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STATEMENT OF PURPOSE 
Young Adult Library Services is the o�  cial journal of the Young Adult 
Library Services Association (YALSA), a division of the American 
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education for librarians serving young adults, ages twelve through 
eighteen. It will include articles of current interest to the profession, 
act as a showcase for best practices, provide news from related fi  
elds, publish recent research related to YA librarianship, and will 
spotlight signifi  cant events of the organization and o�  er in-depth 
reviews of professional literature. YALS will also serve as the o�   cial 
record of the organization.  

In 2014, when YALSA released the 
report, “The Future of Libraries for 
and with Teens: A Call to Action,” 

it was the fi rst step in a multiyear 
process to support teen library staff in 
designing library services that put teen 
needs and preferences fi rst. Sometimes, 
taking a “teens-fi rst” approach requires 
signifi cant change in what library staff 
serving teens design and implement. 
In this issue of YALS, we highlight 
some of the ways libraries are inno-
vating and changing in order to better 
support today’s teens.

This issue includes two articles by 
teens, each with a focus on what is 
required for successful connected 
learning experiences. Middle school 
student Lucca Kemp writes about 
what he thinks is needed to create 
engaging and worthwhile classroom 
experiences. 18 year-old Shelby 
Barnes’s article tells readers how her 
experience as an intern at the Syl-
van Way Library, part of the Kitsap 
Regional Library System , Washington, 
helped to build her confi dence while 
connecting her to a variety of learning 
opportunities.

In the YALS interview, we highlight 
projects at the San Diego Public Li-
brary and the University of Maryland, 

where initiatives help teens gain col-
lege, career readiness and 21st century 
literacy skills using connected learning 
techniques.

Jennifer Velásquez, of the San 
Antonio Public Library, Texas, dis-
cusses how teens helped the library 
create their space, a fl exible area that 
enables contemplation, participation, 
and socializing.

Putting teens fi rst means connecting 
with community members in order to 
better learn what youth require and 
where support needs to be provided. 
That’s why there are two articles in 
this issue about community engage-
ment. Shana Hinze, from the Miami 
Dade Library System, Florida, gives 
readers a lot to think about as she 
discusses how she connects with youth 
development stakeholders. Stephanie 
Schott describes her experience as 
a part of Leadership Anchorage and 
how that involvement helped her 
better understand her community, her 
career goals, and what leadership is 
really all about.

Summer 2016 is barely behind us, 
but I know plenty of library staff are 
already planning for summer 2017. 

(continued on page 16)
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FROM THE PRESIDENT

Sarah Hill

It is truly my honor to write this 
column as YALSA President. I’m 
excited to be at the helm of an 

organization full of energetic and pas-
sionate members who put #teensfi rst! 
The theme of this issue is innovation 
and change, and over the past several 
months the YALSA Board learned a 
lot about that phrase! As you’ve read 
in previous issues, the Board approved 
a new Organizational Plan (see www.
ala.org/yalsa/aboutyalsa/strategicplan) 
in April, and at ALA’s Annual Confer-
ence in June, discussed strategies for 
rolling out the plan. Some changes 
were put in place before Annual. But 
there will be more opportunities and 
changes as YALSA moves toward fulfi ll-
ing the goals in the Organizational Plan.

Teens First
From early on in YALSA’s strategic plan-
ning process we focused on the question 
“How can we put #teensfi rst?” That 
led to the development of a Theory of 
Change, which includes an intended 
impact statement (the goal the organi-
zation wants to accomplish), the theory 
of change itself (a depiction of the causal 
links between activities and outcomes), 
and a learning agenda (the areas in 
which research is needed to fi ll in any 

gaps in the theory of change). Using 
the Theory of Change framework, the 
YALSA Board designated three priori-
ties to create the intended impact:
• Leading the transformation of teen 

library services
• Advocacy to policy makers at all 

levels to increase support for teen 
library services

• Funder and partner development

Learning and Moving 
Forward at #alaac16
At Annual Conference 2016, the 
YALSA Board began the process of 
reengineering current policies and 
practices into more innovative and 
member-friendly models. In 2014 a 
YALSA member survey indicated that 
members wanted more networking 
and volunteer opportunities, especially 
virtual ones and ones that required 
minimal commitment of time. In 
Orlando at Annual 2016, at a session 
entitled “What’s New in YALSA and 
How You Can be a Part of It,” that 
sentiment was repeated—YALSA 
members want engagement opportu-
nities with other 

(continued on page 7)
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Editor’s Note: This position paper 
was written for YALSA by Beth Yoke 
and adopted by YALSA’s Board of 
Directors, April 22, 2016.

Introduction

Public libraries are an integral 
part of every community’s 
learning ecosystem. This is 

particularly true in the summer when 
youth and their families rely on 
institutions, such as the public library, 
to provide both safe spaces and free, 
high-quality activities that are both 
fun and educational. Traditionally, 
libraries’ response to families’ summer 
expectations have been limited to 
primarily reading and literacy-based 
programs. However, the needs of 
today’s youth are signifi cantly different 
from earlier generations. In addition 
to these evolving needs, recent studies 
show that all youth experience learn-
ing loss in reading as well as academic 
areas over the summer if they do not 
participate in a range of educational 
activities that keep their brains en-
gaged. These factors and others point 
to a need for libraries to revisit their 
traditional summer reading program 
model in order to ensure that the ser-
vices and resources they provide meet 
the needs of today’s youth and their 
families. This position paper is meant 
to help guide libraries as they reenvi-
sion the services and programs they 
provide youth during the summer 
months. 

Abstract
Traditional library summer reading 
programs do not meet many of the 
needs of today’s youth because both 
the demographics of youth and the 
environment in which they live has 

changed signifi cantly over the past 
generation. Libraries must evolve in 
order to address these newer needs, 
which include but are not limited to 
building 21st century skills for the 
workplace, improving English lan-
guage skills, and having a safe space 
to explore their passions and interests. 
Libraries can boost their relevance and 
impact by working with community 
partners to expand their efforts beyond 
summer reading in order to identify 
and meet the particular needs of the 
youth in their community. In addition, 
library staff must gain skills in facili-
tating hands-on, informal learning for 
and with youth and their families.

Problem Statement
Five societal factors have emerged that 
relate to how libraries serve youth, 
especially the programs and services 
they offer over the summer:
• The demographics of today’s youth 

are signifi cantly different from the 
past. 

• There is growing economic dis-
parity in the U.S. that his having a 
direct impact on youth.

• The skills needed to be successful 
in the modern workplace have 
changed, and schools alone cannot 
prepare youth for the 21st century 
workforce.

• Recent research has documented 
that young people who do not 
participate in educational activi-
ties over the summer experience a 
signifi cant learning loss.

• Young people are increasingly 
learning and acquiring information 
through non-text based formats, in-
cluding but not limited to YouTube, 
podcasts, games, apps, and hands-on 
experiences.

Adopting 
a Summer 

Learning 
Approach for 

Increased 
Impact: 
a YALSA 

Position Paper

Find out why it’s 
important for 

libraries serving 
teens to transition 

from summer 
reading to 

summer learning
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Demographics
As YALSA’s recent report, the “Fu-
ture of Library Services for and with 
Teens: a Call to Action” points out, 
today’s youth comprise the most 
diverse generation ever in the U.S. 
22% of young people in the U.S. today 
speak a language other than English 
at home. Between 2000 and 2010 the 
number of Hispanic youth in the U.S. 
increased by 39%, while the number 
of non-Hispanic Asian and Pacifi c 
Islander youth grew by 31%. Unfor-
tunately, persistent and growing gaps 
exist in terms of student achievement 
and race. The National Assessment 
for Educational Progress reports that 
Hispanic and African American youth 
consistently score lower on standard-
ized reading and math tests than their 
Caucasian and Asian-American peers. 
In addition to the increasing diversity 
of the youth population, many are 
facing signifi cant societal issues that 
they cannot address on their own. For 
example, 22% of children in America 
live below the poverty line, and 1.3 
million children experience home-
lessness each year. In an increasingly 
diverse environment, cultural compe-
tency will be a key point to success 
in school and life. Building cultural 
competency skills requires active, peer-
to-peer experiences that go beyond 
learning through reading text.

Economic Disparity
There is a growing inequality faced 
by youth and families in lower socio-
economic brackets, and this is having 
a profound impact on the long term 
success of youth.
• For the fi rst time ever, the number 

of students in the U.S. who come 
from low-income families has 
reached the majority. 51% of youth 
today live in low-income families, 
compared to 38% in 2000 (National 
Center for Education Statistics)

• Wealthy or poor, children have 
pretty similar cognitive abilities 

under the age of 1. However, by 
the time they reach kindergarten, 
children from the highest earning 
households score twice as high as 
poor children on literacy and math 
tests (Hamilton Project).

• Wealthy families spend seven times 
more on educational enhance-
ment tools for their children than 
low-income families ($9,000 per 
child per year vs. $1,300).

• Since 1970, the achievement gap 
between low- and high-income 
youth has grown to 70% (Hamilton 
Project).

• Only one in 10 youth from low-in-
come families has a bachelor’s 
degree by the age of 25, yet a col-
lege degree remains a low- income 

student’s best hope of making it 
out of poverty. (National Education 
Longitudinal Study)

21st Century Skills
Rapid changes in society have led to 
the need for today’s youth to acquire 
different skills from past generations.

“Today, much success lies in being 
able to communicate, share, and use 
information to solve complex prob-
lems, in being able to adapt and inno-
vate in response to new demands and 
changing circumstances, in being able 
to command and expand the power 
of technology to create new knowl-
edge.” (Pacifi c Policy Research Center, 
“21st Century Skills for Students and 
Teachers,” www.ksbe.edu/_assets/spi/
pdfs/21_century_skills_full.pdf )

Apart from the ability to use digital 
tools effectively, 21st century skills 

also include critical thinking, prob-
lem solving, leadership, teamwork, 
confl ict management, and decision 
making. YALSA’s report highlights 
the fact that today’s youth are en-
tering the workforce without these 
skills, because the education system 
has not been able to keep up with 
the changes of an increasingly global, 
competitive and technology depen-
dent society. 

Summer Slide
As research from the National Summer 
Learning Association points out, all 
young people who do not engage in 
educational activities over the sum-
mer experience learning loss. Over 
the summer low-income students lose 

more than two months in math skills 
and reading achievement, despite the 
fact that their middle-class peers make 
slight gains. (Oxford Learning. “Summer 
Learning Loss Statistics Infographic.” 
www.oxfordlearning.com/2015/04/15/
summer-learning-loss-statistics/) Oxford 
Learning provides these even more 
sobering statistics:
• More than half of the achievement 

gap between lower- and higher-in-
come youth can be explained by un-
equal access to summer learning op-
portunities. As a result, low-income 
youth are less likely to graduate from 
high school or enter college.

• By the end of 6th grade, students 
who experience summer learning 
loss are an average of two years 
behind their peers.

• Two thirds of the income-based 
achievement gap is attributed to 

 This is a call to action for libraries to broaden 
their focus beyond reading activities, 
especially during the summer months. 
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summer learning loss by the start of 
high school.

This is a call to action for libraries 
to broaden their focus beyond reading 
activities, especially during the sum-
mer months. Reading is an important 
element of summer learning, but 
the integration of activities focused 
on learning overall creates stronger 
high-quality opportunities to mitigate 
the summer slide that many families 
living in poverty face. Additionally, by 
integrating reading and literacy into 

activities that center around youth 
passions and interests, youth are better 
able to engage their brains and gain 
skills and knowledge that sticks with 
them over an extended period of 
time.

Effective Learning Methods
Learning opportunities in libraries, 
including those that are carried out 
throughout the summer months, need 
to expand beyond just reading, be-
cause today’s young people learn from 

a variety of ways other than reading 
text. In addition, learning theorists 
believe that mere information is not 
an effective way to learn. Instead, more 
successful learning comes through 
doing. While the concept of learning 
by doing, or experiential learning, is 
not new, recent studies have shown 
that students doing more activities 
learn more than students reading 
more pages or watching more videos. 
(Koedinger, K. et.al “Learning is Not 
a Spectator Sport: Doing is Better 
than Watching for Learning from a 
MOOC,”) Adopting a connected 
learning approach, which focuses on 
interest-driven and hands-on learning, 
helps maximize learning for young 
people.

Proposed Solution
Public libraries have a strong his-
tory of providing communities with 
summer classes and events. Youth and 
their families think of the library as 
a place for summer opportunities, 
which perfectly positions libraries to 
help mitigate the learning loss and 
other issues youth face, particularly 
over the summer months. In order to 
achieve this however, libraries must
• Expand their focus beyond tradi-

tional reading and literacy-focused 
resources, programs and services.

• Accept a broader defi nition of 
reading and literacy in order to 
help young people build the wide 
array of literacies skills (including 
text-based literacy, visual literacy, 
media literacy, etc.) needed for the 
21st century workplace.

• Embrace an expanded focus for 
programs for and with youth that 
integrates hands-on learning ac-
tivities related to STEM (science, 
technology, engineering and math), 
21st century learning, and literacy.

• Curate content and develop col-
lections with teen input that span a 
variety of formats, including digital 
tools and human resources.

