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Executive Summary 
Information Literacy Program 
University Libraries  
University at Albany, SUNY 
 
Contact Person: 
Trudi Jacobson 
Coordinator of User Education Programs 
 
Program Description: 
The Information Literacy program is a multi-faceted one. It consists of 

 A mixture of first-year and discipline-based information literacy courses that meet the 
General Education requirement 

 UNL 205, a one-credit information literacy course (40 sections per year), offered by 
librarians  

 Three web-based tutorials required by many courses 
 Upper level and graduate instruction sessions 

The new general education requirement is responsible for ensuring that lower-level 
undergraduates take an information literacy course, while more specialized instruction for 
upper-level and graduate students is available upon request. 
 
What Makes Our Program Unique: 
There are two major elements that make the Information Literacy program at the University at 
Albany special. One feature is the extensive use of instructional technology within the Information 
Literacy program. This includes the development of web-based tutorials, which are being used 
heavily in information literacy approved courses. The University librarians are also placing 
instructional materials, including grading sheets and assignments, onto a network environment. 
This procedure has made access to these materials easier and nurtures collaboration. Collaboration 
is our second unique feature. University librarians work together effectively to help implement 
information literacy on the campus. A large percentage of our librarians worked as a team to 
develop the library’s information literacy course. The cooperative effort of our librarians, 
including non-User Education librarians such as bibliographers and technical services librarians, 
helped shape this dynamic course. Of course, we also collaborate with faculty members, which is a 
critical component of an Information Literacy program. 



Program Description 
I. Program Name and Team 
Information Literacy Program 
 
Trudi Jacobson 
Title: Coordinator of User Education Programs 
Role: Coordinator of UNL 205 as well as the entire User Education Program, teaches UNL 205 
and instruction sessions, serves on campus Information Literacy Subcommittee 
 
Carol Anne Germain 
Title: Networked Resources Education Librarian 
Role: Develops online tutorials, develops and maintains Instruction web site, teaches UNL 205 
and instruction sessions 
 
Lijuan Xu 
Title: User Education/Reference Librarian 
Role: Teaches multiple sections of UNL 205 each quarter, teaches instruction sessions 
 
Thomas Mackey 
Title: Assistant Professor, School of Information Science and Policy 
 
II. Brief History and Synopsis of Current Activities 

In 1998, the SUNY Board of Trustees passed a resolution (#98-241) establishing a core 
general education program for all SUNY institutions, to be effective in the fall of 2000. One of 
the new requirements was a skill area, Information Management. The University at Albany  
moved quickly to interpret this area for its students, renaming it Information Literacy, in order to 
emphasize the skills of being able to find, evaluate, and use information effectively, rather than 
just manipulate or manage information. All incoming freshmen, starting with the class of 2004, 
would be required to take an information literacy course. The University administration and the 
Dean and Director of Libraries felt strongly that librarians should be central players in delivering 
this instruction. While there are other classes on campus that meet the Information Literacy 
general education requirement, the one-credit library course, UNL 205, is a key way to fulfill it. 

Prior to the adoption of the new general education program, librarians at the University at 
Albany had a vigorous instructional program, composed mostly of course-related instruction, print 
and online guides, and a web-based tutorial. Course-related instruction reached students from 
freshmen to graduate students, but was dependent on faculty participation. 

The need for information literacy instruction was also being addressed by various units and 
programs on campus, such as the Center for Excellence in Teaching and Learning and the first year 
experience program, Project Renaissance. 

The current program is more holistic. Students take an information literacy course in their 
first or second year. This course may be UNL 205, taught in small sections by librarians, ISP 
(Information Science and Policy) 100, an extremely large lecture center course, one of several first 
year courses, or one of a small number of discipline-based or basic freshman year courses. 
Instructors for courses other than UNL 205 work closely with librarians in order to make sure that 
their students are learning what they need to know regarding information literacy. Most students 
are required to complete online tutorials developed by librarians, librarians provide advice on 



assignments and in one case even help to grade an assignment, and also teach the students in 
person. Librarians, particularly bibliographers, work with professors teaching upper level 
undergraduate and graduate courses in order to make sure that students become information 
literate in the disciplines. 
 
