


PL: The Library Corp Ad 4-29-08 CMYK

Introducing 

 

 

Solutions that Deliver 

www.seeindigo.com 

 

 

 

 
  

 

 

 

 INDIGO 
Beautiful software.  
 
How will you Indigo? 
Invent. Design. Go. 

Visit us in booth #1372 at the 
ALA Annual Conference in Anaheim!



D E P A R T M E N T S

 4 News from PLA
k at h l e e n  h u g h e s

 5 On the Agenda

 6 From the President
j a n  s a n d e r s

15 Tales from the Front
j e n n i f e r  t. r i e s - tag g a rt

17 Perspectives
n a n n  b l a i n e  h i lya r d

28 Book Talk 
b r e n d a n  d ow l i n g

31 Internet Spotlight
m i c h a e l  p o rt e r  a n d  

d av i d  l e e  k i n g

34 Bringing in the Money
l e e  p r i c e

38 Passing Notes 
m i c h a e l  g a r r e t t fa r r e l ly

58 By The Book 
j u l i e  e l l i ot t

62 New Product News
v i c k i  n e s t i n g

E x T R A S

 2 Editor’s Note
 2 Readers Respond
 9 Verso—In Their Own Words: 

A SWOT Analysis of the CPLA 
Program

61 Index to Advertisers

Publ ic  l ibrary associat ion
Volume 47 •  number 3  •may/June 2008 
issn 0163 -5506

F E A T u R E S

40 The Wisconsin Public Library Initiative
Improving Access to Courts through Collaboration with 
Public Libraries
c at h e r i n e  n . h a l l

The increasing national trend toward self-representation in court 
presents an opportunity for collaboration between the Wisconsin 
court system and public libraries. The Public Library Initiative is 
a partnership that benefits both the public libraries and the court 
system while improving access to the courts for Wisconsin citizens.

45 Every Child Was Ready to Learn!
A Training Package for Home Childcare Providers That 
Produced Proven Results in Early Literacy Outreach
e l a i n e  c z a r n e c k i , d o r ot h y s to lt z , a n d  c o n n i e  w i l s o n

Authors detail the Carroll County (Md.) Public Library Emergent 
Literacy Training Assessment Project, which was designed to 
determine how the library could best support home childcare 
providers in promoting school readiness.

52 Connecting with Connectivity
m a ry a l i c e  b a l l

Discusses issues surrounding telecommunications infrastructure 
and broadband deployment as they relate to libraries in the United 
States and promotes stronger advocacy by librarians in order to 
achieve equitable access to the Internet, and ultimately better 
service for library patrons.

c ov e r, ta b l e  o f  c o n t e n ts, a n d  i n t e r i o r  i m ag e s  b y j i m  l a n g e  d e s i g n .



p u b l i c  l ib r a r ie s 2

Editor’s Note

Dear readers:

Getting lots of legal questions at your library lately? Seems 
there is somewhat of a trend toward self-representation. In 
“The Wisconsin Public Library Initiative” you’ll see how a 
collaboration between public libraries and the Wisconsin 
court system fosters communication between local courts 
and public libraries in an effort to better meet the needs of 
pro se litigants. Other features in this issue include “Every 
Child Was Ready to Learn!” which discusses an innova-
tive school readiness program at the Carroll County (Md.) 
Public Library, and “Connecting with Connectivity,” where-
in Mary Alice Ball transforms the potentially dull topic of 
telecommunications infrastructure and makes a compelling 
argument for why librarians need to be advocates for equi-
table deployment. The summer is a busy time for libraries, 
with increased programming for out-of-school children, 
but we hope you find time to peruse the informative arti-
cles and regular columns in PL and find some ideas you can 
implement in your library. Let us know what’s going on in 
your library. We love to hear from readers! 

Kathleen M. Hughes, Editor
khughes@ala.org

Kathleen is reading The Garden of Last Days  
by Andre Dubus III.
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Readers Respond
I would like to say that everyone on my staff is a professional 

and there are some of us who do not have the much vaunted 
MLS. There is a huge difference between being a professional 

and having a professional degree. Having the degree doesn’t mean 
you know more than others on the staff; most especially in the area 
of customer service which is the main job of every professional 
librarian. I am sorry to say that at times the MLS comes with a 
sense of elitism and attitude and not professionalism. 

I am the director of a staff of nine in a medium size library in 
Iowa. I have a bachelor’s degree in library science (this degree has 
more hours than a master’s) with over forty years of experience. 
I also have four staff people with an MLS, three with bachelor’s 
degrees and one with a high school degree and some college. They 
are ALL professional librarians. We are fortunate (through city pol-
icy) to be able to pay for tuition and books for advanced degrees that 
will benefit the department and we have been able to pay for two 
staff [members] to get their MLS and one staff [member] with an 
MLS to go back and get certification as a PC technician (more ben-
efit to us than the MLS). The two staff [members] who have gotten 
their MLS said the course work was of benefit to them but that was 

continued on page 37
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Sari Feldman Elected 
PLA Vice President
Sari Feldman, executive director of 
the Cuyahoga County (Ohio) Public 
Library, has been elected vice presi-
dent/president-elect of the Public 
Library Association (PLA). Feldman 
will become PLA president-elect in 
July 2008 and will assume the PLA 
presidency in July 2009 for a one-
year term. 

“While I have had an outstanding 
career of more than thirty years in 
public libraries, I continue to relish 
new ideas and the changing models 
of customer service,” Feldman said. 
“This is an opportunity to give back 
to the profession and to contribute 
to the future of public libraries.” 

Feldman has been a member 
of PLA and the American Library 
Association (ALA) for more than 
fifteen years, serving on numerous 
PLA and ALA committees includ-
ing the Every Child Ready to Read 
Evaluation Task Force, the PLA 
Board of Directors, and the ALA 
Office for Literacy/Outreach Services 
Committee. She is a member of 
WebJunction’s e-Learning Advisory 
Committee and a former president 
of the New York Library Association’s 
Youth Services Section. She has 
coauthored several publications, 
including Learning Environments 
for Young Children (ALA Editions, 
1998) and Serving Families and 
Children through Partnerships 
(Neal-Schuman, 1996). The recipi-
ent of numerous awards, Feldman 
was named a YWCA Woman of 
Achievement in 2005.

Prior to her current position as 
executive director, Feldman served 
as deputy director of Cleveland 

Public Library. She also held numer-
ous positions in the Onondaga 
County (N.Y.) Public Library.

Feldman earned her master’s 
degree in library science from the 
University of Wisconsin-Madison 
and a bachelor’s degree in English 
from the State University of New 
York at Binghamton.

PLA Members Vote to 
Approve New Bylaws
PLA members voted to approve 
changes to the bylaws, effectively 
reshaping the structure of the orga-
nization. The process to change the 
bylaws began several years ago when 
the PLA Board undertook a strategic 
planning process with the goal of 
determining how to become a more 
nimble organization that is highly 
responsive to member needs.

PLA members were given the 
opportunity to discuss and debate 
the proposed changes at the 
2008 ALA Midwinter Meeting in 
Philadelphia and again at member 
forums held during the 2008 PLA 
National Conference in Minneapolis.

Major components of the bylaws 
changes include:

● The PLA Board will be reduced in 
size to facilitate decision-making 
and provide greater access 
by members to their elected 
representatives. The smaller board 
will meet four times per year.

● The PLA Executive Committee 
will be disbanded, flattening 
the governance structure of the 
organization and empowering 
the Board to make binding 
decisions without the need to go 

to the Executive Committee. This 
will allow the Board to focus on 
membership needs and make 
quicker decisions regarding the 
organization.

● Communities of Practice 
will replace many of the PLA 
Committees. Communities of 
Practice will be virtual groups 
that are interest-focused and 
member-driven. Members will 
have the power to create groups, 
as well as morph or disband them 
at their discretion. This will allow 
all 12,000-plus members, many 
unable to travel to in-person 
committee meetings, to get 
involved with the organization 
and the public library issues they 
care about most. Communities 
of Practice, should the members 
choose, will still be able to meet in 
person at Annual and Midwinter.

PLA will transition to the new 
organization structure over the next 
two years, phasing out board mem-
bers as terms expire. Visit www.pla 
.org for more information,

Register for Fall Public 
Library Management 
Courses
CPLA Program
Completion of any of these 
courses can be used as credit 
toward the Certified Public Library 
Administrator (CPLA) program. 
This voluntary program is designed 
for post-MLS public librarians with 
at least three years of supervisory 
experience, but you do not need to 
be enrolled in the CPLA certification 
program to take advantage of PLA/

News from PLA
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CPLA courses. For more information 
about certification, visit http:// 
ala-apa.org/certification/cpla 
application.html.

Marketing with Wayne Piper
September 9–10, 2008
Saratoga Springs, New York
Develop the skills you need to effec-
tively market your library’s programs 
and services. Learn the importance 
of marketing the public library, as 
well as how to draft and implement 
a marketing plan, how to measure 
the success of the library’s market-
ing efforts, and how to evaluate the 
impact of marketing materials and 
methods.

Budget and Finance  
with Sandra Nelson
September 16–17, 2008 
Olympia, Washington
Unravel the mystery of the library 
budgeting process. Learn how to link 
the budget process to the library’s 
strategic planning priorities, assign 
budget responsibilities, prepare a 
program budget from a line-item 
budget, complete a cost-benefit 
analysis, and manage cash flow.

Visit www.pla.org for complete 
course curricula, fees, local informa-
tion, and to register. Please contact 
PLA at pla@ala.org or (800) 545-2433, 
ext. 5PLA if you have questions.

Master Management 
Skills: Attend PLA  
Results Boot Camp!
October 20–24, 2008
Cleveland, Ohio 
PLA Results Boot Camp is a week-
long interactive workshop designed 
to teach practical library manage-
ment skills. Participants will be 
encouraged to apply what they learn 
to real-life problems and issues in 
their libraries. PLA Boot Camp will 
help you understand all the publica-
tions in the Results series and see 
firsthand how they interconnect, 
and how they can help you forge an 
effective management style.

Boot Camp 4 will be presented 
by Sandra Nelson and June Garcia, 
both of whom have written books 
in the Results series. Acceptance to 
Results Boot Camp 4 is competitive. 
Participation is limited to ensure 
an environment that fosters group 
interaction and active participa-
tion. Stay tuned to www.pla.org for 
information about the application 
process and registration. 

2008 PLDS Statistical 
Report 
PLA is accepting orders for its 
Public Library Data Service (PLDS) 
Statistical Report 2008. Order forms 
for both the print version of the 
report and the database are available 
at www.pla.org. The PLDS Statistical 

Report is designed to meet the needs 
of public library administrators 
and others for timely and effective 
library-specific data that illumi-
nates and supports a wide variety of 
management decisions. In addition, 
since its beginning in 1988, the PLDS 
reports have been used extensively 
by the media to understand the 
public library and its environment. 
Order your copy today!  

On the Agenda

2008
ALA Annual Conference
June 26–July 2
Anaheim, Calif.

2009
ALA Midwinter Meeting
Jan 23–28, 2009
Denver, Co.

PLA Spring Symposium
April 2–4, 2009
Nashville, Tenn.

2010
PLA 13th National Conference
March 23–27, 2010
Portland, Ore.
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JAN SANDERS is Director  

of the Pasadena (Calif.) 

Public Library; jsanders@

cityofpasadena.net.

Jan is reading Sparrow by 

Mary Doria Russell, As I Lay 

Dying by William Faulkner, 

Absalom! Absalom! by 

William Faulkner, and  

Strategic Planning for 

Results by Sandra Nelson 

for the Public Library 

Association.

A Great Year 
and a Glimpse 
into the Future
Yikes! I have just learned that this column is my “last hurrah.” This year 

has certainly slipped by very quickly. And guess what? To no one’s sur-
prise I have much left to say! Guess I’ll just have to do a guest article at 

some point.

Yay Minneapolis!
I must begin these musings with a huge “thank you” and “well done” to all 
who played a part in the PLA 2008 conference in Minneapolis. What a great 
city! They welcomed us with open arms and midwestern hospitality. I heard 
comments like: “cleanest downtown ever,” “just look at that sunshine,” 
“this place is so walkable,” “I never met such helpful staffers,” “the waiters 
are great” (aside: I was part of a party of twenty-three and we got separate 
checks and hot food), and “let’s come here again.” So, a big hip hip hooray 
for Minneapolis! And to those of you who planned, suggested, selected, 
hosted, monitored, posted, or otherwise assisted with forming the program: 
We loved it! Speakers were enlightening and interesting, often stretching our 
comfort zones. Authors were approachable, talented, and excited to be with 
us. General session speakers inspired, encouraged, and tickled us in many, 
many ways. Great job, Raymond (Santiago, chair of the PLA 2008 National 
Conference Committee) and crew. I hope that my group (the PLA 2010 
National Conference Committee) can hold up to this high standard when we 
gather in Portland in 2010. 

And a big hooray for our sponsors. We couldn’t do any of it without them. 
Again and again I heard vendors say that this is their best conference experi-
ence, that leads generated at PLA National Conferences are more plentiful 
than any other show, and that they see the real decision-makers at PLA con-
ferences, more than any other show. We’re glad for that. And we’re glad they 
continue to come, to support us, to feel welcome and needed. Be sure to 
mention that you saw them in Minneapolis as you visit with your own sales 
representatives.

Moving Forward
Many of you commented that the conversations held in and out of sessions 
at conference stretched your experience and made you think in new and not 
always comfortable ways. But that’s what good conferences do. The challenge 
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now is to carry that enthusiasm and 
zeal to the work that lies before us as 
an organization. There are a number 
of new initiatives that will need our 
attention and participation as we 
move forward.

As of this writing, I don’t know 
yet if the bylaws issue has passed, 
but regardless of the outcome, we 
must take a long, measured look 
at the organization. (Editor’s note: 
The bylaws change did pass. See PLA 
News on page 4 for more informa-
tion.) We may have the opportunity 
to move in very different ways, elimi-
nating some committees and moving 
to communities of practice, which 
would be very exciting and innova-
tive. Or, we may stay with the current 
structure and put our energies into 
making that work more effectively 
for our members. Either way, we 
need your help and your expertise. 
Take the time to volunteer for your 
special interest. Help us keep PLA 
vital and relevant to your needs as a 
public librarian.

There’s another effort that we 
need to address as well. The current 
conversation about “e-government 
services,” however we define that, 
is an area that demands our atten-
tion. We know agencies are telling 
more and more people to “go to 
your local public library for access.” 
Research tells us that e-government 
services have become a major new 
and rapidly expanding service area 
for us. We need to be sure funding 

questions, policy issues like pri-
vacy, questions of staff training and 
adequate online connectivity and 
bandwidth have been adequately 
answered in order to meet this chal-
lenge. I am working with the ALA 
Committee on Legislation (COL) to 
name PLA members to a new COL 
ad hoc subcommittee on e-govern-
ment services. I feel it is important 
for PLA members to take the leader-
ship role in this important conversa-
tion. For now, it’s being sponsored 
by COL to ensure that all ALA units 
can share the effort. The work of 
the subcommittee will be done on 
a public wiki so any or all of you 
can participate. It is a great working 
model for what we hope our “com-
munities of practice” might become. 
Take a minute to visit at www.wo.ala 
.org/egovservices. It’s a great way to 
raise questions, help frame policies 
that you can live with, and generally 
participate in the issues.

And a final area that I want to be 
sure to highlight for you is in the 
arena of leadership development. As 
you may know we had a great pre-
conference program in Minneapolis, 
sponsored by 3M, which began con-
versations about leadership, what 
processes can assist with leadership 
development, how to best use your 
own skills, what’s necessary to be a 
good leader, and so on. It was a ter-
rific day, and we plan to continue 
it in Anaheim (during the 2008 
ALA Annual Conference) through 

“reunion and conversation.” 
Also, in conjunction with the 

broader effort to develop PLA leaders, 
we are establishing scholarships at 
four of the best leadership develop-
ment programs in the country. PLA 
members will have the opportunity 
to apply to the Kennedy School of 
Government Senior Executives in 
State and Local Government Program 
at Harvard University; the Ross 
School of Business: Leading Change 
and Innovation Program at the 
University of Michigan; the Wharton 
School: Leading Organization Change 
at the University of Pennsylvania; 
or the Columbia Business School 
Leading Strategic Growth and Change 
Program at Columbia University, 
New York. This year, we have $50,000 
allotted by the PLA board to fund 
these scholarships. More details will 
be forthcoming, but I wanted you to 
begin thinking about it. Stay tuned 
for more information.

So, I guess that’s it for me, kids. It 
was a great ride and a true honor to 
serve you this year. You made me feel 
supported and heard and I will keep 
those memories close. I encourage 
those of you who are so inclined to 
take a strong leadership role in our 
organization. It is not only fun to 
help govern, it’s challenging, thought 
provoking, and oh-so-satisfying. I’ll 
see you around as I continue to work 
for and with America’s fine public 
libraries. Thank you, thank you, 
thank you.  
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JENifER gRADy is 

Director of the American 

Library Association–Allied 
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.org. She is reading Tunnel 

Vision by Sara Paretsky, 

Free for All: Oddballs, Geeks, 
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In Their Own 
Words
A SWOT Analysis of the CPLA Program

The Certified Public Library Administrator Program (CPLA) is a special 
opportunity for librarians to learn, share, and expand their manage-
ment capacities. CPLA is a voluntary, post–master’s degree program 

that, through coursework and practical and rigorous assignments, gives 
librarians a broad understanding of core management topics, including 
budgeting, personnel, building maintenance, and technology. Candidates 
also choose from three of five electives to tailor the program to their needs: 
current issues, grant writing, marketing, politics and networking, and service 
to diverse communities. Candidates must have three or more years of super-
visory experience in a public library and an American Library Association 
(ALA)–accredited MLS.

We’ve conducted a SWOT analysis of the program, to shed light on 
the current state and plan for the the future of CPLA. SWOT is an ele-
ment of strategic planning that organizations use to assess their Strengths, 
Weaknesses, Opportunities, and Threats to determine whether it will be 
worthwhile to embark on a new service, product, or opportunity. It’s also a 
handy way of organizing this information. Similar analyses were done prior 
to launching the program. It requires that the initiator look at both internal 
(strengths, weaknesses) and external (opportunities, threats) environmental 
forces and trends. 

History of the CPLA Initiative
This program has a long history in the profession, predating its development 
and eventual approval of the concept by the boards of the Public Library 
Association (PLA) and Library Administration and Management Association 
(LAMA) in 1996. The Association of Specialized and Cooperative Library 
Agencies (ASCLA) came on board in 1998, and with the inception of the ALA 
Allied Professional Association (ALA-APA) in 2002, the program took shape 
into a service that was implemented in the spring of 2006.

Certification for librarians has been discussed at least as far back as the 
1948 Conference on Library Education. Back then twenty-two states had 
mandatory certification for county librarians (currently twelve states require 
public librarians to be certified and more than thirteen have voluntary cer-
tificates or certification).1 Then, as now, certifications in some instances were 
granted automatically to holders of training in library science (there were 
more undergraduate programs as well as the fifth-year bachelor’s degree, 
the BLS). And then, as now, standards differed greatly in how certification is 
defined and executed. 
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More than half of the fifty states 
have certification. States may have 
laws that govern certification. They 
may be for all levels of staff, only for 
librarians, or only for directors. In 
some states, staff have to get the cer-
tification in order for the library to 
receive state funding or because they 
participate in the state retirement 
plan. The purpose for the certifica-
tions may be as a legal requirement, 
skills enhancement, or as require-
ment to practice. 

CPLA differs in intent from certifi-
cation as interpreted in 1948, when it 
was considered “external and as such 
is not essential for efficient organiza-
tion or administration.”2 

PLA, LAMA, and ASCLA members 
and staff crafted the program’s nine 
competencies and surveyed employ-
ers to find out if they considered 
certification viable and something 
they would at least recognize and 
at most support and value. A CPLA 
Certification Review Committee 
oversees the program and evaluates 
candidate applications and forms 
and provider proposals.  

The Need for CPLA
Nine librarians have completed the 
program and there were ninety-nine 
candidates at the time of this writ-
ing. These librarians were attracted 
to CPLA for many reasons. Their 
motivations are professional and per-
sonal. And, as we will discuss in the 
Opportunities section, a credential is 
desirable. For administrators who had 
no preparation, they feel like Janice 
Fisher who said, “When I finally had 
the opportunity to be a director, I 
discovered that while I thought I was 
prepared for all of the responsibili-
ties, it was in fact much harder than I 
expected!” Even when candidates feel 
qualified in one or more competency, 
they report an appreciation after tak-

ing courses for the impact that area 
has on directors, such as managing 
buildings. Several of the candidates 
have no desire to change positions. 
However, others share the goal of Lois 
Blythe, who saw CPLA as crucial to 
“developing the skills needed to be 
competitive in today’s job market for 
library director positions.” 

The desire to provide better ser-
vice runs throughout applicant state-
ments. Patrick Wall reflected that he 
“feels that providing excellent service 
to the widest possible spectrum of 
patrons, while offering both tradi-
tional and a continuously changing 
array of new services is, and will con-
tinue to be, a challenge financially, 
and from a staffing standpoint for 
every public library. This challenge 
must be met for public libraries to 
survive and it must be met to serve 
the needs of our patrons.”

The format appeals to many 
candidates. Barb Brattin said, “Your 
classes look like just what I need to 
succeed without spending an entire 
semester in a classroom or online.” 
The hope from all involved, past and 
present, is the fulfillment of Nanette 
Donohue’s expectation that “certifi-
cation will add that extra something 
to my resume to make me stand out 
from the crowd.”

Strengths of the  
CPLA Program
The courses impart information and 
resources, but unexpected takeaways 
have been how immediately appli-
cable the learning has been, the self-
reflection that candidates engage in, 
and what candidates have learned 
from their colleagues. 

Personal Learning
The “What’s in it for me?” question 
is easily answered by the candidates. 

After taking UIUC’s Politics and 
Networking, Margaret E. Hooper, 
gave the high praise of “I believe I 
would not have been able to advance 
in the profession without this class.” 
Every candidate may not feel this 
strongly, but many have told us that 
the courses have strong positive 
impacts on them personally and 
professionally. And we are too early 
in this program to assign causality, 
but several candidates have become 
directors or taken the leap to direct 
new libraries.

As mentioned earlier, candi-
dates may think they already have 
a handle on a competency. Before 
taking UIUC’s Service to Diverse 
Communities, Suzann Holland “was 
a bit skeptical that I would get much 
out of this course, as I thought, ‘My 
community is sorely lacking in diver-
sity.’ This course demonstrated that I 
should not make assumptions. After 
doing the required demographic 
research, I was surprised by the 
diversity of our community.”

Applicability
The courses are practical and are 
meeting immediate needs. Karen 
Jessee said she used what she 
learned about cleaning, and used 
an anti-graffiti product the day 
after that class, when her building 
was tagged. Similarly, the UIUC 
Personnel course helped Suzann 
Holland “eliminate several issues 
that were problematic, some of 
which were in conflict with  
state law.”

The timing was perfect for candi-
dates who have changed jobs, were 
in the midst of building projects or 
just taken on new responsibilities. 
Bonnie D. Mendes took the NSLS 
Budget and Finance course as her 
town was planning budgets. As a 
new director, she had not ever devel-
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oped a budget so the course was 
right on schedule.

Many of the exercises are often 
designed to elicit a finished prod-
uct. In UIUC’s Management of 
Technology, Sandra Wee created a 
Technology Goal/Competencies 
Checklist/Self-Evaluation for the 
staff at her branch. The marketing 
and diversity courses also lead to 
full-fledged plans, some of which 
have been submitted and approved 
by library boards. 