Learn More about Summer Learning
* Accelerate Summer Learning, 
http://bit.ly/ulc_sl
* Adolescent Literacies wiki page, 
http://wikis.ala.org/yalsa/index.php/
Adolescent_Literacy
* Cities of Learning, http://
citiesoflearning.org/
* Cultural Competence wiki page, 
http://wikis.ala.org/yalsa/index.php/
Cultural_Competence
* “The Future of Library Services for 
and with Teens: a Call to Action,” 
http://bit.ly/yalsa_futures_report
* Lawrence, Salika A., et al. 
“Summer Program Helps 
Adolescents Merge Technology, 
Popular Culture, Reading and Writing 
for Academic Purposes,” http://bit.ly/
summer_prgrm_helps
* Lu, Ya-Ling, and Carol Gordon. 
“Reading Takes You Places: a Study 
of a Web-Based Summer Reading 
Program,” http://bit.ly/aasl_reading
* Maker & DIY Programs wiki page, 
http://wikis.ala.org/yalsa/index.php/
Maker_%26_DIY_Programs
* Museums, Libraries, and 21st 
Century Skills, http://bit.ly/imls_
museums_libs_skills
* National Summer Learning 
Association, www.summerlearning.org/
* Partnership for 21st Century 
Learning, www.p21.org/

* remakelearning.org, http://
remakelearning.org/
* Serving Diverse Teens wiki page, 
http://wikis.ala.org/yalsa/index.php/
Serving_Diverse_Teens_@_Your_
Library
* Summer Food Service Program, 
www.fns.usda.gov/sfsp/summer-
food-service-program-sfsp
* Summer of Making & Learning, 
www.makesummer.org/
* Summer Matters, www.
summermatters.net/
* Teen Programming Guidelines, 
www.ala.org/yalsa/teen-
programming-guidelines
* Teen Programming HQ, http://
hq.yalsa.net/index.html
* Terzlan, M., et al. “Effective 
and Promising Summer Learning 
Programs and Approaches for 
Economically Disadvantaged 
Children and Youth.” Wallace 
Foundation, http://bit.ly/wallace_
disadvantaged
* Wallace Foundation, “Summer 
Learning,” http://bit.ly/wallace_
summer_learning
*  YALSA’s  Summer Learning 
S i te , ht tp : / /summerreading.
n ing.com/
* YOUmedia Network Community of 
Practice, http://youmedia.org/
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FROM THE PRESIDENT
(continued from page 3)

library staff from similar (and differ-
ent!) libraries to collaborate, learn, and 
grow together.

The YALSA Board also spent time 
learning about microvolunteering, or 
adhocracies (where interested parties 
gather together around a need and 
work for a short period of time to 
deliver timely, relevant resources), and 
is excited to see how these short-term 
volunteer opportunities can meet the 
needs of its members. (Read more at 
www.ala.org/yalsa/sites/ala.org.yalsa/
fi les/content/MemberEngagement.
pdf.)

With information from members 
and other associations, the YALSA 
Board started the process of looking at 
task forces, committees, and advisory 
boards and seeing where things can be 
improved for our members. For ex-
ample, there are probably times when 
a three-month time frame, instead of 
a year-long commitment, would work 
best for a task force to create an online 
toolkit. Or perhaps a group could 

work on a crowdsourced list of books 
about teen mental health for posting 
on the blog The Hub. Perhaps a dedi-
cated group of volunteers could meet 
in person at the YALSA Symposium 
and develop a set of guidelines about 
a certain aspect of the profession. I 
could easily keep listing examples of 
new ways to engage members.

We’re counting on you to try out 
these new ways of engaging with 
YALSA and sharing your likes and 
dislikes so that we can continue to 
improve your membership experience. 
Feel free to let me know what 
you think by contacting me at 
gsarahthelibrarian@gmail.com.

Innovation
As the YALSA Board moves forward, 
we are working to be innovative in a 
smart way. In each step of the process, 
the Board is using association research, 
YALSA member surveys, and data-
driven decision-making. Innovation 
is an evolutionary process, and as the 

board strives to be innovative we will 
analyze what is working, what isn’t, 
and the best next steps to take.

Read on to see how the new 
National Educational Technology 
Policy will impact school library 
staff and how Do Space, a nonprofi t 
community center for technology 
that includes a digital library, ed-
ucation opportunities, and a small 
makerspace is shaking things up in 
Omaha. Learn about the Leadership 
Anchorage project, a proven lead-
ership pipeline for the community, 
and consider how some aspect of the 
program could be implemented in 
your area. In this issue of YALS you 
will discover innovatiions happening 
in diverse communities across the 
country.

Don’t forget, my next virtual mem-
ber town hall is on November 16 at 
5 p.m. Eastern. Please participate and 
share your ideas and feedback on the 
innovative ways YALSA is moving 
forward with a teens fi rst mindset! 

• Incorporate best practices in 
connected learning into summer 
learning programs by developing 
hands-on activities that support 
youth passions and interests and 
integrate youth voice into planning 
and implementation.

• Make a commitment to reach out 
to and serve the most vulnerable 
youth in their communities and 
address their needs, whatever they 
may be, such as opportunities to 
gain English language skills, the 
chance to participate in the USDA’s 
Summer Food Service Program, or 
having a safe space to go to.

• Provide programs and activities at 
locations in the community where 
youth spend their summer hours.

• Focus measurement on outcomes 
and determining what knowledge 
and skills young people gain from 
the services and programs the 
library provides in order to demon-
strate the impact libraries have on 
young peoples’ summer learning.

• Leverage community resources (in-
cluding human resources who may 
act as experts in particular fi elds 
of study) to plan, implement and 
evaluate learning activities for and 
with youth.

• Work closely with other commu-
nity agencies and schools to max-
imize impact, share resources, and 
avoid duplication of effort.

• Engage the whole family along 
with caregivers in young people’s 
learning and development.

• Help library staff build skills in 
areas of need, including but not 
limited to cultural competence, 
outcomes-based evaluation, 
managing community partner-
ships, community asset mapping, 
digital media and learning, facili-
tating learning and connected 
learning. 
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ExplorE

Learn about the 
impact libraries 

have when it 
comes to teens 

and out-of-
school-time 

learning.

Innovation 
and Change 
in Learning: 

Impact for 
Libraries

Growing Together Learning Together 
http://bit.ly/wallace_growing_ 
together

“When is an afterschool program 
more than just an afterschool pro-
gram? When, like PACE (a middle 
school afterschool program in Nash-
ville), it’s part of a system that coor-
dinates efforts and resources to bring 
young people opportunities—such as 
sessions with a trained literacy spe-
cialist—that might otherwise be out 
of reach.” In this resource, the Wallace 
Foundation details how to develop 
a system of successful afterschool 
programs and highlights how these 
programs use a framework focused on 
two foundational premises. One prem-
ise is that youth gain benefits from 
frequent participation in high-quality 
afterschool programs. The second 
premise is that a coordinated approach 
can increase access to afterschool pro-
grams. They have identified four key 
elements of an afterschool system:
Strong leadership from major 

players – For an afterschool system 
to succeed, all major players need 

to “own” the effort to some degree. 
Leadership changes so ownership 
has to come from more than one 
institution.
Coordination that fits local con-

text – Depending on local needs, an 
afterschool system can be coordinated 
by a single public agency, multiple 
agencies working together, a non-
profit intermediary, or a network of 
partners.
Effective use of data – Gathering 

and sharing data on a large scale takes 
both technology to track and orga-
nize information and a skilled staff 
to interpret and act on it. Assessing 
the supply of, and demand for pro-
gramming, recruiting, and retaining 
students, and measuring quality and 
performance are all important; tools 
like David P. Weikart Center’s Youth 
Program Quality Assessment are avail-
able to help.
Comprehensive approach to 

quality – Cities must decide what 
quality means to them, how “high 
stakes” to make their assessments, and 
how to support continuous improve-

Crystle Martin

ExplorE

Welcome to Research Roundup. The pur-
pose of this recurring column is to make 
the vast amount of research related to youth 

and families accessible to you. To match the theme 
of the fall issue, this Research Roundup column 
focuses on innovation and change in out-of-school 
learning and how that can be applied to libraries. For 
each item listed below you’ll find a short overview 
of what the research resource is all about and some 
ideas about how you might integrate the findings 
and recommendations into your work with youth.
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ment of programs. Setting standards 
requires fostering a shared under-
standing of quality, getting buy-in, and 
developing standards, all of which take 
time and resources. Meeting standards 
requires continuous improvement, 
regular assessment and feedback, along 
with planning sessions, technical 
assistance, on-site coaching and off-
site training, distribution of resources, 
and meetings with fellow providers 
to exchange ideas and tackle shared 
problems.

This approach to successful af-
terschool experiences is ultimately 
about partnership and leads to two 
goals: (1) to shore up support for, and 
strengthen the work of, the afterschool 
system itself; (2) to bring the power of 
the afterschool system to bear on the 
city’s broader priorities.

Ready by Design: The  
Science (and Art) of Youth Readiness 
http://sparkaction.org/sites/sparkaction 
.org/files/readybydesign.pdf

Spark Action is a collaborative jour-
nalism and advocacy network focused 
on mobilizing action by and for young 
people. One aspect of the collabora-
tive’s work is an approach to program 
development called “readiness by 
design.” Readiness is a youth’s ability 
to persist and thrive in the world as a 
youth and as an adult. Readiness by 
design requires designing programs 
intentionally that integrate the science 
of readiness into the daily experi-
ences of young people. Spark Action 
describes readiness through a set of 
abilities including:
•	 I can get and stay healthy physically, 

emotionally, mentally, and spiritually.
•	 I can solve problems and make de-

cisions about the intellectual, social, 
moral, and emotional issues and 
problems I face,

•	 I can relate to others and the world 
by forming, managing, and sustain-
ing my relationships.

•	 I can use insights to grow and de-
velop in each stage of life,

•	 I can work and stay focused in each 
stage of life,

•	 I can think and create in ways that 
help me navigate and experience 
life,

•	 I can persist through struggles 
and maintain hope no matter my 
challenges,

•	 I can engage with people and places 
by being present and engaging in 
meaningful, real, and honest ways,

•	 I can apply learning in the world to 
meet life demands,

•	 I can feel and express emotion ap-
propriately and as a way to connect 
with others,

A youth developing readiness gains 
support through peers and men-
tors and through adequate time and 
space to explore and refine their 
abilities. This framework is like many 
other 21st century skill frameworks 
that focus less on discipline specific 
information and more on global 
skills. Spark Action offers a list of 
skills and mindsets that they feel  
are necessary for youth to achieve 
readiness. (See Figure 1)

readiness is a youth’s ability to persist 
and thrive in the world as a youth and 
as an adult.

Skills Mindsets

Application Fairness

Resource and information processing Open-mindedness

Coping Future orientation

Communication Humility

Organization and planning Pragmatism

Problem-solving and decision-making Agility

Reflection and self-awareness Drive

Self-regulation Adaptability

Basic life management Curiosity

Thinking and analysis Compassion

Self-care Courage

Relationship management Empathy

Growth orientation

Optimism

Persistence

Purposefulness

FigurE 1: Skills and Mindsets to Achieve Youth Readiness
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Crystle Martin is a postdoctoral research 
fellow for the Digital Media and Learning 
Hub at the University of California, Irvine. Her 
research interests include informal learning 
and youth and the future of libraries.

Readiness is the dynamic combi-
nation of being prepared and willing 
to take advantage of life’s opportuni-
ties while managing life’s challenges. 
Readiness is the ability and willingness 
to strive or to move forward within 
the context of one’s current condi-
tions. It gives youth opportunities to 
learn to cope with a constantly chang-
ing environment.

Libraries can support the “Readiness 
by Design” principles through provid-
ing space and time for youth to learn, 

develop, and demonstrate their readi-
ness. Libraries achieve this through 
providing youth access to welcoming, 
safe, and structured developmental 
environments—positive places where 
youth can spend time, know what to 
expect, and know what is expected. 
Libraries can make sure that youth 
have access to authentic, positive, and 
productive developmental relation-
ships along with challenging and 
engaging developmental experiences. 
When libraries make these types of 

developmental practices an integral 
part of official systems, opportunities 
for youth most in need of support 
increase exponentially. 

YALSA 
Become a Friend of
Friends of YALSA (FOY)  was created to ensure 
excellence in the Association’s traditional programs 
and services to library workers serving teens and to 
support growth in new directions as our profession 
meets the exciting challenges of the 21st century.

Each year, FOY funds are used to support over 
$16,000 in member scholarships, grants and 
stipends, including a Spectrum Scholar and  

Emerging Leader. Funds also support areas such as 
advocacy, continuous learning, research, planning for 
the future and teen literacy & young adult literature. 

Become a friend in any giving category by making 
your tax-deductible donation via credit card or 
sending a contribution by mail.  
 
Visit www.ala.org/yalsa/givetoyalsa/give today.
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F or this YALS Interview we 
talked with Monnee Tong at 
the San Diego Public Library 

(SDPL) and Christie Kodama, Beth St. 
Jean, & Mega Subramaniam University 
of Maryland (UMD) College of Infor-
mation Studies about their work with 
teens. You can read more about how 
libraries are reenvisioning their teen 
services in YALSA’s series of case stud-
ies at http://bit.ly/yalsa_case_studies.
YALS:  What did you want to 

achieve in your work with teens?
SDPL: The goal of the IDEA Lab 

Tech Team Internship is to teach new 
technology skills to teens and help 
them to cement those skills by having 
the opportunity to teach their peers. 
As the program progresses, our hope is 
to connect the interns to the greater 
professional community to help them 
realize their interests can turn into 
career opportunities. 
UMD: The central focus of the 

HackHealth program is to help young 
adults investigate their own health 
interests, whether it is information 
they personally need, information 
for a family member, or information 
they want simply out of curiosity. At 
the end of the program, young adults 
(and their parents) attend a closing 
party at the University of Maryland 
and demonstrate what they learned 
through a presentation using the 
media of their choice. 
YALS: How would you describe the 

project?
SDPL: The IDEA Lab Tech Team 

Internship is a teen internship pro-
gram at San Diego Central Library. It 
was developed for e3 Civic High stu-
dents, the charter school that is housed 
in the same building as the Library. 
Teens who are a part of the IDEA Lab 

Tech Team develop 21st century skills 
by receiving training from community 
partner Media Arts Center San Diego. 
As a result of this training and the op-
portunity to create content, since 2014 
the teens have created
• Four videos
• 15 workshops for peers (including 

introductory workshops on iMovie, 
GarageBand, and Photoshop, as well 
as on how to use a drawing tablet) 

• The exhibit Citizens of Central, a 
spin-off of Humans of New York, that 
focuses on Central Library staff

• A coloring book with scenes from 
downtown San Diego. 

