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One district sought to institutionalize the implementation of Information Power: Building
Partnerships for Student Learning into its established planning and evaluation activities. The
rationale for this implementation strategy was that the stakeholders could be simultaneously
informed about the principles of library media programming that support the standards and also
enabled to evaluate their programs and apply their findings to annual action plans. This
implementation strategy modeled the principles of Information Power in that it was a
collaborative endeavor, overseen by district and building-level leaders who utilized technology.
As reported in this case study, teachers, library media specialists, and principals evaluated their
building-level library media programs according to the principles of teaching and learning, and
they also evaluated the involvement of stakeholders in implementing those principles. By
responding to the survey instrument, “Assessing the School Library Media Program and Its
Partnerships” (appendix), these stakeholders provided data to inform future district
implementation strategies and to inform decision making at the building level. Descriptive
statistics, including correlation coefficients for the relationship of program involvement to
program progress, thus can inform discussions for developing building-level action plans that
include library media programming. Teachers’ responses indicated consistently positive
correlations between the school community’s involvement in the library media program and
positive assessments of the program. Furthermore, the district’s secondary library media
programs had higher average ratings for teaching and learning activities than did the
elementary programs.
This case study documents the initial implementation of Information Power: Building
Partnerships for Learning (American Association of School Librarians 1998) in a school district
in the southwestern United States. This specific district was not selected for study because it is
typical but rather because it is exemplary and represents best practice. It is a past winner of the
American Association of School Librarians’ Encyclopædia Britannica Award for excellence in
library media programming, and it is one of four districts in the United States to win the 2000
Model Professional Development Award from the United States Department of Education. In
February of 2001, the Midcontinent Regional Education Laboratory (McREL), one of ten
regional educational laboratories sponsored by the Office of Educational Research and
Improvement of the United States Department of Education, sent a research team to the district
to document its professional development strategies.
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Following the publication of Information Power: Building Partnerships for Learning in 1998,[1]
this district began a three-semester introduction of the new guidelines to library media
specialists, administrators, and classroom teachers. The goal of the district’s long-term
implementation strategy was that the 1998 guidelines would be institutionalized as an ongoing
force for program change, not merely the subject of a series of workshops. A primary tool in this
implementation process was “Assessing the School Library Media Program and Its Partnerships”
(appendix), a survey instrument that was used as a communication device, a basis for reflection
on practice, and as a source of data identifying program strengths and weaknesses. The district’s
approach was built upon and guided by its well-established practice of collaboratively integrating
planning and evaluation.
The inseparability of planning and evaluation [2] is consistent with Information Power:
“Program assessment is integral to the planning process” (108). Furthermore, Information Power
emphasizes the use of a team approach to evaluation: “Assessment is collaborative and based on
sound principles related to learning and teaching, information literacy, and program
administration” (108). The guidelines also state that
In close collaboration with teachers, students, administrators, and other members of the
learning community, the library media specialist develops and implements an assessment
cycle that guarantees continuing attention to the critical role of the program and its
services within the school. The library media specialist’s assessment plan follows
specific, formal steps to focus attention on a variety of issues: student learning, the place
of information literacy for student learning within the curriculum, the role of information
technology in the school, the quality of facilities and resources, and the quality and
relevance of policies and procedures. (108–9)
Therefore, consistent with the guidelines, the district designed the implementation process to
encourage collaborative, ongoing assessment and planning with a focus on Information Power’s
basic principles of effective library media programming.
The principles of planning and evaluation articulated in Information Power have been integrated
into good practice for the last half century. In analyzing the trends of school library media
evaluation, Joy McGregor (1998) has identified significant developments across the twentieth
century. Noting the integration of planning and evaluation during the 1950s, she cited A
Planning Guide for the High School Library Program (Henne, Ersted, and Lohrer 1951), which
described the use of evaluation in developing improvement plans. During the 1950s school
librarians also utilized collaborative evaluation, a trend that continued into the 1960s, especially
with its use modeled by the library programs recognized and supported by the Knapp Foundation
(McGregor 1998). The Association for Educational Communications and Technology drafted
(1976) and later published Evaluating Media Programs: District and School, A Method and an
Instrument, which “included input from teachers, students, and media staff and provided for
future planning throughout” (1980, 145). An important development of the 1980s was Retta
Patrick’s recommendation of a technique of data collection for the purpose of developing action
plans for improvement (1985). Significantly, Patrick concluded that a data collection technique
could define expectations that could be credited with positive change. In summing up the past
decade, McGregor wrote that such trends as formative evaluation, emphasis on accountability
and improvement plans, and collaboration among constituents in the evaluation continued
throughout the nineties (1998, 148).
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Trends for the increased integration of planning and evaluation activities for library media
programs reflect the larger scope of contemporary educational reform. Writing about the reform
of program evaluation in 1980, Lee Cronbach noted, “The process by which society learns is
evaluation, whether personal and impressionist or systematic and comparatively objective” (12).
The concept that the purpose of assessment is to educate guided the development of a series of
evaluation handbooks published by the National Study of School Evaluation (NSSE).[3] In
cooperation with the American Association of School Librarians (AASL), NSSE developed
Program Evaluation: Library Media Services (2000) which is a guide for the evaluation of
library media programs and student learning that occurs in those programs. As in this case study
of the implementation of Information Power in a southwestern school district, Program
Evaluation emphasizes the standards and principles of excellence in the national guidelines and
the process of collaboration.
The school district has traditionally integrated planning and evaluation in the development of
annual building-level improvement plans. School sites continuously collect and study profiling
data, establish new site goals in the fall semester, and work throughout each school year
implementing action plans created to address identified needs. Site visits are made at the end of
the academic year by the superintendent and other central office administrators to assess the
progress toward each site’s goals. A survey instrument for library media programming provides
additional profiling data and opportunities to address the ways that improved collaboration in the
library media program can contribute to overall school improvement.
Following the publication of Information Power, the district’s school library media specialists
focused on planning and evaluation as primary modes for implementing the new guidelines, and
they developed the following schedule:
•

