy instruction and assessment program is a strong factor in the substantive 
relationship we enjoy with faculty members.  As one faculty member in the Core division says, “Our 
librarians are great at information literacy instruction — they come twice a year to all our students, 
scaffolding skills target[ed] at their assignments.”  The intense instructional focus also allows us to 
provide better service overall; by understanding what students are working on in the Core curriculum, 
we can better predict their needs in reference and acquisitions as well. Nearly all librarians, including 
those in technical service roles, participate in instruction, thereby gaining a deeper and clearer 
understanding of the needs of faculty members and students. 

Faculty members and librarians collaborate regularly on campus events. In 2005, Champlain was one 
of only 40 libraries nationwide — and the only site in northern New England — selected to host 
"Alexander Hamilton: The Man Who Made Modern America," a national traveling exhibition 
organized by the New-York Historical Society, the Gilder Lehrman Institute of American History and 
the American Library Association. The library coordinated an extensive set of faculty lectures as part 
of this project, an effort that was important in establishing the library as an academic strength on 
campus. The library contributed to the College’s 2009 academic conference celebrating the 400th 
anniversary of the discovery of Lake Champlain. We also regularly host series such as “Meaningful 
Books,” in which faculty and staff members talk about books that have been particularly meaningful 
in their lives, and “Meet Our Authors,” which showcases faculty members’ publications.  

Another example of ongoing collaboration with faculty is the collection development activities 
described earlier in this document.  In 2002, a survey of Champlain faculty members indicated that 
almost to a person, faculty members felt actively excluded from the acquisitions process, even though 

the collection badly needed improvement. This 
wake-up call resulted in a full-scale outreach 
effort to encourage faculty participation: sending 
reviews of new academic titles to faculty 
members for comment, inviting them to send 
specific titles or general topic areas that needed 
development, cajoling them to come in and help 
“deselect” outdated books, and hosting 
receptions to highlight new acquisitions.  Faculty 
members responded enthusiastically and 
immediately to this outreach, and the resulting 
improvement in the collection was dramatic.   

At the same time, the library became much more involved in the curriculum review process, which is 
especially important in a setting like Champlain where the curriculum actually does change quickly 
and frequently.  Both the library director and the collection development librarian sit on the college 
curriculum committee and prepare formal resource reviews for every course and program proposal. In 

Faculty members at a reception celebrating new acquisitions. 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2009-2010, this included about 35 new courses and 6 new academic programs.  These reviews have 
resulted in new funding specifically for acquisitions to support new programs, particularly at the 
masters level. 

Recent informal feedback about both the collection itself as well as processes we have implemented 
to collaborate with faculty members is extremely positive, as these faculty comments indicate: 

[Librarians have] become part of the course proposal process in the curriculum committee; 
thus making sure that library resources are available for all new courses, and no class is 
approved without library input. –Faculty members in ITS and Continuing Professional Studies 

Our library is very responsive to faculty needs. Librarians work with faculty to support our 
courses and our students' research, both in terms of acquisitions and in terms of facilitating 
students in their research projects.  – Faculty member in the Core division 

Our library has great full-text databases, which support faculty and student needs. – Faculty 
member in Continuing Professional Studies 

This faculty member’s description of the improvement since 2002 highlights the stark contrast 
between then and now, evidence of the success of our intensive outreach efforts in the service of the 
collection: 

We know, for example, what those shelves used to look like, just as we remember cringing 
with embarrassment back then to see shelves and shelves of books that did not belong in any 
college library. Those days are gone now, for which the entire community is thankful… 
Dramatic changes of the kind we have seen in our library do not happen by themselves. 
Anyone who thinks our library does not have books is a person living in the ever more distant 
past. We can all be proud of our library now. –Faculty member in the Core division 

Interaction with students 

Just as the collaborative relationship with faculty members has bloomed in recent years, the 
relationship between students and the library has also become stronger and stronger.  Student survey 
data shows that Champlain students are significantly more satisfied with the helpfulness and 
approachability of library staff than our national counterparts.5 We hear the same message from our 
faculty: 