UMD: At the beginning of the 
HackHealth program, young adults 
are asked to choose a health topic of 
personal relevance and interest. They 
spend time creating research questions 
that they want to explore and answer 
related to their topic of interest; learn 
about choosing good search terms 
to help them fi nd useful, relevant, 
and credible information about their 
health topic online, as well as in 
their school’s available databases and 
print collections; and explore various 
modalities they may want to use to 
present what they learned about their 
chosen health topic to others. 

To help young adults improve their 
information literacy skills, several 
lessons are taught that help them 
learn about the research process, how 
to navigate through a search engine 
results page, and how to read a URL/
web address. In HackHealth, young 
adults get to think more critically 
about the websites they have visited 
and will visit for information on 
health topics. During each weekly 
session, young adults spend time put-
ting what they learn immediately into 

IDEA Lab and 
Hack Health: 

Real World 
Examples of 

How Libraries 
are 

Reenvisioning 
Teen Services

Teens in 
California and 

Maryland learn 
by being a part of 
experiences that 
connect to their 

personal interests.

INTERVIEW
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practice by searching for information 
on their specifi c health topics, taking 
notes on what they fi nd, and organiz-
ing that information in a clear way to 
be presented to others.

At the end of the HackHealth program, 
young adults bring together everything 
they learned about their health topic into 
a presentation. These presentations have 
ranged from classic PowerPoint slides 
on sports injuries and brain cancer and 
Prezi presentations on asthma and breast 
cancer to more unique forms of presen-
tation including an interpretive dance on 
Kawasaki disease, a play describing a girl 
with sickle cell anemia, and remixing the 
lyrics of a Taylor Swift song to talk about 
thyroid disease.

YALS: Did you face any challenges, 
if so, how did you over come them?
SDPL: Absenteeism and keeping 

teens on track to complete their proj-
ects has been challenging. Our fi rst 
year was the most challenging, because 
the expectations weren’t clear enough 
for the teens. After that fi rst year, I 
had a meeting with each intern and 
outlined the expectations we had for 
them. We had the teens sign contracts 
that stated they were committed to 
completing the program.
UMD: Retention: Because Hack-

Health took place after school, it had 
to compete with other after school 
activities and programs. In order to 
make sure we attracted as many stu-
dents as possible and maintained their 
interest throughout the program, we 
made our activities highly interactive 
and did the more engaging and excit-
ing activities early on in the program. 

Continue to have fun:  We learned 
which activities are more appealing 
to young adults as we offered the 
program at successive schools. For 
example, we learned that one partic-
ular method of taking notes (Cornell 
note-taking) was not favored by the 
young adults with whom we worked, 
so we had to change it to another 
method (VIP note-taking). 
YALS: What did you learn as a result 

of this project?
SDPL: So much! We learned that 

over time the interns slowly took 
ownership of the IDEA Lab and 
wanted to see it succeed. We also 
learned that the teens found the soft 
skills they learned from the internship 

just as valuable as the technology skills 
they acquired. When asked what they 
remember most about being an intern, 
many of them commented on some 
aspect of teamwork or collaboration.
UMD: We learned to be adaptive. 

Working with young adults in schools 
can pose some interesting challenges. 
Snow days, testing, and varying school 
schedules kept the HackHealth team 
(and the librarians and young adults) 
on our toes. It seemed like each week 
we were modifying some aspect of the 
week’s activity to fi t in with unex-
pected events. 

We learned to take advantage of the 
fact that young adults are motivated 
by their personal interests. Enabling 
young adults to choose their own 
health topics, their own mode of 
presentation, and what resources (web 
and print) they wanted to use was a 
powerful motivator for teens to take 

ownership and responsibility for their 
own research and learning.

We learned that the skills the young 
adults learned in HackHealth have 
broader impacts on how they seek 
information in other contexts. After 
completing HackHealth, young adults 
felt like they were “experts” at search-
ing online and felt confi dent they could 
fi nd the relevant and credible informa-
tion they need in and out of school. 
In her follow-up interview, Chocolate 
Rain (a pseudonym) affi rmed that 
her skills used to fi nd health-related 
information have improved. She stated, 
“Now when I research things, I actually 
stop and think about what sources 
(dot-org, dot-gov, dot-com) should I 
trust? [She now thinks], ‘Should I check 
to see what other sites have the same 
information?’ “

We learned that the skills the 
young adults learned in HackHealth 
allowed them to be information in-
termediaries  for their families. They 
felt confi dent that they could use 
these newfound skills to help their 
families and friends fi nd information. 
Star Wars, for example, said that she 
would not recommend to her family 
members that they look online for 
health information because, as she 
explained, “. . . my family is very . . . 
They don’t know if it’s reliable or 
not and they’ll . . . You know how 
people just read something and 
they’re like, ‘Oh my god, that’s true!’ 
and I’m like ‘Oh my god, that’s not 
true!’ and then they’re stuck doing 
stupid rituals like ‘Oh my god, let me 
put something on my head!’ I was 
like ‘Mmm, is this what the world 
has come to?’ Yes, it has!”
YALS: Do you see this work con-

necting to YALSA’s “The Future of 
Library Services for and with Teens: A 
Call to Action?”
SDPL: We are inspired by con-

nected learning, which is outlined in
“The Future of Library Services for 
and with Teens: A Call to Action.” 

We learned to take advantage of the 
fact that young adults are motivated by 
their personal interests. 
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We use connected learning as a guide 
to how we approach teen services. 
In that type of library, staff become 
active participants in teen learning 
by being connectors, mentors, and 
cheerleaders. 

The IDEA Lab Tech Team Intern-
ship is an example of how we’ve 
incorporated connected learning. 
The program provides a safe space 
for self-directed, interest-driven 
learning for students who may not 
have had the chance to explore 
new skills or future career options 
without it. We’ve moved beyond 
being a place to simply check out 
books by providing a place where 
teens can create, be engaged, dis-
cover and learn, or simply hang 
out. It’s essential that librarians are 
there for teens, not only to assist 
them with their information needs, 
but to be their guides in making 
the connection between what 
sparks their interests and future 
careers. 
UMD: As a way to support media 

literacy skills, for their fi nal presenta-
tions, young adults are encouraged to 
try new and different ways to present 
on a topic. This unstructured and 
informal learning environment leads 
to their willingness to create some-
thing using a tool they have not used 
in the past (such as creating a digital 
comic with ToonDoo or a glog on 
Glogster). Connected learning is also 
called out in the Futures Report, and 
HackHealth taps into the things that 
young adults are already excited to 
learn about. 

In many cases, young adults choose 
to research health conditions that they 
have (e.g., asthma, Kawasaki disease, 
sickle cell anemia, Type I diabetes) or 
that one of their family members has 
(e.g., foot pain, heart disease, HIV/
AIDS, cancer). 
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TRENDING

At Do Space teens 
have opportunities 

to connect with 
community, have 

hands-on practice 
with technology, 

and mentor others.

Do Space: 
Providing 
Access to 

Technology 
for Teens & 
Community

A one-of-a-kind community 
technology library, Do Space is 
the beginning of a movement 

to tackle the digital divide in Omaha; 
boost digital skills; and drive innova-
tion, creativity, and invention.

Our mission is to empower everyone 
in the community through access to 
technology and innovative learning 
experiences. Do Space opened on 
November 7, 2015. In the fi rst nine 
months, there were 128,460 visitors, 
33,214 members, and 7,341 program 
attendees.

Anyone can apply and receive a free 
Do Space membership card. Cards 
are available to people of all ages and 
allow members to access all that Do 
Space has to offer from innovative 
learning opportunities, public com-
puters, open Wi-Fi, 3D printing, and 
meeting space. Community members 
can apply online or in person at Do 
Space.

It doesn’t matter how much someone 
knows about technology or how savvy 
he or she is on a computer. It’s about 
the desire to learn, create, explore, and 
invent. In short, it’s about doing.

Ultimately, I see Do Space as an 
opportunity. It’s an opportunity for the 
people of Omaha, including teens, to 
create their own future utilizing the 
free resources we have available. It’s an 
opportunity to learn and explore with 
technology.

One-of-a-Kind Community 
Technology Space
There’s nothing quite like Do Space in 
the country. Do Space provides access 
to hardware, software, and connectivity 
that is not commonly found in public 
libraries. And the best part—it’s free!

Do Space is a community space, 
open from 9 a.m. to 9 p.m. daily. The 
interior space serves a variety of func-
tions and features:
• Individual computer workstations fea-

turing nearly 200 personal computers, 
mobile laptops, and e-reader tablets

• 3D lab complete with laser cutter 
for product prototyping or printing 
unique projects

• Dedicated teen room with large 
monitors for gaming and work 
areas to fi nish class projects

• Additional desks and nooks for 
using personal devices and for small 
group work

• Centralized access to printers, copi-
ers, and other shared services

• Program rooms that provide 
fl exible space for group classes and 
instruction

• Small-group conference areas
Our goal is to empower community 

members and local organizations to 
act as cocreators of the space. We want 
to work together with our commu-
nity to develop increasingly advanced 
digital skills among Omahans.

After having been open for nine 
months, we have approximately 5,600 
Do Space Members in the 11-20 year 
age range.  This group mainly uses the 
space for gaming and studying. They 
come in small groups and migrate to 
the teen room.

Our teen room is equipped with 
gaming systems, Xbox One and Play-
Station 4, preloaded with PG-rated, 
educationally minded games. This 
includes “Octodad” and “Ori and the 
Blind Forest,” just to name a few. Teens 
are also sitting in the main computer 
area, where they use the space for 
individual or group study daily.

Rebecca Stavick

TRENDING
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Teens Seek Knowledge, 
Help Others
In this 21st century library, teens 
check out tech kits, rather than 
books, with specifi c projects and ac-
tivities to complete. The kits include 
a Raspberry Pi to learn basic pro-
gramming; Arduino, an open-source 
software that makes it easy to write 
code and upload it to the mother-
board; Cubelets that when combined 
can make moving robots or fl ash-
lights; and littleBits robot kits with 
electronic building blocks for creating 
and inventing.

Teens serve as Do Space volunteers, 
too, answering questions at the infor-
mation desk and leading group tours. 
As tech sidekicks, they hang out at 
the tech help desk and troubleshoot 
on the fl oor when Do Space users 
need assistance navigating the web, 
printing, or have general computer 
questions.

Additionally, there are several 
teens in the mentor program. Teens 
self-identify as being profi cient in so-
cial media or Photoshop, for example. 
If another teen seeks a mentor for 
help with that, Do Space matches the 
member with their peer mentor. This 
is free, one-on-one tutoring among 
peers.

Jeff Synder, 16, is a frequent Do 
Space user and volunteer. The software 
and hardware made available at Do 
Space allows him to complete school 
projects like making videos and learn-
ing game design, but he most enjoys 
the tools that inspire teens for a future 
career in technology.

“In my six months at Do Space, 
one of the greatest things about 
volunteering is having the opportu-
nity to sit down and talk to people 
of all backgrounds,” said Synder. “I 
have learned so much about dif-
ferent fields and areas pertaining 
to technology just by talking to 
the people who come and use the 
space.”

Another teen volunteer is Frank Fu, 
a 16 year-old who mentors other 
teens and is an expert on the laser 
cutter.

“I’ve always been interested in 
starting my own business, and 
being able to learn how to do that 
while sharpening my skills here has 
been a really cool opportunity,” 
said Fu. “I also enjoy the sense of 
community among the staff and 
other volunteers at Do Space.” Fu 
laser cutt jewelry that was show-
cased during Omaha Fashion Week 
in August.

What to Do at Do Space
Do Space programming for teens is 
specifi cally designed to address needs 
of the community. This includes a 
focus on teaching tech skills through 
problem-solving. Such programs 
include:
• Teen Hacker sessions that empower 

youth to build structures, invent 
fashionable technology, and edit 
videos while learning basic hacking 
skills.

• Exploration programs that 
provide opportunities for exper-
imentation, including the pop-
ular Junior Makers series every 
Tuesday afternoon.

• Crash courses introducing all audi-
ences, including teens, to new and 
advanced technologies.

Our programs and events help 
teens achieve the large goals in 
life, familiarize them with valuable 
programs, and introduce them to 
new technologies that are rapidly 

changing our world. This is the 
place where the curious minds 
come to explore, invent, design, and 
create. Teens have used cameras and 
software to film and edit their own 
movie trailers featuring themselves. 
They’ve learned basic Photoshop 
skills by creating memes. Working 
in groups, they use HTML and 
CSS to build websites and program 
online games.

“Project-based learning along 
with a ‘fun or we don’t do it’ 
attitude is the basis for all pro-
gramming at Do Space,” said Jessica 

Johnson, Do Space Director of 
Community Learning. “Teens want 
to be inspired. That’s what we aim 
to do.”

Additional general programming at 
Do Space includes:
• Hands-on instructional classes for 

software and new hardware at a 
variety of levels from WordPress 
101 to Getting Started with 
Photoshop

• Demonstration programs that 
showcase new ideas and technolo-
gies such as 3D printing, SketchUp 
3D design, and Laser Cutter crash 
courses

• Seasonal classes like Laser Cutting 
Christmas Ornaments, Fitness and 
Sports Technology for the New 
Year, and Black History Month 
Wikipedia Edit-a-Thon

• Everyday use of technology such 
as Home Automation, Traveling 
with an iPad, and Parenting in the 
Digital Age

This is the place where  curious minds 
come to explore, invent, design, and 
create.
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“We’re not called ‘Do’ Space for 
nothing. A big part of our educa-
tion philosophy is emphasizing the 
learning of new skills through actual 
practice,” said Johnson. “We avoid 
lectures and passive class structures 
in favor of hands-on, project-based 
programming through which teens 
and other youth can learn vital 
technology skills by working through 
projects.”