In the fall of 1998 they analyzed the principles and implications of the new guidelines
and began to document and share across the district the ways information literacy
standards were integrated into curricula in all grade levels.

•

In the spring of 1999 building-level school library media specialists met jointly with the
district’s principals and central administrators to collaborate on the implications of the
1998 guidelines. At an in-service workshop, building-level library media specialists
presented their developing compilation of examples of information literacy standards
integrated throughout the district. Also, in building-level teams library media specialists
and principals completed “Assessing the School Library Media Program and Its
Partnerships,” a questionnaire developed from Information Power (AASL 1998) (see
appendix). The results of the collaborative assessment by library specialists and
principals are indicated in tables 1–4 under LMS/Principal (Team) Responses.

•

During the fall semester of 1999, information literacy standards and basic principles of
Information Power were introduced to the district’s teachers. As a follow-up to that
introduction, the district’s teachers completed the first section of “Assessing the School
Library Media Program and Its Partnerships,” considering and analyzing the
teaching/learning activities of their own building-level school library media programs
according to the principles of the 1998 guidelines.
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Table 1. Program Progress by Level and Respondent
Principles for
Teaching and
Learning

Mean Teacher Responses*

LMS/Principal (team)
Responses

All
Levels

Elementary

Secondary

Elementary

Secondary

All

School
X

All

School
Y

School X

School Y

(1) Program is
integrated into the
curriculum

4.14

4.10

2.86

4.21

4.52

4

4.5

(2) Literacy
standards are
integrated into the
curriculum

4.06

4.00

3.00

4.19

4.52

3

5

(3) Program models
cooperative
planning and
curriculum
development.

4.11

4.06

3.07

4.21

4.42

4

4

(4) Program models
creative and
collaborative
teaching

4.11

4.06

2.86

4.22

4.48

4

4

(5) Access to
information/services
is fundamental to
learning

4.27

4.25

2.86

4.32

4.48

5

5

(6) Program
promotes activities
for understanding
and enjoyment

4.43

4.44

3.64

4.42

4.81

5

5

(7) Program
supports diverse
learning needs

4.00

3.96

2.86

4.07

4.29

4

4

(8) Program fosters
individual and

4.14

4.09

3.08

4.24

4.57

5

4

4
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collaborative
inquiry
(9) Program
integrates
technology for
learning and
teaching