Students say that the librarians are very approachable. – Faculty member in EHS 

The librarians are extremely helpful to our students, always available to work with them to do 
better and more effective research for assignments.  –Faculty member in the Core division 

Student: "Weird question, on a scale from 1-10, how much do you like your job?" Me: 
"Probably 9, why?" Him: "you librarians look so happy."—Interaction reported via twitter by 
librarian Andy Burkhardt 

Beyond being satisfied, students are using library resources and services more.  Consider the 
following statistics:6  The circulation of books has doubled over five years, and the use of books by 
undergraduates has increased by 75% in just four years.  The number of library instruction sessions 
has doubled in five years. Librarians now answer more than 2 ½ times the number of questions as five 
years ago, and we know from observation that most of these questions come from students.  In the 
past five years, the number of people entering Miller Information Commons has increased by nearly 
40,000 people, for a 2009-2010 gate count of over 177,000—most of whom are students. 

The library actively involves students in the planning and implementation of substantive projects.  
For example, librarians have been collaborating with undergraduate students in Champlain’s 
electronic game design program to develop an information literacy instructional game.  We treat these 

                                                        
5 Noel-Levitz Student Satisfaction Inventory, spring 2008 results. Champlain College (x=5.71 p<0.00I) 
compared to national four-year private institutions (x=5.43). 
6 For details on these statistics as well as other reporting measures, see the library’s annual reports online at 
<http://cosmos.champlain.edu/library/pages/about_library/annual_reports.html> 
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Hedwig and friend at Harry Potter’s World 

students as professional partners. Last year, two undergraduates worked with librarian Sarah Cohen to 
plan, write, and present a session titled “Percolating the Power of Play: Information Literacy and 
Gaming Level Up” at the 2009 ACRL conference in Seattle.  This kind of professional collaboration 
with students is consistent with Champlain’s overall emphasis on active and collaborative learning7.  

Similarly, undergraduate students played a key role when Champlain was selected as a host site for 
the recent exhibit "Harry Potter's World: Renaissance Science, Magic, and Medicine."  This 
exhibition explored Harry Potter’s world with its roots in Renaissance science and examined  
important ethical topics such as the desire for knowledge, the 
effects of prejudice, and the responsibility that comes with 
power.  To supplement the exhibit, the library held a series 
of events and activities that were both fun and academically 
focused with specific connections to the Scientific 
Revolutions course in the Core Curriculum. Champlain 
students played a tremendously active role in planning and 
implementing the project:  the events brochure and website 
were both designed and produced by an undergraduate,8 the 
Harry Potter Improv Theater starred undergraduates, and the 
education students sponsored a read-aloud for children of  
families and friends of Champlain. The event series was the most student-driven and student-
engaging programming that the library has undertaken.  

Library staff members also engage with students in more informal ways. For example, librarian Paula 
Olsen serves as advisor to the student equestrian club. Partnering with the academic affairs office, the 
library hosts free snacks and coffee during exam week – an outreach effort which has proven so 
successful that students actually write thank-you notes in response! Students also participate as 
judges, chefs and “tasters” in the library’s annual Chili Cook-off, which has become a hallmark event 
when the weather turns crisp each Fall.  While events like these don’t have a strong academic 
emphasis (although we do include SmartFood TM among the exam week snacks), we are certain that 
the easy-going atmosphere of events like these play an important role in establishing the library as a 
welcoming, comfortable place for students.  As a faculty member in the Core puts it, “the library 
hosts interesting events to bring students in, and to reinforce our sense of the campus community.” 

Other indicators of working together to further the academic mission 

A trademark of the library staff is our strong sense of teamwork. We have two standing teams whose 
work is to deliver outstanding instruction and customer service. Our teaching librarian team is 
comprised of the full-time and part-time librarians who deliver our instructional sessions. They meet 
weekly to collaboratively develop instructional plans that are not only more consistent but also of 
higher quality as a result of their joint efforts. A regular visitor to this team is our Senior Associate 
Provost who shares assessment data and recently helped the team to conduct an inter-rater reliability 
review of student work from the first year annotated bibliography project.  