From learning the basics of desktop 
computing to launching a start-
up, Do Space provides community 
members with mentors and the space 
to make it all happen and help ideas 
take shape.

Access to Technology can 
Change the Future

So why create this space? It’s sim-
ple. Technology access can change 
everything. The future belongs to 
those who understand technology, 
and the only way to ensure we’ll 
be part of this future is to dramati-
cally change technology access and 
education.

Do Space gives people from all 
walks of life and at any age access to 
software, computing, and emerging 
technology. This includes the empow-
erment of everyone in the community 
by providing the tools and guidance 

needed to learn, create, explore, and 
invent with technology.

Every day, Do Space users are ac-
cessing technology and combining it 
with their own curiosity, creativity, and 
ambition to open new doors, change 
their futures, and shape ideas into tan-
gible innovations. At Do Space, there’s 
no limit to what you can do.

Learn more at www.DOspace.org. 

FROM THE EDITOR 
(continued from page 2)

 That’s why in this issue we’ve in-
cluded YALSA’s recent position paper, 
“Adopting a Summer Learning Ap-

proach for Increased Impact.”
Don’t forget that the YALSAblog 

includes additional materials that com-

plement the print YALS. You’ll fi nd 
that content at: http://yalsa.ala.org/
blog/category/yals/. 

Rebecca Stavick is the Executive Director of Do 
Space in Omaha, Nebraska.
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Shelby Barnes

For Shelby Barnes 
an internship at 

the public library 
led to strong 
relationships 

with library sta�  
and a boost in 

confi dence.

Grow a Little

I’ve always loved being at the library. It was a place 
where little teenage me didn’t have to worry 
about what I wanted to do in the future or my 

raging lack of self-confi dence. I could just lose my-
self in the stacks of books for a few hours while the 
only thing I had to worry about was whether or not 
I could fi t all the books I wanted into my bag. 

The Life of an Intern
So when I met with Tiffany at 
WorkSource, a WA based service 
connecting people and employment, 
and learned that I could work at 
the library through the Pathways to 
Success internship program, it was 
like a dream come true. At that point 
I still didn’t know what career path I 
wanted to take, not that anyone really 
does at my age. I did know that it 
involved books and literature in some 
fashion or another and what better 
place to explore my interests then the 
library?

Before I became the BiblioTech in-
tern (BiblioTech is a Kitsap Regional 
Library System program that includes 
a teen intern component.) I had done 
about fi ve months of volunteer work 
as a  Pathways to Success intern at the 
library system. This gave me a chance 
to get to know the people at the li-
brary as well as see how the programs 
they sponsored worked. At the time 
I felt that my role was very much a 
supportive one; I would support the 
librarian by helping set up and take 
down the set of the program and by 
helping to facilitate said program. 
During this time I was able to observe 
the unique ways each person ran 
their activities and labs while simul-

taneously getting to know the kids 
that came to them, which helped me 
exponentially when I became the 
BiblioTech intern.

It was quite a shift for me when I 
became the intern. Instead of ask-
ing other people what they wanted 
me to do, people were asking me 
what I wanted to work on. (That is 
a cornerstone of the BibloTech teen 
intern program, teens are leaders not 
just helpers/supporters) I may have 
given my mentor, Megan, the “Deer 
in Headlights” look a few times, when 
she asked me this,  but thankfully she 
always knew what I needed, whether 
it was more probing questions to get 
my brain going or for her to jump 
in and take control for a moment. 
Whenever my brain decided to hang 
up its, “Out to Lunch” sign I knew I 
could count on Megan to be under-
standing and laugh off my mistakes 
with me. 

Reaching My Goals Big 
and Small
My internship was comprised of 
two big main goals followed by a 
bunch of little ones sprinkled about. 
My first goal was a very personal 
one and it was something that I 
wanted to do for a long time but 

FEATURES
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just didn’t know how. A book blog. I 
wanted to create a way to share my 
opinions of the books I read while 
also allowing people to comment 
their thoughts and opinions. This 
ultimately led to my interest in 
coding. I had heard of coding before 
but I’m sure, like a lot of people, 
I had this absurd idea that since I 
wasn’t very good at math or science 
there was no way that I could code. 
So I never really tried. 

I can honestly say that I probably 
never would have tried coding if it 
wasn’t for Megan. Knowing that she 
would support me no matter how 
well I did (or didn’t do) gave me 
the confi dence to at least try. I was 
completely new to the whole coding 
thing but thankfully Megan was not 

only familiar with it but she was also 
a librarian, meaning she could handle 
my endless barrage of questions with 
ease. It took quite a bit of work, but 
once I was able to understand the 
language it actually became pretty fun. 
I can’t claim that I am a professional 
coder now or that I know all the tips 
and tricks to coding, but I feel like 
I know enough to build off of. Just 
having that knowledge and experi-
ence helps give me confi dence to try 
new things. 

In between my two main goals I 
had a few small ones, one of which 
was to enroll and start at Olympic 

College. I was having some issues 
getting offi cially enrolled but thank-
fully I managed it. Megan was a 
big help by not only being able to 
relate to the struggle of dealing with 
college life but by just keeping my 
spirits up. I can recall several times 
during my internship where we 
would be sitting down and discussing 
future plans when all of a sudden one 
of us would just burst out laughing 
for no apparent reason. Usually it was 
me, but you get the point. Or when 
we would be setting up the room for 
BiblioTech Wednesdays (the program 
Megan’s branch library sponsored ev-
ery week) and would start talking in 
the strangest accents we could come 
up with and be glad no supervisors 
were around to witness our complete 

and utter weirdness. 
My second main goal was prob-

ably the most nerve wracking for 
me. By now I was used to being in a 
more leadership role when it came 
to working with the teens at the 
library, but my second big goal was to 
create and facilitate a program with 
the Boys and Girls Club, a group 
of young teens I had never met at a 
facility I had never been too. I think 
that would make anyone a little ner-
vous. In my mixture of nervousness 
and excitement I went and planned 
out four different programs that we 
could potentially do. Unfortunately 

during the time of my internship 
I was only able to facilitate two of 
them, but they were both fun none-
theless and the teens seemed to really 
enjoy them. 

Learning to Facilitate a 
Program
The fi rst program  I did was a Su-
perhero Lab where the teens got to 
design and create their very own 
Superhero. After they created their 
hero, they then got into groups 
to discuss how their heroes could 
work together to defeat their arch 
nemesis and from there they got to 
speed draw their arch nemesis mask. 
This lab was more relaxed and was 
intentionally designed as a way for 
me to be able to get to know and 
understand the teens as well as the 
facility as a whole. The kids really 
seemed to enjoy it and it gave me a 
good chance to talk with them and 
fi nd out what their interests were. 
But I have to say that my second lab 
was my favorite.

The second program with the 
Boys and Girls Club was much 
more “sciencey,” and by that I mean 
“messy.” In this lab we created 
Elephant’s Toothpaste, which is like 
a volcano except instead of lava we 
got thick colorful foam. The teens 
were ecstatic when I told them they 
got to mix and measure the ma-
terials and one girl actually jumped 
with excitement when I told her 
that they could touch the foam that 
came out. 

When I designed the labs I had a 
very important goal in mind, and that 
was that I wanted to create something 
that was not only fun and informa-
tive but I wanted the teens to be able 
to touch and interact with what we 
were doing, not just sit in their chair 
and watch me do everything. I’ve 
always been more of a “Learn with 
your hands, not with your ears:” sort 
of girl so I found it fun to create a 

It was quite a shift for me when I 
became the intern. I nstead of asking 
other people what they wanted me 
to do, people were asking me what I 
wanted to work on.
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program I knew I would have en-
joyed doing. I knew my plan had suc-
ceeded when the teens came up with 
the idea to mix all of the different 
food coloring colors into the bottle, 
but instead of just dropping the color 
in, they would drizzle it down the 
sides so that when the foam came 
up it would look like a rainbow. You 
know what? It worked. And it was 
such a wonderful feeling to see the 
joy and excitement on their faces 
when it did.

A Great Graduation Gift
The very last thing I did as an intern 
is something that really carves a soft 
spot for the library and the people that 
work there into my heart. As a sort of 
graduation gift Megan took me to the 
University of Washington in Seattle to 

check out the campus, sample a class, 
meet with an English adviser, and 
check-out Transfer Thursday (a weekly 
event for potential students to learn 
more about the University). To say the 
act was touching is an understatement. 
Some people might think it’s weird 
to go check out a college with your 
boss, but for me there is no one else I 
would have rather gone with. For me, 
Megan isn’t just any boss; she’s a co-
worker, friend, role model, supporter, 
fellow nerd, and many other things 
rolled into one. I have an overwhelm-
ing amount of respect for Megan 
and I know that she respects me too, 
which I believe is the basis of what 
makes our relationship work so well. 
I couldn’t have asked for a better boss 
and I couldn’t have asked for a better 
place to work.

Since working at the library I have 
found that not only has my confi -
dence grown but I feel as if I have 
grown as a person as well. The library 
has always been a place close to 
my heart but now it has even more 
meaning for me, and I hope that all 
my fellow interns, present and future, 
enjoy the job as much as I did. 

Shelby Barnes is an 18–year–old BiblioTech 
intern graduate at the Sylvan Way Branch of 
the Kitsap Regional Library. She is currently 
pursuing her Associates degree with the 
intent to transfer to a university and gain 
an English degree.

Need to amp up teen services, but you’re short on time or not sure where to 
start? Teen Services 101 provides useful information that will help staff put 
together a basic teen services program with minimal time and hassle. You’ll also 
find practical tips and instructions on how to build core teen services into the 
overall library program. Whether you’re a new teen services librarian, or staff 
in a one person library, this how-to guide on teen services can help you 
effectively serve teen patrons. 

*Price: $40 | Item Number: 978-0-8389-8803-9

Teen Services 101
A Practical Guide for Busy Library Staff 

Also available as  

an E-Book! 

Visit www.alastore.ala.org or call 1-866-SHOP-ALA today!*ALA members receive 10% off
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Lucca Kemp

Is what students 
learn in the 

classroom what 
they need to 

succeed in life?

The 
Importance 
of a Proper 
Education

We learn in school, this is 
true. But the questions we 
are asked are questions like 

“What is an index fossil?” or  “How 
do you find standard form of a qua-
dratic equation using a calculator?” 
when what should really be being 
asked are questions like “How do 
you do your taxes?” or “How would 
you make sure you were financially 
secure while starting a business?” As 
students, we aren’t supposed to ques-
tion what we’re being taught because 
we’re the unknowledgeable ones, 
and the adults know best. Of course 
we will need to know why Kansas 
was called “bleeding Kansas” while 
finding a part-time job. Of course 
we will need to know what Rosalind 
meant when she said that she was 
“wrestling with her emotions” when 
raising our children. This is what I’m 
talking about. We are taught the most 
pointless information instead of what 

could be the most useful. Yes, you can 
learn how to do taxes or take care of 
children by taking certain electives or 
extracurricular activities, but why is 
the amount of food an average slave 
was fed on a plantation during the 
1800’s more important? The simple 
answer is; it’s not.

Most of the blame goes to school 
system, who decided that learning 
about parabolas was more impor-
tant than learning about supporting 
a family or finding a career that’s 
right for you. It’s true that some of 
the blame goes to the students, for 
not paying attention during class. 
But that is not a cause of improper 
education, it is a result. Some of the 
blame also goes to George Bush’s 
“no child left behind” policy. Let’s 
just accept that at some point the 
people at the top made some mis-
takes and now the children of our 
country, the future of our country, 

School is where students go to learn, but what 
is it exactly that they’re learning? I am a mid-
dle school student and I have hands-on ex-

perience with the type of   “learning” that goes on 
during the school day. There are many students that 
struggle with topics or don’t do work. The curric-
ulum isn’t right for young minds, because it molds 
them into being unprepared. It is only later in life, 
after you finish high school and college, that you 
have learned enough to get a job, and even then it 
can be hard. The main point of this article is that 
what students are taught in their early school years is 
not what they need to be taught.

FEATURES
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do not know basic skills needed in 
life. Maybe the reason they don’t 
teach us how to, for example, do our 
taxes is simply because of a misun-
derstanding of the importance of 
learning, or maybe it’s because the 
government wants to be sure it can 
charge us extra money in the future 
because of our mistakes in filing our 
taxes. The reason does not matter. 
What matters is that the children of 
the future will struggle to pay back 
their student loans, struggle to pay 
their taxes, and struggle to support 
their family and find a good job.

So I ask you, do you understand 
how important our education is? Do you 
understand how us being held back from 
skills we need will not only affect us, but 

will affect the whole country? We are the 
future, and without well-guided education 

we will fail and simply get by, instead of 
rising up and making our nation stronger. 
When you take away education, you take 
away future. Don’t stay in the past, think 

about how together we can make the 
future a brighter one. 

Lucca Kemp is middle school student in 
Maryland.

Do you understand how us being 
held back from skills we need will not 
only affect us, but will affect the whole 
country?
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YOUTH MEDIA AWARDS

MAKE, DO, SHARE: 
SUSTAINABLE STEM 

LEADERSHIP IN A BOX

CREATING A CULTURE OF 
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REIMAGINED!
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This historical anniversary series 
brings to life the images teens 
see on the news. When landmark 
anniversaries approach, we have the 
accompanying book you need to tie 
everything together. These vibrant, 
conversational books appeal to 
teens in a way that standard history 
books don’t. With narrative prose 
that reads like a fiction thriller, 
this series is sure to liven up dated 
events for every young adult.