Despite the myriad funding meth-
ods, library sizes, and political situ-
ations, candidates found elements 
they could appreciate, either from 
the instructor, readings or discus-
sion with classmates. Mary Medjo 
Me Zengue shared, “I work in a 
home-rule (non-tax capped) munici-
pal library in Illinois. This class has 
significantly increased my knowl-
edge of budgeting practices that 
can be applied in any setting. It was 
tremendously helpful to have class-
mates from different states where 
libraries are organized and funded 
differently. It was reassuring to dis-
cover that many of the challenges we 
face are pretty similar.” 

Rigorous and Challenging
One of the reasons librarians 
are enrolling in CPLA is because 
they have missing pieces in their 
managerial skill sets. All candi-
dates complete four core courses: 
Budget and Finance, Organization 
and Personnel Management, 
Management of Technology, and 
Planning and Management of 
Buildings. They choose three of five 
electives: Marketing, Fund-raising 
and Grantsmanship, Service to 
Diverse Populations, Politics and 
Networking, and Current Issues. 
Those who are thinking of applying 
often ask if they can get experien-

tial credit in one or more areas, and 
skip the course. This program does 
not accommodate this proposition. 
In fact, many candidates say they 
have benefited from their classmates 
sharing how they have approached 
problems. 

With few exceptions, candidates 
have appreciated being pushed “out 
of their administrative comfort zone” 
when learning new competencies as 
well as expanding their knowledge. 
Through course assignments, librar-
ians are finding populations in their 
library community that are ripe for 
invitations and new services and are 
writing successful grants to launch 
new initiatives. Managers who have 
prepared their own budgets for years 
learned new ways to budget and 
looked at their entire library budgets 
for the first time, showing them how 
their budgets fit into the larger fiscal 
structure. 

Providers/Instructors/
Courses
CPLA is not a replacement for 
the master’s degree, but is what 
instructor Arlita Harris considers an 
“important advanced learning and 
certification that most librarians did 
not realize they needed while they 
were in library school.” CPLA uses 
what we consider a “new age” model 
of certification with instructors 
teaching and affirming competen-
cies through assignments that allow 
the candidate to demonstrate pro-
ficiency in the management arena. 
Courses are expected to meet or 
exceed the criteria developed by ALA 
staff and members of LAMA, PLA, 
and ASCLA. 

Everyone in the program has 
taken a calculated risk, and for 
providers, it was balanced by their 
desire to participate in a revolution-
ary model. Providers of the courses, 

whether they are ALA divisions, 
library schools, regional associations 
or consultants, must demonstrate 
that curricula meets the require-
ments of the competency and 
that the instructor of the course is 
qualified to teach a competency. 
The CPLA Certification Review 
Committee (CRC) considers provider 
reviews their highest priority. After 
a course is approved, the Course 
Completion Form (CCF) gives the 
CPLA CRC feedback throughout the 
year regarding whether the providers 
and instructors are teaching what 
they have proposed and what can-
didates expect. Thus far, again with 
few exceptions, candidates reiterate 
Todd Dunkelberg’s statement that 
“The class more than met my expec-
tations.” For those few exceptions, 
the CPLA CRC looks at whether 
there is agreement among students 
and informs the provider, giving the 
provider the opportunity to address 
issues with the course content, deliv-
ery method, or instructor as needed. 

Candidates have raved about their 
instructors. They also find them-
selves referring to the resources from 
the courses and passing on what 
they’ve learned to their colleagues. 

Networking and  
Camaraderie
Because the program requires at 
least three years of public library 
supervisory experience, Dunkelberg 
and others feel “the real strength of 
the course was the ability to network 
and work with other participants.” 
Providers are to be commended for 
designing courses that encourage 
students to bring their problems, 
contribute their solutions and chal-
lenge instructors and readings that 
propose solutions that may or may 
not have worked for the students. 
Candidates are exploring similarities 
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and differences in their communi-
ties, funding schematics, organi-
zational structures, state and local 
laws, as well as in how to fulfill their 
professional goals.

Delivery Methods
Networking is a very important out-
come of the courses, but student-
student and instructor-student 
interaction is a feature that the CPLA 
CRC looks for in every proposal. 
There is no specific delivery method 
for courses, but they must include 
at least twelve contact hours. Four 
styles have been used thus far by 
providers: face-to-face (usually two 
days), asynchronous, synchronous, 
and a combination. The goal of CPLA 
is to find providers that will offer 
competencies often and in a variety 
of formats. Besides having different 
learning styles, candidates should 
be able to choose delivery methods 
based on their schedules, costs, and 
preferences.

Candidate Support
Candidate support goes beyond the 
classroom. It also means soliciting 
and addressing candidate feedback 
on all aspects of CPLA. Because the 
program is often completed com-
pletely online, CPLA administrators 
schedule virtual or in-person meet 
and greets for all of the candidates. 
Finally, upon completion of the pro-
gram, CPLA honors candidates with 
an engraved business card holder 
and a certificate of completion of 
the certification program. Perhaps 
more beneficial though is the  
résumé review that the CPLA CRC 
conducts during the final review. 
They want candidates to be as con-
fident about themselves on paper as 
they do in describing their experi-
ence verbally.

Weaknesses
Costs
It’s an unavoidable reality that 
professional development can be 
expensive. Participation in CPLA 
requires a $250 nonrefundable fee 
for ALA members and $350 for non-
members. Course providers charge 
an average of $350 per course. Those 
fees are paid directly to the provid-
ers. Candidates complete seven 
courses, which require submission 
to ALA-APA of a Course Completion 
Form and a $45 fee ($75 for non-ALA 
members) for each course and a final 
review fee. Over five years, the total 
cost of participating in CPLA might 
be $3,060 ($250 + $350 x 7 + $45 x 
8), far less than other library leader-
ship institutes, the MBA, or Public 
Administration graduate degrees 
that a number of candidates consid-
ered prior to enrolling. Karen Mahnk 
holds an MLS and MBA and sees 
a fit with CPLA: “In my MBA stud-
ies, I found the case study method 
extremely effective in preparing me 
for the reality of business. The course 
curriculum I have reviewed reflects 
this same practical application.”

Applicant Criteria
Another unavoidable reality is that 
the program has criteria for appli-
cants that were determined by the 
three ALA divisions and restated by 
the CPLA CRC. One is that candi-
dates must have an ALA-accredited 
master’s degree or equivalent. This 
does not please graduates of non-
accredited schools. Although the 
CPLA CRC makes provision for non-
accredited courses to be approved, 
the same is not true for graduates. 

The other criterion that has 
caused frustration is the requirement 
that candidates have three or more 
years of public library supervisory 
experience. This has been questioned 

by new librarians who wish to enroll. 
But the candidates would argue for 
keeping this requirement because 
they learn as much from their class-
mates as they do from the instructors 
and materials. There is a loophole 
in that the CPLA program accepts 
public library supervisory experience 
even if the candidate gained it prior 
to completing the MLS. 

While CPLA has criteria, it is up to 
providers to determine whether they 
have the same criteria. We have found 
that providers have been amenable 
to having new librarians, non-accred-
ited MLS graduates, academic librari-
ans and support staff in their courses. 
The rub comes when students want 
the credential of CPLA, which can-
not be granted. The credential is 
important. Mendes admitted that she 
proudly displays her certificate from 
the Budget and Finance course in 
her office. Patricia Linville came into 
the program “to give my experience 
professionally recognized depth and 
the physical validation of a title.” On 
a related note, public and academic 
library support staff should watch for 
the Library Support Staff Certification 
Program, an IMLS-funded project 
under development by ALA and the 
Western Council of State Libraries, 
which will be available within the 
next three years. Contact ALA-APA for 
more information (info@ala-apa.org).

Providers
When CPLA was created, it was 
hoped that library schools, state 
libraries, library associations and 
consultants would become provid-
ers. So far, participation by these 
groups has been far less than antici-
pated. All of these groups could 
apply to be approved providers of 
courses they already offer. That way 
the students in the courses could 
receive both credit from the provider 
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and credit towards completion of 
CPLA, a “two-fer.” If a student takes 
a CPLA-approved course from a 
library school and decides within 
twenty-four months of completing 
the course to apply for CPLA, they 
can get immediate credit for that 
course. East Carolina University’s 
(ECU) Department of Library Science 
and Instructional Technology offered 

that option to its LIBS 7030 Financial 
Management of Public Library 
Organizations students, as the course 
was approved as fulfilling the Budget 
and Finance competency. However, 
because the program is new and is 
only slowly reaching public librar-
ians’ radar, ECU did not reapply after 
its initial year.

Instructors/providers are positive 
about being affiliated with the pro-
gram, but it does require additional 
work and, for those institutions that 
developed courses just for CPLA, 
there are expenses that must be jus-
tified from year to year. All providers 
have cost models and individual 
break-even points. More than three 
hundred librarians have taken CPLA 
courses, including one hundred can-
didates. With these numbers, CPLA 
cannot support more than a few 
dozen courses. However, with a sig-
nificant portion of public librarians 
needing the skills CPLA is teaching, 
the potential is incredible. 

One of the short-term assignments 
for the administrators of CPLA is to 
find out why those institutions that 
seemed most likely to participate are 
not. We only have assumptions and 
a few anecdotal comments. It should 
not be seen as competition or an 
affront to the education the schools 
are providing. CPLA must find out 
what the silence means.

Opportunities  
and Threats
SWOT analysis is about determin-
ing your program’s advantages and 
also to identify competition. The 
Strengths/Weaknesses portion cov-
ers internal aspects. Opportunities 
and threats are externally focused. 
For CPLA, opportunities and threats 
are generally two sides of the same 
coin. Awareness, or lack thereof, 
may be the overarching threat (and 

opportunity) of the CPLA program, 
which inspired this article. One 
threat, that we will have to find 
workarounds for, is the cost issue 
during economic downturns. Also, 
in times of plenty, there are choices 
for where to spend professional 
development dollars. Professional 
development opportunities abound, 
hosted by libraries, library and 
information schools, cities, states, 
regions, and national associations. 

Why should candidates, or as 
mentioned earlier, even provid-
ers, participate in CPLA? Does the 
profession need better managers 
and leaders? Why isn’t it enough to 
attend relevant workshops at a state 
conference? Why indeed should 
librarians even concentrate on 
professional development—wasn’t 
library school enough? The last is a 
question for the ages. In addition, it 
must be acknowledged that not all 
public librarians have the same level 
of interest in continuing education 
or have a career path or goal. Even 
fewer want to be managers or rec-
ognize that their managerial skills 
could use updating.

Though CPLA may appear to be 
just another professional develop-
ment program, the opportunity 
comes with how it has been and 
will continue to be differentiated, 
and in the long term how those who 
complete the program differentiate 
themselves. The second will take 
years, but the first is inherent in the 
candidates already—public librar-
ians with three or more years of 
supervisory experience who volun-
tarily apply for this program and feel 
there is value in the competencies 
taught, the ALA imprimatur, the way 
the program was developed, the way 
the program operates and the cre-
dential conferred. 

CPLA at a glance

●	 Began in spring of 2006
●	 Nine graduates
●	 Ninety-nine candidates 

from more than thirty 
states and Nassau, 
Bahamas

●	 Active courses in all nine 
competencies (candidates 
take four core and three 
electives):
●	 Budget and Finance 

(core)
●	 Organization and 

Personnel Management 
(core)

●	 Management of 
Technology (core) 

●	 Planning and 
Management of 
Buildings (core)

●	 Service to Diverse 
Populations

●	 Current Issues
●	 Marketing
●	 Fund-raising and 

Grantsmanship
●	 Politics and Networking 

●	 Applications reviewed 
quarterly, including ALA 
Midwinter Meeting and 
Annual Conference

●	 All information may be 
found at www.ala-apa 
.org/certification/
cplaapplication.html
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Certification for Other  
Specializations
Another threat/opportunity duality 
for ALA and ALA-APA is what hap-
pens when other areas of specializa-
tion decide they want a program. 
ALA certification programs generally 
begin as grassroots efforts and move 
up the chain until they are approved, 
at which time they are managed 
by ALA-APA. What if, for example, 
academic librarians, those with and 
without a second master’s, determine 
that there is a need? There are for- 
profit and nonprofit institutions that 
could embark on development of a 
national management certification 
program, or distract the movement 
with a less comprehensive offering. 
If there is a great enough need within 
the academic, youth, technical, or 
other librarian types to develop a 
new program or expand CPLA, it 
has to come from the membership. 
The IMLS Library Support Staff 
Certification Project was the result of 
the ALA Office for Human Resource 
Development and Recruitment sur-

vey of support staff, which clearly 
demonstrated the need. The experi-
ence ALA members have in creating 
professional standards and certifica-
tion programs provides an oppor-
tunity despite the threat of outside 
provision of similar programs. 

What’s Next?
A SWOT analysis should have a 
goal. Ultimately, to capitalize on our 
strengths, we want CPLA to reach 
and serve the public librarians who 
want to be better managers with 
a program that is valuable profes-
sionally, personally, and economi-
cally. We will do this by continuing 
to inform public librarians that the 
opportunity exists and endeavoring 
to secure more providers. We will 
encourage candidates to give feed-
back at all levels of the program’s 
operation. Program administrators 
will be monitoring the successes 
of our graduates and conducting 
analyses as data is available. We will 
periodically monitor the standards 

to ensure that they remain timely 
and relevant. Improving our efforts 
to understand why our pool of pro-
viders may not be participating will 
help the program meet their needs. 

Advertising, word-of-mouth 
and in print, will turn the aware-
ness threat into an opportunity. The 
advantages of the program must be 
clear and meaningful. We will do 
what we can to assist other library 
specialties that wish to develop 
national certification programs, a 
definite opportunity for all involved.

Whether librarians are new to 
management or experienced, like 
Lois Blythe, CPLA is here for those 
who share Blythe’s comments upon 
applying that “I have been encour-
aged by the current director to hone 
my management skills by attend-
ing conferences, workshops, and 
institutes. I have acquired the skills 
needed to manage human and 
information resources; however, it 
is more difficult to find educational 
opportunities that focus on the busi-
ness side of library management. The 
[CPLA] program will afford me the 
opportunity to develop the business 
management skills I need to perform 
confidently and competently in a 
director’s position.” Blythe was the 
first person to complete the program, 
in 2007, and she affirms that the pro-
gram fulfilled its promise.  
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Library-a-go-go Program 
Offers Book Lending 
Machines

The list of conveniences for those 
who live life on the go is about to 
grow. The Contra Costa County 
(Calif.) Library (CCCL) is expanding 
services and improving accessibil-
ity by making its popular collection 
available to people at Bay Area Rapid 
Transit (BART) stations and local 
shopping centers.

CCCL is the first in the nation 
to offer the public book lending 
machines under a new program 
called Library-a-Go-Go. “We are so 
thrilled to be the first to offer reading 
materials in an ATM-style lending 
machine,” said County Librarian 
Anne Cain. “We’re very fortunate to 
have BART helping us launch this 
endeavor. They’re the perfect  
partner.” 

Similar to ATMs, users simply 
insert a library card, select the book 
they want, and wait for the machine 
to spit out the novel of their choice. 
When they’re done reading the book, 
they return it at the same machine 
within three weeks just as they 
would at a traditional library. 

“BART has a history of being at 
the technological forefront. Being 
the first in the nation to install the 
book lending machines continues 
this tradition,” said BART Board 
President Gail Murray. “This project 
falls right in line with BART’s  
overall goals to help protect the  
environment, enhance accessibility 
and improve service to our  
customers.” 

The first Library-a-Go-Go 
machine was scheduled for service 
at the Pittsburg/Bay Point BART 
station in April. “This is a fantas-
tic idea,” said Chair and District 
V Supervisor Federal D. Glover. “It 
just makes so much sense to bring 
books right to the people, especially 
in the Bay Area where we average 
the second longest commute in the 
country.”

Anyone with a CCCL card will be 
able to check out and return books. 
“Pittsburg/Bay Point riders won’t 
have to use their cars to make the 
extra trip to pick up a good book to 
read on BART,” said BART District 
2 Director Joel Keller. “Library-a-
Go-Go offers passengers a library 
experience that is fast, available at 
convenient hours, easy to use, and 
customer focused.”

Phase One plans call for three 
other locations, including the 
transit village at the BART station 
in Pleasant Hill, a site in Byron/
Discovery Bay and a fourth location 
as yet to be decided. This innova-
tive technology will deliver services 
where currently none exist in the 
far East County communities of 
Discovery Bay, Byron, Knightsen, 
and Bethel Island, without the 
expense of a new library build-
ing. District III Supervisor Mary 
N. Piepho remarked, “Reading is 
so important for building strong 
societies. Through these machines 
we’ll make it easy to borrow books 
whether you are a business com-
muter on BART, or a parent checking 
out children’s books at a machine in 
a local shopping center.”
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Anyone with a CCCL card will be 
able to check out and return books 
at the machines for free. The same 
rules apply to Library-a-Go-Go users 
as those who use the traditional 
CCCL; they can check out each book 
for three weeks, and if they’re over-
due, they have to pay a fine, which 
can be done online. 

The machines at BART stations 
will hold about four hundred popu-
lar and best-selling titles, both fic-
tion and nonfiction, and will be 
accessible during BART hours. Once 
the machines are installed, staff 
will be available onsite for about a 
month to get people registered with 
library cards and to answer any 
questions about using the machines. 

CCCL is using grants to buy the 
machines, which cost a little under 
$100,000 each. Costs of maintaining 
them will be minimal, because they 
can be monitored remotely from 
the main branch in Pleasant Hill, 
California. The program is supported 
by grants from the California State 
Library and the Bay Area Library and 
Information System and Baker & 
Taylor, Inc.

For more information, contact 
Cathy Sanford, deputy county librar-
ian, at (925) 927–3228 or csanford@
cclib.org.

Pasco County Library System 
Chosen to Receive Wiis

We have Wiis! Golin-Harris, the 
public relations group of Nintendo 
of America, has chosen the Pasco 
County (Fla.) Library System (PCLS) 
as one of only ten libraries in the 
United States to receive three Wiis. 
They also included controllers, 
brochures, and Super Mario Galaxy 
games. Each PCLS branch now has a 
Wii. In anticipation of their popular-
ity, the library is planning many pro-

grams including educational gaming 
nights for teens and children, adult 
game tournaments, online competi-
tions between libraries and coun-
ties, and a nursing home outreach. 
Another exciting game that will be 
added is Endless Ocean. This allows 
users a virtual undersea adventure. 
They’ll be able to interact with hun-
dreds of different animal species, 
enjoy lazy swims through brilliant 
coral reefs, and enjoy exploratory 
dives on wrecks of ships and war-
planes.

For more information on the 
PCLS, contact Linda Bragg at (727) 
861–3020 or e-mail lindab@pasco 
libraries.org.

glen Ellyn Library Hotspot 
Different from Other Places

The Glen Ellyn (Ill.) Public Library 
(GEPL) is now a wireless printing 
hotspot. Patrons can print from wire-
less laptops at the library or from a 
printer at home. With a GEPL library 
card or library-issued guest card 
patrons can send print jobs from 
any Internet-connected computer 
twenty-four hours a day, seven days 
a week. They then have twenty-four 
hours to retrieve printed documents. 
Any unclaimed print jobs are auto-
matically deleted. Per-page costs 
are ten cents for black and white 
and fifty cents for color. This new 
wireless print system is convenient 
and easy to use. For more informa-
tion, contact Ann McDonald at (630) 
469-0879 or visit www.gepl.org.

Baltimore County Public 
Library’s Storyville Opens

Baltimore County (Md.) Public 
Library’s (BCPL) Storyville, an inter-
active early literacy learning center 

inside the Rosedale Library, recently 
opened, completing a two-year-long 
project funded with money raised by 
the Foundation for BCPL. Storyville 
is a child-sized 2,240-square-foot 
village that provides hands-on learn-
ing opportunities and activities for 
children ages birth to six years. It 
occupies the library wing that was 
previously the children’s section.

Patrons can explore the seven 
museum-quality learning areas in 
the village that comprises a two-
story house, a library, theater, store, 
Chesapeake Bay waterfront, baby 
garden, and construction site for 
children and adults to experience 
together. Each area is furnished 
with fun, engaging, age-appropriate 
play material and activities that also 
promote vital cognitive, motor, lan-
guage, and social school readiness 
skills.

Babies can engage in peek-a-boo 
and play with manipulative toys or 
look at board books in their garden; 
toddlers can crawl through drift-
wood, sit in a lighthouse, and gaze 
up at the stars or fish in a toy boat; 
older children can play house in 
the home living area, give plays and 
puppet shows in the theatre, shop 
at the store, and practice building at 
the construction site. The library is 
stocked with a variety of children’s 
books, DVDs, CDs, and comfortable 
seating that invites reading together. 

The $700,000 project was paid for 
with donations to the foundation 
from private sources as well as state 
funds.

For more information, call (410) 
887-6196 or visit www.bcplstoryville 
.org.  
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Welcoming 
Homeschoolers 
to the Library
More than a million children ages 5–17 in the U.S. are home-

schooled, according to a 2003 report by the National Center for 
Education Statistics (NCES).1 The report cited parents’ top reasons 

for choosing to homeschool as “the environment of other schools” (31 per-
cent), “religious or moral instruction” (30 percent), and “dissatisfaction with 
academic instruction at [conventional] schools” (16 percent).2 

The public library is the obvious place for homeschooling families to 
obtain books to supplement curriculum. Lending books and other materi-
als and providing reference assistance are what libraries do, after all. Some 
librarians dread the homeschoolers, fearing a drain on the collection, com-
plicated interlibrary loan requests, and demands for extended loan periods. 
Yet there is much more that the public library can offer homeschooling fami-
lies. The essays in this column describe programs and partnerships that have 
enriched not only the students but also the library staff who have worked 
with them. 

Libraries Are “Home” To Many Homeschoolers

SuSan BiShop, LiBrarian aSSiStant, Decatur (iLL.) puBLic LiBrary, SBiShop@Decatur.LiB.iL.uS 

Faithful library users, avid readers, involved parents who are committed to 
their children’s education . . . sound like a group your library would like to 
reach? This probably describes the homeschoolers in your community, and if 
you can reach them, they will come. 

Homeschoolers blend in with the general public and may be hard to see, 
except that they may be at the public library during the school day. Public librar-
ies are being used faithfully and frequently by the homeschool community. 
Libraries provide free resources to supplement education, and unlimited mate-
rials to families with limited means. Homeschoolers are motivated to invest time 
and energy in programs that enrich their kids’ lives and educations. 
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When I began working three years 
ago as a part-time assistant in the 
children’s department I realized I 
was getting paid to be at one of my 
favorite places, one where I’d already 
spent a great deal of time with my 
kids. I was a homeschool mom for 
nine years. When I joined the staff 
it was natural for me to think about 
the programming homeschooling 
families might want. It wasn’t long 
before I was unofficially designated 
the “homeschool specialist” for the 
department.

Soon after I came on board our 
library was involved in a countywide 
grant project to offer book discussion 
groups that culminated in author 
visits. Since the public schools taking 
part in the grant involved students 
during school hours, it made sense 
for the library to target homeschool-
ers. The enthusiasm and participa-
tion of these families was so high that 
the library offered extra book discus-
sions during the grant year. Two years 
later, the monthly book discussion 
groups (now focusing on state book 
award candidates) are going strong. 
While they are open to everyone, 
more than twenty homeschoolers 
participate regularly in a late after-
noon program, while three or four 
regular school students make up the 
evening group. 

Picture book storytimes have 
similar attendance patterns. More 
than twenty homeschoolers attend 
the afternoon program, while the 
evening program draws about five 
school children. 

Homeschooling co-ops use 
library meeting rooms for classes 
and events, increasing circulation 
during those times. Last August, 
our library worked closely with a 
local homeschool mom to pro-
mote “The Ultimate Homeschool 
Adventure Open House.” It was 
held in the children’s auditorium. 

Representatives from thirty-two 
organizations reached homeschool-
ers (and the general public) with 
information about their products, 
programs, or clubs. Each exhibitor 
was asked to provide the organizer 
with sample flyers, business cards, 
and event schedules to include in a 
“homeschool binder” which is kept 
at the children’s services desk for 
homeschoolers to reference through-
out the year. More than 220 people 
attended the two-hour event.  