The second team includes the director, assistant director and circulation manager (a paraprofessional 
position) who form the management team that focuses on library operations and services. This team 
plans and oversees virtually every project and we are especially appreciative of the perspectives 
brought by the circulation manager as an alumna of the College. She also recently joined two 
librarians and one outside faculty member on a librarian search team.   

                                                        
7 Champlain College’s academic mission emphasizes active and collaborative learning and the College 
scores above national average and peer groups in the Active and Collaborative Learning benchmark of 
the National Survey on Student Engagement (Spring 2009, First Year Student population). 
8 See http://cosmos.champlain.edu/library/pages/exhibits/harrypotter/index.html 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Robust internal communication has proven essential to the successful operations of the library. Over 
the years we have worked to make our regular staff meetings more productive and effective. 
Recently, we’ve found that our most productive meetings have been our staff retreats and we are 
deliberately challenging the status quo by discontinuing our traditional staff meeting format. As a 
small staff, we find that we can effectively address normal operational needs with face-to-face 
conversation or brief electronic exchanges.  When we need part or all of the staff to concentrate on 
specific issues or projects, we schedule a task-focused meeting. Twice each year we conduct a full-
day retreat where we focus on big-picture issues and blue-sky brainstorming, and set aside time to 
deal with projects only if we need to. The success of this approach is evident from a recent Twitter 
posting by one of the librarians who was not being sarcastic when he wrote, “Having a library retreat 
where we're brainstorming and checking in for the year. It's a lot of fun.” 

We regularly discuss how we will prioritize new projects to maximize benefits to students and 
support the College and academic missions, because we know that that as a small staff we just can’t 
do it all.  In our retreats, however, we ask each other to temporarily suspend disbelief so that we can 
imagine what our work lives would look like if time were not such a scare resource. We push 
ourselves to “think big” about the innovations we would pursue if we could. We believe these “blue 
sky” exercises are important not only because we generate new ideas but also because we often 
discover ways that we can actually implement our big ideas.

Sometimes we find ourselves influencing our campus culture as well as being influenced by it. Like 
most U.S. colleges, Champlain is working to build a culture of assessment and enhance our 
knowledge about what and how students are learning. Our information literacy assessment program 
has placed us at the forefront of that effort at Champlain. Our willingness to openly ask the question 
"we are teaching but are they learning?" seems to be helping others ask similar questions about 
student learning outcomes.  As we have examined information literacy outcomes and shared our 
findings with the faculty, we have unwittingly become a non-threatening role model. As a result, we 
seem to be advancing the campus conversation about authentic assessment of learning. 

We intentionally try to serve as technology leaders on campus. Our goal is certainly not to use 
technology for technology’s sake.  While we are often early adopters (or early adapters) of new 
technologies, our approach is always to survey the field of technology tools and adopt only those that 
allow us to serve our users better.  We suspect that in some way, our commitment to choosing 
technologies carefully may be related to our approach to collection development. Our collection 
development process is, by necessity, particularly well-developed because the design of the facility 
intentionally and dramatically limits the size of our physical collection.  This constraint forces us to 
pay closer attention to the needs of the patrons and subject areas we support.  Thus, Champlain 
librarians are by nature tuned to survey broad fields of possible acquisitions and select only those that 
most closely match the needs of the college.  It seems at least possible that this careful examination 
and selection experience may influence our deliberate approach to new technologies as well.  

But careful consideration should not be confused with unwillingness to experiment.  Indeed, if 
anything might be said to characterize our approach to new challenges, it is our willingness to try 
things that we aren’t sure will actually work.  We have consciously created a working environment in 
which it is safe to make mistakes.  As one librarian puts it, “if we aren’t failing often, we probably 
aren’t trying often enough!” 