III. Best Practices 
 
Category 2: Goals and Objectives 

The University at Albany’s mission states “...scholars and students at Albany share a desire 
to know and appreciate the traditions of the past, to explore contemporary questions and issues, 
and to acquire the experience and skills that are necessary for meaningful and productive lives in a 
global society.” Establishing an Information Literacy program at the University was essential to 
fulfill these desires. A University subcommittee of the General Education Committee drafted an 
information literacy proposal that included a variety of goals and objectives to create an effective 
program. The subcommittee presented their proposal to the University’s General Education 
Committee where it was approved overwhelmingly. 

The goals of the proposal included a general education requirement that all students 
complete an approved (by the Information Literacy Subcommittee) information literacy course 
within their first two academic years. Approved courses would all meet the ACRL Information 
Literacy Competency Standards for Higher Education. Another goal was to provide students with 
numerous course options to complete the information literacy requirement. Since we are a very 
diverse campus, a one-size fits-all course would not meet the needs of all our students. A variety of 
courses were developed to meet this need. They include a Library initiated one-credit course, 
several courses offered by the School of Information Science and Policy, the inclusion of 
information literacy within already established subject specific courses and the integration of 
information literacy into academic programs, such as Project Renaissance, a first year experience 
program and UNIl00, a first year experience course, sponsored by Academic Support, for at risk 
students. 

Extensive use of University Library resources was also a goal. This included the use of 
traditional in-class instruction, as well as non-traditional instruction via the World Wide Web. 
Librarians have developed numerous tutorials that are being heavily used within the information 
literacy curriculum. This provides a venue to reach distance learners as well as the increasing 
number of remote users. Librarians also wished to continue information literacy efforts that had 
been in effect for over a decade. This includes subject specific and general instruction provided by 
bibliographers and instruction librarians, respectively. Many of these sessions reach our upper 
level and graduate students. These are often returning students who have bypassed the information 
literacy requirement and would be at a disadvantage without this instruction. Once all students 
have taken an information literacy course, this advanced instruction will meet their more 
sophisticated needs within a major. 

 
Category 3: Planning 

The entire University at Albany community became involved with planning the new 
Information Literacy general education requirement in 1999. Members of the General Education 
Committee, its subcommittee for Information Literacy, the Dean of Undergraduate Studies, and 
the Associate Dean of Undergraduate Studies for General Education, along with the Dean and 
Director of Libraries, User Education Librarians and the Libraries’ Assistant Director for User 
Services, were all key players. 



A program definition was developed (available at 
http://library.albany.edu/usered/faculty/newgencomp.doc) that all approved information literacy 
courses must adhere to. The Information Literacy Subcommittee also developed criteria for these 
courses that specify three categories that courses must include: classroom activities, assignments 
or tutorials, and a research project. 

While the SUNY Board of Trustees stipulated that the new general education requirements 
were to be implemented with no new resources, the Dean and Director of Libraries lobbied 
effectively with key University administrators that librarians should be responsible for some of the 
instruction, though it wouldn’t be possible with the then current resources. The administration was 
willing to fund two new FTE library faculty lines and a new Smart computer classroom that cost 
approximately $250,000. Other aspects of the full Information Literacy program have been funded 
or supported by the University Libraries. This includes adding a new User Education librarian line 
beyond the two funded by the University administration, freeing other librarians to teach UNL 205 
and other information literacy components, and providing time and resources for staff 
development. The Center of Excellence in Teaching and Learning, in conjunction with the 
Libraries, has provided workshops for faculty members interested in having their courses meet the 
information literacy general education guidelines. 

While assessment is the area we designate as problematic, UNL 205 has, from the start, 
included an assessment mechanism—a pre-test/post-test to assess instructor effectiveness and 
student learning. Students also fill out University-generated course evaluations, which provide 
instructors with feedback. Assessment in upper-level instruction sessions is more informal, and is 
based on discussions with students and faculty members. 