The only real challenge libraries 
face in serving homeschooling fami-
lies is reaching them. In our com-
munity there is a strong home school 
support group with a Yahoo! group 
site. The library can send one e-mail 
and reach everyone in that group. 
A second support group that meets 
monthly has given us a point person 
who channels information to their 
members. 

Libraries can develop their own 
databases of homeschoolers. When 
kids sign up for the summer read-
ing program or to use computers 
they are asked to list their school. 
Requesting their e-mail addresses 
at these encounters is the easiest 
and most efficient way to build a 
database for communicating pro-
gram information. The database can 
include grades or ages so that you 
can target different groups. 

One project currently in the works 
is developing a class for young teens 
on using the reference center and 
Internet for research. General library 
tours and computer training pro-
grams are always helpful.  

Homeschooling teens are also 
a great group to target for volun-
teers. Several in our community are 
involved in Project Read, a nonprofit 
agency located in the library that 
teaches adults literacy.

Our homeschoolers have proven 
to be a faithful, enthusiastic, and 

involved group of kids and adults, 
boosting circulation and program 
attendance. They recognize the value 
and necessity of public libraries, 
and can be some of your most loyal 
patrons. Meet the challenge of find-
ing them and supporting them, and 
the library will find itself in a win-
win situation! 

Cleveland Public Library’s 
Homeschooling Booklist

harriette parkS anD Mark Moore, SociaL ScienceS 
DepartMent, cLeveLanD (ohio) puBLic LiBrary, 
hparkS@cpL.org anD MMoore@cpL.org 

The Cleveland Public Library (CPL) 
was formed under an old Ohio 
law that placed libraries under the 
jurisdiction of school districts. The 
Cleveland Metropolitan School 
District (CMSD) board members 
appoint the library board members, 
so the schools and the library have a 
special relationship in Cleveland. 

Over the past few decades 
Cleveland’s schools have struggled 
with several challenges. Problems 
families perceived in the schools 
included violence and safety issues, 
long travel times for students, peer 
pressure and socialization chal-
lenges, and lack of current materi-
als. As the CMSD went through its 
struggles, some families turned to 
homeschooling. 

Many of these homeschooling 
families looked to CPL for guidance 
or resource materials. In response 
to these persistent requests the 
Social Sciences Department started 
expanding our collection of home-
schooling resources. 

We publicize materials of inter-
est to homeschoolers with a quar-
terly booklist of new acquisitions. 
Harriette Parks, a social sciences 
librarian, compiles the booklist 
from bibliographic records identi-
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fied as department members review 
the new acquisitions. We take turns 
looking over the newly processed 
books, so all of the staff share a role 
in the booklist’s creation. 

Recent booklists share a uniform 
cover with a constant title, The 
Quarterly List of Educational Books 
for Homeschooling Families and 
Parents of Children K–12, and chang-
ing date. 

The booklist is available at the 
main library, in our branches, and 
from the mobile unit. We mail it to 
customers upon request. We are 
making the transition to electronic 
distribution of the list and are pub-
lishing the booklist on the library 
website. Internal library agents, 
such as our literacy coordinator, 
and external agencies, such as the 
Cleveland Department of Senior and 
Adult Services Kinship Caregivers, 
find opportunities to distribute the 
booklist. 

CPL has partnered with the 
CMSD on various projects. When 
educators expressed an interest 
in the booklist we selected teach-
ers as an additional target audi-
ence. We expanded the scope of the 
booklist and changed the title: The 
Quarterly List of Educational Books 
for Homeschooling Families, Parents 
of Children K–12, and Teachers. 
We include one group of books for 
parents and teachers and another 
for parents and homeschoolers. 
Distribution of the booklist to teach-
ers relies on the mailing lists and on 
personal relationships with teachers 
working in the schools. As we move 
from serendipitous to systematic 
distribution of this booklist our part-
nership with the CMSD will expand 
significantly.

As various elements of education 
are nationalized in the effort to leave 
no student untouched, both tradi-
tional and homeschooled students 
can take advantage of the outpour-

ing of standards, benchmarks, and 
standardized testing. These new 
standards inform teachers what 
is expected of them, and the stu-
dents of what information they are 
expected to learn in each grade. By 
web and by print a plethora of test 
preparation materials is being pro-
duced for students, and these items 
find their way into the collection and 
onto our booklist.

An augmented homeschooling 
booklist is a good tool for reaching 
various audiences, and it is scalable 
for libraries serving any size popula-
tion. Large libraries can choose a 
level of engagement that matches 
their programming and marketing 
plans. A small library can generate a 
homeschooling list for their neigh-
borhood or town. A small library 
might decide to make just one 
booklist to distribute at the begin-
ning of the school year. A library that 
doesn’t have a large collection of 
homeschooling or education materi-
als can emphasize resources found 
on the Internet. A small library might 
opt for a different format, such as a 
bookmark. With a homeschooling 
booklist, size is no match for imagi-
nation, and parents and teachers will 
always be important markets for a 
library concerned with engaging its 
community.

The Home Learning Center 

Sarah SchroeDer, youth ServiceS LiBrarian, 
oak Lawn (iLL.) puBLic LiBrary, SSchroeDer@
oakLawnLiBrary.org

The mission of the Oak Lawn (Ill.) 
Public Library (OLPL) is to “assem-
ble, preserve, and administer . . . 
information . . . to serve the educa-
tional and recreational needs of the 
community,” and “to encourage and 
provide all citizens the opportunity 
and resources for lifelong learning.” 

To fulfill this purpose, the OLPL 
Youth Services Department supple-
ments the local school curriculum by 
purchasing books and other materi-
als that relate to school assignments. 

 What about homeschoolers? 
Nationally, the homeschool rate 
has increased 29 percent in the U.S. 
since 1999.3 Reasons for choosing 
to homeschool vary, but two of the 
top reasons cited included concern 
about the environment of schools 
and dissatisfaction with academic 
instruction.4 With such high rates 
of dissatisfaction, particularly being 
related to the type and quality of 
instruction, the public library has 
an opportunity and an obligation to 
help fill the void.

 When we noted an increase in 
homeschool families at OLPL we 
responded by creating a Homeschool 
Group in September 2005. The group 
meets monthly during the school 
year for one-and-a-half to two hours 

Homeschoolers at Oak Lawn (ill.) Public 
Library.

Oak Lawn’s musical homeschoolers.
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per session. Topics vary by month 
and have included a science fair, 
a talent show, and special-interest 
presentations on subjects like nutri-
tion or natural history. The librarian 
who leads the group and the group 
members themselves trade off topics 
every month. One month the librar-
ian will pick a topic and create a “les-
son plan” for the meeting. The next 
month, the group agrees on a topic 
for a “fair” and the kids complete 
their research and planning outside 
of the group and then do a presenta-
tion at the meeting. These presenta-
tions allow not only interaction with 
other children their age, but also 
a sense of satisfaction and accom-
plishment in presenting and per-
forming for their peers. The number 
of participants varies and has grown 
over time. We started with seven-
teen members and have, at times, 
had more than forty-five people at a 
meeting. These rising numbers prove 
to us that homeschoolers cannot and 
should not be ignored. 

In 2006 we received an LSTA 
grant from the Illinois State Library 
to develop the Home Learning 
Center. The center, located in the 
Youth Services Department, provides 
homeschooling families a variety of 
school-related materials. The col-
lection includes books, workbooks, 
DVDs, and kits. We set and achieved 
a goal of five checkouts per item dur-
ing the 2007 school year. Comments 
from the homeschool families about 
the way they used the collection 
were very helpful. The families have 
been overwhelmingly positive. Also, 
this small special collection makes 
them feel included and a part of the 
community. As a bonus, we find that 
it is not only homeschooling families 
that use the Home Learning Center, 
but also teachers, tutors and other 
families. The Home Learning Center 
has turned out to be a great educa-

tional resource for the entire com-
munity. 

To promote the Home Learning 
Center and also to inform those who 
had questions about or may be inter-
ested in homeschooling, the library 
hosted a panel discussion program 
that included four local homeschool 
families. We wanted to foster under-
standing and acceptance of the 
diversity of educational opportuni-
ties available.

Another great advertising tool has 
been the library’s website (www 
.oaklawnlibrary.org). The library 
recently updated its site and now 
includes a separate homeschool 
page with group information, help-
ful links, and a list of the materials 
in the Home Learning Center. We 
hope to attract the families who 
aren’t using the library. We know that 
once they come in they’ll learn about 
the Home Learning Center and 
Homeschool Group, and about all 
the great programs and resources the 
library offers. 

Homeschooling @ your 
library 

eLizaBeth DaviS, chiLDren’S outreach coorDinator, 
Lackawanna county (pa.) chiLDren’S LiBrary, 
eDaviS@aLBright.org, www.aLBright.org/chiLDrenS, 
www.LackawannachiLDrenSLiBrary.BLogSpot.coM

Since I became the children’s out-
reach coordinator at the Lackawanna 
County Children’s Library (LCCL) in 
July 2007, I’ve had the opportunity 
to meet and learn a lot about our 
local home and cyber-schooling 
families. Our library welcomes all 
home educators. We encourage them 
to use our resources to further their 
education and supplement their cur-
riculum. We accomplish this in two 
main ways. 

First, through our Outreach 
Collection which provides a special 

agency account for homeschooling 
families. This provides them with an 
extended loan period of six continu-
ous weeks with an optional renewal 
of an additional two weeks. Parents 
provide us with detailed information 
on their children’s learning styles, 
levels, and topics, and we pair up 
the best resources for their needs. 
Families take home special bins 
filled to the top and sometimes more 
to help with their work. 

 Secondly, we provide educational 
and entertaining programs through-
out the academic calendar, specifi-
cally for home educating families. 
These programs are held in the after-
noon during the school day to pro-
vide the families with an opportunity 
to learn and socialize. We invite local 
educational organizations for most 
of the programs. The library staff pro-
vides workshops and classes on their 
areas of expertise. For example, this 
past fall, we had the Audubon Society 
and Lackawanna State Park provide 
free educational and hands-on learn-
ing experiences on animal habitats 
and life cycles. The Lackawanna State 
Park presented a program on the life 
of the owl. In addition, the library 
provided owl pellets for the children 
to dissect to further their under-
standing of the digestive system. Also 
in the fall, we held a Home Educator’s 
Forum to provide a space for parents 
to meet and discuss concerns and 
rewards of home education. This 
brought in interested parents who 
are considering home educating 
their young children. It was a helpful 
opportunity also for our local cyber-
schoolers to meet fellow students 
and to meet others who are on simi-
lar education paths. 

Home educators provide a won-
derful and dedicated audience who 
are committed to the education of 
their child. With this dedication, the 
library has the opportunity to write 
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and secure specialized grants with 
these families in mind. This fall, the 
LCCL was awarded a grant from 
the Lackawanna Valley Heritage 
Authority to fund the art project, The 
Richardsonian Experience: Scranton 
Architecture through Photography. 
The program is targeted to join 
homeschoolers and their public or 
private-schooled counterparts in a 
four part art program. Participants 
will be exploring the history and 
art of both photography and archi-
tecture through workshops. The 
Lackawanna Historical Society will 
be joining us for guided tour of the 
specific architecture of downtown 
Scranton. The program will culmi-
nate in the students participating in 
the city wide art show, First Friday in 
Scranton, and even an exhibit at the 
Everhart Museum. 

Programs like this cover many 
of the requirements for the home-
school curriculum that they can-
not easily do on their own. While 
many families can invest the time 
and energy in learning about these 
specific topics, they do not have the 
resources that the library has gained 
through years of service to the com-
munity. 

One of our main concerns when it 
comes to the home-educating fami-
lies is their limited turn out for non-
homeschooling programs. They tend 
to participate in only the programs 
specifically promoted for home-
schoolers. We find this problematic 
because we have a limited program-
ming budget and have an open 
programming policy. We realize that 
times and interest also play a part 
in their attendance, but we would 
like them to regard us as a social 
resource as well as an educational 
one, where students of all types can 
meet and exchange ideas. 

Each year we have a Home 
Educators’ Fair where homeschool 

students showcase their projects. 
This provides great recognition for 
the students’ accomplishments and, 
we hope, helps to inform the general 
public about the benefits of home 
educating. 

We realize that home educating 
is a very serious choice and can be 
expensive. As a result the LCCL and 
the Albright Memorial Library, our 
adult counterpart, have developed a 
collection that is well-used by home 
educators, childcare providers, and 
involved parents. We receive thanks 
and appreciation from our families 
for these materials as well as the spe-
cialized services we provide. 

Of course we know our neighbor-
hood patrons and our storytime 
regulars, but it is with the home-
schooling families that we have 
made some great connections. Our 
commitment to lifelong learning and 
an insatiable desire for information 
make libraries and homeschoolers a 
perfect match. 

Our Homeschool Alliance  
is a Winner

caroLyn paraDiSe, Director, caSco (Maine) puBLic 
LiBrary, caScoLiB@caSco.LiB.Me.uS 

The Casco Public Library (CPL) 
has worked actively with its home-
schooling population for more than 
a decade. During this time our pro-
gram has evolved in many wonderful 
ways in response to their needs. The 
mutual benefit of our liaison resulted 
in the Casco Library/Homeschool 
Alliance, which is, to our knowledge, 
the only one of its kind in Maine. 

The Maine Library Association 
recognized our efforts in 2007 with 
the Maine Excellence Award for out-
standing programs and services.  

When we began there were few 
resources available to homeschool-

ers in our area. Families had to travel 
great distances, often an hour or 
more away, to access homeschool 
resources and communities. Since 
local homeschooling families were 
amongst our most frequent and 
loyal patrons, we wanted to support 
their efforts. We offered to provide a 
space for homeschoolers to gather 
and create a local community. We 
cooperated with them in acquiring 
educational materials and books 
to supplement their curricula and 
created a shelf of books specific to 
homeschooling. We also explored 
programming that would be afford-
able and innovative.

To foster the community we 
found that it was important to create 
a child-friendly environment. Our 
public access computers are located 
in the children’s area so that mothers 
can work while the kids browse for 
books. We are tolerant of the extra 
noise and activity that kids bring. 
In return the majority of our home-
school mothers actively teach their 
children how to behave respectfully 
in a library. It helps that we have a 
large meeting room available for 
activities and classes. A homeschool-
ing parent sits on our board of trust-
ees to keep the board informed of 
their pursuits. 

The activities presented by home-
schoolers and supported by the 
library are innovative and exception-
ally diverse. We have hosted a chess 
club, an ongoing writing group, 
French language classes, a home-
school cooperative, “mad science” 
classes, science fairs, book groups, a 
poetry class, a creative writing class, 
an archeology class, a mineralogy 
class, drama class, art history classes, 
and a mother/daughter history club. 

We provided space for the home-
schoolers to complete the academic 
assessments required by the state. 
The teacher and homeschooling 
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mother who provided the assess-
ments donated all of her proceeds 
to the library, thus providing the 
matching funds necessary for a Libri 
Foundation Book grant of $1,050. 
The homeschoolers organized a 
library bake sale and sent more than 
$200 to help victims of Hurricane 
Katrina. Our head librarian created 
a library science class specifically for 
the homeschoolers. Another librar-
ian facilitated a book group. The 
homeschool Renaissance recorder 
ensemble, which practices at the 
library, recently released its first CD.

The homeschoolers have also had 
a profound impact on the library’s 
collection. The acquisitions librarian 
has come to rely on their suggestions 
and reviews. The library, of course, 
is a source for research into history, 
art, science, nature, and so forth, 
but with the guidance of the home-
schooling parents, it also becomes a 
place to luxuriate in the sheer excite-
ment of finding a different aspect of 
a particular subject or discovering 
an entirely new one. Homeschoolers 
delight in materials that provide the 
tools for re-creating history through 
projects, reenactment, costumes, 
or recipes. Their requests have 
enhanced the selection of books, 
videos, and audios available to the 
community at large. 

The Casco Library Homeschool 
Alliance has obvious benefits for 
homeschoolers. The homeschoolers 
have created a strong and support-
ive community based at the library. 
The benefits for the library and the 
community at large were an unex-
pected side effect. The additions to 
our collection are frequently utilized 
by teachers and families in the area. 
The homeschool programs are gen-
erally not limited to homeschoolers 
since many of the activities orga-
nized by them take place outside of 
school hours and are open to the 

public. Our homeschool mother and 
trustee recently successfully applied 
for a Cornerstones of Science grant, 
which will provide books and pro-
grams for years to come. Recently 
we held a homeschooling academic 
fair for the public. The library was 
crowded with families curious to 
view the families’ work and talk to 
them about their lifestyle.

Some of the library’s most loyal 
volunteers are homeschoolers. The 
homeschoolers have raised funds 
for the library, built and installed 
bookcases, assisted with landscap-
ing and hauled books for our book 
sale. When we requested increased 
funding from our town, the home-
schoolers wrote letters and spoke 
on our behalf at town meetings. 
Homeschooling parents have also 
presented workshops in our Winter 
Workshop series on topics as diverse 
as making sushi to creating art 
from recycled materials. The Casco 
Library Homeschool Alliance has 
become a partnership that serves the 
homeschoolers, the library and the 
community at large.

Becoming a homeschool-friendly 
library requires no expense or spe-
cialized personnel. It does require 
a commitment to be perceptive of, 
and receptive to, the needs of the 
local community, which is the long-
term survival mechanism of librar-
ies everywhere. Homeschoolers are 
invested in our library and actively 
contribute to its growth. Over time 
the homeschool community has 
become a huge asset to our library.

Fridays @ The Library 

MarSha L. FuLLer, puBLic reLationS coorDinator, 
weStern MaryLanD puBLic LiBrarieS, MFuLLer@
waShcoLiBrary.org

The Washington County Free Library 
hosts a series of free programs for 

Homeschoolers called “Fridays at the 
Library” that are held on the second 
Friday of each month during the 
school year. 

We held our first program in the 
computer lab on a sunny day in 
January 2005 to showcase our online 
databases. I had decided beforehand 
that I would be happy if ten people 
showed up—and thrilled if we got 
twelve—but we had twenty-seven 
children and parents walk through 
the door. They had to sit two to a 
chair and the parents stood. It was a 
success!

Within a few months, it was obvi-
ous that this was a not a flash-in-
the-pan series. Homeschoolers were 
going to keep coming. To accommo-
date everyone, a second hour-long 
session was scheduled back-to-back 
with the 1 p.m. session. Originally 
billed as being for the older students, 
the second program soon attracted 
families with children of diverse 
ages, as well as those who wanted  
to avoid the crowds in the 1 p.m. 
program.

In the beginning, parents saw 
this as an opportunity to browse 
the shelves while their children 
enjoyed the programs. Within a short 
period of time however, the parents 
were having so much fun that they 
wanted to stay, too.

Some of our programs have 
included:

●	 Treasure Hunt (learning to read 
maps and follow directions)—a 
staff member gave a map reading 
lesson along with a PowerPoint 
presentation on different kinds 
of maps. The ensuing treasure 
hunt tested the students’ abilities 
with a specially designed map of 
the library. Clue cards provided 
hints as they covered every 
nook and cranny of the library 
looking for the treasure. We even 
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had a volunteer who dressed up 
as a pirate and demanded the 
password before students could 
walk down the “Long Lonesome 
Hallway.” It was interesting to 
note that the students did a better 
job of reading the map than their 
parents!

●	 Watercolor Painting (painting 
techniques and expression)—
taught by a retired public school 
teacher. Students learned about 
expressing themselves with art 
and different painting techniques 
as well as how to mat and frame 
a painting to bring out its best 
qualities.   

●	 Animals at the Library—a joint 
effort with the local Humane 
Society and the state cocker 
spaniel rescue group which 
featured two cats, a guinea pig, 
a pet rat, a twelve-pound rabbit, 
and eight dogs. Students and 
adults visited with the animals 
and then viewed an informational 
video about caring for pets. 

●	 Library Homeschool Band—a 
performance by members of the 
Hagerstown Municipal Band was 
followed by the making of our 
own drums out of empty VHS 
tape cases. We all then adjourned 
to the Library parking lot, were 
issued various instruments in 
addition to our drums, and 
participated in our own marching 
band. 

Programs are open and we do 
not require pre-registration. There 
are two reasons for this: the first is 
because folks in our county don’t 
seem to like to commit to events. If 
they have to sign up for a program, 
they likely won’t. The second is that 
people may find themselves free 
at the last minute and be afraid to 
come because they didn’t sign up in 
advance. We want everyone to feel 

welcome, and we like to keep things 
relaxed. So, we encourage people 
to come—even if they’re running 
late and don’t show up until halfway 
through the program. We always find 
a way to accommodate everyone—
even if they have to sit on the floor.

During our Fridays at the Library 
programs, children are always well-
behaved and everyone cleans up 
when we’re done. Homeschool fami-
lies are a delight and are wonderful 
supporters of the library. In fact, 
when we went to the state legislature 
on behalf of a library funding bill, 
one homeschool family drove four 
hours roundtrip on two different 
days to testify before the Senate and 
House committees.

Curriculum Kits for 
Homeschoolers

aDrienne FurneSS, chiLDren’S ServiceS LiBrarian, 
weBSter (n.y.) puBLic LiBrary, aDrienne.FurneSS@
gMaiL.coM 

The Webster Public Library was 
one of four libraries in the Monroe 
County (N.Y.) Library System cho-
sen to participate in a 2005–07 New 
York State Library Parent and Child 
Services Grant to strengthen services 
to homeschooling families. As part 
of the grant, we offered library skills 
classes, hosted a science fair, created 
pathfinders, and built comprehen-
sive homeschooling collections. One 
of our most interesting projects was 
creating a circulating collection of 
science and math curriculum kits.

Homeschoolers operate on a 
spectrum. Some families work with 
an external structure: they enroll in a 
correspondence school or purchase 
a full-package curriculum program 
that, in theory, provides everything 
they’ll need for an academic year. 
Some homeschoolers, often called 
“radical unschoolers,” use no cur-

riculum or plan at all. Most home-
schoolers are eclectic, somewhere 
between these two extremes. They 
may use packaged curriculums for 
some subjects and not others, they 
may choose less structured curricu-
lum programs, or they may design 
their own curriculums from scratch. 
Homeschoolers will tell you that 
one of their favorite things about 
homeschooling is the ability to be 
flexible. They relish opportunities to 
extend learning and explore topics 
of special interest, and they cultivate 
multidisciplinary and multisensory 
learning experiences. Many fami-
lies opt for unit studies that allow 
students to explore a topic through 
a variety of perspectives, a strategy 
that can accommodate multiple 
learning styles and disparate ages 
in families that are homeschooling 
more than one child.  

Curriculum kits fill a gap and 
provide a much-appreciated conve-
nience for eclectic homeschoolers. 
Finding materials in a variety of for-
mats on a subject for a particular age 
level can be frustrating. These materi-
als are located throughout various 
sections of any library, and non-book 
materials are often not cataloged 
with the thoroughness we devote to 
print. Even the most library-savvy 
parents will wind up devoting a fair 
amount of time to identifying and 
locating materials, all while trying to 
keep an eye on the children in their 
care. Curriculum kits pull materials 
together into a package that a parent 
can easily check out and use to create 
a unit or supplement other studies. 

Libraries can approach creating 
curriculum kits in any number of 
ways, but the most important first 
step is seeking out input from the 
homeschooling community in your 
area to determine what will be most 
useful. As part of our grant process, 
we held focus groups and then cre-
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ated an advisory board of home-
schooling parents who were active 
in local support groups to provide 
input on topics to cover, packaging, 
and circulation issues. Aside from 
the obvious benefits of helping us 
ensure we were creating something 
that would be used, these home-
schoolers have been some of our 
strongest promoters.

