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The ALA/AASL Standards for Initial Preparation of Schbibrarians apply to all

master’s programs that prepare candidates to dewagld manage library and information
services in a PreK-12 setting, regardless of degaese or professional title. “School
librarian” is the official professional title adaat by the American Association of School
Librarians (AASL) and the American Library Assoaiat Other titles include, but are
not limited to, “school library media specialisttéacher librarian,” “library information
specialist,” and “media coordinator.”

Standard 1: Teaching for Learning

Candidates are effective teachers who demonstrawlkdge of learners and learning
and who model and promote collaborative planningtruction in multiple literacies, and
inquiry-based learning, enabling members of thenieg community to become effective
users and creators of ideas and information. Catekddesign and implement instruction
that engages students' interests and developsathigiy to inquire, think critically, gain
and share knowledge.

Elements
1.1 Knowledge of learners and learning
Candidates are knowledgeable of learning stylagest of human growth and
development, and cultural influences on learnirgndidates assess learner needs
and design instruction that reflects educationat peactice. Candidates support
the learning of all students and other memberb®tfd¢arning community,
including those with diverse learning styles, phgband intellectual abilities and
needs. Candidates base twenty-first century skiisuction on student interests
and learning needs and link it to the assessmestudént achievement.

1.2 Effective and knowledgeable teacher

Candidates implement the principles of effectivecteng and learning that
contribute to an active, inquiry-based approadeaoning. Candidates make use
of a variety of instructional strategies and assesd tools to design and develop
digital-age learning experiences and assessmeptgtnership with classroom
teachers and other educators. Candidates can dotamgcommunicate the
impact of collaborative instruction on student aslement.

1.3 Instructional partner

Candidates model, share, and promote effectiveiptes of teaching and
learning as collaborative partners with other ethrsa Candidates acknowledge
the importance of participating in curriculum dey@hent, of engaging in school
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improvement processes, and of offering professidaaelopment to other
educators as it relates to library and informatiea.

1.4 Integration of twenty-first century skills aleirning standards

Candidates advocate for twenty-first century libgrakills to support the learning
needs of the school community. Candidates demdesicav to collaborate with
other teachers to plan and implement instructiotmefAASL Standards for the
21°-Century Learnernd state student curriculum standards. Candigatgéoy
strategies to integrate multiple literacies witmtsmt curriculum. Candidates
integrate the use of emerging technologies as asfea effective and creative
teaching and to support P-12 students' conceptgdratanding, critical thinking
and creative processes.
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Assessments provide little or At least one assessment
no evidence that candidates provides evidence that

are able to: candidates are able to:

Unacceptable

Demonstrate an .
understanding of learners
and learning or of
instructional strategies and
resources that support the
AASL Standards for the
21st-Century Learner;
Collaborate with other
professionals in support of ¢
curriculum and/or
professional development.

Standard 1 Rubric

Acceptable

Demonstrate a knowledge ¢
of learners and learning
by collaborating with

other educators to design
instruction that supports
the learning styles, needs,
interests and abilities of

all students;

Deliver instruction and
develop assessments that ¢
make use of a variety of
instructional strategies
and information resources
to develop and enhance
the multiple literacies of
P-12 students;

Gain an awareness of and
participate in professional
learning activities related «
to library and information
use to ensure all members
of the learning community
become effective users of
ideas and information;
Integrate emerging
technologies into
instruction that reinforce
the skills, dispositions,
responsibilities, and self
assessments in AASL
Standards for the 21st-
Century Learner and state
standards that support
student achievement.

Target

Multiple assessments provide
evidence that candidates are
able to:

Model and promote a
knowledge of learners and
learning by designing and
delivering inquiry-based
information literacy
instruction that enhances
the information, media,
visual and technical
literacies of P-12 students;
Integrate emerging
technologies into a variety
of instructional strategies
to support the diverse
learning styles, interests,
and ability of all students
to inquire, think critically,
and gain and create
knowledge;

Collaborate with
educators and other
stakeholders in
professional development
activities involving
curriculum development
and school improvement
processes in support of
student achievement.

2010 ALA/AASL Standards for Initial Preparation ®€hool Librarians

Page 3 of 20



Resear ch in support of Standard 1

Standard 1 focuses on the school librarian caneliglability to promote inquiry-based
learning, instruction in multiple literacies, ardrhodel effective, differentiated teaching
that meets the needs of a diverse learning comgubiitferentiating instruction is a
challenge and therefore important for school lilaras, since they interact with all
students, often for more than one year. Kachkagp60mmented that school librarians
face the unique challenge of differentiating instion for all students in the school no
matter the culture or ability. Mestre (2009) comedrwhen stating that school librarians
are charged with meeting the literacy needs ofesttgdwith a wide variety of cultures
and abilities.