 
Category 4: Administrative and Institutional Support 

The Information Literacy program is administered at two levels. At the campus level, it is 
the responsibility of the Information Literacy Subcommittee, which is advisory to the General 
Education Committee. This committee reports to the Dean of Undergraduate Studies. The other 
locus of administration is within the libraries, and rests with the Coordinator of User Education 
Programs, who reports to the Assistant Director for User Services. 

Collaboration is taking place in different ways within the Information Literacy program. 
Librarians serve with faculty members from several disciplines on the Information Literacy 
Subcommittee, and together have developed the information literacy definition and course criteria 
for the general education program. Librarians have also participated in workshops given by the 
Center of Excellence in Teaching and Learning, helping interested faculty members understand 
the new requirements. This collaboration then extends through the syllabus revision process, as 
librarians work closely with faculty members to make their courses meet the information literacy 
requirement. Collaboration was critical in the development of the University Libraries’ 
information literacy course, UNL 205. The course was designed by a team of librarians, and is 
currently taught by 10 librarians. These librarians meet frequently to discuss common issues 
surrounding the course, students, grading, and university policies. They also decide on staff 
development workshop topics, which are then arranged by the Coordinator of User Education 
Programs. 

Both the University and the University Libraries have shown support for the Information 
Literacy program. As mentioned in Category 3 (above), the University administration felt so 
strongly that the new information literacy general education competency was necessary that it 
funded two new FTE faculty lines and a state of the art computer classroom. Other aspects of the 
full Information Literacy program have been funded or supported by the University Libraries. This 



includes adding a new User Education librarian line, freeing other librarians to teach UNL 205 and 
other information literacy components, and providing time and resources for staff development. 

 
Category 7: Pedagogy 
The Information Literacy program is composed of diverse and multi-disciplinary components. In 
order to meet the undergraduate general education requirement, students can elect to take small, 
student centered courses (such as UNL 205 or the Project Renaissance first year program), a large 
lecture centered course (such as ISP 100), or discipline-based courses (in Women’s Studies, 
Linguistics, or Communications). Regardless of the venue, students are expected to “.. .learn to 
evaluate the quality of. .. information, to use information ethically and professionally, and to adjust 
to rapidly changing technology tools.” In order to meet this goal, students are encouraged to think 
critically by actively engaging in activities such as group work, oral reports, assignments, and 
research projects. UNL 205 students are also encouraged to relate their research project, an 
annotated bibliography, to a topic that they are researching in another of their courses. 

Librarians use principles of andragogy, recognizing the importance of students’ knowledge 
and experiences, and working closely with faculty members when developing instruction sessions 
to answer the specific needs of students. The essential topics included in the information literacy 
courses are also based on students’ needs, and each topic is organized into learnable bites. 
Instructors concentrate on the key points of the topic, and present them through a variety of 
formats including lectures, discussions, hands-on activities, and guest speakers. Instructors use 
handouts, videos, power point presentations, etc. to present material, to engage students, and to 
stimulate students’ interest. Feedback opportunities are provided in each class so students can 
voice their thoughts or opinions. 

Librarians have developed two self-paced tutorials and a virtual tour, all of which are used 
extensively in information literacy courses. These web-based units require students to reflect on 
the material they are learning, and to respond to questions before they proceed. Students have 
responded enthusiastically, appreciating the fact that they can learn at their own pace, at their 
preferred time, and in a location of their choosing. 

Teaching librarians, particularly UNL 205 instructors, collaborate closely, as mentioned in 
Category 4 (above). They bounce ideas back and forth among themselves before trying them out in 
class, and they observe one another teaching. Meetings are held regularly to discuss topics of 
mutual concern and interest, such as the results of the course evaluation and how to make the 
program better. The close interaction of the librarians has led to the development of highly 
successful instructors who have a variety of teaching tools at their fingertips. 