In Webster, we decided to focus 
on science and math. Science 
and math can be equal parts joy 
and challenge for homeschoolers. 
Families quickly learn that their 
studies can be greatly enhanced 
through the use of equipment, mod-
els, and tools that can become costly. 
Finding up-to-date library materials 
for a particular age and ability range 
can also prove frustrating. We started 
building our kits by asking our advi-
sory board what science and math 
topics they thought would get the 
most use, and we also brainstormed 
topics we knew were frequently 
requested. From there, we selected 
the topics we thought were the best 
candidates, and then we started the 
real work. 

Putting kits together may take 
longer than you anticipate. You need 
to determine a cost for each kit, the 
age level, the materials and formats, 
the packaging and processing. 

Our kits averaged one hundred 
dollars. We included fiction and 
nonfiction, with a book containing 
suggested activities for children and 
parents. We included real objects 
and tools, such as magnifying glasses 
in kits having to do with bugs or 
flowers, a measuring tape in the kit 
about measurement, beakers in the 
kit about volume, play money in 
the kit about addition. We tried to 
have biographies of scientists and 
mathematicians when the subject 
warranted. We used a number of 
resources to put the kits together: 

our own knowledge, the knowledge 
of our peers, Children’s Catalog, Best 
Books for Children, review journals, 
and any number of resources online. 

When it came time for processing, 
we decided to leave out the words 
“curriculum” and “homeschooling” 
and call our new creations Science 
Subject Kits. We’ve found that the kits 
are not only used by homeschool-
ers county-wide but also by non-
homeschooling families and even 
school teachers. The kits are stored in 
colorful hanging bags with clear cov-
ers. They’ve grabbed people’s atten-
tion from the day we put them out. 
We have promoted the kits by emails 
to local homeschooling networks, 
information available on the library’s 
website, and brochures available in 
print and PDF format. 

The kits are among the highest-
circulating materials in our collec-
tion, and we have had a surprisingly 
low amount of loss or damage. Our 
users rave about how much fun 
they’re having with the kits, how 
the kits have introduced them to 
resources they wouldn’t have found 
or had access to otherwise, and how 
they hope we’ll create and circulate 
kits on other subjects. They turned 
out to be a way we could use our 
specialized knowledge and skills to 
provide a much-needed service to 
homeschoolers that also appeals to 
the community as a whole. 

“Is Today a Homeschool Day 
at the Library?”

cheryL BLankenShip, chiLDren’S LiBrarian, 
BriggS Lawrence county (ohio) puBLic LiBrary, 
cBLankenShip@BriggSLiBrary.org

For the past ten years, Briggs 
Lawrence County (Ohio) Public 
Library has been offering a biweekly 
program for homeschooled children. 

From September through April, we 
have about fifty homeschoolers who 
come to the main branch in Ironton 
and southern branch in South Point 
for programs. In March 2008, we 
will expand to the eastern branch in 
Proctorville. 

The average program lasts for 
about an hour. We present facts and 
information from a nonfiction book 
about our subject, then read a fiction 
book that highlights the subject mat-
ter. The alphabet books from Sleeping 
Bear Press work very well for this, as 
do some of the older picture books. 
The final aspect, and perhaps favor-
ite for the children, is to provide an 
activity or craft that is centered on the 
subject of that day’s program. Most 
of the crafts are in-house that we 
have prepared for them to complete. 
A couple of times, we have become 
as adventurous as to make no-bake 
cookies and deli sandwiches. 

Program ideas come from any 
source I can find. I frequently look 
through calendars of special days 
or anniversaries and choose a day 
to celebrate. Naturally, the selection 
of topic affects collection develop-
ment. I always make sure that there 
are books available for checkout after 
each program that will allow inter-
ested children to further pursue  
the topic.

Other topics come from a desire 
to present programs in areas of 
which the children would not ordi-
narily have access, particularly the 
arts. One of our more ambitious pro-
grams came about when a member 
of a local singing group helped the 
children make “canjos,” a banjo-like 
instrument made from a tin can and 
a wooden fret system. We frequently 
have speakers come in from various 
area businesses, organizations, and 
interest clubs. For example, we have 
had beekeepers, skydivers, bank 
managers, florists, and weathermen 
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come to share their expertise and 
time with the students.

Each year we have Book Report 
Day when students give presenta-
tions on any of the books they have 
read. The presentation can be an 
oral report, a display or diorama, a 
reading, a skit, or any other method 
the student chooses. 

Additional benefits have come 
from these gatherings. For the 
homeschoolers, the programs offer 
a chance for socialization. When I 
ask the children what they like about 
coming to the library, I get the gen-
eral answers that they think I want to 
hear (“to check out books, and mag-
azines and videos”) but they all add 
“meeting with my friends.” The par-
ents have frequently expressed how 
much their children look forward to 
library days and a large part of that 
anticipation is seeing their friends 
again. Parents use library day to net-
work, too. As one mom put it, one 
of the things she found most helpful 
was “offering a place for other moms 
to get together while our children 
were involved with Miss Susan dur-
ing the program.” 

For the library, the advantages of 
offering such programs are many. 
First, it always helps statistics and 
reports to show a well-attended 
program. Homeschoolers always 
check out a lot of materials, both 
for instruction and for recreational 
reading. Most of our homeschooling 
parents have purchased curriculum 
materials from the various suppliers 
and do not rely on the library for the 
basic curriculum, but use our mate-
rials heavily for curriculum support. 
Nonfiction videos, DVDs, and audio-
books are popular resources, as well 
as the nonfiction print collection. 
Many of our parents report that they 
check out materials to supplement 
their curriculum, while the children 
pick out several for enjoyment. 

Parents report that an added benefit 
to this is their children learning to 
use the library and its various collec-
tions and media, while also learning 
responsibility for caring for these 
materials, 

Each branch has a small collec-
tion of the more popular authors and 
titles of homeschool help books such 
as books by Cathy Duffy, Dianna 
Waring, Linda Dobson, Mary Pride, 
and Homeschooling for Dummies, 
as well as magazines such as The 
Mailbox. Another tool we have pro-
vided for the parents are theme kits 
of books that may be checked out. 
These kits, mostly on a primary level, 
have twenty picture books and a 
teacher’s guide centered on a theme. 
Some of the more popular kit themes 
are mice, fall, apples, chocolate, and 
community helpers, as well as coun-
try themes such as China, Mexico, 
and Kenya. For the parents of older 
students, we have teacher guides 
for specific titles, such as Sounder, 
Sarah, Plain and Tall, and Dear Mr. 
Henshaw.

We find that homeschooled 
children have a great love of read-
ing. They are excited and interested 
in all forms of literature and are 
quick to pick up on new series and 
authors. We have added several fic-
tion series to the collection at their 
request. I find that inevitably, other 
families also end up checking out 
and becoming avid readers of such 
series—a good series is a good series.

At first some of the library staff 
were wary of the homeschool crowd. 
Because of the great amount of 
materials sought by the parents, they 
were regarded as “pushy and over-
bearing, always wanting something.” 
While homeschooled children would 
ask, “Is today a library day?” with 
enthusiasm and excitement, the staff 
would query, “Is today a homeschool 
day?” with dread and trepidation in 

their voice. However, as the group 
and staff came together more, staff 
feelings of dread lessened. Indeed, 
one of the remarks I frequently hear 
from parents is how helpful the staff 
is in helping them find materials, no 
matter the subject being covered.

Today, our major difficulty is 
coming up with themes for the 
next program and finding materi-
als to support and develop these 
themes. Since the majority of the 
homeschoolers are doing so due to 
religious reasons, we have become 
selective about what programs we 
offer and how we offer them. As one 
mother expressed: 

I also appreciate the fact that your 
themes are non-controversial. 
Our support group, from which 
most of the attendance comes, 
is a Christian fellowship. From 
my experience the last four 
years, our values have not been 
compromised by the books read 
and the themes presented. I really 
appreciate that. If the themes 
were centered around ghosts, 
wizards, anti-biblical, or anti-
patriotic issues (for example) it 
would not be a program I would 
want my children to be a part of. 
These things are present in public 
elementary education and I, as a 
homeschooler, want to keep my 
children away from things that 
compromise our values.

We see this group as part of our 
patron base, and although we do 
not apply their values to all our 
programming and book selection, 
we do strongly consider them when 
selecting materials for use in these 
particular programs.

Overall, I would say that the rela-
tionship between the library and 
homeschooling families is a very 
positive one. The library is gaining 
a group of patrons who are actively 
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using our facilities and materials, 
while the families are gaining an 
opportunity to come together, hav-
ing their needs for socialization and 
educational materials met.

May I Help You?

Lynn hahn, BetheL park (pa.) puBLic LiBrary, 
hahnL@einetwork.net

We all have noticed school-aged 
children roaming the library during 
school hours. When we ask “May I 
help you?” the response will be, “Oh, 
I am homeschooled.” Usually, this 
child knows other children who are 
schooled at home and suddenly you 
have networked your way into an 
underserved population of children 
in your surrounding community that 
are available during the daytime. 
This is a wonderful opportunity 
to launch a friendship with a new 
group of children that are visiting 
your public library and to learn 
about the homeschool organization 
in your community. 

In the case of the Bethel Park 
Public Library, located in the south 
hills of Pittsburgh, the organization 
is called F.I.S.H. (Family Instructors 
of the South Hills). This organiza-
tion is “a Christian based network 
of home schooling families” (http://
familyinstructors.org). After meet-
ing with the liaison from the group, 
approximately ten years ago, we sur-
veyed the parents of homeschoolers 
in the surrounding communities for 
topics of interest.

Once all library personnel and 
homeschooling contacts were on 
board and we had a common under-
standing of our goals, we moved 
forward. The library was able to 
provide a social meeting site for area 
homeschool families and expand our 
teachers’ resource center to include 

homeschool curriculum. We offered 
a forum for the discussion of how 
the library could best serve their 
needs. During this forum we discov-
ered our homeschool parents were 
looking for workshops in five areas: 
information literacy skills, presi-
dential elections and the electoral 
college system, science projects, art 
history, and world cultures. 

These topics are varied and pro-
vide the children with a diverse 
selection of programs. Each of these 
programs has been well received and 
is open to children in grades K–6. 
Since the children never remain lit-
tle, we expanded our programming 
to include middle and high school 
students, grades 6–12. The course 
offerings for the older students have 
included database instruction, art 
history, civil war, and a series of top-
ics that have highlighted history and 
music mysteries. 

Programming for the home-
schoolers began with informa-
tion literacy skills. The younger 
students enjoyed scavenger hunts 
based on locating books through-
out the library. Of special interest 
to the older students, was naviga-
tion from the library’s homepage 
(www.bethelparklibrary.org) to the 
extensive amount of databases in 
the POWERLibrary that are pro-
vided by the State of Pennsylvania. 
Informational flyers have been cre-
ated to assist the students as they 
navigate through the system. 

Elections, both local and national, 
have provided a forum to explore 
the political process. The presiden-
tial election has been very popular 
with the younger students. The older 
students have requested programs 
about the Electoral College. We cre-
ated the Electoral College Challenge 
that centered on the ways a candi-
date could get enough votes to win. 

Science activities are popular 

for not only homeschoolers but all 
children that come to the library. 
Whenever time and space is avail-
able, we have offered programs to 
all children. In spring 2007, we were 
approached by a retired engineer 
who lived in our community. We 
worked with him to create a four-
week physics program about waves 
and their relationship to our world. 
We used the local wave pool for real-
life experience. 

Multicultural programs provide 
a window into our changing world. 
One of the most fun programs 
was the “Life and Times of Ancient 
Egypt.” We created a facsimile of the 
tomb of Queen Nefertiti. The stu-
dents learned and drew murals of 
the tombs, made miniature sarcoph-
agi, and learned to write their names 
in hieroglyphs.

The older homeschoolers con-
centrated their studies on a quest 
of ancient cultural information. We 
had a “history mystery” activity that 
involved drawing a question out of 
a box, answering the question, and 
then receiving a puzzle piece from 
a map that was created prior to the 
program. Once all of the questions 
were answered, the students col-
laborated on assembling the map 
and locating a hidden treasure in the 
library.

The majority of the homeschool-
ing and library patrons are delight-
ful. Occasionally, there are parents 
and children who take advantage 
of a program. We do not require the 
parents to stay in the library dur-
ing school-age programs, but we 
do expect the children to be well-
behaved and to follow the rules of 
the library. When a child hampers 
the learning process of other chil-
dren, we feel free to talk to the par-
ent and child. Generally, this is well 
received and the behavioral issue is 
taken care of in a timely manner.
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By providing programs for the 
homeschooling population, the pub-
lic library can provide a social and 
educational setting that is conducive 
to learning. It has become apparent 
that the number of children who are 
schooled at home is on the rise. The 
public library has taken on the role 
of the homeschoolers school library. 
More public libraries are now offer-
ing additional social and educational 
programs and meeting places for this 
expanding underserved population. 

It starts by asking, “May I help 
you?” It hasn’t ended yet!

Technology Training for 
Homeschoolers

Joan D. Livezey, hoMe SchooL inStructor, enoch 
pratt Free LiBrary, BaLtiMore, MaryLanD, JLivezey@
prattLiBrary.org

In Baltimore our library is a school 
away from school. Homeschooling 
technology classes are held at the 
Enoch Pratt Library’s Orleans Street 
Branch at the Pratt Center for 
Technology Training (PCTT). Once a 
week, for the entire school year the 
Bridgeway Homeschoolers (part of 
the Bridgeway Community Church) 
attend classes from 12:30 to 4 p.m. 

The young people range from 
ages four through sixteen. They are 
divided in to five age groups: Pre-
K–K and grades 1–3, 4–6, 7–8, and 
9–11. 

The classes are age-appropriate. 
The instruction includes: 

●	 Introduction to Computers and 
Windows. This involves knowing 
computer terminology, identifying 

parts of the computer, knowing 
the difference between hardware 
and software, using the mouse, 
and other features in Windows.

●	 Introduction to the Internet. 
This involves knowing Internet 
terminology (browser, location 
bar, e-mail, etc.); how to access 
the Internet; how to use search 
engines; Internet safety; how 
to use links; how to cut, copy, 
and paste information from 
the Internet; and other Internet 
activities.

●	 Introduction to Microsoft Word. 
Youngsters are able to produce 
posters, flyers, type documents, 
and so on.

Keyboarding is taught to all 
youngsters. The pre–K to third grad-
ers use an online typing program to 
enhance their typing skills. Fourth 
through eleventh graders are taught 
keyboarding skills including typing 
social and business letters. Ninth 
through eleventh graders are taught 
with office applications, including 
typing various types of business let-
ters, résumés, letters of application, 
and cover letters, plus interviewing 
techniques. 

Parent requests have led us to 
offer online math, reading compre-
hension, critical thinking, and lan-
guage arts skills. 

The PCTT has a program on all 
computers called My Skills Tutor that 
is geared to young people in grades 
K–12. This program provides interac-
tive activities and feedback for both 
parents and children on how well 
they are doing. My Skills Tutor covers 
all subject areas. Among the skills for 

K–4 grades are using visual discrimi-
nation to notice details, using logical 
and reasoning skills, and learning 
about and understanding the use 
of money. The emphasis for grades 
5–12 is on algebra, comprehension, 
and writing skills. 

The homeschoolers and their 
parents are delightful. The parents 
provide assistance in the classroom 
and work with their youngsters in 
the lower grades. The PCTT is proud 
to help enhance the learning skills of 
the Bridgeway Homeschoolers.

Conclusion
Putting out the word that your 
library welcomes homeschoolers 
is the first step toward establishing 
rewarding partnerships. Homeschool 
families can be among your your 
most enthusiastic supporters. The 
ideas in this column can jump-start 
your planning. Have fun!  
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The Limits 
of My Paltry 
Imagination
An Interview with David Rakoff

David Rakoff is the author of two books of essays, Fraud and Don’t 
Get Too Comfortable. He is a frequent contributor to Public Radio 
International’s This American Life, and his work has appeared in The 

New York Times Magazine, GQ, and Outside. He is also an actor, performing 
in several of David and Amy Sedaris’s plays, as well as the films Strangers 
With Candy and Capote. He spoke with Public Libraries via telephone.

Public Libraries: You’ve talked about how early in your career you wanted to 
be a writer but were terrified to write. How did you manage to overcome that 
fear?

David Rakoff: Well I haven’t managed to overcome it or reconcile it in any 
sort of larger, systemic way. It’s always terrible every single time. It’s always a 
source of huge fear and trepidation. It’s one of these things where it’s neces-
sarily endemic to the process of writing: it starts out bad. It’s very hard to 
tolerate yourself and tolerate the work in its beginning phases. And I think 
it’s tremendously difficult to quiet the inner editor and just let the writer do 
his or her work for the necessary time at the beginning—to spool out the 
crappy draft onto the page and then make it better. But no, I find writing just 
as difficult as I did when first I started. In fact, it’s almost more difficult at 
this point.

PL: How so?
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DR: I understand more profoundly 
the depths or the shallowness of my 
own limitations and I guess it feels 
like the bar gets raised higher each 
time.

PL: You’ve done a lot of work with 
David Sedaris, appearing in his and 
Amy Sedaris’s plays, how did you 
come to be involved with them?

DR: I guess I heard David on 
Morning Edition—this is at least 
fifteen or sixteen years ago. I heard 
him on Morning Edition and I wrote 
him a letter—I was still working in 
publishing and acquiring titles, and 
the letter was essentially, “Do you 
have a book and may I publish it?” 
And I had no interest in publishing 
his book since all I really wanted was 
to get the hell out of publishing. But 
it was an introduction of sorts and 
we became friends because it turned 
out that I lived at 32 Thompson 
Street and he lived at 64 Thompson 
Street. So we became friends and 
then I directed a play of his fifteen 
years ago and then I started acting in 
his plays. So I became friends with 
all those guys. And that’s how I met 
Ira Glass, which is truthfully how I 
became a published writer.

PL: Does performing influence your 
writing or are they two different 
things?

DR: They are two different things. 
It doesn’t really influence my writ-
ing. What it will do is when I read 
something aloud I know the ways in 
which it needs to be cut and pared 
down for public performance. So 
there’s always an aloud version ver-
sus the actual printed page version 
of the things I write and that I actu-
ally credit with radio and perfor-
mance, with knowing how at least to 
make a better face attempt at keep-

ing an audience interest-
ed if they’re listening as 
opposed to reading.

PL: So when you’re edit-
ing a piece down for 
radio, what are you  
looking to get rid of?

DR: Well, they’re the ones 
who are editing it, the 
producers. Anything that 
is extraneous that takes 
people away unnecessar-
ily from the point. Your 
task is a lot more direct 
and a lot more difficult 
when you’re talking to 
somebody on the radio. 
You can’t actually be as 
tangential as you might be 
on the page. I tend to put 
a lot of detail that really is 
extraneous in a radio con-
text. The thing is, I keep it 
all. I get to publish it in print form.

PL: I was listening to an interview 
of yours with Terry Gross where you 
said, and I’m paraphrasing, that 
after writing Fraud your writing had 
become less inwardly focused. Have 
you noticed any similar change since 
writing Don’t Get Too Comfortable? 

DR: It’s interesting. I have of late 
written some more personal stuff, 
which is weird, it’s kind of a first for 
me. Because even though Fraud, 
as you say, is somewhat inwardly 
focused, it wasn’t really about my 
life. The situations were for the most 
part manufactured story assign-
ments and I didn’t really write about 
my life. I still certainly don’t write 
about anyone else in my life: I don’t 
write about family, I don’t write 
about love. But there is more stuff 
that is somewhat less reportorial 
which I’m still not entirely sure how 

I feel about it. There’s still some dis-
comfort there.

PL: Would you ever be interested 
in writing something that’s not an 
essay?

DR: Well I’ve written a screenplay, 
and we’ll see what happens with that. 
A play is my fondest dream to do, 
and because it is my fondest dream 
I will probably never do it for fear 
of the failure. A novel—I think every 
writer dreams of being able to write a 
novel, I just don’t know if I’m capable 
of such a thing. I think that in many 
ways it’s the holy grail for any writer 
but it’s not like fiction is my go-to 
genre for reading—although there 
are certain novels I feel absolutely 
devoted to—but I don’t have this 
burning story in me to tell.

PL: So what is it about writing non-
fiction that attracts you more than 
fiction?

David Rakoff (photo by Donald Denton)
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DR: At least ten times, whenever 
I’m reporting a story, there’s either 
a quote or a detail that I just know 
in my heart that I never would have 
been able to make up myself. Even 
if there were a gun to my head I 
never would have come up with it. 
And it’s not like it’s such a jewel but 
I suppose it speaks to the limits of 
my paltry imagination. It’s always 
interesting in that way that there are 
things I just couldn’t make up on my 
own. I like the very privileged posi-
tion that I have when I’m writing 
these essays and reportorial pieces 
of being able to editorialize. In fact I 
suppose that hardly would be some-
thing denied me if I were to write a 
novel—with the omniscient narrator 
you can do all sorts of editorializing. 
But again it’s one of these things 
where the prospect of writing any-
thing that is as yet unwritten is both 
exciting and completely exhausting 
to the point where all I really want to 
do is hide under the covers until the 
thought goes away. So having never 
done a novel it seems like a huge 
undertaking, and one that I’m not 
equal to.

PL: Can you talk a little about your 
screenplay?

DR: Well it’s all nascent and it seems 
to be an industry that’s predicated 
on things not happening. It’s essen-
tially a meta-screenplay about an 
author named David Rakoff who’s 
on a book tour and he’s just a mon-
strous, high-maintenance jerk.

PL: What are you working on right 
now?

DR: Well I’ve got a book under con-
tract but I’ve been doing a lot of arts 
and crafts. I’ve been making a lot of 
duct-tape wallets. And I make very 
beautiful duct-tape wallets, I have 

to say, because I’m fairly crafty, but 
that’s not what Doubleday is paying 
me for so eventually the panic will set 
in and I’ll get back to work properly.

PL: Finally, what role has the library 
played in your life?

DR: Well, when I first moved back to 
New York City post-college, which is 
well over twenty years ago, I spent 
every day of that first summer when 
I was looking for work in the Public 
Reading Room of the New York 
Public Library on 42nd and 5th, so 
I have a very fond relationship with 
that place. And I suppose the most 
recent and poignant connection to 
a library—it might not actually be 
the most recent—after September 
11th the radio show decided to try 
and weigh in in some way to this 
huge cataclysmic event that had 
just happened to us. So I, being 
obsessed with New York City, said I 
would write a piece about the pre-
vious worst disaster in New York, 
which was the sinking of the General 
Slocum. The General Slocum was 
a boat in 1903 that sank with 1,031 
women and children primarily 
from the German Community of 
Greenwich Village in an area called 
Kleindeutschland, which is essen-
tially where I lived. And I went to get 
a book about the General Slocum 
disaster at the Saint Mark’s Branch 
of the library, which is housed in the 
old German Kleindeutschland Free 
Clinic. So it was extremely power-
ful to be taking a book out about 
the General Slocum from a  library 
where it can be safely argued that 
every child who had died on that 
boat had at one time or another 
been there for some reason.

And also I’ve been meaning to 
apologize to the New York Public 
Library for years because also 
about twenty years ago I was walk-

ing through the West Village one 
night at 1 a.m. and four teenage 
boys jumped on me and beat the 
shit out of me and took my wal-
let and almost destroyed my copy 
of—what was I reading at the time? 
Great Expectations or some nice little 
Dickens—and I didn’t have credit 
cards at the time so they made use 
of what was in my wallet and they 
took videos out from the New York 
Public Library at a branch uptown 
and never returned them. And the 
New York Public Library referred my 
case to a collection agency for years 
until such time that I got a friend who 
was a lawyer to write them a letter to 
tell them to cease and desist and just 
because I had been mugged it hadn’t 
occurred to me to cancel my card. 
And I’ve always felt rather bad about 
that and now if ever, God forbid, I get 
mugged again I will absolutely cancel 
my card.