We believe that this capacity for innovation, as evidenced by the accomplishments highlighted in this 
document, is a key indicator of excellence.  Of course, our library is a work in progress, with many 
challenges still to be met.  But we believe that our innovative spirit, along with our attempts at 
authentic assessment, align well with the culture and the needs of our institution, faculty, and 
students. 
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Professional Contributions 
Champlain College Library staff members regularly contribute to the Library and Information Science 
profession through awards, publications or presentations in the field.  Professional contributions from the past 
several years include: 

2010-2011 

[Upcoming] Janet Cottrell, Co-presenter, with Christopher Barth (Luther College), "Bring the Revolution 
Home: Recruiting and Retaining the Next-Gen Librarian," ACRL 2011 National Conference 
workshop, Philadelphia, March, 2011. 

[Upcoming] Andy Burkhardt, Co-panelist, with Catherine Johnson (University of Baltimore) and Carissa 
Tomlinson (Towson University), “In the Spirit of Ben Franklin: 13 Virtues of Next Generation 
Librarians,” ACRL 2011 National Conference, Philadelphia, March 2011. 

Andy Burkhardt, "Flypaper For Questions: Using Twitter to Find Questions and Reach Non-Users." Dartmouth 
October Conference, "Tools to Support Teaching and Outreach: A Mix of the New and the Tried-and-
True." Hanover, NH, October 15, 2010. 

Betsy Beaulieu (Core Division), Janet Cottrell (Library), and Michelle Miller (Academic Affairs), co-
presenters.  "We're teaching but are they learning?  Framing a campus conversation."  Association for 
General and Liberal Studies National Conference, Austin, TX, Oct. 6-9, 2010. 

AGLS 2010 Exemplary Program Award. Presented to Champlain College on October 8, 2010 by the 
Association for General and Liberal Studies in recognition of our curriculum-embedded information 
literacy assessment program. 

2009-2010 

Andy Burkhardt, Lyrasis Next Gen Librarian Award Winner 2010. 

Janet Cottrell, Michelle Miller, Craig Pepin, and Ellen Zeman, co-presenters, "ePortation: Moving minds, data, 
and institutions." Chalk & Wire annual conference, "Taking your assessment beyond the portfolio." 
Durham, NC, June 23-25, 2010. 

Andy Burkhardt and Sarah Faye Cohen. “Even an Ocean Away: Developing Skype-based Reference for 
Students Studying Abroad.”  Reference Services Review 38.2 (2010): 264 - 273. 

Andy Burkhardt. “Social media: A guide for college and university libraries.” College & Research Libraries 
News 71.1 (Jan., 2010): 10 - 24. 

Sarah Faye Cohen, Janet R. Cottrell, and Michelle G. Miller, Co-presenters. "Building brick by brick: A 
pragmatic approach to measuring impact."  Librarians' Information Literacy Annual Conference, 
LILAC 2010.  Limerick, Ireland, March 29-31, 2010. 

Jennifer Vincent and Sarah Faye Cohen, co-presenters. “ePortfolios: Good for the student, good for the 
Institution.” Pre-Meeting Symposium, “The Search for VALUE: Innovation, Economic Uncertainty, 
and E-Portfolio Assessment.” American Association of Colleges & Universities, Washington D.C., 
January 2010. 

Sarah Faye Cohen, ACRL Member of the Week. 
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Paula Olsen, Panelist.  “Reference Round Table:  how reference has changed in college and university libraries, 
and a look at online tools for tracking reference statistics.”  Kreitzberg Library at Norwich 
University. August 7, 2009. 

Andy Burkhardt, Presenter.  “Business or Pleasure: Social Networking for Professional Purposes.”  Wils Hours 
Webinar, Madison, WI.  August 4, 2009. 

2008-2009 

Michele Melia and Paula Olsen, Presenters:  "New Tricks (old dog?):  The Information Literacy Program @ 
Champlain College," NELIG, Portland, ME, June 2009. 