4.19

4.10

2.92

4.40

4.60

4

5

(10) Program is link
to larger learning
community

4.13

4.08

2.77

4.25

4.62

3

5

*N=523

Table 2. Program Participation for Teachers by Level and Respondent
Principles for
Teaching and
Learning

LMS/Principal (team)
Responses

Mean Teacher Responses*
All
Levels

Elementary

Secondary

Elementary

Secondary

All

School
X

All

School
Y

School X

School Y

(1) Program is
integrated into the
curriculum

3.14

3.21

2.95

2.98

3.17

3

3

(2) Literacy
standards are
integrated into the
curriculum

3.06

3.12

2.76

2.96

3.26

1

4

(3) Program models
cooperative
planning and
curriculum
development.

3.13

3.21

2.88

2.98

3.22

3

2

(4) Program models
creative and
collaborative

3.14

3.21

2.76

2.99

3.26

3

2
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teaching
(5) Access to
information/services
is fundamental to
learning

3.13

3.18

2.76

3.02

3.30

4

4

(6) Program
promotes activities
for understanding
and enjoyment

3.43

3.53

3.25

3.23

3.39

4

4

(7) Program
supports diverse
learning needs

3.08

3.17

2.59

2.92

3.13

4

2

(8) Program fosters
individual and
collaborative
inquiry

3.22

3.29

3.00

3.08

3.30

4

4

(9) Program
integrates
technology for
learning and
teaching

3.12

3.12

2.59

3.12

3.30

3

4

(10) Program is link
to larger learning
community

3.11

3.14

2.88

3.04

3.35

3

4

*N=523

Table 3. Program Participation for Principals by Level and Respondent
Principles for
Teaching and
Learning
All
Levels

Elementary
All

6

LMS/Principal (team)
Responses

Mean Teacher Responses*

School
X

Secondary
All
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School
Y

Elementary

Secondary

School X

School Y
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(1) Program is
integrated into the
curriculum

3.04

2.99

2.31

3.15

5.52

4

4

(2) Literacy
standards are
integrated into the
curriculum

2.97

2.94

2.31

3.04

3.48

2

4

(3) Program models
cooperative
planning and
curriculum
development.

2.93

2.90

2.35

2.99

3.30

4

4

(4) Program models
creative and
collaborative
teaching

2.98

2.97

2.41

3.00

3.55

4

4

(5) Access to
information/services
is fundamental to
learning

3.12

3.14

2.53

3.07

3.43

4

4

(6) Program
promotes activities
for understanding
and enjoyment

3.13

3.14

2.65

3.11

3.57

4

4

(7) Program
supports diverse
learning needs

2.91

2.91

2.25

2.91

3.34

4

4

(8) Program fosters
individual and
collaborative
inquiry

3.10

3.14

2.71

3.03

3.39

4

4

(9) Program
integrates
technology for
learning and
teaching

3.24

3.21

2.24

3.29

3.74

4

4

(10) Program is link
to larger learning
community

3.25

3.28

2.53

3.17

3.70

3

4
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Table 4. Program Participation for Library Media Specialists by Level and Respondent
Principles for
Teaching and
Learning

LMS/Principal (team)
Responses

Mean Teacher Responses*
All
Levels

Elementary

Secondary

Elementary

Secondary

All

School
X

All

School
Y

School X

School Y

(1) Program is
integrated into the
curriculum

3.64

3.58

3.00

3.76

3.96

4

4

(2) Literacy
standards are
integrated into the
curriculum

3.50

3.42

2.63

3.65

3.83

3

4

(3) Program models
cooperative
planning and
curriculum
development.

3.48

3.46

2.82

3.54

3.83

4

4

(4) Program models
creative and
collaborative
teaching

3.51

3.48

2.65

3.57

3.70

4

4

(5) Access to
information/services
is fundamental to
learning

3.65

3.67

2.83

3.63

3.74

4

4

(6) Program
promotes activities
for understanding
and enjoyment

3.71

3.68

3.06

3.77

3.96

4

4

(7) Program
supports diverse

3.30

3.21

2.63

3.49

3.65

4

4
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learning needs
(8) Program fosters
individual and
collaborative
inquiry

3.50

3.44

2.93

3.61

3.91

4

4

(9) Program
integrates
technology for
learning and
teaching

3.56

3.46

2.88

3.76

3.87

4

4

(10) Program is link
to larger learning
community

3.48

3.39

2.63

3.65

3.83

3

4

*N=523

Thus in the course of three consecutive semesters, three sets of stakeholders (school library
media specialists, administrators, and teachers) had considered aspects of their own school
library media programs in terms of the 1998 guidelines and also in terms of the level of
participation by those sets of stakeholders.