PL: That’s so strange that you had 
such civic-minded muggers.

DR: Well, let’s be honest they were 
taking out videotapes, not books. If 
I had thought they were taking out 
How to Turn Your Life Around and 
Be A Better Person or The House of 
Mirth by Edith Wharton it would be 
the kind of heartwarming tale that 
people get Oscars for, for portraying 
the distinguished English teacher 
who teaches the sweathogs how to 
respect themselves but no, it was just 
some shoot-em-up video that they 
failed to return.

PL: Well, I’m sure the New York 
Public Library has long since  
forgiven you.

DR: I hope so. I still feel bad.  
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The Busy Fun 
Time Library 
Staffer in 
Priorityland
We’ve all been there, right? A time in life where work could easily 

“require” such a level of effort and dedication that words like pri-
oritizing and imperative inescapably come to mind. Should you 

stay at work another two hours or should you start the spring herb garden? 
Should you tackle that side project for an upcoming conference on Saturday 
afternoon, or should you do the dishes and clean the bathroom? What’s a 
modern library staffer to do?

Here at the Internet Spotlight, we are advocates (and practitioners) of 
setting aside (hello again, prioritizing!) time to understand, use and have 
fun with the technologies that are changing not just our profession, but the 
world around us more and more each day. But brother, sometimes that is 
easier said than done.

Take the last six months for instance. Both Michael and I have been 
working fairly feverishly to build new websites. These are both massive proj-
ects, one involving an entire library system potentially serving everyone in 
Shawnee County (Kans.) (approximate population: 200,000), and the other 
serving . . . well, potentially serving every English-speaking library staffer on 
the planet. Did we mention both sites are going to include bunches of the 2.0 
technology you hear so much about? Hello there, old friend high priority! 

But the honor of writing this column is still here for us both. We don’t 
want to blow it and we want to provide genuinely helpful info to the folks 
who take the time to read. But we are also presenting regularly (another 
honor that is important to do well) and writing books and. . . . And if it 
weren’t that collection of busy time stuff, it would be something else. There is 
always something else, right? But even with all of these things, we are man-
aging to stay up to date. How? And what are the results? Here are a few sug-
gestions:

Congratulations . . .

to David Lee King, 
recently named one 
of Library Journal’s 
“Movers and Shakers” 
for 2008!
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 1. Use that aggregator to consume 
Web info . . . and prioritize them. 
We both always read: Tame the 
Web, Shifted Librarian, Stephen’s 
Lighthouse, Libraryman, David 
Lee King, Free Range Librarian, 
librarian.net, and The Librarian 
in Black. Boy was it hard to pare 
down that list!

 2. We also peruse non-librarian 
blogs like TechCrunch, the Read/
Write Web, Mashable  
and BoingBoing.

 3. Finally, prioritize them by 
placing feeds into folders 
marked “must read,” “read on 
breaks,” “glance at once a week,” 
and so on.

Another important factor in 
learning and keeping up during 
especially busy times is fun. Be sure 
that when you are experimenting 
with new technology that a good 
percentage of it is actually fun for 
you! Remember, it is still important 
work, even if it is fun. Your time and 
mental energy are precious com-
modities and how you use them has 
huge implications for your patrons. 
So make sure you get some real 
solid enjoyment out of the time and 
energy you are spending here.

We have come up with a list of 
a few tools, sites, and technologies 
that we are using that way now.

For Michael
WoW (World of Warcraft)
Affectionately referred to as “World 
of Warcrack” by some players due to 
its somewhat addictive nature, this 
massively multiplayer online role-
playing game (MMORPG) is both 
simple and very complicated. Some 
nights I’ll play simply to unwind, 
escape a bit, and, well, to just kill 
baddies. However, understanding 
the game and its many types of func-

tionality and interaction severs a 
slew of additional professional pur-
poses (hey, I’m serious here!).

 Considering how library staffers 
work with information technology 
and other people, the WoW model 
offers powerful insights. Sure, you 
can play WoW solo if you like, but 
that can make your game less enjoy-
able and much more difficult. In 
fact, for some things, you simply 
have to team up with other folks in 
order to accomplish a task. To team 
up, you use a text chat function (or if 
you prefer, use a headset and micro-
phone for voice chat). Additionally, 
groups of friendly people will often 
join together and form a “Guild,” 
which has its own private chat and 
even a “Bank” where members can 
donate items (food, armor, weapons, 
fun “trinkets,” and so forth) that 
they can’t use but lower level guild 
members can use. It all enhances the 
social and content access facets of 
the game to the point that, for many, 
that is why they play the game. They 
don’t care as much about “leveling” 
to get a more powerful character 
or “grinding” (repetitive actions to 
earn in game currency). No, many 
folks simply use the social tools in 
this game to learn, make friends, 
organize activities and game events, 
share, and hang out. 

So I use WoW to relax and 
research (it’ll be a chapter in a book 
someday for sure). But with all of 
this relaxing and researching another 
interesting thing happens. I find that 
most players very regularly actually 
need to actually leave the game to do 
research on the Internet about how 
to complete a quest or find a specific 
item or place in the game (it is a 
huge and complex environment to 
say the least). And that’s not all.

 Players don’t just take breaks 
from the game to research their next 
moves in the game. We also go and 

look at Guild websites too, made 
independently by fellow players. 
Guild communities upload stories, 
photos, videos, schedules of group 
game play, and even real-life per-
sonal information. Interesting, eh? 

 Now, think about all of that WoW 
info and then throw in something 
like what Second Life does. Add in 
a few pieces of emergent technol-
ogy and, aha! It seems like you have 
a potential recipe for a new way to 
interface with people and informa-
tion on the Internet, and in person. 
I hope that new way to interact with 
content and community will have 
the library at its heart. In playing 
WoW, I have the clearest vision of 
that emergent type of community 
and content interaction yet. 

Parking Wars  
(Facebook Application)
Yes, I hold the rank of “parking 
wizard.” No, it’s not really war. It’s 
actually more like a patient face-
off between luck and consistency. 
It also teaches some basic rules 
of game play and demonstrates a 
risk and reward system that librar-
ies have yet to embrace in order to 
increase engagement and activity. 
This game, while fairly unremarkable 
in and of itself, is one of the many 
on Facebook now that, if given some 
attention and thought could be eas-
ily repurposed for use in Libraryland. 
Really, we could get some serious 
traction and activity from build-
ing a few games like this that use 
info from and about our individual 
libraries.

 Parking Wars works like this: 
You simply park “illegally” on your 
friend’s streets and wait. The longer 
you stay parked without getting a 
ticket the more “money” and rank 
you get. If you do get a ticket the 
person ticketing you gets the money. 
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You can also earn badges for specific 
types of ticketing and parking pat-
terns. What? This sounds ridiculous? I 
know, I know! But it is fun for me. And 
it only takes three minutes to play. 
And it runs on twelve-hour cycles. 
So it is the perfect mini-diversion at 
work. This one might not work for 
you, but there will be others like it 
that do. Regardless, I’m playing with 
my friends on Facebook (most from 
Libraryland), leaving tickets with 
comments and having a high old time 
. . . quite efficiently I might add.

Chumby
My new Chumby (www.chumby 
.com) just arrived last week and even 
in the middle of these busy times 
I am booking time to learn from 
and about it. And it’s not a chore 
either. I’m excited to do it! So what is 
Chumby? Basically, what you have in 
Chumby is a small, wireless, open-
source computer that displays wid-
gets. Thing like cams, Flickr picture 
photo streams, RSS feeds, new books 
of a specific type that have arrived at 
your library, or whatever you want 
will flash across Chumby’s small, 
full-color, interactive touch screen at 
regular intervals. Chumby even has 
speakers to play Web tunes (it even 
works with another fave of mine, 
www.pandora.com).

For David
Runescape
One of the earliest social network-
ing/gaming sites I used, Runescape 
is just plain fun. Yes, it’s sort of like 
a poor man’s WoW—the goal is 
to amass wealth and kill goblins. 
But the fun part isn’t chasing after 

goblins—it’s watching the almost 
400,000 players at any one time 
interact. Most of the interactions in 
Runescape are visible—chats run 
by constantly at the bottom of the 
screen. It’s rather hilarious to watch 
a Level 75 fighter talk like he’s . . . um 
. . . an eleven-year-old kid (because 
he probably is). And then when the 
eleven-year-old talks to a college stu-
dent, even more giggles erupt from 
me. Nonetheless, Runescape is one 
of the few social networking gaming 
sites that has consistently kept prices 
down (as in free for a basic account), 
kept innovating and creating fun 
things to do, and has leveled the 
playing field a bit, so that an eleven-
year-old can successfully compete 
with a twenty-year-old.

Twitter
Twitter—anyone used it? For those 
not familiar with Twitter, it’s a 
microblogging service. Once you set 
up an account (you can find me at 
twitter.com/davidleeking), you can 
tell others what you’re doing–in 140 
characters or less. It’s rather addic-
tive, too. 

I’m finding Twitter to be a great 
tool, and one that I run every day. 
Why? It achieves at least three things 
for me: 

 1. It keeps me in contact with other 
library techie types that I don’t 
normally see otherwise; 

 2. It keeps me in contact with non-
techie types that I can learn 
from; and 

 3. Interesting news has started to 
hit Twitter before it makes the 
“slower” blog and newspaper 
rounds, so it’s extremely timely.

I’ve recently started friending 
other local Twitterers to see what the 
local emerging/techie crowd is up to. 

Videoblogging
If anyone has poked around on my 
blog (www.davidleeking.com) before, 
you might have come across some 
silly videos of me changing a tire, 
forgetting my lunch, or even singing 
a song. Those videos are part of my 
videoblog. I started creating videos 
a few years ago. Why? To learn about 
making videos, for one thing—I 
learn best when I’m actively engaged 
with a tool, so creating videos and 
uploading them to a blog was a pret-
ty good project for me. Since then, 
I’ve continued learning. Here’s a par-
tial list of the things I’ve learned:

●	 learned to use different video 
cameras 

●	 learned to upload to different 
video services 

●	 learned to post video to multiple 
blogs 

●	 learned about video file formats, 
video dimensions, file size and 
length, and so forth

●	 learned about camera angles, 
overshooting video, and editing 

●	 learned (actually, still learning!) 
about storytelling techniques

So even in the middle of a fully-
booked, technology-soaked calendar, 
there are ways to stay informed (and 
maybe even be a little ahead of the 
curve at times) while even adding 
some extra fun to your life.  
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Who Does the 
Library’s Fund-
raising?
Usually, most authors choose the easy road of making comfortable 

assumptions about the invisible readership that we imagine we have. 
But as a professional grant writer, I know that unexamined assump-

tions often result in declined requests. You’re supposed to do your homework 
before you write a grant, and a basic part of that is defining the target  
audience.

Public Libraries (PL) has a core readership of people working in the public 
library field. Each of the columns within PL targets a subset of the total read-
ership. “Internet Spotlight” will appeal to techies, “Passing Notes” is aimed at 
YA librarians, and “By the Book” may be particularly interesting for admin-
istrators. I realize that in each case there are real overlaps with other library 
sectors, but these columns are intentionally targeted to specific readers.

So which subset within the library community is responsible for library 
fund-raising? This question is especially important for me—as the author of 
this column—because it is important to be able to answer the question: Who 
am I writing for?

To research this, I followed one of my favorite rules: Ask the best.
I sent out survey questions to some of the libraries that have received 

the National Medal for Museum and Library Service (formerly the National 
Award) from the Institute for Museum and Library Service (IMLS). Of course, 
there is no guarantee that these libraries excel at fund-raising. But getting 
noticed at this level suggests there’s a high level of sophisticated fund-raising 
going on.

The Libraries
Four library systems responded to my query: the Bozeman (Mont.) Public 
Library (BPL), the San Antonio (Tex.) Public Library (SAPL), the Johnson 
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County (Kans.) Public Library (JCPL), 
and the Ocean County (N.J.) Public 
Library (OCPL).

The BPL has a service population 
of 48,000 people in Gallatin County, 
Montana, of whom 26,853 currently 
have library cards. In addition to 
traditional book lending, the BPL 
hosts a myriad of monthly programs 
serving all ages. The library is also 
engaged in community outreach 
with business partners, collabora-
tions with local museums, university 
and schools, and the active senior 
community. The BPL was awarded 
IMLS’s National Award for Library 
Service in 2003.1

For more than a hundred years, 
the award-winning SAPL has been 
a center for free learning, commu-
nication, culture, and enjoyment. It 
boasts a world-class Central Library, 
twenty-three branch libraries 
throughout the city, and outstanding 
online resources. The library opened 
its twenty-third branch library in 
December 2007, and has two more 
in the planning stages. More than 
11,000 people visit the SAPL every 
day for everything from storytime to 
computer classes to the latest mov-
ies, as well as checking out more 
than 5.2 million items annually. The 
SAPL was awarded IMLS’s National 
Award for Library Service in 2006.2

Johnson County, Kansas, is one of 
the country’s fastest growing com-
munities. Founded in 1952, the JCPL 
has grown from a volunteer staff and 
working with donated materials to 
one of the nation’s best library sys-
tems. Today, the JCPL serves more 
than 400,000 residents in the south-
west suburbs of the Kansas City met-
ropolitan area. Through its thirteen 
permanent locations and numer-
ous outreach programs, the JCPL’s 
375 employees serve, educate, and 
advance its dynamic community. The 
JCPL was awarded IMLS’s National 

Award for Library Service in 2005.3

With its commitment to ensuring 
that each of its twenty-one branch 
libraries is truly the focal point of the 
local community, the OCPL lives up 
to its motto of “Connecting People, 
Building Community.” Located in a 
large county in southern New Jersey, 
the library serves over 540,000 resi-
dents. Through excellent customer 
service, an inclusive environment, 
and a variety of in-house and out-
reach programs, the OCPL seeks to 
inspire every resident to use and 
champion the library. Notably, the 
OCPL has looked beyond its own 
needs to become a champion fund 
raiser through its participation in 
the “Hurricane Katrina—Partners in 
Caring” project. For their exemplary 
work in raising more than $120,000 
to benefit the Hancock County 
(Miss.) Library, the OCPL recently 
received a John Cotton Dana Library 
Public Relation Award. The OCPL 
was awarded IMLS’s National 
Award for Library Service in 2007.4

All four of these libraries utilize 
both Friends of Libraries organiza-
tions and a Library Foundation to 
achieve their fund-raising goals. 
But each of them also assigns some 
fund-raising tasks to staff members, 
usually on a departmental basis.

Internal Fund-raising  
Responsibilities
The JCPL appears to have arrived at 
a reasonable, and even elegant, divi-
sion of fund-raising tasks. According 
to Scott Zerger, executive director 
of the JCPL Foundation, “Usually, 
grants to local private or corporate 
foundations are submitted by the 
foundation. Government or national 
library grants are written by library 
staff members.”5

Heather Andolsen, public infor-
mation officer at OCPL, reports that 

grant writing is distributed around 
their system according to function. 
As an example, she cites that the 
children’s services coordinator is 
responsible for pursuing grants for 
youth programs.6

In some cases, the library staff 
chooses to take a leadership role 
in organizing special events to 
raise funds for the library system. 
The OCPL has invested in a special 
events coordinator position to orga-
nize big, system-wide events, as well 
as to assist with events at the local 
branch level. Andolsen at the OCPL 
says that the person in this position 
is responsible for organizing the 
annual BookFest, as well as special 
authors’ events.7 While these events 
were offered free to the public, they 
serve a valuable fund-raising role 
because of their ability to elevate the 
community profile of the library.

It will be interesting to see how 
the SAPL fares as they add a new 
position to their fund-raising flow 
chart. Fiscal Planning Manager 
Kathy Donellan says that they 
recently created a contracts coor-
dinator position to spearhead and 
facilitate their grant efforts. This 
approach seems to make a lot of 
practical sense from a systems per-
spective, wisely locating fund-raising 
expertise in a single position.8

Friends Of Libraries
Friends organizations represent the 
great grassroots support system for 
libraries throughout the country. 
Friends organizations normally have 
official nonprofit status, enabling 
them to raise money effectively. And, 
in most cases, they are led by vol-
unteers who approach fund-raising 
with little or no professional training 
but with a wealth of enthusiasm.

All four of the library systems 
covered in this survey receive strong 
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support from their Friends organiza-
tions. Usually, individual libraries 
within the system cultivate their 
own Friends group. According to 
Andolsen at the OCPL, “Many of the 
branches have a nonprofit Friends 
group that is managed at the individ-
ual branch level. Although the main 
purpose of the Friends groups [is] to 
be advocates for their local branch, 
many of the Friends groups organize 
fund-raisers throughout the year for 
their local branch.”9

Recently, the various Friends 
organizations in the OCPL system 
have moved beyond the traditional 
model of simply supporting each 
local library. In addition to their 
local work, they connect with the 
other branch Friends through a 
steering committee comprised of 
representatives from around the 
county. Andolsen reports that this 
approach enabled them to organize 
a very successful author event, a Lisa 
Scottoline breakfast and luncheon, 
which benefited the entire library 
system.10

While the SAPL encourages their 
Friends groups to support their indi-
vidual branch libraries, the library 
also benefits from a central Friends 
organization that has a broad com-
mitment to the entire system. The 
central Friends organization staffs 
and manages The Book Cellar, which 
sells used books and materials in the 
basement of the central library as an 
ongoing fund-raiser.11

The Friends of the BPL support 
their library through book and mate-
rial purchases, as well as by spon-
soring special programs and the 
semi-annual book sale. They provide 
the library with computers and public 
programs, and contribute honoraria 
for guest speakers and storytellers. In 
addition, the Friends handle the busi-
ness of leasing in-library space to a 
local business to manage the library’s 

café, which also contributes a per-
centage of the profits.12

Library Foundations
Each of the four library systems 
utilize a library foundation to spear-
head larger-scale fund-raising initia-
tives. Library foundations tend to 
be professionally staffed and tightly 
focused on raising private funds 
for the library system. They can be 
invaluable in supporting capital 
campaigns and developing planned 
giving programs.

The BPL Foundation organizes 
at least one major fund-raising 
event every year, plus other smaller 
events, such as author parties and 
invitation-only receptions. BPL 
Foundation Director Paula Beswick 
explains that “most of the money 
raised is through individual donors 
who are committed to the Bozeman 
Public Library and the programs 
and services it brings to the com-
munity.”13 The BPL Foundation also 
works on small grants, and looks for 
opportunities to develop community 
partnerships on projects that cre-
atively combine public and private 
fund-raising.14

You are more likely to find a 
professional fund-raiser work-
ing at a library foundation than at 
a library. As a case in point, Scott 
Zerger at the JCPL Foundation has 
earned CFRE (Certified Fund Raising 
Executive) status, as defined by the 
national Association of Fundraising 
Professionals. Under his leadership, 
the JCPL Foundation supported a 
capital campaign from 2005–07 that 
successfully raised $1.7 million. 
Zerger reports that the foundation 
appears to be moving away from 
the system-wide fund-raising events 
of their past to look for new oppor-
tunities for smaller, more targeted 
events.15

The Flow Chart
I’m convinced that a flow chart of 
fund-raising within a library sys-
tem—even a great library system—
would look like an M. C. Escher 
print. Escher drew those famous 
images of impossible architectural 
configurations, where stairways go 
upward to reach lower levels and 
water flows uphill.

More seriously, there is a natural 
downward flow to fund-raising within 
great library systems. The vision starts 
at the top with the trustees, and then 
moves to the creation of a multi-
year strategic plan with input from 
the staff. The director of the library 
system (or, in stand-alone cases, the 
library’s director) oversees any fund-
raising initiatives pursued to achieve 
the goals of the strategic plan or oth-
erwise benefit the library. These fund-
raising ventures may be spearheaded 
by department heads or external 
groups, such as the library’s Friends 
or the Library Foundation.

Who am I writing for? It boils 
down to this: Lots of people in the 
community, both library staff and 
volunteers, are actively involved in 
the noble art of fund-raising and 
comprise a natural audience for this 
column.  

References
 1. Paula K. Beswick, foundation 

director, Bozeman Library 
Foundation, e-mail to author, 
Feb. 25, 2008.

 2. Beth Graham, public relations 
manager, San Antonio Public 
Library, e-mail to author, Feb. 
25, 2008.

 3. Scott Zerger, executive director, 
Johnson County Library 
Foundation, e-mail to author, 
Feb. 25, 2008.

 4. Heather Andolsen, public 
information officer, Ocean 



bringing in the money

m ay / j u n e  2 0 0 837

County Library, e-mail to author, 
Feb. 25, 2008.

 5. Zerger, e-mail to author, Feb. 11, 
2008.

 6. Andolsen, e-mail to author, Feb. 
12, 2008.

 7. Ibid.
 8. Kathy Donellan, Fiscal Planning 

Manager, San Antonio Public 

Library, e-mail to author, Feb. 17, 
2008.

 9. Andolsen, e-mail to author, Feb. 
12, 2008.

10. Ibid.
11. Donellan, e-mail to author, Feb. 

17, 2008.
12. Beswick, e-mail to author, Feb. 4, 

2008.

13. Ibid.
14. Ibid.
15. Zerger, e-mail to author, Feb. 11, 

2008.

because they had already had experience in the library 
field. I do not hire people for their MLS but for experi-
ence (in many different fields), personality, work ethics, 
etc. although I do encourage any staff who would like to 
further their education to do so. Let me emphasize that 
the staff with the MLS are not any better at their job than 
anyone else on staff. The entire staff is great and they all 
do a wonderful job.

Libraries in Iowa are fortunate that the state library 
offers public management courses for those in the 
library field with little or no experience. State funding 
is tied into certification for all library directors. Those 
without a degree in library science need to take the 
public library management courses for certification. 
As director, I do require all of my staff from permanent 
part-time to full time to take these courses and become 
certified. All have said they have learned quite a bit. 
After becoming a certified librarian it is necessary to 
take forty-five hours of continuing education every three 
years to stay certified.

I realize that the dynamics may be different in larger 
libraries where a degree may seem to be necessary. I 
would, however, like to emphasize that anyone can learn 
what is taught in “library schools” on the job. Perhaps 
librarians should advocate for community colleges to 
provide an associate’s degree in library science that 
would cover the basics and then have libraries provide 
apprenticeship/mentorship programs at the library. 
There are times that we actually have to “unteach” some 
staff with an MLS what they have learned and then there 
is the situation of not learning what is actually needed 
to work in a library at school. I am also concerned that 
many times MLS candidates have no experience in any 
library of any kind. Do they really know that this is what 
they want to do with their lives? Library experience is 
wonderful to have and can be obtained in many ways 
from on the job to volunteering. 

Having an MLS does not automatically lead to being a 
professional librarian. My staff are all trained as general-
ists and then we see what their area of expertise is or what 
they enjoy doing. All of us work at the circulation desk and 
deal with the patrons. Again, it is the gaining of experience 
and a desire to serve the public that have led to all of my 
staff being professional librarians rather than any degree.

Please remember that acting like a professional is not 
the same as having a “professional degree.” Among other 
things, being a professional involves attitude, willingness 
to learn, experience, work ethic, ability to get along with 
a large variety of people and most of all great joy and 
pride in their position.—Dee Crowner, Library Director, 
North Liberty (Iowa) Community Library

I applaud the efforts of library systems to recognize 
the need for services to the ex-offender. Brendan 
Dowling in “Public Libraries and the Ex-Offender” 

(PL November/December 2007) and Isaac Gilman in 
“Beyond Books” (PL January/February 2008) echo the 
same recommendations I made in “The Prison Library: 
An Issue for Corrections or a Correct Solution for Its 
Issues?” (Behavioral & Social Sciences Librarian August 
2004) in regard to the public library’s role in aiding this 
transition. I am a former prison librarian and know that 
true correction comes after the release, not during the 
incarceration.