PEOPLE & EVENTS That Changed HISTORY

Atlantic Publishing is a new leader in the young adult nonfiction book market. All of our young adult titles align with state 
and national common core standards and are equipped with a Lexile measurement, making it easy for you to place orders based on age 
requirements and need. Our youthful, yet experienced writers and editors are in-tune with what captures the interest of teens. These 
action-packed and easy-to-read books are sure to stimulate any young reader’s short attention span. The pages are full of humor and fast 
facts that showcase the interesting details about the historical subject at hand. We are excited to offer a PDF sample of any book you’d 
like to delve in to.

NEW for FALL!
Reading Level:  9-10   Interest Level: 7 - 12 +

7 Book Set of  Events That Changed History
978-1-62023-221-7

Andrew Jackson
978-1-62023-146-3 • e-Book: 978-1-62023-153-1 

Mississippi Becoming a State
978-1-62023-144-9 • e-Book: 978-1-62023-151-7

Frank Lloyd Wright
978-1-62023-147-0 • e-Book: 978-1-62023-154-8

The Russian Revolution
978-1-62023-143-2 • e-Book: 978-1-62023-150-0

Pearl Harbor
978-1-62023-142-5 • e-Book: 978-1-62023-149-4

John F. Kennedy
978-1-62023-148-7 • e-Book: 978-1-62023-155-5

John Quincy Adams
978-1-62023-145-6 • e-Book: 978-1-62023-152-4

6” x 9” • 180 pages • Perfectbound • Library Binding Available • Photographs 
Author Biography • Index • Additional Information Section • Bibliography 
• Timeline • Sidebars and Fast Facts • Introductory Material • Glossary

$19.95 each  Print or e-Book

  COLLEGE Preparation Reading Level: 10-11   Interest Level: 10 - 12 +

6” x 9” • 240 pages • Perfectbound • Library 
Binding Available • Photographs • Websites 

Author Biography • Index • Bibliography 
 Sidebars • Glossary

50 FREE
BOOKS

Your library can receive up to

Visit www.atlantic-pub.com/librarians for details

The Complete Guide to Writing 
Effective College Applications & 
Essays
978-1-62023-117-3 • e-Book: 978-1-62023-119-7 • $21.95

How to Go to College on a Shoe String
978-1-62023-118-0 • e-Book: 978-1-62023-120-3 • $21.95

Healthy Cooking & Nutrition for 
College Students
978-1-62023-159-3 • e-Book: 978-1-62023-160-9 • $19.95

http://www.atlantic-pub.com/librarians


HOW-TO’S, SURVIVAL GUIDES & REFERENCES for Young Adults
Reading Level:  9-10   Interest Level: 7 - 12 +
NEW!

$19.95 each  Print or e-Book

So Your Parent is a Veteran: A Step-by-Step Guide to 
Reaping the Financial Benefits
978-1-62023-181-4 • e-Book: 978-1-62023-182-1

How to Sell Your Art, Music, Writing, Photography, & 
Crafts Online: Turn Your Hobby into Cash
978-1-62023-177-7 • e-Book: 978-1-62023-178-4

So You Want To … Join the Music Industry
978-1-62023-203-3 • e-Book: 978-1-62023-204-0

So You Want To … Be a Fashion Designer
978-1-62023-205-7 • e-Book: 978-1-62023-206-4

So You Want To … Join the U.S. Peace Corps
978-1-62023-207-1 • e-Book: 978-1-62023-208-8

So You Want to Be a … Commercial Airline Pilot
978-1-62023-209-5 • e-Book: 978-1-62023-210-1

So You Want to Be a … Real Estate Agent: How to Pass 
Your State License Exam
978-1-62023-211-8 • e-Book: 978-1-62023-212-5

School Fundraising 101: Fun & Easy Ideas for Small Events
978-1-62023-163-0 • e-Book: 978-1-62023-164-7

School Fundraising 101: Fun & Easy Ideas for Big Events
978-1-62023-165-4 • e-Book: 978-1-62023-166-1

Fast Cash: The Young Adult’s Guide to Pet Sitting & Walking
978-1-62023-167-8 • e-Book: 978-1-62023-168-5

The Young Adult’s Guide to Starting a Small Business: 101 
Ideas for Earning Cash on Your Own Terms
978-1-62023-161-6 • e-Book: 978-1-62023-162-3

101 Ways to Score Higher on Your SAT Reasoning Exam
978-1-62023-189-0 • e-Book: 978-1-62023-190-6

Fast Cash: The Young Adult’s Guide to Detailing Cars, 
Boats, & RVs
978-1-62023-169-2 • e-Book: 978-1-62023-170-8

The Young Adult’s Guide to Robert’s Rules of Order: How to 
Run Meetings for Your Club or Organization
978-1-62023-171-5 • e-Book: 978-1-62023-172-2

The Young Adult’s Guide to Identity Theft: A Step-by-Step 
Guide to Stopping Scammers
978-1-62023-179-1 • e-Book: 978-1-62023-180-7

The Young Adult’s Guide to Neuro-Linguistic Programming: 
A Step by Step Guide to Using NLP to Enhance Your Life
978-1-62023-183-8 • e-Book: 978-1-62023-184-5

The High School Student’s Guide to Research Papers
978-1-62023-187-6 • e-Book: 978-1-62023-188-3

I’m Off to College: Now What? A Step-by-Step Guide to 
Surviving the First Year
978-1-62023-197-5 • e-Book: 978-1-62023-198-2

So You Want to Write a Children’s Book: A Step-by-Step 
Guide to Writing and Publishing for Kids
978-1-62023-213-2 • e-Book: 978-1-62023-214-9

So You Want to Write a Screenplay: A Step-by-Step Guide 
to Writing for Film, Video, and Television
978-1-62023-215-6 • e-Book: 978-1-62023-216-3

So You Want to Start a Blog: A Step-by-Step Guide to 
Starting a Fun & Profitable Blog
978-1-62023-217-0 • e-Book: 978-1-62023-218-7

So You Want to Publish Your Own Book & E-Book: A Step-
by-Step Guide to Fun & Profitable Publishing
978-1-62023-219-4 • e-Book: 978-1-62023-220-0

Being young is a challenge in itself — that’s why these guides are essential 
for the teens of today. We provide vibrant and detailed solutions to the most 
prevalent struggles that young adults face. Making cash on your own terms, 
career planning, fundraising ideas, study hacks, and tips for graduating college 
debt-free are just some of the topics that we cover. No matter what problem the 
modern teen is facing — we have a book for that.

6” x 9” • 220 pages • Perfectbound • Library Binding Available • Color 
Photographs • Author Biography • Index • Additional Information Section  

Bibliography • Sidebars • Introductory Material • Glossary

http://www.atlantic-pub.com/librarians
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Stephanie Schott

Taking part in 
a leadership 

program can lead 
to unexpected 

opportunities and 
successes

Leadership 
Anchorage

History of Leadership  
Anchorage
Leadership Anchorage (LA) started as 
one of 10 national programs of the Pew 
Partnership for Civic Change in 1997. 
The program was embraced as a way 
to gain more diverse participants in city 
government and serving on boards and 
councils. In turn, these organizations 
would garner more input from and 
exposure to various cultural and ethnic 
groups. By the time Pew funding ended, 

LA was adopted and sustained through 
local financial support. 

With the guidance of the Alaska Hu-
manities Forum, LA uses a humanities 
approach to study the cultural, political, 
and civic environment of Anchorage, 
Alaska, and the world. The program 
prides itself on recruiting established 
and emerging leaders from diverse 
backgrounds and professions. Together, 
each year’s cohort experiences a two 
day retreat, nine full day Saturday 

When someone hikes the complete Ap-
palachian Trail within a year, it is called 
thru-hiking. However, most die-hard 

thru-hikers will never agree on who that includes 
since many purists exclude hikers who take side 
trails or those who hitchhike part of the trail. When 
I began Leadership Anchorage, a seven-month lead-
ership development program run by the Alaska Hu-
manities Forum, I came in as a purist. According to 
me, leaders were a particular kind of person with a 
specific personality type and trajectory. Even though 
I did not fit my own definition, I applied due to my 
annoying tendency to shake up my comfort zone. I 
approached the program much like a thru-hiker – 
checking the program’s road map, questioning what 
I had gotten myself into, hoping I had everything 
I needed, and wondering how I would get to the 
end of the journey. Now as a Leadership Anchorage 
gradate, I realize the program was a stepping stone of 
a larger journey – this article is my revised personal 
roadmap, complete with side trails.

FEATUREs
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sessions, one-on-one mentorship with 
a community leader, discussions based 
on readings and the results of various 
personality tests, and spend over 80 
hours working on a group project 
that benefits Anchorage. In sum total, 
participants graduate from LA with 
honed leadership skills, a newfound 
sense of self, and an expanded network 
consisting of their cohort and alumni. 
You can learn more on the Leader-
ship Anchorage website-www.akhf.
org/#!leadership-anchorage/q5fvz.

Beginnings & Belonging
It is safe to say that many who partic-
ipate in LA are at a crossroads. We are 
self-motivators looking for the next 
stage whether we are in our 20s or 60s. 
We are ready to put ourselves in an 
ambiguous situation for several months. 
In this case, we were 22 peers meeting 
much like The Breakfast Club  
(a librarian, a small business owner, a 
park project manager, a consultant, a 
music teacher, a graduate student, and so 
on). Our first session was an overnight 
retreat that included icebreakers, team 
building activities in the snowy out-
doors, some snoring, kitchen duty, jour-
nal entries, and reading aloud our own 
obituaries. These pieces are a master-
stroke of the program. Imagine writing 
your own obituary: what is included or 
excluded, who are the people most im-
portant to you, and what is your legacy? 
It goes well beyond answering “Where 
do you see yourself in five years?”  These 
were short autobiographies mixed with 
humor, tears, aspiration, and humility. 
With this honest introduction, we all 
moved toward better understanding of 
our group of individuals (a dreamer, a 
survivor, a storyteller, a philosopher, an 
original, a charmer, and so on). 

Nine Sessions
Each LA session was focused on a theme 
or related themes. Our most intense 
session, one with the theme of diversity, 
race, and culture, included a discussion 

of  Ta-Nehisi Coates’ Between the 
World and Me; a privilege walk exer-
cise that had everyone scattered around 
the room based on various advantages 
and disadvantages, and a candid con-
versation about personal experiences 
and concerns. Another session cen-
tered on Alaska Native cultures with 
an amazing guest speaker touching on 
the differences between Alaska Native 
and Western values, an interactive string 
story presentation, and a reader’s theater 
version of a play about the boarding 
school experience of Alaska Natives.

Other sessions dealt more with more 
traditional leadership skills. We con-
versed about group dynamics, ac-
countability, fostering civic dialogue, 
and collective impact. These topics 
lent themselves to conversations about 
work/life balance and having difficult, 
fierce conversations. The further we 
delved into all of these issues, the deeper 
our bonds grew. In turn, these bonds 
created better, more authentic moments 
for mutually respectful dialogue. 

Maybe one of the best things to learn 
about leadership is to be generous. By 
the time we reached our last session, 
we were a family. The last session 
felt like a series of rites, but the most 
touching was sharing our appreciation 
for each other. There is no better gift 
than hearing what your peers think of 
you, what they admire about you, and 
the hopes they have for your future. It 
is an unparalleled lifetime gift.

Mentorship
One-on-one mentor meetings aug-
mented our sessions. The mentorship 
consisted of regular meetings to dis-
cuss personal and professional leader-
ship goals. My mentor, Michele, the 
director of Anchorage United Way, was 
a welcome addition to my LA experi-
ence. I decided to work with Michele 
because I wanted to look outside the 
library and education fields. 

Michele is an amazing woman with 
a wealth of experience under her 

belt – she has seen it all and is willing 
to share her keen insight. During our 
talks, she gave me articles and rec-
ommended books. Though Michele 
ended up taking a sabbatical, our brief 
mentorship was paramount for me. 
Even after a handful of conversations, 
she was able to diagnose me as a per-
fectionist. Though I would normally 
deny this, Michele made me realize 
I could have categories of work that 
require different amounts of time and 
attention. That replays in my head 
every time I find myself starting to fuss 
over a flier or a social media post. 

Michele gave me invaluable ad-
vice that cut to exactly the message 
I needed to hear. As I consider my 
career path, I feel that I will continue 
to use her words to course correct as I 
move forward.

Anchorage’s Diversity
Before I moved to Anchorage several 
years ago, I did not think it was a very 
diverse city. However, nothing is fur-
ther from the truth: “As of 2010,  
Anchorage’s Mountain View neigh-
borhood is the most diverse census 
tract in the entire U.S. In fact, three of 
the top 10 most diverse are in Anchor-
age, followed mostly by a handful from 
the borough of Queens in New York” 
(bit.ly/anchoragedata) Take a moment 
to let that sink in, and then consider 
that according to the Anchorage 
School District there are 93 languages 
spoken by students at home (http://
www.asdk12.org/aboutasd/languages). 

The cohorts created by LA reflect 
this profound diversity. Every year, LA 
expands the network of leaders from 
every conceivable group and sub
-group within the larger Anchorage 
community. 

Group Project
Projects are solicited from the com-
munity to address specific needs and 
selected by LA members. Group proj-
ects included a workforce develop-
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ment program, Alaska fiscal education, 
a civic engagement academy, and city-
wide housing surveys. Following my 
passion for community engagement 
and planning, I joined the team work-
ing to set up a Farmers’ Market in the 
Mountain View neighborhood. The 
project consisted of regular meetings 
with our two LA alumni liaisons, rep-
resentatives from local organizations, 
and the project’s champion, Anchorage 
Community Land Trust. 