The Evaluation Questions
The district’s fall 1999 implementation efforts focused on the audience of teachers and on
Information Power’s principles for teaching and learning (AASL 1998, 58). Focusing the
attention of teachers on the principles of teaching and learning was a priority because student
learning is central to the mission of the district’s library media programs and to the spirit of
Information Power. And although teachers are certainly to be involved in information access and
program administration, they are most directly related to the teaching and learning components
of the program. Also underlying this focus was the understanding that teachers needed to be first
introduced to the new guidelines in ways that are most relevant to their needs and goals.
Integral to this implementation process were questions that could inform district and buildinglevel planning and evaluation of school library media programs.
•
•
•

How did teachers rate library media program progress according to the guidelines’
principles for teaching and learning?
How did teachers rate the participation of the library media specialist, the principal, and
the other teachers in their buildings?
Were teachers’ ratings of library media programs consistent with that of their buildinglevel library media specialist/principal teams?
9
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•
•
•

Were teachers’ perceptions of stakeholder participation consistent with those of the
library media specialist/principal teams?
Were there differences in program progress or program participation between elementary
and secondary schools?
What is the relationship between program progress and program participation?

Although answers to these questions cannot be generalized beyond the district, the assessment
methods themselves may be adapted and adopted (according to results of this evaluation study)
for planning and evaluation in other library media programs. Furthermore, the data analysis may
develop into research studies, especially those on the relationship of program participation to
program satisfaction, the differences in needs and perceptions among elementary and secondary
school library media specialists, and issues of library media program evaluation.

Procedures
The district’s teachers were introduced to the principles of Information Power (1998) and to the
evaluation instrument in a series of meetings held at various school sites. Participating were
teachers from fifteen elementary schools (grades K–5), four middle schools (grades 6–8), and
two high schools (grades 9–12). Differences between the scheduled school day in elementary and
secondary schools required different implementation meeting times and sites. Meetings for
elementary teachers were organized in sets of three schools, and the meetings occurred in the
most central of the three schools at the end of a school day. Secondary teachers met in their own
schools one morning before their classes began. Teachers were given an overview of the new
guideline principles, an explanation of the information literacy standards, and an introduction to
the assessment instrument. Teachers completed the assessment instrument anonymously.
In these meetings with teachers, as with the introduction of the guidelines to library media
specialists (fall 1998) to administrators (spring 1999), the district coordinator emphasized the
advocacy of school library media programs, and the theme of the in-service meetings was the
celebration of progress. In addition to a summary of the literacy standards, teachers received gifts
of a mechanical pencil (with the inscription, “Student achievement is the bottom line”) and a
small notepad with an information literacy standard printed at the bottom of each page. Teachers
were motivated to return the completed assessment instrument by participation in building-level
drawings for books and other materials provided by the district and a local bookstore. Of the
district’s 781 teachers, 523 (67%) completed the assessment instrument.

Assessment Instrument
“Assessing the School Library Media Program and Its Partnerships” (see appendix) was designed
to fulfill a range of information needs. For each audience it was used first to create awareness of
the principles that,
were identified and developed by the Information Power Vision Committee, reviewed
and commented upon by the profession, and approved by the AASL and AECT boards as
the cardinal premises on which learning and teaching [as well as program administration
(AASL 1998, 101)] within the effective school library media program is based (58, 83).