Candidates need to implement an inquiry-based agprto learning. Chu’s (2009) study
documented that the use of inquiry project-basathlag involving collaboration

between the classroom teachers in general studregjage and information technology
resulted in higher grades on projects and imprdearching. Hoover (2006) discussed the
fact that school librarians have four primary resgbilities: teacher, instructional
partner, information specialist, and program adstrator. Through a meta-analysis that
identified effective instructional strategies, alasm management strategies and school
leadership responsibilities, researchers at the Gtidtinent Research for Education and
Learning (McREL) found that school librarians needbe as familiar with effective
instructional strategies (Marzano, Pickering, &I8dk, 2001) as classroom teachers.

Collaboration has long been the mantra of schbchtian education and continues to be
a challenge for candidates. Bell and Kuon (2008¢uBsed teaching collaboration when
instructing students online. They discovered thpdrtance of collaboration even when
alone with a computer terminal. Kuhlthau, Maniadesl Caspari (2007) presented the
argument for recasting Guided Inquiry as a dynanmnovative way of developing
information literacy. The authors discussed théabalrative responsibilities of the
members of the instructional team. Stripling (2088)phasized that even though inquiry-
based instruction consumes more time, school ldmameed to take a leadership role in
fostering inquiry through effective communicatioittwthe learning community.

In short, information retrieval, information commcation, and information design are
constantly changing (Warlick, 2009). School libaarcandidates must embrace twenty-
first century standards and tools. As the Intecogitinues to evolve to a more dynamic,
social environment, the school librarian must us®ad networking tools not only to
discuss issues and form partnerships with admas and classroom teachers (Lamb
& Johnson, 2008) but also to impact teaching aachiag (Naslund & Giustini, 2008).
Using blogs, wikis and social networking in instian engages students while teaching
them to inquire and think critically while sharingormation.
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Standard 2: Literacy and Reading

Candidates promote reading for learning, persormiitl, and enjoyment. Candidates
are aware of major trends in children's and youhgtditerature and select reading
materials in multiple formats to support readingifdormation, reading for pleasure, and
reading for lifelong learning. Candidates use aetaiof strategies to reinforce classroom
reading instruction to address the diverse needsra@rests of all readers.

Elements
2.1 Literature
Candidates are familiar with a wide range of clefds, young adult, and
professional literature in multiple formats anddaages to support reading for
information, reading for pleasure, and readingdifetong learning.

2.2 Reading promotion

Candidates use a variety of strategies to proneigere reading and model
personal enjoyment of reading in order to promateits of creative expression
and lifelong reading.

2.3 Respect for diversity

Candidates demonstrate the ability to develop kectdn of reading and
information materials in print and digital formakst support the diverse
developmental, cultural, social, and linguistic seef P-12 students and their
communities.

2.4 Literacy strategies

Candidates collaborate with classroom teachersindarce a wide variety of
reading instructional strategies to ensure P-1@estts are able to create meaning
from text.
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Unacceptable

Standard 2 Rubric

Acceptable

Assessments provide little or At least one assessment
no evidence that candidates provides evidence that

are able to:

* Promote or support .
reading through the use of
literature;

» Direct reading instruction
or collection development
that meets the needs of all
readers.

candidates are able to:

Target

Multiple assessments provide
evidence that candidates are
able to:

Promote reading through a Promote reading for

wide range of reading
materials in multiple
formats for both children
and young adults that
encourage reading for
information, pleasure and
life-long learning;
Collaborate with other
educators to reinforce
classroom reading
instruction through the use
of a variety of reading
strategies that enhance P-
12 students' ability to
create meaning from text;
Develop a collection of
reading resources that
promotes reading for
enjoyment and meets the
diverse information needs
and interests of all
readers.

Resear ch in support of Standard 2

children, young adults and
other education
professionals through the
use of high-quality and
high-interest literature in
print and digital formats
that reflect the diverse
developmental, cultural,
social and linguistic needs
of their P-12 students and
communities;

Use authentic and
engaging instructional
strategies that reinforce
classroom reading
instruction in support of
lifelong learning and to
build an appreciation for
literature in support of
personal and creative
pursuits of P-12 students
and other members of the
school community.