It was my pleasure to work with Ma-
donna, Raul, and Chandre. Our group 
was cemented with a contract that 
defined our goals, milestones, bound-
aries, and roles. We agreed to meet once 

a week to check in about our project, 
our LA experience, and our lives. This 
was to be the only time I worked in 
a group where each person was fully 
present and pulled his/her own weight. 
This dynamic made our tasks that much 
easier. Our group worked with project 
champions to craft a mission statement, 
reach out to other local markets for 
assistance, apply for EBT machines, get 
permits, buy equipment, create multi-
ple lists and charts, establish an online 
and social media presence, contact 
vendors, and recruit volunteers. Every-
thing came together despite losing our 
original location and starting with no 
seed money. 

Two of the most valuable pieces of 
this project for me were the involve-

ment of the mayor’s office and can-
vassing businesses in Mountain View. 
The mayor was still new to his post 
and his office became interested in the 
LA program. A few key staff members 
were sent to work with us. At the 
first few Farmer’s Market meetings, 
the mayor’s representative was able to 
provide real assistance with permitting 
and information about other official 
requirements. Monthly meetings with 
the mayor’s office with a representative 
from each of LA’s groups provided a 
rare opportunity to receive suggestions 
for moving forward as well as a chance 
to have the ear of local government. 
By canvassing the neighborhood, we 

had a great experience reaching out to 
the community. It was amazing to visit 
so many small businesses owned by 
first generation and immigrant families. 
These conversations informed our 
team and guided our next steps. I have 
to say that this effort was my favorite 
part of the project because it was so 
mutually beneficial: extending personal 
welcomes to community members 
helped make the market something 
they could own and increased word 
of mouth made the market that much 
more successful.

The first ever Mountain View Farm-
ers’ Market opened on June 16, 2016. 
My project group meets at the market 
almost every week, along with grow-
ing numbers of Anchorage residents.

Conclusions
LA is still changing my life. Without a 
doubt, it broadened my professional and 
personal circles, opened future career paths, 
helped bring personal issues forefront, and 
guided me toward inevitable conclusions. 
During the LA program, I managed to 
look around and get my bearings. Now 
I am creating my own unit of measure 
for personal success and reevaluating my 
milestones. It seems feasible that disparate 
pieces of my life can be incorporated into 
a deeply personal, balanced weave. Or at 
least that seems like my present goal, but it 
will probably evolve.

When I think of my purist versions 
of leadership, they seem so short-sided. 
Everyday, I lead from the middle. 
There’s very little that I hold back if its 
in the interest of improvement. More 
importantly, my comfort with my own 
talents and arc is growing. So, while I 
have never hiked an inch of the Appala-
chian Trail, I feel like this blog comment 
sums up every journey: “Thru-hiking 
the Appalachian Trail is an experien-
tial accomplishment, but beyond that, 
it’s a personal accomplishment. You 
don’t have to worry about what any-
one else does between Georgia and 
Maine. The only questions that matter 
are ‘what do I consider a thru-hike’ and 
‘did I do that’ ’’? (http://appalachiantri-
als.com/definition-thru-hike/). Amen. 

How can you lead if you do not ac-
knowledge who you are, where you are 
in your life, and how you want to shape 
your future? Write your obituary, find 
a mentor, read an inspirational book, 
ask unexpected questions, join Toast 
Masters, question why things are always 
done a certain way – find some other 
way to re-frame your life, work, and fu-
ture. Daring greatly has its rewards. 

Without a doubt, it broadened my 
professional and personal circles, 
opened future career paths, helped bring 
personal issues forefront, and guided me 
toward inevitable conclusions.

Stephanie Schott received her MLIS from 
Rutgers University. She has over a decade of 
library experience in youth services, outreach 
services, and special libraries.

26 YA L S  »  Y o u n g  A d u Lt  L i b r A r Y  S e r v i c e S  »  f A L L  2 0 1 6



Shana Hinze

When library 
sta�  embed 

themselves in 
the community 

everyone 
benefi ts.

Librarians as 
Community 

Ambassadors

A ll of these require a close 
look at the diverse needs of a 
specifi c community. And, they 

require using a variety of approaches 
to learn about those needs. Sometimes, 
community needs are easy to fi gure 
out, such as knowing that a commu-
nity requires access to streaming video, 
to which a common library answer 
is offering the service Hoopla. Other 
times, needs of a specifi c community 
may be more diffi cult to determine 
and require an in-depth assessment 
and relationship building.

Learning About Community
Typical evaluation tools to learn about 
the community often include surveys, 
questionnaires, focus groups, meetings 
and informal conversations. These 
methods can provide valuable infor-
mation and insight into the needs of 
a community and are necessary for 
growth. However, they may not be as 
effective in learning about a popula-
tion’s needs as one might expect. For 
example, when people respond to a 
survey or participate in a focus group 
on what services the library can offer 
to fi t their needs, they often limit 

their answers to ideas associated with 
a preconceived notion of the word 
“library.” People think their answers 
must be in the traditional realm of 
possibilities, those with which they are 
familiar, such as programs or services 
related to ones already being offered. 
This mentality, of course, does not 
effectively support an ultimate goal 
of developing and implementing 
programs and services that the public 
truly needs.

There is, however, another approach. 
It encompasses the general practice of 
going out into the community, joining 
neighborhood organizations and 
attending local meetings which can 
serve as an effective, grassroots method 
of discovering community needs. This 
activity, either in addition to tradi-
tional assessment techniques or as a 
stand alone practice, allows library staff 
to obtain information directly from 
the source.

Hearing parents speak about is-
sues at a parent teacher meeting, for 
instance, helps libraries to design new 
services or programs based on spe-
cifi c needs expressed in meetings. In 
my community, after delivering two 

A s libraries continue to shift ideology and re-
consider traditional programs and services, 
several frameworks for the work of library staff 

and the role of the library come to mind. Libraries:
• Serve as community center or community hub,
• Provide meeting spaces, maker spaces, job assistance,
• Support literacy development,
• Support social service needs of all ages.

FEATURES
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separate presentations to a local high 
school PTSA (Parent Teacher Student 
Association), I felt compelled to be-
come a member  in order to continue 
to receive valuable feedback about 
ways the library could assist students. 
I also wanted to maintain a regular 
appearance at the school so that more 
parents and students felt comfortable 
visiting the library or approaching me 
for assistance. Supporting the school in 
this, rather nontraditional way, made 
an extremely positive impact on the 
image of the library.

Much like my experience with the 
high school, joining a local service 
organization became one of the most 
successful community affi liations I 
have undertaken on behalf of the li-
brary. It was my second year as a pro-
fessional librarian and I just joined 
a new library in Southwest Florida 
as a youth librarian. One of my fi rst 
tasks was to join a local organiza-

tion in order to cultivate a mutually 
benefi cial relationship between the 
library and the public.  I chose to 
join Kiwanis International based on 
its primary mission of aiding “the 
children of the world.” Membership 
included attending meetings which 
gave me a chance to chat and get to 
know other members. It was at these 
meetings where I heard fi rst-hand 
some of the needs of the community, 
many of which were related to senior 
citizens and aging. I spoke, when 
appropriate, about library services 
and programs that the group might 
be interested in. I also supported 
the club by volunteering at Kiwa-
nis events throughout town such as 
fairs, the annual golf tournament and 
school programs. After a few years, I 
became secretary of the club and my 
library manager became president. 
Our continued support and dedi-
cation of Kiwanis was appreciated. 

The club subsequently voted to fund 
a literacy program at the library 
in addition to supporting various 
library functions. Our presence in 
the club even compelled at least one 
member to vigorously renew library 
interest and become a volunteer after 
a negative past experience. Without a 
doubt, library involvement in Kiwa-
nis allowed us to successfully become 
a welcoming “face” of the library. 
We met so many neighbors, students, 
teachers, families, city offi cials, moti-
vated citizens and community leaders 
that the library became a well known 
hub in the city. Perhaps the most 
signifi cant outcome of this relation-
ship was the formation of a city full 
of strong library supporters.

Another successful endeavor I had 
the pleasure of being involved with 
was the offering of a family literacy 
program in partnership with the Flor-
ida Humanities Council. The target 
audience was low income, low educa-
tion,  non library users.  It was a pro-
gram that required extensive recruit-
ment. Due to the specifi c attendee 
criteria, it was necessary to organize 
and execute an extremely creative out-
reach campaign. We began by advertis-
ing the program at fairs appropriate to 
the target audience, contacting school 
guidance counselors, churches, local 
nonprofi t agencies such as a pregnancy 
resource center, day care centers, the 
local Boys and Girls Club and select 
patrons. A particularly useful pursuit 
included attending a community 
meeting at a social service building. 
Participants included staff from the 
food stamp offi ce, Salvation Army, free 
clothes closet, sexual assault treatment 
center, homeless shelter, mental health 
offi ce, food pantry, senior center, and 
nearby churches. This provided an 
excellent forum in which to speak 
about the program and encourage staff 
from local organizations to assist in 
the recruitment of families. Although 
the meeting provided an ideal way to 

Where to Get Started Connecting with 
Community
* Schools—open houses, career day, 
etc., are great ways to introduce the 
library by hosting an info table. Once 
I attended a health and fi tness fair 
at an elementary school and brought 
pertinent materials in book, CD, DVD, 
and e-form with prizes. I had a sign 
that said every child would get a prize 
for doing 20 jumping jacks. Guess 
whose booth was the most popular?
* Social services o�  ces. Our local WIC 
o�  ce allowed us to leave fl yers for our 
Born to Read program, which entitled 
families to a quarterly free book.
* WIC office
* Churches—ask if you can set up an 
information table at large events.
* Salvation Army
* Hospitals (you could put together a 
welcome packet for new babies with 

pertinent library info, programs, and 
services).
* Government housing—sometimes 
they have afterschool programs you 
can visit.
* PTSA—high schools, middle 
schools, private, charter, and 
religious schools.
* Service organizations: Rotary, 
Kiwanis, Moose, Elks, etc.
* Maternity homes
* Recreational/community centers
* Senior centers
* Chamber of Commerce
* Free summer lunch programs. One 
year we were able to offer story time 
sessions, while another organization 
distributed meals at a low-income 
housing un it.
* Door to door
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spread awareness about the program, 
we still needed to invent new ways to 
identify and sign up families. 

We connected with families by 
hosting a table at the local social 
services offi ce where families apply 
for government aid as well as WIC 
(Women Infants and Children). I laid 
out a colorful table with balloons 
and frosted cookies and offered them 
to everyone who was waiting for an 
appointment with a social worker. 
This worked well as everyone was 
interested in receiving delicious 
refreshment. As they helped them-
selves, it gave me just enough time to 
tell them about the library program 
and I was able to sign up families on 
the spot. I also put an ad in the local 
Chamber of Commerce so that local 
businesses could refer target families. I 
even spent one morning volunteering 
at a church food pantry by bagging 
food in exchange for the opportunity 
to put our program fl yers in each bag. 
One Saturday we arranged to grill 
hot dogs at a local low income hous-
ing apartment complex. People were 
glad to be fed dinner they didn’t have 
to cook and were a captive audience 
for the short moment that it took me 
to hand over their food.

Be in the Community
While these outreach activities were 
certainly proving to be fruitful, we 
still had spaces to fi ll and turned to 
one last idea: door-to-door recruit-
ment. We picked neighborhoods with 
low-income households, and armed 
with our library badges and program 
information, knocked on doors. It 
was an initially hard sell due to the 
inevitability of most people think-
ing we were salespeople. But once 
people heard that we were offering 
six sessions of free catered food and 
the chance of winning $600 worth 
of gift cards, many people were on 
board. We even offered transportation 
if needed, such as bus passes or even 

a taxi. Reaching out to our neigh-
bors in this way turned out to be an 
interesting and even endearing ex-
perience. Someone wanted to know 
if we had information about her 
parking tickets while another men-
tioned childcare and transportation 
challenges. One man, upon hearing 
we were from the library, proudly 
showed off handwritten accounting 
formulas he had just learned from a 
library book. It was clear we were 
connecting with our community in 
ways we would have never experi-
enced inside library walls.

It certainly is rewarding to build rela-
tionships with people in the commu-
nity and introduce them to programs 
and services that have the potential 
to enhance their lives. One of my 

favorite groups I have worked with 
was a teen parent program at a local 
high school. The program included 
a day care for students’ children and 
parenting classes that incorporated 
daily living skills. I visited the center 
once a month and gave a story time to 
parents and children which included 
the standard experience: stories, songs, 
puppets, bubbles, movement activities, 
etc. But I was also able to share valu-
able pre-reading skills and have prac-
tical discussions about local resources 
such as a maternity home, pregnancy 
resource center, library career database, 
tutor service and free book program 
for fi ve and under. Many of these 
parents came to the library for the fi rst 
time because of these visits and went 
on to become active library users.

Care About the Community
When I became a librarian at a teen 
tech space in an urban area, I decided 
to take a different approach. I per-
formed all the expected outreach but 
I also engaged in a more embedded 
approach. It was a time when gun 
violence in the library neighborhood 
was high, tensions were elevated and 
we, as library staff, wanted to take 
an active role in working to change 
the situation.  A colleague suggested 
taking outreach a step further and 
demonstrate our support by attending 
community events such as an anti-vi-
olence forum, a wake, memorial and 
funeral of young shooting victims. 
When we attended the anti-vio-
lence event sponsored in part by the 
county, for example, we spoke to the 

crowd about impactful services for 
teens. One of our crowning services, 
as we mentioned, is a teen tech space, 
located conveniently in the neighbor-
hood. It is equipped to teach fi lm-
making, photography, graphic design, 
coding, robotics, music production and 
boasts Apple computers, professional 
level software and a future sound 
booth. Many people did not know 
the space existed and were glad to 
know the library system was investing 
in their youth with such resources. 
Some of the teens from the space also 
attended the event and spoke about 
their experiences with gun violence as 
well as their positive experience at the 
library. Likewise, library staff involve-
ment at the event served as a concrete 
example of our support for our teens 

The message to the audience that 
evening was clear: the library truly cares 
about the people in our  community.
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who were affected by the violence. 
They saw us personally take an active 
role in the welfare of their lives while 
simultaneously modeling positive ways 
to engage their community.  My co-
worker further declared that we were 
there to hear what the public needed. 
If there was a program or service they 
wanted, and we didn’t offer it, we 
were listening. The message to the 
audience that evening was clear: the 
library truly cares about the people 
in our community. This was evident 
in the representation of library staff 
among other respected government 
personnel such as police offi cers, 
fi refi ghters, teachers, city and county 
commissioners.