10
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Its structure emphasized not only the guiding principles for effective programming but also the
concepts of partnership and collaboration that are basic to Information Power. Beyond
developing awareness, respondents to the assessment had an opportunity to evaluate the
implementation of the guiding principles for teaching and learning within their building-level
library media programs and to assess the involvement of teachers, principals, and library media
specialists. Building-level library media specialists gathered data that could later be shared as
input for development of collaborative action plans for their library media programs as well as
their overall school programs. The assessment instrument also made it possible for the district
library media coordinator to monitor the long-term implementation process of the new guidelines
within the district. Thus the assessment instrument facilitated communication and data collection
among various audiences, and it was basic to institutionalizing implementation efforts into the
district’s annual action plans.
The development of the assessment instrument and its application to planning and evaluation
evolved from “Assessment of the Building Level Library Media Program,” developed in 1988 by
Kathy Latrobe, Mildred Laughlin, Robert Swisher, and Anne Masters (Latrobe 1992, 43–45).
The basis of the 1988 instrument was Information Power: Guidelines for School Library Media
Programs (AASL and AECT 1988). The 1988 instrument listed the basic guidelines but did not
integrate aspects of program partnerships. The district’s tradition of investing in planning and
evaluation activities is illustrated by the fact that school library media specialists and principals
applied the first instrument to the planning and evaluation of library media programs during
AASL’s national implementation teleconference in the fall of 1988. Using data from that
assessment, the district’s school library media specialists developed action plans that guided their
building-level programs into the 1990s.

Data Reported to Schools by the District Coordinator
The teachers’ responses for program progress and program participation across the principles of
teaching and learning were analyzed using descriptive statistical applications of SPSS 8.0 for
Windows. Means were calculated for the entire set of the district’s schools, for elementary
schools and secondary schools, and for individual schools (tables 1–4). For demonstration
purposes, tables 1–4 include means for one elementary school (Elementary School X) and one
secondary school (Secondary School Y). These two schools were arbitrarily selected to show
how data was presented to building-level school library media specialists and administrators.
Program progress was rated on a scale of 1–5 with 5 being the highest level of program approval.
Program participation was rated on a scale of 1–5 (1 for no awareness; 2 for awareness; 3 for
collaboration; and 4 for leadership). The correlation coefficients of participation levels to
program progress were calculated (Pearson’s r) for the district as a whole (table 5). The
calculation of correlation coefficients for entire sets of variables was justified because the results
were used descriptively rather than inferentially.

11
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Table 5. Correlation of Program Participation to Program Progress (Based upon
Responses by Teachers)
Principles for
Teaching and
Learning

Correlation of Participation to Program Progress
All Levels

Elementary

Secondary

LM
S

Princi
pal

Teach
ers

LM
S

Princi
pal

Teach
ers

LM
S

Princi
pal

Teach
ers

(1) Program is
integrated into
the curriculum

.58

.40

.30

.64

.43

.29

.44

.32

.37

(2) Literacy
standards are
integrated into
the curriculum

.62

.44

.36

.68

.45

.34

.44

.41

.45

(3) Program
models
cooperative
planning and
curriculum
development

.62

.45

.44

.62

.43

.47

.61

.52

.39

(4) Program
models creative
and
collaborative
teaching

.70

.45

.43

.74

.44

.44

.60

.47

.48

(5) Access to
information/ser
vices is
fundamental to
learning

.61

.38

.33

.60

.33

.27

.62

.50

.47

(6) Program
promotes
activities for
understanding
and enjoyment

.65

.38

.41

.71

.36

.41

.48

.42

.45

(7) Program
supports

.67

.52

.48

.69

.50

.47

.62

.57

.51

12

School Library Media Research | www.ala.org/aasl/slr

Volume 4 | ISSN: 1523-4320

diverse
learning needs
(8) Program
fosters
individual and
collaborative
inquiry

.70

.48

.42

.72

.51

.45

.60

.45

.42

(9) Program
integrates
technology for
learning and
teaching

.67

.50

.38

.69

.54

.38

.53

.38

.41

(10) Program is
link to larger
learning
community

.66

.47

.44

.71

.51

.46

.48

.42

.43

N=523

Implications and Conclusions
The purpose of the data collection and analyses was not to rank programs or schools but rather to
provide support for collaborative planning to be led at the district by the library media
coordinator and at the building level by the school library media specialist. The district
coordinator, as a consultant, specifically sought a collaborative, not a competitive environment;
thus, schools were presented summative data for the district and specific school data only for
their own sites. Of interest at the district level were data indicating the following:
•
•
•
•

Means for program progress across the ten principles ranged from 4.00 to 4.19, indicating
teachers’ approval of the programs within the areas of teaching and learning.
Means for program progress for secondary schools exceeded those for elementary
schools on nine of the ten principles of teaching and learning.
Without exception, there was a positive correlation of program participation to program
approval.
Correlation coefficients indicated that among library media specialists, principals, and
teachers, the one whose behavior was the best predictor of program progress was the
library media specialist.