As foundational skills for twenty-first century keeng, literacy and reading are focal
points for school librarians. Krashen (2004) présém body of research to support the
act of reading itself as the primary means of dgviely reading skills and literacy. Free
voluntary reading, the most effective means forellgving literacy, requires access to a
wide variety of reading materials in multiple fortm#Krashen, 2004). As part of the
school librarian’s role in reading, the AASL (20Gecified that school librarians must
have a "deep knowledge" of high-quality readingariats for children and young adults
in multiple formats. Furthermore, the school litmarmust provide learners with a
variety of high-interest materials for informatigieasure, and personal development as

well as professional materials for teachers anifl GASL, 2009).
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In motivating young people to read, Trelease (2@06phasized the importance of
reading as a pleasurable experience and havingialatef interest to readers. This
supports the need for having diverse and varie@cabns to meet the wide variety of
interests as well as developmental, cultural, $oarad linguistic needs of readers. Lance
et al. (2005) found that the currency of readinganals was as important as the size and
variety of library collections. Those libraries tvinore current materials were associated
with increased reading levels in students.

The presence of a trained school library profesdima powerful influence in

promoting, guiding, and inspiring young readersamha love of reading and a quest for
lifelong learning (Klinger, 2006). AASL (2009) doted school librarians to read aloud to
students and provide booktalks as methods of rggaimmotion as part of their role in
reading. The Commission on Reading from the U.$aenent of Education identified
“the single most important activity for buildingettknowledge required for eventual
success in reading is reading aloud to childrempfaatice to be continued throughout all
grades (Anderson et al. 1985). Furthermore, reBesarggests that direct encouragement
to read may have an impact on the amount of reatbng. Morrow (1982) and Shin
(2004) found that encouraging children to read avassitive factor in promoting reading
if available reading material is interesting anchpoehensible.

As important as direct encouragement, modelinginggaoth formally and informally
sends positive messages to readers. Trelease (2@d@Jied one factor in motivating
readers is having significant others who model ireadSeveral studies indicated that
children read more when they see other peoplemgg#irashen, 2004). Overall, many
students view the school library as helping thertiwheir reading interests, finding
stories, improving reading, and helping them emggding more (Todd, 2005).

The school librarian also plays a significant rioleleveloping reading skills and
comprehension in students. School libraries are aqgsropriate for reading and
reinforcing the reading process when the schoadtian collaborates with classroom
teachers and other specialists. Several studieslfthat students’ reading skills improve
when school librarians collaborate with classroeachers for reading instruction (Lance
et al., 1993; Lance et al., 2000; Roscello and \Weph2002).
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Standard 3: Information and Knowledge

Candidates model and promote ethical, equitablesacto and use of physical, digital,
and virtual collections of resources. Candidatesalestrate knowledge of a variety of
information sources and services that support deels of the diverse learning
community. Candidates demonstrate the use of atyasf research strategies to generate
knowledge to improve practice.

Elements

3.1 Efficient and ethical information-seeking beioav

Candidates identify and provide support for divestslent information needs.
Candidates model multiple strategies for studegiter teachers, and
administrators to locate, evaluate, and ethicadky imformation for specific
purposes. Candidates collaborate with studentsy édlachers, and administrators
to efficiently access, interpret, and communicaftermation.

3.2 Access to information

Candidates support flexible, open access for lbsarvices. Candidates
demonstrate their ability to develop solutionsdddressing physical, social and
intellectual barriers to equitable access to ressiand services. Candidates
facilitate access to information in print, non-pyiand digital formats. Candidates
model and communicate the legal and ethical cotldeeqrofession.

3.3 Information technology

Candidates demonstrate their ability to designadapt relevant learning
experiences that engage students in authentidiggitirough the use of digital
tools and resources. Candidates model and faeilite effective use of current
and emerging digital tools to locate, analyze, @&, and use information
resources to support research, learning, creaimdjcommunicating in a digital
society.

3.4 Research and knowledge creation

Candidates use evidence-based, action researdfidotaata. Candidates
interpret and use data to create and share newl&dge/to improve practice in
school libraries.
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Unacceptable

Assessments provide little or At least one assessment
provides evidence that
candidates are able to:

no evidence that candidates
are able to:

» Design services or
instruction that supports
equitable access to
information in an efficient
and ethical manner by P-
12 students and other
members of their school
and community.