 That being said, we should keep in mind just how 
difficult this struggle can be. Jennifer Wynne, in Inside 
Rikers: Stories From the World’s Largest Penal Colony, 
reported the deplorable conditions of poverty and abuse 
that many inmates come from. The warden remarked to 
her that for most of the inmates, the prison was the best 
place they’d ever lived. She had no choice but to agree.—
Robert Sterns, Adult Reference Librarian, Broward County 
(Fla.) Library  

Readers Respond  continued from page 2
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The New 
Adventures of 
a (Not So) Old 
Young Adult 
Librarian
There comes a moment when you realize that you are old. My mother 

used to say it was when she was first called “ma’am” and not “miss” by 
a clerk. A friend of mine in her forties had this happen to her recently 

and said she felt “almost violated.” Men have it a bit easier; you go from 
“boy” or “kid” to “sir” with some rapidity, with a brief stopover as “punk” for 
some. I have height and mass on my side so I was “sir” by the time I was in 
high school.

But even with the gender imbalance, there comes a moment for everyone 
where we feel that the monoculture, in all its youth-driven focus, is no longer 
speaking to us.

For me, this moment came with The Hills, an MTV quasi-reality show 
following the lives of incredibly rich and pretty young imbeciles living in 
California. These young (they are all about twenty-two) fools live in luxury 
that would cause emperor’s embarrassment. Catherine the Great, empress 
of all mother Russia, never had this kind of idle wealth and complete lack of 
responsibility. The show centers around the love lives and drama that only 
people with no concept of a day’s labor are allowed to indulge. I’ve seen clips 
of this show and I feel that if this was broadcast in a cemetery it would cause 
my deceased Irish ancestors, who toiled all their lives to earn what these 

“Passing Notes” focuses on young adult service issues, including pro-
gramming, collection development, and creating stronger connections 
with young adult patrons. The column will address these topics with a 
humorous bent and an awareness that the key to working with young 
adults is constant reinvention.
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people spend at Starbucks, to rise 
from their graves to feast upon the 
idle rich.

But dear God is it popular. 
Popular with teens, younger twenty-
somethings, and creepy older men in 
rumpled raincoats who come in ask-
ing overly eager questions about the 
female stars of the show. Popularity 
that I’ve only seen with American 
Idol. This in turn makes me feel 
stunningly, terribly, sadly old.

I grew up in the nineties and 
witnessed the dawn of reality televi-
sion. Like the monkeys before the 
monolith in 2001: A Space Odyssey, 
we did not know what to make of 
this strange new thing. I remember 
watching the initial season of The 
Real World. These people, a bit over 
a decade older than me, seemed so 
cool, so fun in their New York loft. 
They argued about race, about class 
and “real” things. See, The Real World 
used to feature actual human beings 
on it. Now it’s the Abercrombie and 
Fitch catalog come to life and drunk-
enly texting each other. 

Reality television is getting more 
and more crass, more and more 
base. The reason for this isn’t the 
slow march to Armageddon, but 
rather the dissolution of old media. 
To get an audience you have to be 
as broad in your appeal as possible. 
Show them something pretty, some-
thing easy to understand (Will Heidi 
and Lauren still be fighting? OMG!) 

and edit it to rock music for happy 
scenes and Coldplay songs for sad 
ones. Wash, rinse, repeat.

I feel old because I remember 
when MTV used to play music. 
Young adults today getting buffeted 
with this nonsense are being done a 
disservice. Beyond simply raising up 
a generation whose greed and lust 
for consumer goods has been sharp-
ened to the point it can slice a quark 
in twain, you’re talking down to 
young adults, which is a cardinal sin. 

Young adults are smart and 
capable. When people assume that 
they’re going to be bored by books 
or not going to be engaged by things 
that aren’t set to jaunty soundtracks 
they’re doing nothing but harm.

The current crop of young adults, 
lets say between twelve and seven-
teen, have lived their whole lives 
enmeshed in Harry Potter. They see 
book to film adaptation as some-
thing logical, not surprising. This 
generation has almost always been 
aware of terrorism as a reality in the 
United States. They’ve almost always 
had access to the Web and the con-
cept of “buying a CD” is pretty alien. 
They communicate as efficiently by 
IM and text as older people do by 
phone. They often turn first to the 
Internet for answers to questions 
about their bodies, their homework, 
and their world.

They are different, perhaps even 
unsettlingly so, but they are just as 

curious and intelligent as any prior 
generation. Engaging that curiosity, 
helping to guide it and shape it is 
our greatest challenge really. 

Speaking to young adults on a 
level that engages the fullness of 
their minds, not just titillating or 
amusing them with body humor and 
celebrity gossip, is something that 
YA librarians are in a unique posi-
tion to do. YA librarians aren’t sell-
ing anything, we’re not grading, and 
we’re not parenting. We can answer 
questions about (God help us) The 
Hills without judgment, but we can 
also offer programming that engages 
their creativity. We don’t have to 
look down our noses at what they’re 
watching, but instead engage them 
in the marketplace of ideas. The 
results will be surprising. 

For instance, cheap digital video 
cameras are flooding the market 
and video-editing freeware is abun-
dant. Why not challenge kids to 
document their own lives for a week? 
For a summer reading challenge 
create mini-movie adaptations of 
their favorite books. Why, even the 
crotchety old YA librarian can have 
some fun and parody the ludicrous 
excesses of reality TV stars. To go 
from passive TV viewer to active 
content creator will keep even fogies 
young in spirit.  
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T
he American legal system interprets and applies the laws set forth by the U.S. Constitution to 
individuals and institutions within a constantly evolving society. One of the core principles 
within American law rests on an individual’s right to fair access to the legal system. This right has 
been interpreted to include the opportunity to represent oneself in court. More specifically, the 
Sixth Amendment guarantees an individual the right to self representation in criminal trials and, 
while a similar guarantee does not exist for civil trials, most courts allow self representation in 

a variety of civil cases.1 Pro se, a Latin term meaning “on one’s own behalf,” describes an increasing number of 
litigants across the nation.2 This trend of lawyer-less litigation presents unique challenges to the legal system. 
Nonetheless, some persons within the Wisconsin state court system have adapted the trend as an opportunity 
for collaboration between the courts and public libraries. In particular, the Public Library Initiative (PLI), a new 
court-sponsored program in Wisconsin, fosters communication between local courts and public libraries in an 
effort to better meet the legal-service needs of self-represented litigants. 

Pro Se Litigation in Context
Many of the challenges presented to the system by pro se litigation stem from the fact that self-representation 
rates in the United States rose quickly and significantly beginning in the mid-1990s. As a result, state court sys-
tems have been forced to adapt to the major trend in a relatively short period of time. National pro se statistics 
are difficult to calculate; however, estimates based on anecdotal evidence from court staff and quantitative 
data from state studies suggest significant growth nationwide. Whereas thirty years ago, a single digit percent-
age of litigants represented themselves, recent estimates place the current national rate of pro se litigation 
in the range of 60 to 90 percent for certain types of cases.3 Clerks of court throughout the state confirm that 
Wisconsin reflects national pro se trends. Some districts in the state report that significantly more than half of 
their family law cases involve self-represented litigants.4 
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Many of the increasing number of self-representing 
litigants share common features. The National Center 
for State Courts indicates that self-representation most 
typically occurs in domestic-relations cases includ-
ing divorce, custody and child support, small claims, 
landlord/tenant, probate, protective orders, and other 
civil matters.5 The average self-representing litigant, 
according to the American Judicature Society (AJS), is 
a female between the ages of eighteen and thirty-four 
with a high school education.6 Causes contributing 
to the increasing pro se trend vary, although financial 
concerns remain a common motivation for many self-
representing litigants. Many litigants choose self repre-
sentation as an alternative to the high costs associated 
with attorney fees.7 Furthermore, as government cut-
backs minimize the availability of income-based legal 
aid, some low-income citizens face reduced access to 
affordable legal services.8 Additionally, some choose 
to proceed pro se based on distrust of attorneys while 
others simply have confidence in their own abilities to 
represent their case.9 

The growing number of pro se litigants imposes 
significant ramifications on the legal system, detract-
ing from its efficiency and effectiveness. Pro se 
litigants encounter difficulties in navigating the 
often unfamiliar complexities of the legal system. 
The Wisconsin Pro Se Working Group determined 
that these difficulties often arise because, in reality, 
“the legal system is not designed to serve individu-
als without attorneys.”10 In her article for the state 
bar publication, Wisconsin Lawyer, Wisconsin Court 
Pro Se Coordinator Ann Zimmerman discusses the 
difficulties faced by pro se litigants. Zimmerman 
concludes that self-represented litigants, “frequently 
rebuffed when they turn to judges and other court 
personnel for answers to their myriad questions,” are 
ultimately “deprived of access to justice.”11 A litigant’s 
confusion and legal missteps prolong and complicate 
the legal process, and, further, risk a successful out-
come of his or her case.12 

Pro se litigants strain court resources and present 
new challenges for court staff and other members of 
the legal community. The Wisconsin Pro Se Working 
Group reports that court personnel struggle with bal-
ancing “the conflicting obligations to provide quality 
customer service, prioritize workload demands, and 
adhere to legal and ethical constraints concern-
ing the unauthorized practice of law.”13 Judges face 
similar ethical dilemmas between providing enough 
information to meet the unique needs of self-repre-
sented litigants and fulfilling a duty to preside over 
a fair and impartial trial. Likewise, lawyers opposing 

a self-representing litigant in a case may encounter 
ethical quandaries. Attorneys must maneuver an 
argument based upon law, using extra precaution 
to avoid exploiting an opponent whose lack of legal 
background could contribute a significant disadvan-
tage. Moreover, lawyers opposing poorly prepared lit-
igants in court become forced to operate inefficiently 
in terms of time and expenses.14 

Prompted by ambiguities in the roles of court 
staff as they pertain to pro se litigants and continued 
strain on court resources, many court systems pursue 
additional steps to resolve the issues presented by the 
increasing frequency of pro se litigation. According 
to AJS, such services range from direct contact with 
litigants in self-help offices positioned in court-
houses to technologically based assistance, including 
instructions available on websites or telephone help 
centers.15 Other examples of services include pro se 
educational clinics staffed by volunteer attorneys or 
other pro bono programs sponsored by attorneys or 
law schools.16 While such programs provide many 
benefits, court offices continue to report persistent 
strain on resources. 

The Roots of Wisconsin’s PLI
PLI developed in response to the challenges present-
ed by pro se representation. Attendees of AJS’s 2006 
Midwest Regional Conference on Pro Se Litigation 
were charged with exploring methods of expanding 
assistance to pro se litigants. Jane Colwin, Wisconsin 
state law librarian and member of the Wisconsin 
team in attendance, suggested engaging in out-
reach to public librarians. Colwin’s previous success 
in conducting legal-research programs for public 
librarians suggested to her that public libraries in 
Wisconsin would be receptive to pro se outreach. 
Moreover, Colwin felt the role of public librarians in 
providing information and referral assistance to  
the public fit well in the capacity of helping self-
representing litigants.17 

Colwin’s fellow team members collaborated to 
develop the concept, officially launching PLI six 
months later in April 2007. The pilot program, span-
ning Wisconsin’s Tenth Judicial District, took place 
over two days, with one presentation in Manitowish 
Waters, and a second in Eau Claire. Holding the 
workshop at two locations allowed the program’s 
speakers to address public librarian representatives 
from the majority of the counties included in both 
the Northern Waters and Indianhead Federated 
Public Library Systems in Wisconsin. 
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Wisconsin’s PLI
The PLI program is put into effect at Wisconsin’s judi-
cial district level and is coordinated in a partnership 
arrangement with a judicial district, the state law 
library, and state pro se coordinator. A library system 
within a given judicial district typically cosponsors 
and hosts the program, which is aimed at acquaint-
ing public libraries with the latest legal resources 
available for assisting self-representing litigants. 
Librarians from various public libraries in the district 
attend the training. Coordinators of the initiative aim 
to offer it to the public library systems in each of the 
ten judicial districts in Wisconsin. In dividing the 
program by judicial districts, the program reaches all 
seventeen of Wisconsin’s public library systems. Since 
its April 2007 launch, the program has been offered 
in the Ninth Judicial District in September 2007 and 
the state has confirmed plans to offer it in two addi-
tional judicial districts in 2008.

The PLI program consists of two parts. Part one 
takes the form of a single-day workshop in which a 
group of speakers present information about the var-
ious court-related services and information currently 
available to self-represented litigants. Speakers gen-
erally include the judicial district’s chief judge and 
the district’s court administrator, any pro se coordi-
nators within the district, a local register in probate, 
and a local clerk of circuit court. Registers in probate 
oversee the transfer of a decedent’s assets and clerks 
of court function as custodians of the courts’ records, 
among other administrative duties Additionally, State 
Law Librarian Jane Colwin and the Wisconsin Courts’ 
Pro Se Coordinator, Ann Zimmerman, attend each 
workshop. 

In particular, the workshop offers a basic overview 
of the legal system and pro se issues as well as an 
introduction to the offices and services of the clerk 
of court and register in probate. The presentations 
provide strategies for effectively handling requests for 
legal information by:

● providing an online tour of the courts’ and 
state law library’s websites, including an online 
demonstration of the interactive divorce forms 
program 

● addressing ethical issues in handling requests for 
legal information 

● demonstrating the use of basic primary and 
secondary Wisconsin legal materials in print and 
electronic formats

● exploring use of legal materials already in a 
library’s collection

● discussing situations in which to refer patrons to 
another source

The program’s second component entails personal 
follow-up visits made by local registers in probate 
and clerks of circuit court to each public library in 
their respective counties. When possible, chief judges 
or other court staff may also participate in the follow-
up visits, which function uniquely as a feature of PLI 
by deepening a collaborative working relationship 
and offering opportunities to disseminate additional 
information about court resources. These visits occur 
within a few weeks after the initial workshop meet-
ing. During the visits, registers and clerks review 
training on the use of legal resources, distribute 
handouts and other materials about relevant web-
sites, and reinforce an open invitation to contact or 
visit the courts. While the follow-up visits require an 
investment in time and effort on behalf of the clerks 
and registers, they also contribute significantly to 
solidifying the communicative relationship between 
public libraries and court services.18 

Effects of PLI on Parties Involved
Early feedback and support regarding PLI indicates 
the program is well received. Of the registers in pro-
bate and clerks of court participating in the program’s 
follow-up visits to libraries in Wisconsin’s Ninth 
District, all respondents to a survey indicated they 
thought their library visits were at least “somewhat 
beneficial” to “very beneficial” for self-represented 
litigants, the court system, and public libraries. Such 
feedback suggests that the collaboration between 
libraries and the courts holds potential to benefit all 
parties involved. 

In general, public librarians who participated in 
PLI value the program as a means of better and more 
effectively addressing patron needs as well as fos-
tering a relationship with the courts. Following the 
workshop held in Wisconsin’s Ninth District, sixteen 
out of nineteen attendants ranked the workshop as 
“very useful” in a follow-up survey, while the remain-
ing three attendants agreed the workshop was “use-
ful.” Jo Ann Gustavson, public library director for 
Neillsville Public Library in the Ninth Judicial District, 
reflects that the workshop provides an effective 
foundation for librarians to begin addressing legal 
questions, whereas such topics may have felt over-
whelming prior to the program.19 Gustavson notes 
that the program was particularly helpful for attend-
ees from smaller libraries who often can’t afford the 
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time to delve fully into learning new topics when 
they are so often busy fulfilling day-to-day duties.20

Wisconsin court staff, including clerks of court, 
benefit from PLI because libraries hold potential to 
lighten the burden on clerks by offering information 
at a lower cost, in terms of both time and money. 
Similarly, judges confirm the benefits in collaboration 
between the courts and libraries in terms of fulfilling 
the greater policy goals associated with each type of 
institution. Regarding the program, Tenth Judicial 
District Chief Judge Benjamin Proctor states,

The Wisconsin Court System and public libraries 
have a strong, mutual interest in helping citizens 
access current and reliable legal information.  
. . . It has been our goal to improve access to 
the courts for citizens who choose, for whatever 
reason, to come to court without the assistance of 
an attorney. Doing so improves public trust and 
confidence in the legal system.21 

Thus, collaboration empowers the courts to pro-
vide better access to the legal system much like it 
empowers librarians to provide more information to 
patrons. 

Finally, pro se litigants in Wisconsin also benefit 
from PLI. For many litigants, public libraries are 
often more easily accessible than courthouses. That 
is, familiarity with the physical location of the local 
public library, as well as with its staff and function, 
contributes to a greater level of comfort for self-
representing litigants. Moreover, as Public Library 
Director Jo Ann Gustavson points out, litigants sent 
to public libraries for legal information may be pleas-
antly surprised to discover the extent of resources 
that public libraries have to offer.22 

PLI in Wisconsin represents one of the more 
innovative steps taken by the court community in 
proactively addressing the challenges to the efficacy 
of the legal system that accompany pro se litigation. 
Collaboration between the courts and public libraries 
contributes to a mutually beneficial relationship for 
participating parties, including self-representing liti-
gants. To the extent that Wisconsin reflects national 
trends in pro se litigation, the early success of PLI 
suggests the potential for its successful replication 
elsewhere.  
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Read green, Live green: Summer Reads for Adults

This summer the Chicago Public Library offers its second summer reading program designed espe-
cially for adults. This year’s program celebrates the beauty and complexity of the natural environment, 
while also examining the ongoing threats to it. Read Green, Live Green will offer a wide assortment of 
books, events, and programs presented throughout the city. Programs will include panel discussions 
and book and film discussions, as well as hands-on programming held in outdoor destinations, includ-
ing bird watching, beekeeping, walking tours of Chicago parks, and guided canoe trips on the Chicago 
River. Book titles in the Read Green, Live Green program include Strange As This Weather Has Been by 
Ann Pancake; Animal, Vegetable, Miracle: A Year of Food Life, by Barbara Kingsolver; Grayson, by Lynn 
Cox; Nature Girl, by Carl Hiaasen; The Wild Trees: A Story of Passion and Daring, by Richard Preston; 
and many more. The library also is presenting a companion Read Green, Live Green summer reading 
program for children. More information about programming and the complete Read Green, Live Green: 
Summer Reads for Adults booklist is available online at www.chicagopubliclibrary.org.   
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P
ublic libraries have become dedicated to promoting school readiness and early literacy best prac-
tices with the successful Every Child Ready to Read @ your library® (ECRR) initiative of the Public 
Library Association (PLA) and Association for Library Service to Children.1 A new early literacy 
research study, conducted by Carroll County Public Library (CCPL) and Resources in Reading 
in Maryland, expands upon this initiative by focusing on home childcare providers. The CCPL 
Emergent Literacy Training Assessment Project (ELTAP) was designed to discover how the library 

could best support home childcare providers in promoting school readiness, as outlined in the state’s expecta-
tions for children entering kindergarten. This project contributes to the research base in early literacy and col-
laborative efforts among libraries, communities, and schools. ELTAP provides a model for public libraries that 
may wish to build upon the ECRR goals by creating a state-specific training package for home childcare provid-
ers. The funding for this study was provided by the Institute for Museum and Library Services, with a Library 
Services and Technology Act grant from the Maryland State Department of Education, Division of Library 
Development and Services. 

 The 1998 publication Preventing Reading Difficulties in Young Children was a landmark report that clearly 
established the link between providing a rich early-literacy environment in the preschool years and later 
success in school.2 The findings proved to be especially important in the field of public library work. The rec-
ommendations in the report prompted a group of Maryland public librarians to meet with Reid Lyon at the 
National Institute of Child Health and Human Development (NICHD). The one recommendation they knew 
librarians across the country already tried to promote was that:
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parents and caregivers should spend time in 
one-on-one conversations with young children, 
read books with them, provide writing materials, 
support dramatic play that might incorporate 
literacy activities, demonstrate the uses of literacy, 
and maintain a joyful, playful atmosphere around 
literacy activities.3 

The Maryland librarians met with Lyon to deter-
mine if their impact could be improved. This meet-
ing evolved into PLA’s Early Literacy Project in 2000, 
when a partnership was formed between PLA and 
NICHD. This partnership resulted in the successful 
ECRR initiative.4 

The project that will be described in this article, 
CCPL ELTAP, contributes to this ongoing evolution 
of research-based early-literacy library services. One 
of the unique aspects of this project is that the bulk 
of the funding was allocated to a reading consult-
ing firm, which specializes in early-literacy needs, to 
design and conduct the assessments. The research 
assessment concluded that the ELTAP model resulted 
in improved understanding and implementation of 
best practices in early literacy by family childcare 
providers, which then resulted in growth in the chil-
dren’s early-literacy skills. We believe this is promis-
ing news for public libraries that may see a similar 
need in their communities and wish to build upon 
the ECRR goals in a state-specific training package.

The ELTAP Training Package
Unleash Their Potential!
ELTAP enhances the ECRR model by: 

● incorporating Maryland’s requirements for 
school readiness to better align with school and 
community needs; and

● expanding the training to include additional 
components consistent with effective professional 
development, namely hands-on materials and 
continued support beyond the initial training. 

The target group was home childcare providers in 
communities where a significant number of Carroll 
County students were assessed as not ready in the 
area of language and literacy when they entered kin-
dergarten, according to the state’s report of school 
readiness in 2003–04.5 

The partners in the project included:

● the director of the Judy Center, which serves low-
income children from birth to five years old;

● the coordinator of Intervention Services, Carroll 
County Public Schools; 

● the director of Carroll County Child Care Referral 
and Resource Center;

● the president of Carroll County Home Child Care 
Association; and

● Resources in Reading, a consulting firm 
specializing in literacy needs.

The Assessment Model
A true experimental research design was used for our 
study; that is, random selection was used to assign 
the providers to either a treatment group or a control 
group. Forty home childcare providers were identi-
fied to participate in the study. The majority of the 
providers resided in Title I school districts and all had 
three- or four-year-olds in their care. 

The assessment consisted of two main compo-
nents: (1) a pre-post survey of childcare providers on 
their knowledge of early-literacy development and 
the activities and materials they used to foster this 
development in their childcare setting, and (2) a pre-
post assessment of the three- and four-year-olds in 
their care on the key areas of early literacy.

Two assessment visits were made to each provider, 
one in the fall and one in the spring. A survey tool 
was mailed to each of the providers. We then visited 
each of the provider’s homes, chatted with them 
about the project, answered questions and collected 
the surveys, met the children, and assessed them 
individually. The Early Literacy Skills Assessment 
(ELSA), developed by the High Scope Educational 
Research Foundation, was the assessment tool we 
chose for the children. This assessment was par-
ticularly well suited to the study, as it assessed the 
children in the areas of story comprehension, phono-
logical awareness, alphabetic principle, and concepts 
about print, all of which would be focus areas of the 
upcoming early-literacy training for the providers. 
In addition, ELSA provided an authentic assessment 
experience for the children in that the questions were 
embedded in a storybook to be read aloud to a child 
in a one-on-one setting.6

In the spring, we repeated the same sequence for 
the post-assessment as in the fall. We mailed surveys, 
visited the providers in both groups, collected the 
surveys, and assessed the children with ELSA. We 
scored the assessments and mailed reports to both 
the providers and parents. Resources in Reading then 
submitted the data to ORC MACRO, a research design 
firm, to run a statistical analysis on the raw data.
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The Training Model
The team focused their energy on creating a total 
package that would motivate childcare providers to 
consistently apply the training and use the materi-
als. The training, or treatment, consisted of three 
components: 

● Workshops: a fall and spring workshop (4.5 total 
hours) based on the Maryland State Department 
of Education’s early learning guidelines (known as 
the Maryland Model for School Readiness) in all 
areas, but focusing on language and literacy. 

● Hands-on Materials: early-literacy materials for 
the providers to use in their childcare homes to 
help implement the training—books, puppets, 
magnetic letters, CDs of children’s songs, and so 
forth. 

● Support: newsletters to help the providers 
implement the training with their new materials, 
as well as phone conversations to give the 
providers the opportunity to discuss the new 
activities they were trying and to ask questions. 