Sarah Cohen, Janet Cottrell, and Cinse Bonino, Co-Presenters. “Embedding Information Literacy: An Exercise 
in Inquiry.” Librarian’s Information Literacy Annual Conference (LILAC), University of Cardiff, 
Wales, March 29-April 1, 2009. Winner of the Centre for Inquiry-based Learning in the Arts and 
Social Sciences award for an outstanding contribution to the Inquiry-based Learning and Information 
Literacy strand at LILAC 2009. 

Andy Burkhardt, Poster Presentation, “Technology Leaders on Campus.” ACRL Conference, Seattle, WA, 
March 2009. 

Sarah Cohen, Timothy Miner, and Lauren Nishikawa Contributed Paper, “Percolating the Power of Play: 
Information Literacy and Gaming Level Up.” ACRL Conference, Seattle, WA, March 2009. 

Paula Olsen, Interviewee/Contributor, "Customer Success Case Study" Ebsco Information Services, 2009. 

Janet Cottrell, Presenter, "Something from Nothing: Bringing New Life to the Library Without New 
Construction." The Dartmouth Biomedical Libraries October Conference, Small-Scale Library 
Redesign Projects. Hanover, NH, October 4, 2008. 

Sarah Cohen, Presenter, “Information Overload: Helping Students Effectively Deal with Information 
Overload.” Association of General and Liberal Studies Annual Conference, September 2008. 

Cohen, Sarah Faye. “Taking 2.0 to the Faculty: Why, who, and how.” College & Research Libraries News 69.8 
(Sept., 2008): 472 - 475. 

2007-2008 

Cohen, Sarah F. and Cottrell, Janet R. 2008. "Champlain College: Miller Information Commons," in 
Transforming Library Service Through Information Commons: Case Studies for the Digital Age, 
edited by D. Russell Bailey and Barbara Gunter Tierney. Chicago: American Library Association. (pp. 
111-115) 

Michele Melia, Co-Presenter with Kat Berry, Bennington College and Larraby Fellows, NE Regional Librarian 
at CCV. "Library Space – The Evolving Nature of Vermont’s Academic Library Webspaces." 14th 
Vermont Library Conference, May 13 and 14, 2008. 

Janet Cottrell, Co-presenter with Associate Provost Michelle Miller, "Using e-Portfolios to Support Embedded 
Assessment of Information Literacy." Making Connections: ePortfolios, Integrative Learning, and 
Assessment. LaGuardia Community College/CUNY, April 10-12, 2008. 

Sarah Cohen, Presenter, “Web 2.0: Taking it to the Faculty” Computers in Libraries, Washington, D.C., April 
2008. 

2006-2007 

Tammy (Miller) Poquette, Presenter, "Practices and Pitfalls of Training Student Workers." Vermont Library 
Association Conference, Burlington, VT, May 2007. 

Sarah Cohen, Poster Presentation, “Take the Joystick: E-Gaming for the Library.” ACRL Conference, April 
2007. 

Sarah Cohen, Roundtable Discussion speaker, “Finding Your Career Sea Legs – A Roundtable Discussion on 
common early career issues, approaches to them, and possible solutions.” ACRL Conference, April 
2007. 

Sarah Cohen, Roundtable Discussion speaker, “Cultural collaborations put academic libraries in the campus 
spotlight.” ACRL Conference, April 2007 
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2005-2006 

Marie Kascus, Presenter, “Assessment by User Survey.” College & Special Libraries section of Vermont 
Library Association, Conference on “The Many Faces of Assessment: User Surveys, Collections and 
Information Literacy,” Barre VT April 7, 2006. 

Paula Olsen, Initiator and Co-host, statewide Reference Roundtable. Montpelier, VT, December, 6, 2005. 

2004-2005 

Sarah Cohen, Panel Speaker, “Scoping at a Small College? One School Sorts it Out.” ALTCS Catalog Form and 
Function Interest Group, ALA Annual Conference, Chicago, June 2005. 

2003-2004 

Kascus, Marie A., "Fundraising for Smaller Academic Libraries: Strategies for Success." College & 
Undergraduate Libraries 10.1 (July, 2003): 1-20. 

Janet Cottrell, Panel Moderator, "Partnering with Provosts," Vermont Library Association Annual Conference, 
Burlington, VT, May, 2004. 