Keep Communication 
Channels Open
A word of advice. It’s important to 
keep library management in the loop 
about your outreach ideas. Administra-
tors may have more information about 

the organizations you would like to 
connect with and about the bigger 
picture activities of the library and/
or the partner organizations. Together 
you can decide if the activity you are 
considering is the right approach for 
you and for the library. In some library 
systems you may have a main outreach 
librarian or team and it is always pru-
dent to go through them fi rst as they 
may already have an active relationship 
with one of the organizations you 
seek to contact.

Get Involved
You can do it too! Join groups, attend 
meetings, drop in at intergovernmental 
meetings, service clubs, parent teacher 
meetings, reach out to the social 
services offi ce, WIC offi ce, state job 
placement offi ce, schools, after school 
programs. The idea is to go where 
people in the community go to get 
help, ask for things, or get things done. 
Becoming part of these groups will 

allow you to see and hear fi rst hand 
the needs of the community. Take a 
look at the organization listing at your 
local Chamber of Commerce, look up 
service organizations in your neigh-
borhood, drive around town (you 
may fi nd an organization that you 
didn’t know existed or isn’t published), 
contact churches and social services 
offi ces. You can make these types of 
community outreach activities work 
in your community. Don’t be scared 
to get started.  You’ll fi nd that it’s well 
worth it. 

Shana Hinze has worked in youth services 
for almost 12 years and was previously a 
librarian at YOUmedia Miami before becoming 
Branch Manager at the Allapattah Branch 
Library, Miami-Dade Public Library System.
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American Library Association. Young Adult Library Services 
is a vehicle for continuing education of librarians work-
ing with young adults (ages twelve through eighteen) that 

showcases current research and practice relating to teen 
services and spotlights signifi cant activities and programs 
of the division.
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JENNIFER VELÁSQUEZ

What are the 
results when a 

teen space is 
designed with 

input from teens 
and a focus on 

teen needs?

Lessons 
Learned 

From a New 
Teen Space

The San Antonio Public Li-
brary’s Teen Library @ Central 
opened for 13- to 18-year-olds 

in May 2015. To get to that opening 
we undertook a process of planning 
for the space that included teen input 
and began not with questions about 
furniture selection and color choices 
but by talking about what teens want 
to/like to/desire to do in their library. 
We asked the question, “What do we 
want to happen here?”

The process of planning the Teen 
Library offered the opportunity to 
ponder why teens use library space 
(in addition to how and for what). 
Partnering with teens in the process, 
following their lead and framing their 
requirements within a “real” service 
landscape revealed a set of universal (if 
incomplete) functions. Teens in focus 
groups spoke again and again to the 
need for quiet space, active space, and 
social space.

Below you’ll find recommendations 
for meeting teen space needs within 
quiet, active, and social spaces. I also 
list some “things you should know” 
and consider how to incorporate both 
current and future teen space planning 
and needs.

Keep Expectations in Check
The arrangement of a library’s teen 
space, no matter how small, can 
contribute to or be the cure for many 
of the challenges libraries face when 
serving teens. Sometimes staff ex-
pectations of how teens will use the 
space, for example, assuming teens 
want space to support current fads, or 
an inability to evolve services to meet 
the needs of current teen users, have 
an unintentionally negative impact on 
decisions made about teen spaces.

Library staff in the midst of planning 
teen space often say things like, “The 
teens will use this area for home-
work—and they will use this area for 
hanging out.” This type of thinking 
naturally embeds within it a set of 
expectations of how teens will use the 
space and that there are intended uses 
if we follow the line to its ultimate 
conclusion that will limit actual use of 
the teen space.

That’s why it’s better to design neu-
tral spaces that allow for a variety of 
uses that teens determine themselves 
based on time of day, current needs, 
and so on. This is also better because if 
specific functions and uses are placed 
on teen spaces by staff, it can lead to 
interactions that are challenging to 
both teens and staff and that can actu-
ally lead to teens not using the space 
at all.

Let’s take the example of the 
“one-person-per-library-computer” 
rule common in many libraries. Teens 
like to look at web-based content 
together. They like to share YouTube 
videos with friends (so do you!). 
Watching YouTube videos is not a sol-
itary activity.  The “one-person-to-a-
computer” rule is troublesome because 
it attempts to control the way teens 
want to use technology and experi-
ence content—and it can be a setup 
for conflict between staff and teens.

Participation, Contemplation, 
Engagement
A teen space, if rendered in a flexible, 
neutral way and with an eye to the fu-
ture, can serve many functions simul-
taneously. I propose below a model for 
teen space that supports the areas teens 
in San Antonio said they most needed 
from the public library.

FEATUREs
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•	 Participation	Space
Space for group work and activ-

ities—this flexible space allows for 
technology exploration, art activi-
ties, meetings, and collaboration on 
school and personal interest projects. 
Participation space helps facilitate 
library-based programming for teens 
while keeping these activities in close 
proximity to the teen book collec-
tion, thereby increasing connections 
to reading and literacy. Fixtures in this 
space include tables and seating that 
allow for quick rearrangement based 
on the needs of a given activity—
moving from, for example, a meeting 
room–style arrangement for a teen 
leadership group meeting to an art 
studio arrangement for craft activities, 
or to a bare floor for dancing and 
yoga.
•	 Contemplation	Space

Space for independent work—this 
calm space allows for reading and 
studying. The act of reading can be a 
solitary activity, but teens enjoy read-
ing in proximity to peers in a place 
where children and adults do not 
congregate. This is also true of inde-
pendent studying. That’s why fixtures 
in the space allow for independent 
work and will include surfaces and 
seating (including comfortable/lounge 
seating) arranged to maximize privacy 
in an open area while minimizing 
distractions.
•	 Engagement	Space

Space for teens to congregate—op-
portunities for meeting and discussing 
are vital and rare in the public venues 
teens have access to. Within arm’s 
reach of the teen book collection, the 
Engagement Space features a comfort-
able, flexible seating arrangement that 
facilitates recreational reading, tech-
nology use and display, conversation, 
and opportunities for teens to unwind 
in a welcoming teens-only place after 
school and during the summer.

These three “types” of spaces don’t 
need to stand alone as separate spaces. 

They can exist simultaneously in a 
single space, and a teen space should 
be able to transform to accommodate 
all three of these types of spaces as 
needed or desired by the activities of 
teens.

What Does Welcoming 
Mean?
Libraries that have a dedicated teen 
space should take a hard look at how 
service is offered and delivered in this 
space.

The placement of the service point 
speaks volumes. In a small teen space, 
the presence of a large staff desk can 
give the impression that teens are 
essentially occupying an adult’s work 
space—that they are being proctored 
or supervised. While the hope is that 
there is a teen service staff mem-
ber in the teen space whenever the 
library is open, the reality is that there 
will be times when this staff desk is 
unattended—empty—and taking up 
valuable real estate that could be used 
by teens.

In a larger dedicated teen space, the 
presence of a traditional service desk 
can inhibit teens from approaching 
if the desk is too imposing. What is 
imposing? A desk where an adult is 
seated, looking like they are hard at 
work on something more important 
than the teen’s question. If the “ref-
erence” desk in the teen space makes 
teens feel as though they are approach-
ing an altar to commune with an ora-
cle, the chances teens will ask questions 
or engage with staff are slight.

A Welcoming Space Means  
a Welcome Desk
A possible solution to the unwelcom-
ing scenarios above is the welcome 
desk. Not “information” not “refer-
ence”—it’s called a welcome desk and 
that’s its purpose. The name also might 
suggest a particular demeanor to staff 
and volunteers who are stationed 
there.

Situated near the entrance to the 
teen space, the welcome desk has 
some specific characteristics:
1. It is approached from the side and 

it faces into the teen space, so teens 
walk up next to staff without a 
barrier in between.

2. The computer that staff use to sign 
teens onto the public computers or 
access the catalog is facing the teen 
allowing for a reference question 
to turn into a (not heavy handed 
obvious) how to use the public 
catalog (the one on the Web that 
the public uses, not the ILS). This 
positioning helps change the nature 
of answering the teen’s query from 
staff simply delivering an answer to 
staff doing on-the-spot instruction 
on how to use the library’s tools to 
seek the required information. This 
is why the public-facing Web-based 
catalog is used.

3. Positioned as it is, next to the door, 
it allows staff to run interference 
with adults and children too old or 
too young to be in the space.

Adults and Children are 
Really Asked to Leave
It’s true, the teen library is really just 
for teens. That means everyone else is 
asked to leave. When this happens this 
exchange sounds something like, “Hi, 
this is the teen library and it’s for 13- 
to 18-year-olds. I’ll be glad to help 
you find a book in the collection but 
you can’t hang out in here—it’s for 
13- to 18-year-olds only.”

Saying the age range is important 
because “teen” is a nebulous term—
particularly with 11-year-olds and 
their parents.

This works because it is consistently 
applied by frontline staff and backed 
up by management staff who recog-
nize the developmental importance 
of having a space just for teens. This 
doesn’t mean that teens can’t use the 
rest of the library or that this space is 
used as a means to segregate teens. The 
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separate space acknowledges and cel-
ebrates the unique needs and user be-
haviors of teens. The presence of adults 
or children would drastically change 
the way teens would be expected 
to use space and, as anyone who has 
experienced a hostile takeover of a 
teen space by 10-year-olds knows, can 
drive away the clientele the space was 
intended for.

The most important element of 
any teen space is the staff. The most 
well-appointed, tech-rich, expensive 
teen space can fall fallow after the 
ribbon cutting if not appropriately ac-
tivated by dedicated teen services staff 
who welcome and build relationships 
with all teens in the community.

Final Thoughts
Following are a few things you should 
know as you ponder your library’s 
current teen space or consider a new 
teen space:
•	 Know that the teen space is going 

to get messy.

•	 Know that it will not look “perfect” 
but it will look perfectly teen.

•	 Know that you will need manage-
rial support to (1) keep the space 
teen (not “tweens”) AND (2) keep 
the space clean (i.e., custodial sup-
port is a must).

•	 Know that the space will be and 
should be constantly in flux—it’s 
not a museum or a mausoleum.

•	 Know that teens will move furnish-
ings around to suit given activities 
and needs—learn from the usage 
patterns you observe.

•	 Know that the teen space may 
be perceived as “too nice” for the 
target user group and that you may 
have to fend off adult encroach-
ment.

•	 Know that you’ll most likely 
have to advocate for a “real” 
teen space and it won’t happen 
overnight.

•	 Know that a new teen space 
doesn’t begin with choosing 
furniture or paint colors but with 

discovering the desires of the 
teens: Why do they want to use 
the library? How do they use the 
library? What do they want to do 
at the library?

•	 Know that a dedicated teen space 
isn’t a means to segregate teens, it is 
a space that recognizes the unique, 
sophisticated individuals who, at a 
particular time in their lives, have 
particular needs, desires, and expec-
tations.

•	 Know that even the most well-ap-
pointed teen space is useless with-
out a dedicated teen services staff 
person. 

Jennifer Velásquez is a lecturer at San Jose 
State University’s School of Information 
(Calif.) and serves as Coordinator of Teen 
Library Services for the San Antonio (Tx.) 
Public Library System.
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FEATUREs

SARAH DEBRASKI

NETP is 
something that 

school library 
staff must 

be aware of 
to effectively 

support the needs 
of students and 

teachers.

What’s the 
Value of the 

National 
Educational 
Technology 

Plan for 
Library Staff?

Have you seen the latest NETP? 
That stands for National 
Education Technology Plan 

(NETP) and in 2016 the fifth ver-
sion of the plan, titled “Future Ready 
Learning,” was released. You can access 
this document, for free, at http://
tech.ed.gov/netp/. This is an impor-
tant document not just for educators 
and administrators but also library 
staff, particularly school library staff. 
NETP is an aspirational plan for the 
United States, which sets “a national 
vision and plan for learning enabled 
by technology” (NETP). This plan is 
meaningful to education on a national 
level, as well as state, local, and individ-
ual levels. It is designed for teachers, 
administrators, and policy makers and 
includes real-life examples of suc-
cessful integration of technology into 
learning.

What’s Different this Time 
Around?
All of the plans come from an ex-
plicitly stated desire for the United 
States to prepare students to compete 
in a global economy. The 2016 plan’s 
full title is “Future Ready Learning: 
Reimagining the Role of Technology 
in Education,” and it lays out goals 
and activities that seek to truly have 
technology as an integral part of  
education. A key shift in this plan is 
the emphasis from “whether tech-
nology should be used in learning to 
how it can improve learning” (“Future 
Ready Learning”, p. 5). A huge change 
can be seen when one looks at all the 
plans consecutively. The current plan 
includes, for the first time, examples 
of schools and other institutions using 
technology in notable ways. It has an 
emphasis on project-based learning 

and students being a part of creating 
their own learning experiences. In-
novations in practice are highlighted, 
for example, promoting grant-funded 
projects like SchoolKit, a project that 
provides resources for schools to teach 
growth mindset. The Exploratorium’s 
massive open online course (MOOC) 
is highlighted for many reasons, in-
cluding its focus on STEM activities, 
use of social media, multiple platforms, 
and broad reach of over 7000 par-
ticipants around the world. It is also 
notable that this edition is the first  
one that is only available online. The 
2016 NETP actually models use of 
technology by presenting the informa-
tion on an easily accessed website with 
engaging graphics, layout, and simple 
navigation.