Standard 3 Rubric

Acceptable

Implement flexible and
equitable access to print
and digital information
resources by diverse
members of the school
community by reducing
barriers to resources and
services;

Collaborate with other
educators to design and
deliver instruction that .
enhances P-12 students'
ability to ethically and
efficiently access,

evaluate and use
information;

Integrate current and
emerging technologies

into instruction in support
of inquiry, learning,
creating and
communicating .
information in a digital
society;

Use evidence-based
practice methods to

collect, interpret and use
data from research to
improve practice in

school libraries.

Target

Multiple assessments provide
evidence that candidates are
able to:

Ensure open and equitable
access to information by
collaborating with all
members of the school
community to develop
solutions to physical,
social and intellectual
barriers to resources and
services in school
libraries;

Model and promote
efficient and ethical
information seeking
behaviors through the
design and delivery of
authentic and relevant
learning experiences for
P-12 students, teachers
and administrators in
professional learning
communities;

Enhance access to
information for P-12
students and other
members of their schools
and communities through
the use of current and
emerging technologies
that support the access,
interpretation and
communication of
information;

Use a variety of research
strategies to create new
knowledge and improve
practice in school
libraries.
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Resear ch in support of Standard 3

Standard 3 focuses on the school librarian cangliglability to promote ethical,
equitable access to and use of physical, digital,\artual collections of resources.
Boelens (2007) believed that the school librariarstioe able to “...manage a place in
the school with facilities (traditional, virtual dligital) that provide teachers and pupils
with access to new kinds of information...” (p. 6¥hus, for school librarians, the
importance of meeting the challenge of promotiaglitional resources as well as
modeling and promoting new methods of informatiehvery is paramount.

Although school librarians have always been facéd the challenge of providing
equitable access for diverse student needs, todhgltenge is daunting (Simpson,
2003). Lack of access to new information tools taeaot only a digital divide (Haycock
& Sheldon, 2008) but also an information divideh&al librarians must work hard to
remove any and all intellectual, physical and eooicdarriers to information for all
students, teachers and other stakeholders inldaning environments. Through
evidence-based action research, school librariangoomote and share the knowledge
of the importance of equal access (Martin & Tallm2001; Howard & Eckhardt, 2006).

School librarians also need to identify and prosdpport for diverse student
information needs. It is impossible to meet thisdha isolation. The school librarian
must be capable of collaborating with teachersrdteoto provide for the needs of all
students. Hoover (2006) described strategies tagagtudents in cooperative learning
while collaborating with classroom teachers. KualthManiotes, and Caspari (2007)
described Guided Inquiry as an “integrated unityngliry, planned and guided by and
instructional team of a school librarian and teash. 1). Without the integration and
collaboration, the needs of diverse students arenet.

Social networking, blogs, wikis, instant messagiegting as well as the Internet provide
immense amounts of information quickly. Researawahthat students are not
experienced researchers (Scott & O’Sullivan, 20B&hlthau, Maniotes, and Caspari
(2007) described a process that integrates cuanc@nd information literacy concepts,
which creates relevant learning. Information litgrakills are imperative if we expect
students to be able to evaluate the immense amotimfrmation with which they are
being bombarded through these various media. Ham{R007) stated, “We are at a
critical moment in our profession, and we needeiaesthis moment to collaborate with
our learning communities as leaders in interpreéind teaching information literacy” (p.
52).

With any research assignment, ethical researcliacdmentation must be included.
Many students not only lack research skills, thexy sothing wrong with plagiarism
(Johnson, 2003). Butler (2007) also emphasizedhipertance of teaching the ethical
uses of copyright. However, Johnson (2003) mad@ding that in order to teach ethical
research methods, school librarians need to pamhss to move beyond the basic
research paper. School librarians need to emphssizimg a problem using the
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information gained. Armed with these skills, owrdsnts will have the information
literacy skills to compete in the twenty-first cent.

Additionally, school librarians must work to gatlexdence in order to improve practice
and increase the effectiveness of their prografiteording to Todd (2003), school
librarians must document how their programs andices impact student learning. Todd
asserts that “...gathered evidence highlights howiltharian plays a crucial role in
boosting student achievement, in shaping imposd#ittides and values, in contributing
to the development of self-esteem, and in creaingre effective learning

environment” (p. 54). Geitgey and Tepe (2007) easpte the importance of collecting
and presenting data, noting that, by developindenge-based practice, school librarians
can work toward “continuous improvement in libragrvices” (p. 10).
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Standard 4: Advocacy and L eadership

Candidates advocate for dynamic school library mmog and positive learning
environments that focus on student learning anceaement by collaborating and
connecting with teachers, administrators, librasjaand the community. Candidates are
committed to continuous learning and professionah and lead professional
development activities for other educators. Cartdslarovide leadership by articulating
ways in which school libraries contribute to stud@rhievement.