Training Components
Workshops and Hands-on Materials
The workshops were conducted in the fall and spring 
for the treatment group. The three-hour fall work-
shop was planned and delivered to provide hands-
on training in the research-based components of 
early literacy. At this event, the providers received 
an extensive kit of materials to use in their childcare 
homes to support the early-literacy concepts and 
techniques shared in the training. This kit, consisting 
of hands-on materials (such as toys for pretend play, 
picture books, and magnetic letters), was assembled 

from a variety of early-childhood resources. One of 
the resources used was the “School Readiness Activity 
Cards” from the Maryland Ready at Five Partnership, 
an organization dedicated to helping children in 
Maryland start school ready to learn.7 Each provider 
was also given a binder of written support materials 
with information on brain development research, 
plus additional activities, songs, fingerplays, and 
book lists. Participants were familiarized with the 
information in the binder as each area was covered 
in the workshop—that is, brain research and its rela-
tionship to early-childhood development, the impor-
tance of pretend play, positive social and emotional 
development based on research, and the importance 
of the provider’s relationship with the children as 
a role model and teacher. We modeled extensively 
and provided practice opportunities throughout the 
workshop to help ensure active learning was taking 

child sharing his favorite book during spring assessment 
visit.

Describing the take-home materials during the fall 
workshop.

Providers discussing how to enhance learning by doing 
activities related to a picture book.
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place, with an emphasis on the idea that learning 
activities for young children should always be fun 
and enjoyable.

We also reviewed exactly what skills and abilities 
kindergarten teachers are looking for when they assess 
how prepared their students are for school in the fall. 
The childcare providers participated in an exercise 
designed to assist them in understanding the criteria 
Maryland kindergarten teachers use when assessing 
a child in language and literacy. Many providers com-
mented on how this helped them understand how 
to explain early-literacy concepts to the parents. The 
enthusiasm was high as providers left the training with 
all of their new materials, ready to begin.

The spring workshop was designed to give the pro-
viders an opportunity to share the activities that had 
worked well for them and to show and tell examples 
of activities and projects they had developed on their 
own to have fun with the children while promoting 
school-readiness skills. Additional materials to rein-
force phonological awareness skills (rhyming and 
beginning sound-card sets) were distributed as well. 
Providers were enthusiastic about sharing what they 
had accomplished with the children in their care.

Support
Two newsletters were created to refine and extend 
the providers’ knowledge of best practices in the 
components of early-literacy development from the 
training: oral language and comprehension, phono-
logical awareness, alphabetic principle, and concepts 
about print. The newsletters were mailed to the treat-
ment-group providers in fall 2005 and winter 2006. 
Each mailing included additional literacy materials 
in the form of puppets and music CDs for use in their 
childcare homes. 

Telephone contact was made with the providers in 
the treatment group twice during the project, begin-
ning at the midway point, to discuss their progress 
with the new techniques and materials as well as 
answer any questions they might have. A sampling of 
their comments was included in the winter newsletter 
so they could share ideas and encourage each other. 
The following examples provide a snapshot of their 
enthusiasm for the new activities they were trying:

The children love the puppets. Besides reading 
storybooks, I use puppets to tell little made-up 
stories. The children now ask, “Will you tell me a 
story from your head?”

Having new things to use from the activity kit is 
motivating the children and motivating me, too.

Assessment Results
The results of the assessment indicated that the 
treatment had a positive effect on both the children’s 
performance and the providers’ knowledge of early 
literacy.

Children’s Assessment Results
Figure 1 illustrates the comparison of raw score gains 
from both groups in the four test areas. Because we 
had different numbers of children in the treatment 
and control groups, we looked at the data by com-
parison of percentages of children in each group.

As figure 1 indicates, the greatest difference was in 
the area of comprehension, where more than 50 per-
cent of the children in the treatment group increased 
their scores by six or more points, as compared to 
none of the children in the control group achieving 
that level of gain. The areas of “phonological aware-
ness” and “concepts about print” had a significant 
gain in raw score points for the treatment group, 

figure 1. Percentage of Children (Raw 
Score Increased by 6 or More Points)

Participants share their ideas in the spring workshop.
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while the area of “alphabetic principle” had a slight 
gain in raw score points for the treatment group.

In order to complete a statistical analysis of the 
ELSA results, regression analysis was used to isolate 
the treatment effect in each of the four test areas 
individually. The final test results showed the treat-
ment effect to be statistically significant in three 
of the four areas: comprehension, phonological 
awareness, and concepts about print. In the area of 
alphabetic principle, the children in the treatment 
group did post a gain compared to the children in the 
control group, although it was not found to be statis-
tically significant. 

Table 1 illustrates the main findings from the 
regression analysis. The first column lists the four test 
areas. The second column shows the treatment effect 
in raw score points for each test area. For example, a 
child who received the treatment would be expected 
to score approximately six points higher in compre-
hension than a child who had not received the treat-
ment. The third column shows whether or not the 
treatment effect in this area was found to be statisti-
cally significant, and the last column shows the level 
of statistical significance, or P-value. The treatment 
effect for comprehension was significant at the .001 
level, or very highly significant, as the probability of 
this gain being attributed to chance is 1 in 1,000.

Assessment Results for Providers
The pre-post survey of childcare providers included 
both selected response questions and opportunities 
for open-ended response. It was designed to assess 
changes in understanding and application of key 
early-literacy concepts. 

A paired samples test was performed for the 
selected response questions that could be measured 
in a pre-post manner. The final survey results showed 
a statistically significant change for the treatment 
group versus the control group on the majority of the 
questions.

As a final survey question for the treatment group, 
providers were asked to indicate how helpful the 
professional development resources (workshops, 
materials, and newsletters) had been to them and 
to provide examples of how these resources had 
impacted their early-literacy programs. 

One hundred percent of the providers indicated 
that the resources had been “very helpful.” 

The following is a sampling of their responses to 
the open-ended follow-up question:

They have definitely rejuvenated me with ideas 
and excitement! Newsletters have continued to 
reinforce ways we can teach reading in day-to-day 
activities. Music is now a daily activity due to great 
resources. 

The newsletters are awesome. It is nice to see 
other ideas that other providers have and also to 
use them. We read all of the books and did all of 
the activities. We used the magnetic letters, the 
beanbags, the dishes, etc. Everything was used! 

The suggested books and music CDs in the 
newsletters were great. It was nice especially with 
the books—they were excellent choices that all the 
children loved!

Conclusions
The training had a significant impact on both the 
children’s performance and the providers’ knowledge 
of how to best promote early-literacy development 
in their childcare homes. Promoting oral-language 
development—through the children’s active par-
ticipation in storybook read-alouds, pretend play, 
and hands-on learning experiences—was a major 
component of the workshops and newsletters. As 
the answers to comprehension questions on ELSA 
are scored for relevance and complexity of ideas 
expressed, it was not surprising that the area of high-
est gain was in comprehension. This finding was 

Table 1.  Significance of Treatment Effect

TREATMENT AREA TREATMENT EffEcT
TREATMENT EffEcT 

SigNificANT? SigNificANcE LEvEL

COMPREHENSION 6.479 YES < .001

PHONOLOGICAL 
AWARENESS

2.137 YES < .05

ALPHABETIC PRINCIPLE 3.263 NO >.05

CONCEPTS ABOuT PRINT 3.269 YES < .001
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particularly significant due to the fact that providers 
in both the treatment and control groups reported 
reading to the children at least once a day in the pre 
and post surveys. This suggests that participation in 
the treatment group produced a change in the qual-
ity of the read-aloud experience—that is, more verbal 
interaction between the child and the caregiver in the 
form of actively engaging the child to participate by 
asking questions, making predictions, and discuss-
ing interesting vocabulary and story events. Neuman 
and Celano reported a similar finding from their two-
year program to put high-quality children’s books in 
urban childcare centers. Caregivers were also pro-
vided with training on how to help children get more 
from the books they shared with them. Findings from 
this study suggest 

it is not just exposure to books that makes a 
difference . . . children need skillfully mediated 
assistance that can help to explain the workings 
of literacy. . . . It is the intensity of engagement, 
the quality of talk and conversational interactions 
between adult and child that nurtures and helps 
them to construct vital literacy-related concepts.8

An examination of the providers’ responses to the 
open-ended survey questions reveals a deeper under-
standing of the key early-literacy principles for those 
participating in the treatment group, as evidenced by 
the complexity of their responses. An understanding 
of the importance of “active learning” for the young 
children in their care was also evident in the extended 
responses of the providers in the treatment group. 
Of final note is the enthusiasm expressed by the pro-
viders in the treatment group for the professional 
development they had received, as evidenced by their 
responses to the final survey question. Community 
partners shared with us that this experience had 
motivated their childcare providers more than any 
other training experience in recent years.

Implications for Public Libraries
This study contributes to the research base in early-
literacy and collaborative efforts among libraries, 
communities, and schools. In their chapter on 
“Preparation of Early Childhood Professionals,” the 
authors of Eager to Learn: Educating our Preschoolers 



featureeVery child Was ready to learn!

m ay / j u n e  2 0 0 851

cite the importance of caregiver training related to 
positive outcomes for children.9 Our results align 
with this finding, in that our treatment resulted in 
improved understanding and implementation of best 
practices in early literacy by family childcare provid-
ers, which then resulted in growth in the children’s 
early-literacy skills. As stated earlier, we believe this 
is promising news for public libraries that may see a 
similar need in their communities.

What caused this level and intensity of interven-
tion to produce such positive effects in the time span 
of one school year? Part of the explanation may be 
that compared to other training opportunities, the 
treatment in this study included both professional 
development training and the materials needed to 
support the use of best practices in childcare homes. 
The combination of modeling and guided practice 
combined with actually being able to take the mate-
rials back to use with the children may have contrib-
uted to the success of the treatment. The activities 
were content rich and developmentally appropriate, 
as leaders in the field of early literacy support. To 
quote Susan Neuman, former Assistant Secretary of 
Education, “Low-income preschool children need 
content-rich instruction, not drill in procedural 
skills.”10 Another contributing factor may have been 
the ongoing contact in the form of detailed newslet-
ters, additional resources, and phone conversations 
that provided sustained support for implementing 
the training concepts. The providers were empow-
ered to feel they could truly make a difference for the 
children in their care. 

This intervention—or treatment—would involve 
a similar commitment of collaboration, training, and 
materials if replicated in a similar setting, in order to 
expect similar results. Another public library system 
in Maryland has been implementing an early-literacy 
initiative this year based upon our study, but specific 

to the needs in their community. We look forward to 
learning about the results of their project in the year 
ahead.  
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W
hen the talk turns to telecommunications infrastructure and broadband, most librarians 
leave the room or sit politely, eyes glazing over. Librarians often view Internet and tele-
communication connectivity issues in the same way as technology, of interest to a few 
but not entirely central to our mission and services. Still, now that we exist in the highly 
wired world of the Internet, we can recognize that this attitude hurts the patrons and 
communities we serve. If we are to do our jobs effectively, then we are compelled to stay 

awake during these discussions and learn something new. This article explains telecommunications infrastruc-
ture and broadband, what they enable, why they matter to librarians, and what library professionals can do at 
national, state, and local levels to advocate for their equitable deployment.

Defining Telecommunications Infrastructure
Discussions of telecommunications infrastructure often start with the more familiar territory of surface trans-
portation systems. Physical roads and highways range from one-lane dirt roads that lead to a single house to 
wide superhighways with many lanes and countless on and off ramps. The goal of this road system is to link 
individuals with the world so they can take advantage of economic and educational opportunities and be 
within reach of lifesaving medical facilities. Although we may not like highways at our doorsteps, we are reas-
sured by their proximity and we make assumptions about their existence. When we’re in a hurry to get onto 
a highway or searching for exact change for a toll booth, we may remember that someone made a conscious 
choice to put an entrance ramp or a toll booth in one location rather than another and that elected officials 
make decisions to finance the maintenance and expansion of our highway infrastructure. Every year state and 
federal legislators fund this mature and stable transportation system, in whole or in part, to improve the ways 
citizens live, work, and play by utilizing such roads. 

The telecommunications infrastructure of the Internet is much the same as a road system, albeit younger 
and more dynamic. It consists of cabling, routers, the wireless spectrum, and computers linked together in 
a powerful and complex worldwide network to facilitate the exchange of voice, data, and video communica-
tions. The costs associated with creating this network are astronomical; often governments at the state or 
federal level have worked with the private sector to make the network a reality and to make access to it afford-
able. Broadband is analogous to the physical highway system in that it has the breadth to support the simul-
taneous transmission of a high volume of a variety of communications. The largest, most research-intensive 
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universities can justify the expense of the fastest 
and most robust broadband connections, but such 
connections (for example, Internet2) are beyond the 
reach and need of the vast majority of our nation’s 
libraries. 

Much about broadband is still developing but 
certain parts are clear. The initial action that an 
individual performs at a workstation moves beyond 
the local network and connects to the Internet at a 
point-of-presence (POP), a facility maintained by 
a telecommunications or Internet service provider 
(ISP). The POP is a physical building that contains 
all the necessary technology (routers, switches, and 
so forth). Broadband pipes are connected with one 
another and to servers and routers that manage com-
munications traffic so that messages don’t collide or 
become corrupted during transmission. In areas with 
higher population density and their accompanying 
need for greater capacity, an ISP may have more than 
one POP. Service providers also join with one another 
in supporting Internet exchange points or colloca-
tion facilities where switches allow them to exchange 
data across networks. POPs and Internet exchange 
points entail a significant investment on the part of 
ISPs, one that they expect to recoup through charges 
to their customers (for example, residential users or 
libraries). 

Libraries and Internet Connectivity
There are multiple factors that influence how much 
a library pays to connect to the Internet and what it 
can do once it has such a connection. Most dedicated 
circuits are charged on a per-mile basis. The physi-
cal condition of a library building can also add to the 
expense of connectivity. Newer buildings usually have 
adequate wiring and electrical power, but older build-
ings frequently require retrofitting that can come at 
a substantial cost. Closeness to a POP may have an 
impact on the availability of cutting-edge services 
and lower connectivity costs. ISPs have less incentive 
to build POPs and offer service in low-density areas 
because they get a smaller return on their invest-
ment than in more populated areas. Without nego-
tiating special pricing, rural libraries must pay more 
for Internet connectivity because they are farther 
away from a POP. ISPs typically have a range of offer-
ings, from dedicated to shared circuits, with varying 
speeds and bandwidths. More and more, as services 
and resources on the Internet mature and prolifer-
ate, inexpensive dial-up connections are inadequate 
for satisfying the demands of customers. Because 
individuals and households without broadband con-

nections are at a significant disadvantage in an online 
world, libraries are critical players in providing faster 
Internet access for their communities.

The expectations of library patrons differ depend-
ing upon factors such as geographic location, age, 
and interest. More than ever, the library serves not 
just as a place to get books but as a primary point for 
Internet access. A growing number of government 
agencies have replaced traditional print resources 
and services with those that are Web-based in an 
effort to reduce spending and expand access. In 
addition, most providers of online content assume 
users have broadband access. Learners who are tak-
ing online classes come to the library to download 
course materials or to collaborate with students in 
other areas. Job seekers use library workstations to 
submit applications, and they need a fast, depend-
able connection. Some libraries use gaming and 
videos to attract younger patrons who expect good 
quality service. For example, videos should stream 
smoothly rather than being subject to intermittent 
interruptions. Regardless of the time of day they are 
using the Internet, whether five people or fifty are 
online, patrons demand quick response times and 
reliable connections. The Internet permeates many 
aspects of daily life, and libraries make it possible for 
all community members to utilize it, regardless of 
wealth or class. 

Librarians as Connectivity  
Advocates
In a world that is technologically sophisticated and 
globally connected, librarians must appreciate the 
importance of telecommunications infrastructure 
in order to effectively represent our communities’ 
needs. Our ability to advocate successfully impacts 
the economic well-being of individual citizens 
because of the critical and transformative nature 
of information in today’s society. As Peter Drucker 
writes:

In this society, knowledge is the primary resource 
for individuals and for the economy overall. Land, 
labor, and capital—the economist’s traditional 
factors of production—do not disappear, but 
they become secondary. They can be obtained, 
and obtained easily, provided there is specialized 
knowledge.1

So, what can we do regarding telecommunications 
infrastructure? At the national level, the American 
Library Association (ALA) does an outstanding job 
of representing the profession by collaborating with 
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those who share our values and priorities. The ALA 
Office for Information Technology Policy (OITP) 
convened a meeting on telecommunications policy 
and libraries in August 2006 and commissioned five 
draft position papers on related topics.2 The ALA 
Washington Office works to assure that our perspec-
tive on issues related to telecommunications policy is 
heard by the Federal Communications Commission 
(FCC) and by elected officials. For example, ALA filed 
comments in mid-2007 with the FCC on three impor-
tant issues: (1) the deployment of advanced services 
or broadband, (2) subscriptions to and data collec-
tion about broadband services, and (3) net neutrality, 
the concept that the Internet should remain free of 
restrictions so that individuals may freely use or cre-
ate content and applications.3 

The greatest need for libraries and ALA members 
to become strong, informed advocates is at state and 
local levels. OITP and the Information Institute at 
Florida State University developed the State Library 
Statistics Module, a free advocacy tool that makes it 
possible to generate customized reports.4 OITP also 
held a State Telecommunications Policy preconfer-
ence at the 2007 ALA Annual Conference attended by 
representatives of almost thirty states. Many of the 
participants came familiar with the E-Rate Program 
(which provides discounted telecommunications ser-
vices to public schools and libraries) but left with a 
deeper appreciation for broader telecommunications 
issues that could have a profound impact on library 
connectivity and services.

At the 2007 ALA Annual Conference, OITP released 
preliminary results of a research study funded by the 
Bill and Melinda Gates Foundation examining ways 
to improve broadband connectivity to public librar-
ies. The final report was released to the public on July 
17 and is available on the ALA website.5 Key findings 
are that each state must be analyzed individually 
and that there are a variety of models to be consid-
ered as libraries struggle to keep pace with patrons’ 
increasing demands for bandwidth. Probably the 
most critical finding is that public libraries need to 
work harder at collaborating with others, inside and 
outside of the profession, on telecommunications 
issues. Leadership is essential and if the state library 
or state library association is not fulfilling its role 
in this regard, then individual librarians or regional 
library consortia need to step forward. Libraries 
play important, if often unrecognized, roles for ISPs 
because they act as anchor tenants in communities, 
guaranteeing them consistent income. By working 
together and aggregating demand for higher band-
width, libraries can negotiate lower rates with ISPs. 

Postalized rates guarantee that rural libraries pay 
the same for Internet connectivity as those in met-
ropolitan or suburban areas. Increased training and 
technical support for libraries is vital; collaboration 
may facilitate this by centralizing network services 
and personnel.

Libraries within Their  
Communities and States
Just as libraries need to be better informed about 
telecommunications issues, it is important for them 
to communicate more effectively with those outside 
of library circles. The OITP study found that people 
in positions of power both in government and indus-
try have little understanding of the role public librar-
ies play within their communities as Internet access 
providers, particularly to underserved populations. 
As library professionals, we view our institutions as 
a public good and we speak of the values of service 
and equitable access. However, regardless of their 
commitment to these same values, legislators and 
businesspeople have a fundamental concern with the 
bottom line. As they balance competing demands for 
allocating limited taxpayer dollars, elected officials 
are often more responsive to arguments based upon 
economic development or economies of scale than 
they are to those that are strictly values oriented.

Traditionally, legislators have viewed work-
force development as taking place in K–12 schools. 
However, that is no longer accurate because learn-
ing has become a lifelong process as more people 
change careers. Technology has transformed the way 
business operates and how people work. Individuals 
must retool themselves constantly and learn new 
skills if they are to maintain their competitiveness 
in the marketplace. Much of that continuing educa-
tion takes place in the library, using materials that 
the library owns or licenses, and utilizing the library’s 
Internet connection to access other resources. 
Unfortunately, our profession may not have suf-
ficiently communicated to government officials the 
key role libraries play in continuing education. We 
need to rectify this so legislators are better informed 
about broadband deployment in libraries and will 
partner with them to assure proper funding.

The Benefits of Collaboration  
and Statewide Networks
Libraries planning to establish or upgrade funda-
mental network connections are well aware of the 
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expense involved. Publicly funded libraries are also 
forced to consider the politics and accountability 
of funding telecommunications infrastructure. By 
collaborating and creating pervasive statewide net-
works, instead of dealing with connectivity on an 
individual basis, libraries can achieve greater effi-
ciencies and economies of scale that will improve 
their competitiveness during budget allocation 
debates. A well-developed network is a resource 
that can be branded and sold as an indicator of the 
state’s technological advancement and then used 
to attract new industries and increase economic 
development—always a selling point with legislators. 
Framed in that manner, powerful elected officials on 
key appropriations committees may be more likely 
to step forward as sponsors and advocates for library 
connectivity than if they are approached with the 
language of equitable access and values. 

The efficiencies of networking are not just a politi-
cal strategy; they translate into real benefits for daily 
operations. Libraries that are part of state networks 
tend to have better connectivity with fewer band-
width issues. Network personnel with specialized 
expertise can be utilized by all member libraries for 
training, marketing, technical sup-
port, and administrative services, 
relieving individual institutions of 
the burden of trying to replicate 
that knowledge in-house. E-rate 
coordinators within statewide net-
work offices can play vital roles in 
assisting libraries as they negotiate 
the daunting process of applying 
for discounts that will assure con-
tinuing connectivity. It is unrealistic 
to expect smaller libraries to man-
age the complex and rapidly evolv-
ing world of Internet connectivity 
in addition to the hardware and 
software that supports their in-
house applications. The focus for all 
libraries should be on the services 
and resources offered to patrons. 

Technology is a tool, albeit one upon which we are 
increasingly dependent. The job of local librarians 
is to understand patrons’ needs and expectations 
and how they are helped or hindered by their exist-
ing networks. What happens at the end of the school 
day when students flock to public workstations and 
start to surf the Web or play computer games? Does 
the Internet come to a screeching halt when a certain 
number of people go online or one person tries to 
view a video? A librarian’s ability to articulate these 
problems to an ISP or to a centralized support facility 
is more important than knowing about the technical 
details of broadband offerings. 

Conclusion
The FCC defines broadband as “data transmission 
speeds exceeding 200 kilobits per second (kbps), or 
200,000 bits per second, in at least one direction: 
downstream (from the Internet to your computer) 
or upstream (from your computer to the Internet).”6 
Recognizing that this definition is outdated, the 
FCC solicited comments so that it can be modi-
fied to reflect current conditions.7 OITP advocates 

“”

Technology has transformed the way business 
operates and how people work. Individuals must 
retool themselves constantly and learn new skills 
if they are to maintain their competitiveness in 

the marketplace.
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that each library have a connection of at least 1.5 
mbps (megabits per second), but this is a constantly 
changing target dependent upon telecommunica-
tions and ISP vendor offerings. While that may be 
acceptable for small libraries, many larger libraries 
have found that their demand requires higher trans-
mission speeds.8 A recent survey of Organisation for 
Economic Co-operation and Development nations 
found that, since 2000, the United States has dropped 
from fourth to fifteenth in terms of broadband 
deployment.9 Citizens in countries as far away as 
Korea and Japan and as close as Canada have faster 
and cheaper connections to the Internet than cur-
rently available in the U.S. Libraries that experiment 
with emerging technologies such as podcasting and 
social networking quickly realize the limitations of 
their connectivity. Librarians struggle daily to make 
themselves relevant to the public and we have only 
to look at young digital natives and the gaming and 
instant messaging they crave to know that robust 
telecommunications infrastructure is a key factor in 
our continued success. 