Shaping future district planning will be the indication that higher levels of participation among
teachers, administrators, and library media specialists lead to higher levels of program approval
and that differences among schools emphasize the importance of the collaborative development
of unique site-based improvement plans. For continuing implementation efforts, the results will
13
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inform in-service providers who may choose to showcase the strengths of particular schools.
Significantly, the strength among secondary schools across the principles of teaching and
learning challenges the sometimes held assumption that the teaching and learning functions of
the library media program (and the guidelines as a whole) are more relevant at the elementary
levels.
Data on elementary school X and secondary school Y (tables 1–4) illustrate how this
implementation assessment could shape discussions, planning, and future data collection. For
example, considerations in elementary school X may include an analysis of the discrepancies
among the perceptions of the stakeholders (those of teachers and of the library media specialist
and principal team); and the development of an improvement plan on targeted principles (e.g.,
the program’s integration into the curriculum or its link to the larger community).
Secondary school Y may choose to investigate how teachers’ perceptions of program progress
relate to their expectations and practice; focus a future evaluation on the guidelines’ second set
of principles (those of information access and delivery); and develop a workshop or conference
presentation on ways the program promotes the understanding and enjoyment of literature.
Individual schools, as well as the district as a whole, might utilize other data collection
techniques and instruments to gain perspective on specific program aspects, considering such
useful sources as Nancy Everhart’s Evaluating the School Library Media Center (1998). In
Forecasting the Future Wright and Davie emphasize the value “of multiyear planning and
evaluation” and “argue strongly for lots of formative evaluation procedures and a very limited
number of summative evaluations” (1999, 153). They conclude that multiyear planning based
upon an array of evaluation procedures enables the “library media program . . . to be selfcorrecting as the currents of the instructional program change” (153).
Although the conclusions in this case study cannot be generalized beyond the district, they do
suggest the appropriateness of future action and theoretical research studies on implementation
activities and especially on the role of stakeholders’ collaboration and participation,
stakeholders’ expectations, and the integration of planning and evaluation. Furthermore, there is
a need for the study of data collection methods and instruments that can best inform the practice
of planning and evaluation within library media programs.

Notes
1. Information Power and related products are available for purchase from the American
Association of School Librarians (AASL) at AASL Information Power Products Web
page. AASL also makes available free PowerPoint presentations to guide media
specialists in sharing Information Power with parents, teachers, and administrators. You
can find these presentations on the AASL Information Power Basic Implementation Kit
Web page.
2. A brief overview of the principles of program planning and evaluation can be found on
the Northwest Regional Educational Laboratory Web site at
www.nwrel.org/eval/evaluation/planning.shtml.
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3. You can learn more about the National Study of School Evaluation and their publications
from their Web site at www.nsse.org.
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Appendix
Assessing the School Library Media Program and its Partnerships
Adapted from Information Power: Building Partnerships for Learning (AASL and AECT, 1998)
Recommendations:
1. Involve the school’s administrator(s), teachers, and library media specialist(s) in the completion of this assessment
instrument.
2. Follow the assessment with a discussion directed toward identifying three planning priorities for each of the major
sections (teaching and learning, information access and delivery, and program administration).
Directions:
1.
To indicate your school’s progress toward full implementation of each principle, mark the most appropriate face.
2.
To indicate the level of participation by your school’s principal(s), library media specialist(s), and teachers, mark the
corresponding square L, C, A, or N:
L = leadership + collaboration + awareness
C = collaboration + awareness
A = awareness
N = no awareness or involvement

Adapted by: Kathy Latrobe, Professor, University of Oklahoma, School of Library and Information Studies, and Anne Masters, Director, Media
Services and Instructional Technology, Norman (Oklahoma) Public Schools; graphics by Gary Kramer, Director, Video Resource Center, Norman
Public Schools (1999).

Principles of Teaching and Learning
PROGRAM PROGRESS
1.

The library media program is essential to learning and teaching and is fully integrated
into the curriculum to promote students’ achievement of learning goals.