Elements

4.1. Networking with the library community

Candidates demonstrate the ability to establismectons with other libraries
and to strengthen cooperation among library colleagor resource sharing,
networking, and facilitating access to informati@andidates participate and
collaborate as members of a social and intellectaadork of learners.

4.2 Professional development

Candidates model a strong commitment to the prmfeds/ participating in
professional growth and leadership opportunitiesigh membership in library
associations, attendance at professional confesernezding professional
publications, and exploring Internet resources.ditiates plan for ongoing
professional growth.

4.3 Leadership

Candidates are able to articulate the role andioekhip of the school library
program's impact on student academic achievemehirvthe context of current
educational initiatives. Utilizing evidence-basedgtice and information from
education and library research, candidates comrateigays in which the library
program can enhance school improvement efforts.

4.4 Advocacy
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Candidates identify stakeholders within and outsideschool community who
impact the school library program. Candidates dgvel plan to advocate for
school library and information programs, resoure@s], services.

Unacceptable

Standard 4 Rubric

Acceptable

Assessments provide little or At least one assessment
no evidence that candidates provides evidence that
candidates are able to:

are able to:

Positively and
productively direct or
advocate for a school
library program within
their school and
community.

Advocate for dynamic
school library programs
and build positive
learning environments by
articulating the role of the
school library program's
impact on student
achievement;

Develop professional
development activities
that enhance the
awareness of school
library programs,
resources and services for
students, other educators
and community
stakeholders;

Network with school
librarians, other
information professionals,
and agencies to establish
cooperative initiatives
that encourage resource
sharing and access to
information;

Articulate the value of
professional organizations
and develop plan for
ongoing professional
growth.

Target

Multiple assessments provide
evidence that candidates are
able to:

Advocate for strong
school library programs
by designing and leading
professional development
opportunities that clearly
articulate the impact of a
school library program's
resources, services and
programming on student
academic achievement;
Become active
contributors in education
and information
professional organizations
and use publications,
conferences, and virtual
professional development
experiences and
opportunities to engage in
social and intellectual
networks that address best
practice in school
libraries;

Use research and other
evidence-based data and
information to contribute
to and lead school
improvement and
professional development
initiatives.

2010 ALA/AASL Standards for Initial Preparation ®€hool Librarians

Page 15 of 20



Research in support of Standard 4

Wrapping school library advocacy efforts aroundistus and learning is a natural
connection (Logan, 2008). According to Logan, staftgr study showed that school
libraries are the means to achieving educationalsgpommon to good schools. Using
evidence-based practice, school library professsdmave a solid foundation on which to
build to encourage decision-makers to enhanceraptbie school libraries for the
benefit of students.

Access to other professionals, new ideas, and todisfill professional responsibilities
is necessary to the school librarian's professigraith. Participation in these activities
enhances opportunities for their students andveteachers. The school library
personnel may have to educate prospective paltmarsollaborative effort of improving
the library program for the benefit of the studeBissh (2007) stated that we do "good
work in all the right places and tend to keep ibtwselves” (p. 41). Part of advocacy is
letting other members of the school community kidmw the library and librarians
benefit the students, socially as well as acaddipicaollaboration and networking with
others in the library's community strengthens fthe stakeholders. Hartzell (1999) said
that "library advocacy is essential to library effeeness--essential even to library
survival in some places” (p. 8).

According to Hand (2008), "Constant advocacy feegnation of library and information
resources in classroom plans must remain a cousfioe all of us school library
professionals” (p. 27). Morris (2004) emphasizét'best way to reach teachers is to
give them the personalized attention and professiconcern that will aid them in
preparing, organizing, and presenting instructiganabrams...providing the collaborative
support that will help them to become better teegh@. 127). TheLibrary Advocate’s
Handbook(American Library Association, 2006) gives invaddlesupport to library
advocates and emphasizes tools of collaboratite tased in this effort.
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Standard 5: Program Management and Administration

Candidates plan, develop, implement, and evalwditeds library programs, resources,
and services in support of the mission of the typ@ogram within the school according
to the ethics and principles of library scienceyadion, management, and
administration.