Librarians have passively assumed that those 
responsible for constructing the information super-
highway will be aware of and understand our work 
and its value to our communities. The OITP study 
proves this is not the case. We must become more 
effective advocates for library connectivity or the 
on- and off-ramps of the Internet will not lead to our 
buildings. The time has come for librarians to blink 
their glazed eyes and educate themselves about this 
important issue so they can provide this critical ser-
vice to their patrons.  
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Serving New Immigrant 
Communities in the Library

By Sondra Cuban. Westport, Conn.: 
Libraries Unlimited, 2007. 255p. $40 
( ISBN-10: 1-59158-297-0; ISBN-13: 
978-1-5915-8297-7) LC 2006036843. 

Immigrants patronize the library 
for myriad reasons: to improve 
English, to read, use computers, 
form learning communities, and 
so forth. In fact, libraries are often 
the pivotal institutions that assist 
immigrants in joining mainstream 
America. “As part of its historic mis-
sion,” notes author Sondra Cuban, 
“the American public library system 
plays key roles in helping immi-
grants adapt to their new lives 
by providing relevant informa-
tion, materials, referrals, and pro-
grams that enable them to feel less 
‘alone’”(5).

This book serves as a helpful 
guide to interacting with new popu-
lations. It walks the reader through 
the process of developing a needs 
assessment as well as building mul-
ticultural collections. Moreover, it 
stresses the importance of the follow-
ing: forming partnerships with local 
organizations (for example, hospitals, 
museums, and schools), seeking 
grant funding, and tailoring public 
relations efforts to attract members 
of immigrant communities. 

Ultimately, the goal of developing 
multicultural awareness and com-
petence is to create a library envi-
ronment that serves as a safety net 
and advocate for often marginalized 
communities and peoples. This work 
is required reading for all library 
boards, library directors, and library 
management teams. In sum, Serving 
New Immigrant Communities is 
recommended without an iota of 
reluctance for all public libraries.— 
C. Brian Smith, Reference/eResources 
Librarian, Arlington Heights (Ill.) 
Memorial Library

Understanding Manga  
and Anime

By Robin E. Brenner. Westport, Conn.: 
Libraries Unlimited, 2007. 333p. 
$40 (ISBN-10: 1-59158-332-2) LC 
2007009773.

As a public librarian, you are 
likely familiar with the terms anime 
and manga. But do you really know 
what they are? In the simplest terms, 
manga is defined as “print comics 
in Japan” and anime is “the ani-
mated films produced in Japan for 
a Japanese audience” (13). Whether 
your knowledge of anime and manga 
ends there or continues extensively, 
Understanding Manga and Anime 
has something to offer. 
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The author, Robin E. Brenner, is a 
teen librarian and something of an 
anime-manga expert. In this book, 
she provides a brief history and 
overview of manga and anime, while 
presenting librarians with the tools 
needed to “talk-the-talk.” Brenner 
also devotes an entire chapter to col-
lection development, which features 
annotated bibliographies, awards 
for anime and manga, and online 
resources. Librarians beginning a 
manga collection will benefit from 
purchasing Brenner’s book for these 
features alone. Be aware, however, 
if you are seeking advice primarily 
about anime. Although this book 
is titled Understanding Manga and 
Anime, the chief focus is manga. 

One of the biggest challenges for 
librarians building a manga collec-
tion is discerning what is appropri-
ate for their reading population. 
Japanese culture is not as concerned 
as Americans are about the presence 
of sexual innuendo, gender issues, 
and violence in reading materials. 
Japanese view manga purely as fan-
tasy, and therefore, consider no sub-
ject taboo. Although manga is rated 
for age appropriateness, the system 
is not perfect. Therefore, to avoid 
potential problems, Brenner recom-
mends librarians review titles prior 
to purchase and maintain separate 
collections for children, teens and 
adults if feasible. 

The growing popularity of manga 
and anime in the United States 
(and in library collections) makes it 
necessary for librarians to educate 
themselves about these Japanese-
influenced media. Brenner has done 
an exceptional job explaining manga 
and anime, outlining the differences 
between manga and Western com-
ics and providing abundant col-
lection development advice. Thus, 
Understanding Manga and Anime is 
highly recommended for all public 

libraries, particularly those with a 
large teen readership.—Adrianne 
Leonardelli, Reference Librarian, 
Forsyth County (N.C.) Public Library

Archiving Websites: 
A Practical guide for 
Information Management 
Professionals

By Adrian Brown. London: Facet 
Publishing, 2006. 238p. $99.99 (ISBN-
13: 978-1-85604-553-7; ISBN-10: 
1-85604-553-6) LC 2007702119.

Begun in 2003, the U.K. 
Government Web Archive, which 
houses the digital archives of the 
public records of the government of 
the United Kingdom and its courts, 
now contains more than 4,500 
websites. Adrian Brown describes 
his work as head of digital pres-
ervation at The National Archives 
(TNA) in developing and managing 
this project. Representing a mas-
sive organizational effort, Archiving 
Websites serves as an object les-
son in the value of managing by 
objective. Websites are inherently 
ephemeral and highly idiosyncratic. 
They can be very large, may well be 
interconnected with other sites, are 
inherently multifaceted, change con-
stantly, and are accessed with equip-
ment that becomes obsolete at an 
ever-increasing rate.

Brown advises that a clearly 
defined and well-maintained selec-
tion policy is the cornerstone of 
any Web archiving program, and an 
essential prerequisite for building 
a meaningful collection. What this 
policy will look like will depend on 
the needs of the organization, the 
nature of the materials to be col-
lected, but it has to set clear bound-
aries as to what to get how often to 
get it, and, like all selection policies, 
has to be subject to periodic review 

and revision to maintain it relevance. 
Most often, the client acts as the col-
lecting agency, but other possibili-
ties should be born in mind. Testing 
prior to collection maximizes the 
efficiency of the collection process, 
and the keeping of careful notes on 
any problems is strongly advised. 
The level of cataloging will reflect 
the nature of the content and the 
needs of the collecting organization. 
Preservation poses perhaps the larg-
est number of issues, as both the 
media on which the websites are 
stored and the means of accessing 
the content in ways that resemble its 
original appearance can be expected 
to fall away over time. 

Brown presents a number of strat-
egies for maintaining the usefulness 
of the collection: these can be either 
passive or active. Security, storage 
management, disaster recovery, and 
preservation metadata are covered 
in some detail. Decisions relating 
to delivery to users will concern 
ways to maintain the authenticity 
of the content while allowing for 
user community preferences such 
as searching, browsing, analyzing, 
reusing, and citation. With respect 
to legal issues, Brown strongly sug-
gests seeking legal counsel whenever 
a question arises and a willingness 
to take down materials in response 
to challenges. As part of a discus-
sion of copyright, he introduces the 
concept of “copyleft,” which allows 
an author to, for example, “assign 
perpetual license to every user of 
their work to use, modify, copy, and 
distribute derivatives of that work 
without restriction.” He warns that 
even a copyleft license will have to 
be written to conform to the law of 
its country of origin, and may not 
be enforceable elsewhere. On the 
whole, Brown can show that the UK 
Government Web Archive is man-
aged very well, and should prove to 
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be of steadily increasing interest as a 
historical resource as time goes on.

Archiving Websites is extremely 
rich and very dense. It will be an 
important part of collections around 
the world that support archival work, 
as significant information resources 
increasingly make the Internet 
their primary home.—Ann Braid, 
Reference Librarian, Detroit Public 
Library

New Directions in Reference

Edited by Byron Anderson and Paul 
T. Webb. Binghamton, N.Y.: Haworth, 
2006. 161p. $19.95, paper (ISBN-
10: 0-7890-3089-6) LC 200519482. 
Co-published simultaneously as The 
Reference Librarian No. 94 2006.

As readers of this much-needed 
survey volume will discover, digital, 
Web-based communication may 
be only a part of a greater wave of 
change sweeping librarians into 
unexpected territory. Just four years 
ago, according to the first essay in 
this book, reference questions might 
be asked face-to-face, over the tele-
phone, by e-mail, or even in letters. 
Virtual reference—reference carried 
out by way of online chat—has now 
become a burgeoning cottage indus-
try, with teams of freelance refer-
ence librarians answering multiple 
chat-lines simultaneously around 
the clock for consortia of libraries. 
Many librarians enjoy the new way 
of working. However, they do report 
that greater access to reference ser-
vice (anytime, anywhere) plus the 
option of anonymity for reference 
patrons, has led to some issues. 
These include a perceived increase 
in abusive or threatening interac-
tions as well as more explicitly sexual 
questions than would come across 
a traditional reference desk. Some 
virtual librarians mention the gen-

eral difficulty of getting work done in 
a home environment that includes 
small children, and the difficulty 
of leaving one’s post momentarily 
without a fellow librarian on hand to 
provide relief. In any event, the cost 
savings implicit in outsourcing may 
make this an increasingly frequent 
means of providing reference service 
in a cost-sensitive environment. 

“Evolving Reference, Changing 
Culture,” the second essay, reports 
on an unusual merger: the main 
“branch” of the San Jose Public 
Library has merged with the library 
of San Jose State University. While 
traditionally academic librarians 
have taught students how to find 
information, while public librarians 
have shown library patrons where to 
find it, the staffers at the new Martin 
Luther King Jr. Library find that they 
can fill both roles. Distinctions mark-
ing another traditionally separate 
sub-specialty, that of music librarian, 
is shown to be blurring in Michael 
Duffy’s presentation, “Current Issues 
in Music Reference.” Byron Anderson 
urges all librarians to take on the role 
of activist in “A Primer on Copyright 
Law and the DMCA,” which covers 
new laws protecting the legality of 
devises that that limit access to digi-
tal intellectual property. 

“Self-Service Interlibrary Loan: 
A Primer for Reference Staff” her-
alds the long-awaited development 
of unmediated ILL Direct Request 
service, which allows patrons to 
place and monitor their own orders. 
“From Novelty to Necessity: Impact 
of the PDA Experience on Medical 
Libraries” raises the possibility that 
PDA-based document delivery may 
soon be part of reference service 
in many kinds of libraries. “E-Mail 
Reference Evaluation: Using the 
Results of a Satisfaction Survey” 
brings the impact of electronic 
librarianship full circle, with mecha-

nisms for customer feed-back. Levels 
of innovation and agility few would 
have expected from the great blue 
whale of publishing, Government 
Printing Office, are described in 
“How the GPO Got Its Groove Back: 
Government Printing Office and 
Government Information on the 
Internet. In “Golden Rule Reference: 
Face-to-Face and Virtual” Chad E. 
Buckley raises questions about how 
to serve users most effectively in 
a virtual environment. “Reference 
Services in Rural Libraries” is con-
cerned with how libraries with very 
limited financial resources will cope 
as improved access to information 
via electronic resources raises cus-
tomers’ expectations.—Ann Braid, 
Reference Librarian, Detroit Public 
Library

Library Marketing that Works

By Suzanne Walters. New York: Neal-
Schuman, 2004. 257p. $75 (ISBN-10: 
1-55570-473-5) LC 2002035988.

Library Marketing That Works! is 
an excellent marketing tool for pub-
lic librarians. Suzanne Walters writes 
about the marketing process step-
by-step, starting with the strategic 
planning process. Readers will learn 
all about mission and vision state-
ments, defining values and complet-
ing a SWOT (Strengths, Weaknesses, 
Opportunities, and Threats) analysis, 
and the components of a marketing 
plan.

A marketing plan is not com-
plete without implementation of 
the marketing mix, one of the most 
famous concepts in marketing. The 
marketing mix is also referred to as 
the “4 P’s”: product, price, place, and 
promotion. Wagner takes the mar-
keting mix a step further and adds 
two additional strategies essential 
for public libraries: positioning and 
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politics. Walters provides two sample 
marketing plans, which will be very 
helpful to librarians who are creating 
a plan for the first time.

This book contains so much infor-
mation that it will appeal to both the 
experienced and novice in marketing 
management for libraries. Walters 
provides real-life examples which 
links theory with practice.—Chris-
tine Kujawa, Head of Circulation/
Reference Librarian, Bismarck 
(N.Dak.) Veterans Memorial Public 
Library

Cybersins and Digital 
good Deeds: A Book about 
Technology and Ethics

By Mary Ann Bell, Bobby Ezell, and 
James L. Van Roekel. Binghamton, 
N.Y.: Haworth, 2006. 187p. $22.95, 
paper (ISBN-10: 0-7890-2954-5) LC 
200627200.

As new technology leads to new 
ways of communicating, so new 
ways of communicating call for new 
measures to ensure that that com-
munication is appropriate, decent, 
and legal—at least in so far as it 
takes place in the library. Equipped 
with this glossary-style guide to digi-
tally assisted good and bad behavior, 
librarians will have a solid reference 
to work with in making policy deci-

sions in their customers’ best inter-
ests. For those of us who are still in 
high school, the electronic world, 
with its potential for anonymity, its 
odd disregard for privacy and per-
sonal discretion, its lightning-fast 
information transfer, and it cavalier 
acceptance of constant barrage of 
advertising, seems normal and man-
ageable. For many of the rest of us, 
these can be strange times.

Reference librarians who find 
themselves on constant patrol for 
cell phone use may especially enjoy 
a brief entry headed “Cell Yell,” 
which explains that not only do 
some cell phone users raise their 
voices but that having to hear only 
half of a conversation one would 
prefer not to hear at all is measur-
ably offensive. The authors direct us 
to http://itre.cis.upenn.edu~myl/
languagelog for a research study on 
this topic. Cell-phone users may be 
attracting unwanted interest from 
another source. According to the 
essay titled “GPS and Privacy” (76), 
the FBI has been using authority 
attributed to the Communications 
Assistance for Law Enforcement Act 
of 1994 for tracking via cell phone 
signals. And Internet users may be 
chagrined, but perhaps not sur-
prised, to read that “in June 2001, a 
report by the Department of Defense 
(DOD) revealed that more than 25 

percent of the DOD websites sam-
pled have no posted privacy state-
ments and may still gather data on 
visitors, despite three previous direc-
tives to remove intrusive cookies and 
Web bugs from federal sites” (129).

A number of essays concern the 
importance of security to protect 
networked information against 
hackers, lamers (bad hackers), and 
“script kiddies” (very young hackers). 
The essay titled “Social Engineering” 
demonstrates that in some cases 
security can be breached without 
using any computer skills at all: 
one man “posed as a new-hire who 
had lost passwords and codes, and 
charmingly pled for assistance as he 
started his new career” (141). Here, 
too, readers will find definitions for 
terms like “splog” (a blog that gets 
spammed, or sent out en-masse), 
“phishing” (creating a deceptive 
copy of a legitimate website to 
obtain passwords and such), RFID, 
“flash mobs,” “hacktivism,” and 
“scare chains.” 

Read in its entirety, this book 
may provide a reminder that the 
denizens of the Internet, the cell-
phone empowered, and all the 
other adepts of the information age 
are a mixed lot, no more like super 
heroes, or super villains, than the 
kid next door.—Ann Braid, Reference 
Librarian, Detroit Public Library  
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Free Materials on Venomous 
Snakes Available to Public 
Libraries in the Southeast

http://ufwildlife.ifas.ufl.edu/librarian 
_resources.shtml

The University of Florida/Institute 
of Food and Agricultural Sciences 
(IFAS) Plant City Campus, has 
recently produced an educational 
poster titled “Venomous Snakes of 
the Southeast,” which is available 
in both English and Spanish. This 
poster uses a combination of water-
color illustrations, line drawings, 
maps, and text to describe the six 
venomous snake species and their 
look-alikes, where you might find 
them, and how to recognize a ven-
omous snake. The poster also gives 
tips for responding to snakebite 
emergencies—what you should and 
should not do in case of venomous 
snakebite.

IFAS has also collaborated with 
the Florida Department of Education 
and the Florida Knowledge Network 
(FKN) to produce an educational 
video geared predominantly toward 
teaching educators about venomous 
snake safety and equipping them to 
pass this information on to others. 

IFAS is offering free copies of the 
poster and free CD/DVD sets (free 
educational documents on CD and 
the FKN program on DVD) to librar-
ies throughout the southeastern 
United States, available upon request. 

To request your materials, please 
e-mail Monica McGarrity at moni-
caem@ufl.edu with the following 
information:

●	 Your name
●	 Library name
●	 Library mailing address
●	 Contact information—e-mail 

address and telephone number

Please specify which of the fol-
lowing materials you would like to 
receive:

●	 Venomous Snakes of the 
Southeast—English Poster

●	 Serpientes Venenosas del Sureste 
de los EEUU —Spanish Poster

●	 Educational documents on CD 
with Snakes Alive! educational 
DVD.

Free Financial Education 
Program from the FDIC

www.fdic.gov/consumers/consumer/
moneysmart

The Federal Deposit Insurance 
Corporation (FDIC) has created 
Money Smart, a training program 
to help adults outside the financial 
mainstream build financial knowl-
edge, develop financial confidence, 
and use banking services effectively. 
Money Smart is available in two 
versions: an instructor-led version 
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and a computer-based instruction 
version. Both versions consist of the 
same ten modules.

A growing number of public 
libraries are making use of the 
Money Smart financial education 
program by offering classes, circulat-
ing educational materials, providing 
space for local banks and non-profit 
organizations to conduct their own 
sessions, and making the curriculum 
available for learning on computers.

The FDIC provides the Money 
Smart curriculum to interested par-
ties free of charge. A limited number 
of copies are available to each party; 
however, the materials are easily 
reproduced and have no copyright 
restrictions. In addition, FDIC staff is 
available to provide technical assis-
tance and to help facilitate partner-
ships among interested parties.

Capstone Publishers Launch 
Network Version of Interactive 
Books

www.capstonepress.com

Capstone Publishers is launching 
a network version of the Capstone 
Interactive Library for use in schools, 
districts, and library systems. First 
introduced in January 2007 as an 
innovative way to improve read-
ing skills with young learners, the 
Capstone Interactive Library has 
grown to nearly two hundred titles, 
including many in bilingual format.

The interactive books introduce 
new genres, increase fluency, allow 
children to read at their independent 
reading level and accommodate 
many different learning styles. 

In addition, Capstone Publishers 
has designed a free companion Web 
site for the Capstone Interactive 
Library at www.capstonekids.com. 
The site includes educational 

activities, online quizzes, links to 
the Interactive books, and many 
Capstone Publishers topics and 
characters.

New Online Readers’ Advisory 
Tool: Books & Authors 

www.gale.com

Gale recently announced the release 
of Books & Authors, a new subscrip-
tion database that offers new ways to 
explore books, authors, themes, and 
subjects.

Adapted from Gale’s What Do 
I Read Next? print series, Books 
& Authors is designed to comple-
ment the browsing habits of today’s 
Web user, integrating easy-to-follow 
menus that allow users to broaden 
and narrow their searches according 
to author, title or series, awards, and 
other criteria. An “if you like” search 
connects readers to the themes and 
genres that may have otherwise gone 
unnoticed.

Readers can use Books & Authors 
to enhance the experience of the 
book they are currently reading; dig-
ging deeper into its themes and ori-
gins; or learning how the author’s life 
and times contributed to the work.

WebFeat to Offer geolocation 
Authentication 

www.webfeat.org

WebFeat announced that it has 
partnered with Quova, Inc. to pro-
vide geolocation authentication for 
WebFeat’s federated search solu-
tions. Libraries integrating the Quova 
technology with their WebFeat feder-
ated search systems can now pro-
vide instant access to subscription 
content without prompting patrons 

for authentication or library card 
barcodes.

The Quova GeoPoint service 
establishes a patron’s eligibility to 
access library resources based on 
that user’s location within a specific 
geographic domain. Only when a 
patron is determined to be outside 
of the domain is a traditional library 
card, bar code or other form of 
patron authentication required to 
verify patron credentials.

TutorVista.com Brings 
Live Homework Help 
and Electronic Reference 
Materials to Public Libraries

www.tutorvista.com/libraries

TutorVista.com announced the 
launch of its live one-on-one home-
work help program for public librar-
ies in the U.S. and Canada.

TutorVista’s Library Advantage 
Program is unique in that it provides 
both voice-based live tutoring and 
text/chat-based tutoring. Students 
can use TutorVista’s voice-over-IP 
(VoIP) capabilities to talk naturally 
with a tutor where permitted in the 
library or at the students’ homes. 
Voice-based tutoring is five times 
faster and engages more senses than 
typing-based tutoring. Tutor and stu-
dent share a virtual whiteboard on 
their screen where each can see what 
the other writes or draws.

In addition to affordable, live 
tutoring, the Library Advantage 
Program makes the company’s library 
of math and science simulations, ani-
mations, videos and study aids avail-
able to students around the clock.

With TutorVista’s new program 
for libraries, students log in using a 
library card, specify the grade and 
subject in which they need help, and 
gain immediate access to a tutor. 
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Handle Financial 
Transactions with Smart 
Money Manager

www.comprisetechnologies.com

Comprise Technologies is now offer-
ing Smart Money Manager, a com-
plete, fully integrated point-of-sale 
(POS) program for circulation-relat-
ed financial transactions specific to 
a library environment. It processes 
cash, check or credit card payments 
and can also handle refunds. 

Smart Money Manager recognizes 
a patron’s library card account. It 
links with leading ILS products to 
check, display and clear a fine/fee, 
DVD rental, or other library charge 
in a patron’s account. This eliminates 
dual entry, reduces errors, and pro-
duces accurate reports.

Smart Money Manager is available 
as a software-only solution or can be 
provided with a complete line of POS 
hardware including industrial grade 
mini-computers, programmable key-
boards, cash drawers, receipt print-
ers, touch screen monitors along 
with magnetic stripe and bar code 
scanners.

Staff Scheduling Program for 
Libraries

www.scheduline.com

Scheduline uses the convenience of 
the Web to schedule and commu-
nicate with personnel. The secure, 
scalable system makes scheduling 
fast and easy from any computer 
with an Internet connection.

Benefits for administration:

●	 Make schedules at the 
supervisor’s convenience from 
any computer with Internet 
access at any time

●	 No new hardware or software to 
purchase or maintain

●	 System is always current with the 
most recent upgrades

Benefits for personnel:

●	 Check schedules online via the 
Internet

●	 Send requests for special shifts, 
time off, comp time, paid time 
off, vacation, and so forth without 
calling or visiting workplace

●	 View or print schedules from any 
screen

ProQuest to Distribute 
Critical Mention—A Real-
Time TV and Radio Search 
Engine

www.il.proquest.com

ProQuest has signed an agreement 
with Critical Mention, Inc. to distrib-
ute its real-time TV and radio search 
engine exclusively to public library 
and education market segments. 
Critical Mention provides real-time 
aggregated, indexed televised and 
radio news available for the first time 
to libraries on one search interface. 
Critical Mention Basic provides 
access to U.S. network and cable 
broadcast news. Critical Mention 
Pro provides not only U.S. broad-
cast news, but also access to Middle 
Eastern, European, and Canadian 
channels and broadcasts, real-time 
radio, estimated Nielsen audience 

and publicity data, and additional 
reporting capabilities.

Critical Mention provides con-
tinuous monitoring and gathering 
of more than three hundred US 
network and cable stations, as well 
as more than one hundred inter-
national networks from the Middle 
East, Europe, and Canada, search-
able on one interface using basic 
or advanced searching. Users can 
track companies, people, and issues 
in real-time, viewing news clips and 
reviewing transcripts. 

Brigham Young University 
to Make Thousands of 
genealogical Documents 
Available Online

www.ebrary.com 
www.lib.byu.edu

Ebrary announced that Brigham 
Young University (BYU) has licensed 
its technology to locally host por-
tions of the university library’s digital 
collections including genealogical 
records and art materials. BYU is 
sponsored by The Church of Jesus 
Christ of Latter-day Saints, which 
maintains the world’s largest reposi-
tory of genealogical resources. BYU’s 
Harold B. Lee Library is a mem-
ber of the Association of Research 
Libraries.

The library has an extensive selec-
tion of manuscripts, diaries, photo-
graphs, family histories, scholarly 
publications, books, and art images 
that have been digitized and are 
available to anyone in the world with 
an Internet connection.  
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