2002-2003 

Paula Olsen, President; Radka Ballada, Vice-President, Vermont Library Association College & Special 
Libraries section Conference, “Image of the Librarian. ”Featured presenter: Ann Seidl, writer & 
director of “The Hollywood Librarian” plus a discussion panel including Jessamyn West, author of the 
early blog librarian.net. Burlington, VT, November, 2002. 

 
 
 







CHAMPLAIN
COLLEGE,

December L,zOtO

To the Selection Committee:

Please accept this letter in support of Champlain College's nomination of the Chomplain College
Library/Miller lnformation Commons for the ACRL Excellence in Academic Libraries Award. I was hired in
2007 to develop and implement a new general education curriculum for the College, and l've worked
from the start with the library staff, both to acquire resources to bolster our interdisciplinary, inquiry-
focused curr iculum and to partner with the teaching l ibrar ians to shape and assess the information
literacy program that is embedded in every semester of the Core curriculum. lt is a collaboration I value
tremendously; Champlain College is an innovative, exciting place to work, and the locus for much of
what happens here is the Mi l ler Information Commons.

The Core Division shares responsibility for the College's information literacy competency, and in this
undertaking we partner extensively with the teaching librarians. They work with the Core faculty to
design information literacy instruction modules and assignments that are offered each semester; the
rubrics are designed collaboratively as well. By using assessment results to refine library instruction,
librarians model formative assessment in a context that is not directly threatening to faculty members.
Our joint work in information literacy instruction and assessment was recently recognized with a 201-0
"Exemplary Program Award" from the Association for General and Liberal Studies (AGLS), and the
collaboration between the Core faculty and the library team has sparked a lively dialogue across campus
about learning partnerships; i t  is a model example of the Col lege's emphasis on col laborat ion and
ihnovation.

lf I could choose only one word to describe the library staff collectively it would be "outgoing." The
l ibrar ians have amazing ideas, and they frequent ly reach out to col leagues on campus to partner on
innovative offerings. The library team is incredibly responsive to faculty and student needs. Whether
it's a research request, a book purchase, or a class session to be planned, they make it easy for us to do
our jobs. A member of the library staff routinely attends Core Division meetings, and my faculty
members are eager to participate in projects with the library. For example, this fall the teaching
librarians worked with several Core faculty members to attract and host a national exhibit entitled
"Harry Potter's World." This exhibit was a perfect complement to our second-year Core courses, and the
library sponsored events such as a visit from the local raptors' center, a Harry Potter lmprov Night, and a
brown-bag lunchtime forum on magic through the ages. These activities generated tremendous
enthusiasm among students, faculty, and staff.

ln my opinion, Mi l ler lnformation Commons at Champlain Col lege embodies the col lege l ibrary of the
21-s century. When one steps into the bui lding, one immediately feels welcome. Inquiry and
playfulness coexist. Students visit when they are most stressed, grappling with a difficult assignment
and a pressing deadline. They know, however, that they will get the assistance they need, in part
because they have worked with these same l ibrar ians in their  Core classes. But the l ibrary is also home

163 South $Til lard Srrcct
PO.  Box  670
Br:r l ington, VT 05 402-067 0
(802)  860-2700 (800)  570-58tS

fux (802) 860-2767
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to the annual exhibi t  of  Core sel f-portrai ts and the annual Study Abroad photo contest display. Each
month new books are showcased (with most books having been recommended or requested by faculty
and staff) ,  and the "Meaningful  Books" ser ies is a wonderful  community-bui lder.  Mi l ler Information
Commons always has something going on, and as a member of the Champlain community you simply
want to be a part of it. The work being done there inspires those of us in other corners of the campus to
work innovatively and collaboratively to offer our best for our students as well.

I hope that you will consider Champlain College's Mitter tnformotion Commonsfor the ACRL Excellence
in Academic Libraries Award.

With best wishes,

'fJ"'

Elizabeth Beaul ieu, Ph.D.
Dean, Core Division
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