 
Most Problematic 
 
Category 10: Assessment 

The assessment of the information literacy courses is done both inside and outside the 
classroom through activities including quizzes, tutorials, and assignments. Course evaluation is 
done at the end of each quarter or semester. Although the course evaluation does not measure 
student outcome, the evaluation results can be used by instructors as a reference for future class 
design and teaching. To date, there is no university-wide scale to measure students’ progress in 
information literacy skills between entering the University (before taking any information literacy 
course) and their senior year. The University does send out forms to students after they have 
graduated requesting feedback, but questions related to the Information Literacy program do not 



figure on these forms. There was also no pre-program evaluation of students’ information literacy 
skills prior to the implementation of the Information Literacy program on campus. This means that 
it will not be possible to evaluate the value of the program by using students who did not take an 
information literacy course as a baseline to compare to students who do take such a course. 

As mentioned in Category 7 (above), the online tutorials are used heavily by students, 
however, the assessment regarding the tutorials is limited. Students can provide feedback and 
comments about the tutorials. These tutorials also contain a limited number of content-related 
questions, but there has not been any analysis on students’ answers. We would like to learn how to 
use more advanced programs so that we can do detailed analysis of students’ navigational process 
through these instructional tools. 

Some courses, such as the one-credit information literacy course (UNL 205) taught by 
librarians, use a pre-test / post-test to assess the student outcome. One of the problems with 
running the pre-test and the post-test is that the tests need to be revised frequently because the 
students’ knowledge base changes, as does the course content. The tests need to be revised so they 
can adequately and accurately reflect these changes. Designing and revising the tests can be very 
time consuming, especially if the same tests are used in course sections that are taught by different 
instructors. Since the emphasis of the class might vary from one instructor to another, the tests 
have to be well balanced so they can be used across the board. Furthermore, the pre-test and 
post-test results cannot be used for research purposes, unless advance permission is obtained 
through the Office of Sponsored Programs of the University. 

As required by the University, all information literacy courses must have “at least one 
research project that requires students to find, evaluate, cite, and use information presented in 
diverse format from multiple sources.” For many courses, the research project is an annotated 
bibliography. The completed project should have citations and annotations of ten different sources 
in different formats. Students fail the class automatically if they fail to turn in the research project. 
But the total points for the annotated bibliography may vary greatly depending on the course and 
the instructor. Furthermore, since each instructor’s requirement for the project may differ, what is 
considered a “good” annotation for one instructor may not be acceptable for another. As the 
Information Literacy program becomes more formalized, we would like to explore methods 
assessing learning within a particular course as well as across the information literacy curriculum. 

 
IV. Evidence of Success of Program to Date 

Many students have expressed approval of this new general education requirement in both 
formal course evaluations and in comments made during the last day of class. They didn’t 
know what they didn’t know, and feel that their new information-related skills will help them in 
other courses and on the job. Students have also written highly appreciative comments about the 
online tutorials, particularly the one teaching website evaluation and the virtual tour. The virtual 
tour has struck a chord with anxious students who were fearful of the scope of the library, and 
now feel more comfortable using it and exploring new areas. Students in course-related instruction 
sessions have always been thankful of the opportunity to learn skills they will need in order to 
successfully complete course work. 

On top of the program’s success with students, it has also been successful with faculty 
members. More and more faculty are seeking partnerships with librarians, choosing to use the 
online tutorials as a required part of their courses, and asking for advice in developing information 
literacy-compliant courses. In a project initiated just this year, a geography professor and a user 
education librarian will be assessing students’ web evaluation skills and attempting to determine 
the effectiveness of our tutorial. Another librarian is working with a faculty member to develop a 



one-credit add-on to his course, which will contain the information literacy content. Librarians 
have always been respected on this campus for their unique knowledge and skills. Our reputation 
in our continuing user education initiatives led the university administration to ask us to play a 
pivotal role in implementing this new component of the program. 