The library media program ensures that:
• Information literacy standards are integrated throughout the teaching and learning process.
• Appropriate resources support information literacy and critical thinking throughout the
curriculum.
• Technology plans focus on information literacy.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
2.

The information literacy standards for student learning are integral to the content and
objectives of the school’s curriculum.

The library media program ensures:
• a rationale for infusing information literacy standards into the curricular and instructional
policies; and
• integration of standards into day-to-day student learning activities.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
3.

The library program models and promotes collaborative planning and curriculum
development.

The library media program ensures:
• the teaching and assessment of student achievement in information-literacy concepts and
processes.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
4.

The library media program models and promotes creative, effective, and collaborative
teaching.

The library media program ensures:
• a current professional collection that supports instructional excellence across the curriculum;
• the design and implementation of instructional activities that reflect the best in current
research and practice; and
• the application of basic principles of instructional design in creating, implementing,
evaluating, and revising activities and resources for learning.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
5.

The library media program provides access to the full range of information resources
and services to support learning.

The library media program ensures:
• a professional collection that supports instructional excellence across the curriculum; and
• the evaluation, acquisition, provision, and promotion of information resources to meet the
learning needs of all learners.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
6.

•
•

The library media program encourages and engages students in reading, viewing, and
listening for understanding and enjoyment.
The library media program ensures:
the effective and enthusiastic use of books, videos, films, multimedia, and other creative
expressions that provide pleasure and information; and
the encouragement of reading for enjoyment and information.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
7.

The library media program supports the learning of all students and other members of
the learning community who have diverse learning abilities, styles, and needs.

The library media program ensures:
• analysis of individual learning needs; and
• activities and resources to address the diverse needs of the learning community.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
8. The library media program fosters individual and collaborative inquiry.
The library media program ensures:
• the learning community’s intellectual access to needed information; and
• demonstration of the attitudes and skills of an independent, lifelong learner.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
9. The library media program integrates the uses of technology for learning and teaching.
The library media program ensures:
• expertise in assessing technologies for the enhancement of learning; and
• the use of new media and technologies for learning and teaching.

10. The library media program is an essential link to the larger learning community.
The library media program ensures:
• an environment that encourages information literacy and lifelong learning;
• access to information resources within and beyond the school; and
• appropriate professional development opportunities for all staff.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS

PROGRAM PARTICIPATION
Principal
LMS
Teacher

Principles of Information Access and Delivery
PROGRAM PROGRESS
1.

The library media program provides intellectual access to information and ideas for
learning.

The library media program ensures:
• the matching of individual needs and interests with appropriate materials;
• a collection development policy that provides access for members of the school community;
and
• comprehensive references services, including assistance with access, interpretation, and
communication of intellectual content.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
2.

The library media program provides physical access to information and resources for
learning.

The library media program ensures:
• a well-designed facility;
• the most advanced resources and equipment appropriate to learning needs;
• the acquisition and circulation of all information and instructional resources;
• the organization of all resources for effective and efficient use; and
• flexible access to its programs and services.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
3.

The library media program provides a climate that is conducive to learning.

The library media program ensures:
• facilities, services, and schedules that are welcoming and appealing;
• an inviting, attractive environment;
• energetic and enthusiastic personnel; and
• organization that promotes productive and focused learning.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
4.

The library media program provides flexible and equitable access to information,
ideas, and resources for learning.

The library media program ensures:
• policies and procedures that promote intellectual freedom, flexible scheduling, extended
service hours, and after-hours technological access; and
• service and access to all learners, regardless of ability.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
5.

The collections of the library media programs are developed and evaluated to support
the school’s curriculum and to meet the diverse learning needs of students.

The school library media program ensures:
• policies that govern the selection, deselection, and reconsideration of materials;
• continuous collection development;
• the use of up-to-date reviewing and evaluation sources for the selection of materials; and
• the promotion of learning resources.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
6.

The library media program is founded on a commitment to the right of intellectual
freedom.

The library media program ensures:
• creation and dissemination of policies that promote freedom of information;
• an atmosphere of free inquiry; and
• the openness to the ideas and the robust debate characteristic of a democratic society.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
7.

The information policies, procedures, and practices of the library media program
reflect legal guidelines and professional ethics.