The Key Sections
The plan has five key sections: 
Learning, Teaching, Leadership, 
Assessment, and Infrastructure. 
Section 1 is focused on the student 
and outlines best practices and the 
future of learning through technol-
ogy. It explores the digital divide and 
how technology can bring equity in 
learning to those with disabilities. It 
shows how engaging and personal 
learning can be with technology and 
new educational practices. Section 
2 is focused on the educator and 
pedagogy, and the necessary changes 
therein. Section 3 recognizes and 
addresses the need for a culture of 
innovation and leaders committed 
to a partnership of technology and 
education. Section 4 covers the as-
sessments necessary in teaching, and 
explores how digital assessments have 
changed the traditional model of this. 
Finally, Section 5 discusses the infra-

FEATUREs
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structure needed to make the plan a 
success. All sections of this plan work 
together and support each other.

NETP and School Library 
Staff
Where does school library staff fit 
into this plan? The library itself, with 
changing online resources, demands 
that staff remain up to date and able to 
adapt to their library resources. While 
the new NETP stresses that teacher 
training needs to include use of tech-
nology, back in 2009 the American As-
sociation of School Librarians (AASL) 
updated guidelines in “Empowering 
Learners: Guidelines for School Li-
brary Media Programs” (available at 
http://bit.ly/aasl_guidelines) that out-
lined the very same thing for school 
library staff. As Melissa Johnston noted 
(in the paper “Blurred lines: the school 
librarian and the instructional technol-
ogy specialist”) the standards were a 
call for school library staff to be lead-
ers in technology education (Johnston, 
p. 17). However, Johnston’s analysis of 
research shows that when there are 
instructional technology specialists in 
a school, this is often a barrier to the 
school library staff participating in 
technology-based decisions or teacher 
education.

The NETP points out that teachers 
no longer need to be “content experts 
across all possible subjects” (“Future 
Ready Learning,” p. 28). Instead, hav-
ing a world of information available 
via online resources means they need 
to be adept users of those resources 
to guide students and sometimes 
even learn with them. This concept 
of being able to accurately find and 
evaluate information for a given need 
is a cornerstone of librarianship, thus 
it makes sense that the school library 
staff is integral to the success of this 
element of the plan. Related to that, 
another goal of the NETP is to have 
students be “responsible digital citi-
zens” (“Future Ready Learning”, p. 9). 

Again, this is something that library 
staff already focus on, and so they 
ought to be a key member of schools 
in teaching this.

In response to the 2010 plan, the 
American Library Association (ALA) 
applauded the goals and recom-
mendations and posited that school 
librarians were specifically quali-
fied to aid in carrying out the plan. 
Students “must be able to create and 
then share the new knowledge they 
build. These skills are part of infor-
mation literacy—and something the 
school library community is uniquely 
prepared to deliver” (http://bit.ly/
aasl_netp_comments, p. 2). ALA also 
points out that the school library staff 
is especially qualified to help students 
learn about ethical issues, such as 
copyright and fair use, as they apply 
to the Internet. The school library is 
a logical venue for inquiry learning 
and for helping students on that path. 
As for their own learning, acknowl-
edging that, like other teachers, not 
every school library staff member 
may be fully technology fluent, ALA 
recommends those staff make use of 
the many professional networks and 
opportunities through associations 
like ALA.

In a position paper for the Cen-
ter for International Scholarship in 
School Libraries (CISSL) Ross Todd 
and Carol Grover assert that school 
libraries are more relevant than ever 
and that the school librarian is key 
to 21st century learning. Todd says 
that today’s learners are not inher-
ently more information literate than 
previous learners. Today’s students 
need guidance and instruction on 
how to navigate and evaluate the 
digital world. They need help in 
developing digital and technological 
literacy, including learning searching 
skills that go beyond seeking a single 
answer and toward creating under-
standing from pieces of information. 
This skill is part of the model of 

learning and education called in-
quiry (http://cissl.rutgers.edu/, p. 6) 
and it is not only one that librarians 
teach but also a part of the current 
NETP.

Paradigm shifts in theory require 
changes in practice. It is not quick 
or easy, but educational reforms 
throughout the past century have 
shown they can happen. Education 
has morphed as the country’s econ-
omy has changed (from agricultural 
to industrial) and as new concepts of 
how learning occurs have become 
an accepted part of pedagogy. AASL’s 
“Standards for the 21st Century 
Learner” is broadly used and con-
nected to the national Common 
Core curriculum. It is part of the 
paradigm shift to an inquiry style of 
learning and to engaging students in 
learning in ways that help them make 
sense of knowledge. The NETP also 
reflects the changes in educational 
theory and responds to the needs 
of the country. To create citizens 
who can compete in a 21st century 
marketplace, students must be able to 
successfully use technology and have 
technological literacy.

While NETP isn’t promoted as 
a school library plan, to many it is 
clear that librarians are crucial to a 
successful shift to digital learning 
everywhere. Recently, Future Ready 
Schools (FRS) expanded their ini-
tiative by introducing Future Ready 
Librarians (FRL, http://futureready.
org/about-the-effort/librarians/). 
FRS and FRL are initiatives of the 
Alliance for Excellent Education in 
partnership with the U.S. Department 
of Education. These initiatives seek to 
build upon technology innovations 
and practices among school librarians 
by creating connections and devel-
oping resources. Follett pledged to 
develop tools and resources that will 
enable teachers and librarians to move 
even further into digital learning. It’s 
an exciting opportunity for librarians 
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FEATURES

to be recognized outside of our orga-
nizations as critical to technology.

How does all this help you? You 
may fi nd in your own workplace or 
community that people are not aware 
of these plans. Does your school or 
library have a technology plan? Is 

it looking for a way to utilize so-
cial media and digital learning? Is it 
looking to make connections outside 
its physical walls? These initiatives can 
support you. Visit the FRS, FRL, and 
NETP sites. Read the fact sheets and 
plans, and fi nd what works for you, 

fi nd inspiration, and share with others, 
especially administrators. 

Sarah Debraski is a YALSA Past President 
and a librarian at Stony Brook School in 
Branchburg, New Jersey.

Find, share, and discuss teen programming ideas 
with other library staff and educators.

 http://hq.yalsa.net/index.html

NEW TEEN 
PROGRAMMING 
COMMUNITY!

TEEN PROGRAMMING HQ 
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PLUS

Apply Now for the 2017 
Summer Learning and Teen 
Summ er Intern Program 
Grants
Eligible YALSA members can now 
apply for the 2017 Summer Learning 
Resources and Teen Summer Intern 
Program grants.

Through generous funding from the 
Dollar General Literacy Foundation, 
two types of grants are available: the 
Summer Learning Resources Grant 
and the Teen Summer Intern Program 
Grant. The purpose of the grants is 
to help libraries combat the summer 
slide, as described in YALSA’s position 
paper, “Adopting a Summer Learn-
ing Approach to Increase Impact” 
(tinyurl.com/YALSAsummerlearnin-
gapproach).

20 summer learning resources 
grants, worth $1,000 each, will 
be awarded to libraries in need 
and will allow them to provide 
resources and services to teens 
who are English language learn-
ers, struggling in school and/or 
who are from socio-economically 
challenged communities. 20 teen 
summer intern program grants, 
also worth $1,000 each, will be 
awarded to libraries to support the 
implementation of summer learn-
ing programs while also providing 
teens a chance to build hands-on 
job skills.

Interested applicants are invited to 
apply for the grants if they meet the 

following eligibility requirements:
• Must be a YALSA member at the 

time the application is submitted 
and when recipients are selected 

• Summer learning program must be 
administered through a library

• Library must be within 20 miles of 
a Dollar General store

To learn more about the grants and 
to apply, please visit our Summer 
Learning website at summerread-
ing.ning.com. Apply by January 1, 
2017. Recipients will be notifi ed 
during the week of February 13, 
2017. For information about joining 
YALSA, visit www.ala.org/yalsa/join.  
YALSA/ALA membership starts at 
$61 per year.

2017 Teen Tech Week™ 
Theme Announced
Celebrate Teen Tech Week 2017, March 
5-11 with the theme “Be the Source 
of Change.” Teen Tech Week encour-
ages teens to visit the library and use all 
the digital resources available to make a 
change in their life and community. 

Visit the offi cial Teen Tech Week 
site in November for resources and 
materials to help you celebrate the 
great event. 

Learn more and join the site for free 
at www.ala.org/teentechweek. 

Apply Now for YALSA’s 
Member Awards & Grants
Each year, YALSA offers over $195,000 
in awards and grants exclusively to its 
members. These range from pro-
gramming grants to travel stipends to 
volunteer and writing awards. 

The awards and grants currently 
being offered with a December 1st
deadline include:
• Baker & Taylor/YALSA Collection 

Development Grant 
• Frances Henne/YALSA/VOYA 

Research Grant
• Great Books Giveaway Competition

• MAE Award for Best Literature 
Program for Teens

• National Library Legislative Day 
Travel Stipend

• YALSA Conference Grants
• YALSA Volunteer of the Year Awards
• YALSA Writing Award

Visit http://tinyurl.com/yalsaawards-
grants to view the full list of awards 
and grants offered. 

Fall E-Course: Take Your 
Teen Collection from 
Meh to Marvelous!
Mon., Oct. 24 - Sun., Nov. 20
$155 YALSA members/$215 
non-members
In this four-week E-Course, ti-
tled Building Reflective Collections...Always 
Teens First, instructed by Julie Stivers, 
librarian at the Mt. Vernon Middle 
School, participants will explore how to 
build refl ective, responsive collections 
that represent their teen communities. 
With the framework of the course built 
around the idea that diverse collections 
are only one step in building inclusive 
libraries, the course will discuss ways 
to learn about patrons—both users and 
“not-yet” users, in addition to assessing 
current collections and the process of 
acquiring materials that better meet the 
needs of your teens. Learn more and 
register at tinyurl.com/yalsafallecourse. 

2017 YALSA Election Slate
YALSA’s Awards Nominating and Gov-
ernance Nominating Committee have 
assembled the following slate for 2017:

President-Elect
Crystle Martin

Fiscal Offi cer 
Clara Bohrer

Board Member-at-Large
Franklin Escobedo (two year term)
Jane Gov

The YALSA 
Update
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Kathy Ishizuka
Derek Ivie
Jessica Snow

2019 Edwards Award Committee
Michael Cart
Rebecca Denham
Mike Pawuk
Susan Smallsreed

2019 Nonfi ction Award Committee
Anne Dame
Heather Dickerson
Christina Dorr, PH.D
Renee C. Lyons
Sara Ortiz

2019 Printz Award Committee
Rachel Fryd
Joy Piedmont
Jennifer Thompson
Anna Tschetter
Paula Willey

Elections open March 13, 2017 and 
close on April 5, 2017. 

2017 YA Services Sympo-
sium Call for Proposals 
Keep an eye out in early November 
for the call for program proposals for 
our 2017 YA Services Symposium, 

which takes place Nov. 3-5 in Lou-
isville, KY. Want to get updates about 
the symposium including? Sign up at 
tinyurl.com/yalsasymposiumupdates. 
Learn more about the symposium at 
www.ala.org/yalsa/yasymposium. 

Bring YALSA to Your Neck of 
the Woods! 
YALSA can bring face-to-face train-
ing to you! You provide the attendees 
and the space; we’ll provide training 
materials and a content expert. The 
following full-day workshops are avail-
able for licensing from YALSA:
• Beginners’ Guide to Teens and Libraries
• Get Graphic @ Your Library
• Power Up with Print
• Speak Up, Stand Up, Step Up: Ad-

vocating for Teens
• Teens & Tech: Current Trends

To learn more, including pricing 
information, visit www.ala.org/yalsa/
face-face-training  or contact Linda 
Braun at lbraun@leonline.com. 

Future Ready with the 
 Library Project Updates
With generous funding from IMLS, 
YALSA has partnered up with ARSL 

to implement an innovative proj-
ect called, Future Ready with the 
Library, that will build the capacity 
of small, rural and tribal libraries to 
provide college and career readiness 
(CCR) services for and with mid-
dle schoolers. If you’d like to receive 
updates about the project, including 
when the application for the second 
cohort of participants opens, sign up 
at www.surveymonkey.com/r/Fu-
tureReadyUpdates. 

How Are You Reenvisioning 
Teen Services?
Check out our latest free resource 
featuring case studies on how 
libraries are re-envisioning teen 
services based on the ideas and 
recommendations expressed in 
our report, “The Future of Library 
Services for and with Teens: A Call 
to Action.” YALSA has also opened 
the call to collect more case studies 
for this resource. If you would 
like to have one of your initiatives 
highlighted in our case studies, 
contact Linda W. Braun, lbraun@
leonline.com. View the case studies 
at http://tinyurl.com/YALSA
casestudies.  
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Monthly interactive webinars on timely topics.  
Presented by experts and commercial free. 

FREE
E-Learning
just for Members

Live webinars are available 
exclusively to members as a 
free member benefit the third 
Thursday of each month.

Learn more at  
www.ala.org/yalsa/webinars

Webinars available 24/7: 
All archived webinars are free for 
members and available after the 
live presentation via the Members 
Only section of the YALSA website 
at tinyurl.com/yalsamembersonly.

Make your  
YALSA membership  
work for you!
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JOIn us as we explore ways to 
empower teens to increase your library’s impact!

Registration Now Open!

http://www.ala.org/yalsa/yasymposium


http://www.un-requiredreading.com
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