 
V. What Makes Our Program Unique 

While no two Information Literacy programs are alike, ours stands out in a number of ways. 
One critical difference is the extensive use of instructional technology in the program. This 
includes electronic networking of our instructional guides, handouts, grading sheets, and a variety 
of web-based tutorials. Networking our instructional tools has made it easier for librarians to share 
their materials with one another. Since teaching a credit course was a new experience for many of 
us, this was a very helpful resource. 

We are now using three web-based tutorials in the information literacy curriculum. One of 
the web-based tutorials has been used for library instruction for many years. This tutorial, 
Researching 101 (http://library.albany.edu/usered/tut/index.html) , highlights the research process 
and provides instruction on using the online catalog and an electronic research database (ERIC). 
Two other web-based tools have been developed since the implementation of the campus 
information literacy requirement. These are Evaluating 101 
(http://library.albany.edu/usered/webeval/index.html), which focuses on evaluating Internet sites 
and a Virtual Tour (http://library.albany.edu/usered/tuttour/index.html) of the University Library. 
All three contain a course credit form at the end. The use of these tutorials has been beneficial not 
only for our in-library Information Literacy program but particularly for other information literacy 
courses on campus. One example, an information literacy course offered by the School of 
Information Science and Policy, ISP 100, has close to 500 students. It would be almost impossible 
for us to provide a tour of the University Library to these students. All students in this class have 
been assigned the Virtual Tour and many have made very positive comments on the for-credit 
form. Without these tutorials the librarians would have a difficult time meeting the needs of other 
on-campus information literacy courses. We are able to not only reach this population but also to 
provide them with an information source to refer back to. These tutorials make it possible for 
faculty in other departments to have their courses approved by the Information Literacy 
Subcommittee, which can be assured that students are getting accurate information. 

Another critical difference is the extensive input and interest librarians have in the 
Information Literacy program. The Coordinator of User Education worked diligently for years to 
bring information literacy to the campus. Since the mandate, she has continued with these efforts 
and is an active member of the campus Information Literacy Subcommittee, working with a 
number of faculty members to actualize the Information Literacy requirement. With other 
University librarians, she developed and implemented the UNL205 course. Ten librarians are 
teaching UNL205 courses and another is teaching an information literacy approved course, CSI 
198 (Computer Consulting Service for the Reference Department). Four of these librarians 
prepared for teaching information literacy by participating in the ACRL Information Literacy 
Immersion programs. They returned to share these rich experiences with other librarians. We 
believe our strong interest and dedication for information literacy and our collaborative efforts 
have helped make the Information Literacy program a success. 



VI. Questions 
Are there examples of research projects that not only address the information literacy skills as 
outlined by ACRL but also are of practical use and of interest to students? 
How do we keep up with the evolving world of technology to maintain a consistent Information 
Literacy program? 



University at Albany 
The New General Education Program 

 
 

Communication and Reasoning Competencies 
 

Information Literacy: Approved courses introduce students to various ways in which 
information is organized and structured and to the process of finding, using, producing, and 
distributing information in a variety of media formats, including traditional print as well as 
computer databases. Students acquire experience with resources available on the Internet and learn 
to evaluate the quality of information, to use information ethically and professionally, and to adjust 
to rapidly changing technology tools. Student must complete this requirement within the freshman 
or sophomore year. 
Approved Criteria for Information Literacy Courses: 
Courses that satisfy the Information Literacy requirement will have three characteristics: 

• Classroom activities on finding, evaluating, citing, and using information in print and 
electronic sources from the University Libraries, World Wide Web, and other sources. 
Courses should address questions concerning the ethical use of information, copyrights, 
and other related issues that promote critical reflection. 

• Assignments, course work, or tutorials that make extensive use of the University 
Libraries, World Wide Web, and other information sources. Assignments should 
include finding, evaluating, and citing information sources. 

• At least one research project that requires students to find, evaluate, cite, and use 
information presented in diverse formats from multiple sources and to integrate this 
information within a single textual, visual, or digital document. 