Elements
5.1 Collections
Candidates evaluate and select print, non-prira,dagital resources using
professional selection tools and evaluation catéwidevelop and manage a
guality collection designed to meet the diverseicular, personal, and
professional needs of students, teachers, and &irators. Candidates organize
school library collections according to currentdity cataloging and classification
principles and standards.

5.2 Professional Ethics

Candidates practice the ethical principles of theafession, advocate for
intellectual freedom and privacy, and promote amdehdigital citizenship and
responsibility. Candidates educate the school conityjnon the ethical use of
information and ideas.

5.3 Personnel, Funding, and Facilities

Candidates apply best practices related to planbndgeting, and evaluating
human, information, and physical resources. Canesdarganize library facilities
to enhance the use of information resources amicesrand to ensure equitable
access to all resources for all users. Candidaeslap, implement, and evaluate
policies and procedures that support teaching @aching in school libraries.

5.4 Strategic Planning and Assessment

Candidates communicate and collaborate with stggdésrchers, administrators,
and community members to develop a library progifaah aligns resources,
services, and standards with the school's mis§landidates make effective use
of data and information to assess how the libraoggam addresses the needs of
their diverse communities.
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Unacceptable

Assessments provide little or At least one assessment
no evidence that candidates provides evidence that
candidates are able to:

are able to:

* Manage resources,

services and programming

in support of the diverse
needs of P-12 students;

* Acknowledge and
understand the ethical
principles and standards
of their profession.

Standard 5 Rubric

Acceptable

Evaluate, manage and .
organize school library
print, non-print and

digital collections to
support the school's
mission of teaching and
learning;

Base professional and
program decisions on
current standards and the
ethical codes and
principles of education

and information .
professions;

Develop, manage and
organize library

collections, policies and
procedures to ensure open
access to school library
resources and services;
Use data and information
to evaluate and
communicate how the
school library program
meets the needs of diverse
P-12 student

communities. .

Target

Multiple assessments provide
evidence that candidates are
able to:

Design, direct, and
promote strong school
library programs with
resources, services,
policies, procedures, and
programming that are
clearly aligned with the
school's mission and that
supports the ethical
principles and current
standards of their
profession;

Articulate and model the
responsibilities of digital
citizenship regarding
intellectual freedom,
intellectual property, and
the right to privacy;
Provide access to print,
non-print and digital
collections that support
and enhance instruction
and reflect the needs and
interests of their diverse
P-12 students, school and
community;

Manage, organize and
evaluate school library
physical resources
(facilities), fiscal
resources (budgets), and
human resources
(personnel) to ensure the
school library program
recognizes, celebrates and
advocates for the
curricular, personal and
professional needs of all
stakeholders.
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Resear ch in support of Standard 5

In Empowering learners: Guidelines for school librgmpgrams the American
Association of School Librarians (2009) produceskttiof guidelines based on the belief
that the "school library media program must focasailding a flexible learning
environment" as well as "empower students to keatithinkers, enthusiastic readers,
skillful researchers, and ethical users of infoiordt(p. 5). Standard 5 focuses on the
candidate skills to build the learning environmehile utilizing leadership and
management skills in an organizational setting.

Teaching and modeling ethical behavior for studentslves research and continuing
interaction with faculty, as noted in Lincoln (2Q0Rlectronic access to information has
resulted in many concerns among the education camntynschool librarians lead the
way in promoting intellectual property rights amanfprmation users.

In building the physical learning environment, guhool librarian develops policies and
procedures related to planning, budgeting, anduetialg human, information and
physical resources. Rosenfeld and Loertscher (28@Jgested that "the school library
exists beyond its four walls and provides real anial access to appropriate, high-
guality resources on a 24 hours-per-day/7 daysek Wwasis" (p. vii). Johnson (2003)
noted that the library must be both "high-tech” &mdh-touch” so that users find the
information they need in an environment that isaeeling (p. 387). Woolls (2004)
espoused the belief that school librarians needasatisfied with just any space they
are given, but they need to know that "assessimgrly media facilities in order to
improve them" is an important part of the learnamyironment (p. 117).

This leads to strategic planning and assessmeetaheghan (2007) looked at the
impact of a quality library program and studentiagement considering the management
of the library resources. Through planning and ssmsent of the library program, student
learning can be facilitated.
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