The library media program has:
• a library media specialist(s) with in-depth understanding of current legislation and
regulations about access, copyright, and other legal issues; and
• a commitment to intellectual freedom, confidentiality, the rights of users, and intellectual
property rights.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

Principles of Program Administration
PROGRAM PROGRESS
1.

The library media program supports the mission, goals, objectives, and continuous
improvement of the school.

The library media program has:
• mission, goals, and objectives consistent with those of the school;
• widely-held acceptance that it is essential to the school’s instructional program; and
• direction from results of assessments and evaluations for school improvement.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
2.

The library media program has at lease one full-time, certified/licensed library media
specialist supported by qualified staff.

The library media program has:
• support and feedback beyond the building level;
• a library media specialist(s) involved with performance appraisals as supervisor and
employee committed to personal development; and
• library media specialist(s) active in professional organizations.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
3.

The library media program has a level of professional and support staffing that is
based upon the school’s instructional programs, services, facilities, size, and numbers
of students and teachers.

The library media program has:
• staffing patterns based upon the analysis of program requirements;
• supervision of technical and clerical staff that facilitates its smooth operation; and
• access by students and teachers throughout the school day and at other times, as needed.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
4.

The library media program has on-going administrative support.

The library media program has:
• a library media specialists who communicates with principal(s) and other appropriate
administrators about program plans, activities, and accomplishments;
• a library media specialist who participates on the school’s administrative team; and
• a library media specialist who communicates the program’s contribution to student learning.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
5.

The library media program has comprehensive long-range strategic planning that
ensures its effectiveness.

The library media program has:
• planning as a priority and has resources to support the planning process;
• alignment with the information literacy standards, the school’s goals, and national
curriculum standards; and
plans that direct the management of all resources, focus on program accountability, and
accommodate a changing environment

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
6.

The library media program has ongoing assessment.

The library media program has:
• regular and systematic data collection from a wide range of users and potential users;
• plans and policies based upon the analysis of quantitative and qualitative data; and
• results of its assessments reported to all members of the learning community.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
7.

The library media program is sufficiently funded.

The library media program has:
• a budget based upon current information that ensures the purchase and upkeep of all
resources;
• a budget administered according to sound accounting procedures; and
• a budget that is maximized by centralized processing and purchase discounts and that is
augmented by partnerships with local organizations and with grant writing.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
8.

The library media program provides ongoing staff development.

The library media program has:
• library media specialist(s) with current and in-depth knowledge of the research and best
practices in all aspects of the field;
• provisions for program staff to attend workshops and courses; and
• provisions for ongoing in-service opportunities for the full school community, particularly
for the integration of information literacy standards and the use of technology.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
9.

The library media program affirms its own excellence and demonstrates its value to
the entire learning community.

The library media program has:
• regular reporting on plans, policies, and achievements;
• advocacy that demonstrates its value to a broad audience; and
• promotional outlets that include a variety of written, verbal, and visual formats.

PROGRAM PARTICIPATION
Principal
LMS
Teacher

PROGRAM PROGRESS
10. The library media program has effective management of human, financial, and
physical resources.
The library media program has:
• library media specialist(s) expert in budgeting, supervision, and scheduling;
• provisions for regular reporting to administrators and others regarding holdings, services,
and finances; and
• library media specialist(s) who participates in hiring, training, and evaluating all program
staff and who is responsible for assigning and scheduling staff and volunteers.

PROGRAM PARTICIPATION
Principal
LMS
Teacher
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Key AASL Resource
School media specialists who want to explore effective methods in program evaluation should
read the new publication A Planning Guide for Information Power: Building Partnerships for
Learning with School Library Media Program Assessment Rubric for the 21st Century.

School Library Media Research (ISSN: 1523-4320) is the successor to School Library Media
Quarterly Online and the predecessor to School Library Research, an official journal of the
American Association of School Librarians. The purpose of School Library Media Research is to
promote and publish high quality original research concerning the management,
implementation, and evaluation of school library programs. The journal also emphasizes
research on instructional theory, teaching methods, and critical issues relevant to the school
library profession. Visit the website for more information.

The mission of the American Association of School Librarians is to advocate excellence,
facilitate change, and develop leaders in the school library field. Visit the AASL website for
more information.
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